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Abstract  

This paper examines in-service teachers’ efficacy to teach English for specific purposes (ESP) 

by exploring their perceived challenges and how they approached the issues in teaching English 

for specific purposes in Vietnamese contexts. Interview data with twenty in-service English as 

foreign language (EFL) teachers at four educational institutions in Hanoi (Vietnam) revealed that 

although the teachers had different educational backgrounds, they thought they were in 

disadvantageous positions to teach ESP. Their levels of efficacy were very low. School 
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characteristics (the socio-cultural context) and teachers’ beliefs about ESP were clearly seen as the 

most influential factors on their low levels of efficacy. This paper also presents the implications 

and recommendations of these findings for educational policy and further research. 

Keywords: Teacher efficacy, English for specific purposes, Professional development, 

Vietnamese context 

 

1. Introduction 

 A number of studies have reported on the impact of teacher efficacy, which refers to teacher 

confidence in his/her abilities to promote student learning in specific task (Hoy, Davis & Pape, 

2006), on teachers’ actual pedagogical behaviours, and on student achievement (Chen & Goh, 

2011; Goddard, Hoy & Hoy, 2000; Hoy, Davis & Pape, 2006; Summers,  Davis & Hoy, 2017). 

However, there is little discussion about English as a Foreign Language (EFL) teacher efficacy, 

especially in Vietnamese educational contexts. The present study aims to fill this gap by exploring 

teacher efficacy in relation to the difficulties and/or challenges they encounter in teaching ESP 

within universities. It is expected that the findings of this study may contribute to better 

understanding of the teaching and learning of English for specific purposes in Vietnamese higher 

education.  

1.1. Teacher Efficacy 

Research in education has recently recognised teacher efficacy as a powerful aspect of teachers’ 

wider beliefs about teaching (Chen & Goh, 2011; Hoy, Davis & Pape, 2006; Ng, Nicholas & Alan, 

2010; Sharma & George, 2016). Teacher efficacy is also related to commitment to teaching and 

job satisfaction (Moè, Pazzaglia, & Ronconi, 2010; Sharma & George, 2016). In this study, the 

term teacher efficacy refers to “teacher’s beliefs in her or his ability to organise and execute the 

courses of action required to successfully accomplish a specific teaching task in a particular 

context” (Hoy, Davis & Pape, 2006, p. 727). The specific context for the current research is 

teaching English for a specific purpose, largely in the area of business and finance.  

What individuals believe, and how they think and act is always shaped by cultural, historical, 

and social structures (Bandura, 1977). Bandura (1977) also suggested that people who have a 

strong sense of efficacy are self-confident about their ability to deal with challenges and believe 

their actions can make a difference. When judging teacher efficacy, it is important to consider the 
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teaching task, context and personal competence (Tschannen-Moran & Hoy, 2002). The teaching 

and context are related to the available resources to facilitate the learning process while the 

personal competence is related to skills, knowledge, and personal traits of the individual 

(Tschannen-Moran & Hoy, 2002). The interactions between those factors result in the judgement 

about teacher efficacy. This is significant implication for this research exploring Vietnamese 

teacher efficacy to teach ESP in Vietnamese higher educational contexts. 

Teacher efficacy is one of the few teacher characteristics which consistently relates to student 

achievements (Hoy, Davis & Pape, 2006; Sharma & George, 2016; Woolfolk, Rosoff & Hoy, 

1990). Teachers who have high efficacy expectations appear to be more confident and engaged in 

specific teaching tasks and in activities that support learning. Therefore, a successful experience 

with teaching appears to have a positive impact on teacher efficacy and so a teacher is likely to 

continue with this kind of teaching behaviour (Hoy & Spero, 2006; Moè, Pazzaglia, & Ronconi, 

2010). In order to understand teachers’ levels of efficacy, their perceptions of the teaching task 

(ESP) and context specificity for teaching ESP need to be investigated. 

1.2. ESP Teaching in Vietnam 

ESP is taught as a subject or a discipline in undergraduate courses in Vietnam (Nguyen, 2013; 

Nguyen & Pham, 2016). Some common issues in teaching ESP include lack of needs analysis in 

designing ESP courses and teaching materials, low student proficiency, and low quality of ESP 

teachers (Nguyen & Pham, 2016). In Vietnamese educational contexts, there has been much 

research focusing on teachers and their roles in order to improve the quality of teaching and 

learning. Hyland (2007) emphasised the role of teachers as researchers in an ESP classroom.  ESP 

teachers need to be information technology literate to know how to search and find data to design 

courses/syllabuses that are tailored to the needs of their students (Hyland, 2007; Nguyen & Pham, 

2016).  For example, Hyland (2007) suggested that ESP teachers employ authentic materials for 

their students, and so there is a need for collaboration between ESP teachers and specialists from 

the relevant industry. It can be seen from the literature that teachers, particularly ESP teachers, are 

expected to be responsible for improving the teaching and learning quality in their classes. 

However, there is little discussion on the levels of teacher efficacy that ESP teachers should have 

in order to develop or implement those expectations.  In particular, there is much less research in 

the field discussing teacher efficacy to teach ESP in Vietnamese contexts. Therefore, this paper 
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presents findings from investigating how ESP teachers perceive the challenges in teaching ESP 

and the context of teaching.  

 

2. The Study 

The present study aims to investigate the level of teacher efficacy by exploring teacher 

perceptions of the difficulties and/or challenges of teaching ESP in tertiary educational contexts 

and how teacher efficacy is a foundation for teachers adapting to teaching contexts and the 

underlying reasons for this adaptability. In particular, the research questions are as follows: 

1. What are teachers’ current levels of efficacy in teaching ESP? 

2. What are factors affecting their efficacy? 

Table 1.1 

Demographics of Participants 

   

Participant Gender Age Degree No Yrs 

of 

teaching 

English 

 

No Yrs 

of 

teaching 

ESP 

Course content of 

Teaching 

ESP training 

course 

Participant 1 Female 51 PhD 24 15 English for 

Economics 

Never 

Participant 2 Female 32 MA 10 5 English for 

Economics 

Never 

Participant 3 Female 35 MA 9 3 English for 

Economics 

Never 

Participant 4 Female 35 MA 4 12 English for 

Economics 

Never 

Participant 5 Female 34 MA 10 10 English for 

Economics 

Never 

Participant 6 Female 43 MA 15 15 English for 

Commerce 

Once/ an unit in 

masters course 

Participant 7 Female 41 MA 10 7 English for 

Commerce 

Never 

Participant 8 Female 49 BA  20 17 English for 

Commerce 

Never 

Participant 9 Female 42 MA 12 3 English for 

Commerce 

Never 
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Interviews with twenty ESP teachers at four universities in Vietnam were conducted in 2016, 

with an average interview time of twenty minutes per participant. The ESP courses that the 

participants taught include English for economics, English for commerce, English for Business, 

and English for Finance. Most of the participants had a master degree in English or Teaching 

English to Students of Other Languages (TESOL). One participant had a PhD in linguistics and 

one participant had a BA degree in English education. Eight participants from the Foreign Trade 

University and National Economics University had their master degrees in economics. All 

participants had experience in teaching both General English (GE) and English for Specific 

Purposes (ESP). Their experience of teaching English ranged from two years to 34 years. The older 

the participants, the more years of teaching experience they have. The participants’ age range was 

between 26 and 56. 

Participant 10 Female 56 MA 34 20 English for 

Commerce 

Yes/An unit in 

the master 

course 

Participant 11 Female 49 MA 15 2 English for 

Business  

Yes/An unit in 

the master 

course 

Participant 12 Female 35 MA 12 12 English for 

Economics 

Yes/An unit in 

the master 

course and 

CELTA course 

Participant13 Female 38 MA 12 5 English for 

Economics 

Never 

Participant 14 Female 41 MA 19 19 English for 

Business  

Yes/An unit in 

the master 

course 

Participant 15 Female 31 MA 8 8 English for 

Business  

Never 

Participant 16 Female 26 MA 3 1 English for 

Economics  

Never 

Participant 17 Female 37 MA 10 5 English for 

Finance 

Yes/An unit in 

the master 

course 

Participant 18 Male 27 MA 3.5 3.5 English for 

Economics  

Yes/An unit in 

the master 

course 

Participant 19 Female 32 MA 9 2 English for 

Economics  

Yes/An unit in 

the master 

course 

Participant 20 Female 31 MA 8 8 English for 

Economics  

Yes/An unit in 

the master 

course 
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The interviews used semi-structured, open-ended questions which focused on the participants’ 

current teaching situation, perceptions of ESP and ESP teaching, teaching difficulties, responses 

to difficulties, and reasoning for the responses. All interviews were conducted in Vietnamese to 

facilitate expression of opinions (Liamputtong, 2010; Nguyen & Tangen, 2016). The questions 

included “Could you please tell me about your difficulties in teaching ESP at your school?” or 

“Have you got any challenges teaching ESP at your school?” Those questions are followed by 

questions asking them to give more clarity and justifications. 

For the data analysis, all interviews were recorded and transcribed. N’Vivo version 11 was used 

to support data analysis. The key themes emerging were related to teachers’ contexts and their 

perceptions of ESP teaching and their adaptations. Teachers’ lack of confidence in teaching ESP 

due to their lack of knowledge of the discipline, unmotivated and low level students, over-

workload and exam-oriented teaching and learning; and teachers’ desire for professional 

development are the most common theme found in the study. The themes and important quotes 

were then translated into English for purposes of reporting. Back translation was used to translate 

the data which can help support the validity and reliability of the process (Sutrisno, Nguyen & 

Tangen, 2013). 

 

3. Findings 

The key themes emerging were related to teachers’ contexts, perceptions of ESP teaching, and 

their adaptations. Teachers’ lack of confidence in teaching ESP due to their lack of knowledge of 

the discipline, unmotivated and low level students, over-workload and exam-oriented teaching and 

learning; and teachers’ desire for professional development are the most common theme found in 

the study. These themes are to address the research questions: 

1. What are teachers’ current levels of efficacy in teaching ESP? 

2. What are factors affecting their efficacy? 

3.1. Lack of Confidence to Teach ESP 

The data showed that the interviewed teachers felt unconfident to teach ESP due to their lack 

of knowledge and skills of the specific discipline. Despite having completed BA and MA courses, 

most participants were educated to teach General English, but due to the requirements of their job, 
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they were required to teach ESP. They thought that teaching ESP requires knowledge and skills of 

the specific discipline. 

I teach ESP, mainly Commerce English or English for Commerce, but I haven’t had any training 

in economics or commerce. What I got is a degree in English education. As a result, it takes me 

ages to make the lesson plan. (Participant 07) 

My difficulties in ESP teaching are related to the lack of knowledge of business and management, 

I think.  I myself have to learn to get this knowledge and my knowledge of business and management 

cannot be as good as the knowledge of my colleagues who graduated with a degree in economics 

or business administration. (Participant 02) 

Those who have a background in a specific field such as banking or economics felt that they 

were in need of pedagogical knowledge and terminology support. Many of the participants 

strongly believed that teachers’ responsibility was to support students with vocabulary. The 

translation of the terms needed to teach their subjects was a big challenge for them. Some teachers 

remarked that it was hard for them to understand or find equivalent terms in Vietnamese. As a 

result, they could not explain the words in detail to their students. This way of thinking is quite 

common among interviewed teachers. 

Although I have a background in business, some specialized terms in business are too hard to 

understand, and even more difficult to deliver to students. If not finding the equivalent terms in 

Vietnamese to give to students, they find the terms in English hard to understand. Students always 

hope teachers will find equivalent terms for them, but sometimes, such equivalence cannot be found, 

teachers have to quote the terms in bracket or they cannot explain the terms very succinctly. 

(Participant 14) 

No matter which degree they have related to English teaching or in areas of finance or 

economics, the teachers felt unconfident in their ability to promote students’ ESP learning. They 

believed they were under-prepared to teach ESP and need more support in regard to the knowledge 

in the field or teaching methods to help them teach vocabulary or the terms more effectively. 

3.2. Disadvantaged ESP Teaching Context 

The interviewed teachers’ response to the question, “what is your most difficult barrier in 

teaching ESP?” showed that they would like more supportive teaching conditions. In contrast, they 

thought that they were in a disadvantageous position to teach due to factors including unmotivated, 

weak students, no prescribed syllabus, exam-oriented teaching and learning, excessive workload, 

and large class sizes. The teachers commented that the prescribed curriculum and adherence to the 



11 
 

prescribed textbook were seen as challenges. Class hours for ESP were not adequate for the desired 

outcomes as the following teacher commented: 

…Due to the workload and the content required to cover, they get demotivated. Moreover, we do 

not have enough time in class to achieve all the learning outcomes. (Participant 12) 

I think class time for ESP is not enough. The content and skills to deliver to students is too much.  

Hence, both teachers and students may have stress and pressure. (Participant 13) 

Students’ lack of motivation and engagement were also perceived as a difficulty. A comment 

was that they strongly believed that their students found it difficult to understand the terminology 

in English. For example, one teacher commented that: 

I think the biggest challenge of teaching ESP is that many students do not have enough English 

competence to be able to learn ESP. Therefore, understanding ESP lessons is a difficulty. 

(Participant 19)  

Lack of teaching and learning resources and materials was also a hindrance to teaching 

ESP. “Resources for additional listening, reading activities to support students with the 

test or exams is a big problem. The resources for academic reading or listening are 

incredibly limited” (Participant 4).  

When being asked to identify supportive strategies or training programs, a variety of ways were 

mentioned. However, it is notable that all of these strategies were based on self-study. Teachers 

commented that reading books, surfing internet or consulting their partners or colleagues would 

help them effectively. They felt that they could easily have control and access to the resources 

I read books and newspapers or surf the websites to look for resources. Also, I can look for and 

ask some experts in the discipline. Some teachers of the specific discipline can speak both English 

and Vietnamese. (Participant 6) 

I think I have to borrow Marketing and Business books in Vietnamese. I have to read them first, for 

example, I have to understand Marketing and Commerce in Vietnamese, then I would be able to 

explain it to my students more thoroughly and in-depth. (Participant 7) 

I am lucky somehow because my husband and my children studied economics and finance, so when 

I do not understand any terms in English, I can ask my husband or children. They give me 

explanations. They actually help me a lot. (Participant 3) 

 Their reasons for this approach were “This is my job, so I need to improve my knowledge and 

skills. I have no other choice of job so I need to learn myself and teach” (Participant 15). They 

were aware that the opportunities for professional development were very few. Even if there were 
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some workshops offered, they had to struggle with a lot of obstacles to attend including time 

limitations.  

We tried to propose a PD session for us but we couldn’t make it. I think teachers are responsible 

for teaching only. We cannot get involved in decision making process. (Participant 17) 

Proposing a change is very very difficult because leaders themselves also have headaches about 

this. The content to be delivered must be guaranteed but the teaching hours are shortened. It used 

to be a 90 hours long unit, then 75 hours, now only 45 hours. (Participant 20) 

The interviews indicate that the teachers were not confident to teach ESP in their contexts due 

to a number of perceived difficulties, including disadvantageous teaching contexts and their lack 

of knowledge and/or skills. They utilised different pedagogical strategies. They did not rely on the 

support of the hosted institutions, even when support was available, due to time limitations, or the 

low quality and frequency of the support given. 

 

4. Discussion 

This study found that the teachers had a poor perception of their teaching efficacy, despite 

different contexts of teaching, and different demographic and educational backgrounds. All 

teachers, including those who have Master degrees and PhDs in education, were not confident 

enough to teach ESP in their contexts. They believed that they did not have sufficient background 

knowledge and skills in their specific areas/disciplines. What they do have is the teaching 

pedagogy and knowledge of English as a language. A similar finding in China notes that the 

challenges are compounded by the fact that university EFL teachers have generally not been 

trained for the profession (Chen & Goh, 2011; Wu & Badger, 2009). Most teachers are graduates 

from English Departments who received little or no training on pedagogy, as there is no systematic 

pre-service training in China. Therefore teachers often begin their career feeling unprepared for 

the task ahead of them. This is similar to the Vietnamese context where the graduate attributes are 

generic in almost all undergraduate and postgraduate programs/courses (Hyland, 2007; Nguyen, 

2013; Nguyen & Pham, 2016).As a result, the graduates feel that they are not well-trained to 

develop professional knowledge and skills to work. It is recommended that further research in the 

pre-service education need to be conducted to identify the gaps to address. 
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One of the striking features of the data was the similarity between the ways the different 

teachers approached to enhance their confidence in teaching- they primarily resorted to their own 

learning experiences and available just-in-time resources. Among in-service teachers, almost all 

desperately needed some training on teaching methods and the specific discipline such as finance 

or economics. The interviewed teachers desperately needed support but they did not ask their 

institutions for this support. There may be some reasons for their strategies. Previous studies in 

Vietnamese higher education contexts (Hoang, 2016; Nguyen, 2013; Nguyen & Pham, 2016; Phan 

& Locke, 2015) pointed out that the supports from the host institutions such as professional 

development workshops or master course may not give them enough credits/knowledge/skills to 

be confident to master the discipline needed. As some participants mentioned that there was no 

professional development plans/programs tailored to them, so they struggled to improve their 

knowledge and skills.  

Or possibly, Eastern culture may have great influence on EFL teachers’ behaviours of not 

seeking the support from their institutions. They may be too shy to ask for help or they may want 

to keep face (Nguyen & Tangen, 2016; Nguyen, Tangen & Beutel, 2014). This may help explain 

why teachers use their own strategies to solve the issue. It is possibly easier to “keep face” when 

you can do it yourself.  

Another way that can help explain why teachers were not interested in professional workshops 

may be due to their beliefs about teaching ESP. Given that ESP is teaching specific English 

vocabularies, a few of the teachers found that they lacked understanding of the terms. Therefore, 

they might think that all that they need is mastering those terms. As a result, it can be solved by,  

simply, learning the terms themselves or asking their colleagues or even family members to help 

with the terms. Previous studies (Nguyen, 2013; Nguyen, Fehring & Warren, 2014; Phan & Locke, 

2016) found that teaching and learning in Vietnam is more content- based/ topic-based. So, the 

teaching is text-book based and assessment or test oriented (Nguyen, Fehring & Warren, 2014). It 

might be possible to detect some relationship between these elements in further studies.  

Finally, it is also important to mention and discuss the contradiction between what teachers 

wanted, and what they actually did to highlight the personal and contextual factors influencing 

their efficacy. On the one hand, the teachers were aware of their lack of knowledge, and 

confidence, and therefore needed support. On the other hand, they said they were too busy to use 

those supports. In their study, Brogan and Nguyen (1999) found that Vietnamese teachers’ salary 
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and time are not sufficient to motivate them to devote themselves whole-heartedly to their careers. 

It would be easier to simply do what they always do. As Ross (2007) stated, professional 

development has great impact on teacher efficacy. This finding is also consistent with previous 

studies that found the lack of training and professional development is a de-motivating factor to 

the quality in Vietnamese contexts (Nguyen, Fehring & Warren, 2014; Phan & Locke, 2016). Thus, 

it is important for future research to work on how to help teachers overcome some of those 

challenges, thereby enhancing the quality of teaching and learning and helps improve teachers’ 

job satisfaction.  

 

5. Conclusion and Recommendation 

This lack of theoretical basis and pedagogical knowledge and skills threatens teachers’ efficacy 

in teaching ESP. ESP teachers in EFL countries such as Vietnam encounter many obstacles in their 

attempt to teach English and ESP. Apart from the external constraint such as limited teaching 

resources, prescribed textbook or syllabus, large class sizes and the workload, the biggest barrier 

appears to be the teachers themselves, stemming from their low levels of efficacy.  

 Most teachers in our study reported low-efficacy to teach ESP due to their inadequate 

pedagogical knowledge and knowledge of the specific discipline. There is clearly a need for pre-

service and in-service teacher training programs to prepare teachers with adequate pedagogical 

knowledge and language competence to embark on their teaching career.  

This foundation should be built upon through in-service professional development programs. A 

consistent and practical policy for professional development is needed to help create a more 

advantageous teaching situation to improve the quality of teaching and learning. In addition, the 

curriculum for English teachers training should be revised and reviewed to meet the requirements 

of the profession, especially in the areas of teaching English for Specific Purposes.  
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Abstract 

Though ESL research studies have focused on the impact of text difficulty on reading 

performance (Rapp & den Broek, 2005; Alonzo, Basaraba, Tindal, & Carriveau, 2009), such 

studies are still limited in the Sri Lankan ESL context. The present study is intended to contribute 

to this less investigated area in Sri Lankan ESL research by examining the relationship between 

text difficulty and ESL reading comprehension with an emphasis on investigating the prevalent 

notion that more difficult texts lead to lower levels of reading comprehension. The sample of the 

study consists of 8 ESL students, studying at the University of Kelaniya, Sri Lanka, who belong 

to the lower and lower intermediate proficiency levels in English. 10 reading texts with different 

difficulty levels (based on Flesch Reading Ease readability level index available in MS-Word) are 

used in the study and each text is followed by a reading comprehension test and the performance 

                                                             

1 Department of English Language Teaching, University of Kelaniya, Sri Lanka  

Phone: +94112903783 
 

mailto:slthilina123@yahoo.com


18 
 

of the students in each test is analyzed using SPSS data analysis package. At a pedagogical level, 

the findings of the study are important to identify the texts that are difficult for the students who 

belong to lower and lower-intermediate levels of proficiency levels in English, which in turn helps 

to develop teaching strategies and practices to improve their comprehension of more difficult texts. 

At a more theoretical level, the study contributes to the ESL research by providing insights into 

the relationship between text difficulty and reading comprehension.  

Keywords: Text difficulty, Reading, Readability levels, ESL   

 

1. Introduction 

In ESL contexts, developing reading skills is considered one of the most important yet 

challenging tasks of the ESL practitioner as reading is regarded as a complex language skill which 

involves a host of cognitive processes and sub-skills. While it is a difficult skill to master in one’s 

language (L1), reading becomes even more demanding when it comes to the second language (L2). 

At the same time, reading is an important skill in any language programme. In fact, according to 

Boulware-Gooden et al. (2007), developing reading skills is “one of the pivotal aims and objectives 

of education and a major requisite for learning; both in and out of the context of formal education” 

(as cited in Jafari & Ketabai, 2012, p. 3). Reading skill achieves greater significance in higher 

education settings such as universities where students have to read for different purposes and go 

beyond the simpler purpose of absorbing information. In fact, at a university, students may have 

to engage in complex activities such as critical evaluation/analysis of texts at different levels of 

difficulty.  

Reading in L2 or more specifically reading in ESL is an area which has received extensive 

attention among language teachers as well as researchers. Among these factors and processes 

which have been researched upon, one of the most important areas is text difficulty or the relative 

difficulty of a reading passage and how it affects reading. In fact, text difficulty is an important 

consideration not just for researchers but it is of significance in terms of teaching/learning 

processes, preparation of material for teaching as well as assessment.  

Due to the importance of text difficulty as a pedagogical inquiry, this study is primarily involved 

in investigating the students’ performance when they encounter texts at different difficulty levels 

because such studies are limited in the Sri Lankan context (where the researcher teaches English). 

Reading in English is a challenge for Sri Lankan learners and in the university setting, reading in 
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English remains a daunting task for them and especially for those students who study at the 

Faculties of Humanities and Social Sciences (HSS) with a majority of students having a low 

proficiency in English (LEP). In fact, based on a study done at The Open University of Sri Lanka, 

involving students from the Faculty of Humanities and Social Sciences,  Raheem and Ratwatte 

(1997) indicate that the score for reading obtained by HSS students is a mere 39.27 which is lower 

than the scores obtained for grammatical competence (71.52) and Writing (40.13) (p. 15-16). This 

situation illustrates the lack of reading skills in English among Sri Lankan undergraduates in 

general. 

 

2. Literature Review  

As mentioned above, text difficulty is an area which has received significant attention in ESL 

research context. In fact, different aspects of text difficulty have been examined in the literature. 

In one of the early studies on the impact of text difficulty on ESL learners, Johnson (1981, as cited 

in Johnson, 1982, p. 505) found out that the text difficulty influences the comprehension of 

culturally familiar and unfamiliar texts in different degrees. In the study, while the simplification 

of vocabulary and syntax did not seem to have any effects on ESL learners when dealing with 

passages from their own background, their comprehension improved when the vocabulary and 

syntax of a passage of a foreign cultural origin were simplified. 

At another level, reading research has focused on examining the role of different factors that 

contribute to text difficulty. It has been found out that both tense and negative/positive nature of 

statements are important determinants of text difficulty. In fact, changes in verb tense from active 

to passive seem to “interfere with the extraction of coherent propositions from the text” which 

make the text more difficult to read (Gorin, 2005, p. 354). At the same time, negative statements 

are “shown to be slower and more difficult to comprehend than affirmative statements” (Gorin, 

2005, p. 354).  

Research findings also indicate that the complexity of texts has an impact on the difficulty of 

texts. Benjamin and Schwanenflugel (2010) conclude that complex texts are more difficult to read 

than simple texts mainly because of “unfamiliar vocabulary and longer sentences [that are] present 

in more difficult texts” (p. 390). They further suggest that such complex texts “require a greater 

cognitive load than simple ones” (p. 390-391). While their study focuses on the L1 context, there 

is evidence that complexity of texts plays a role in L2 context as well. In fact, O’ Donnell (2009), 
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referring to ESL research findings, claims that “simplified texts” enhance comprehension (p. 514). 

In his own study, O’Donnell (2009) analyzes L2 reading comprehension (with a group of Spanish 

students with English as L2) using modified texts. Based on the findings, she says that text 

difficulty plays “a pivotal role in relation to the effectiveness of elaborative modifications” (p. 

529). She adds further that “in terms of comprehension, students who read unmodified texts that 

were relatively difficult to comprehend benefited the most from elaborative modifications” (p. 

529).  

While studies related to the impact of text difficulty in reading comprehension is limited in the 

Sri Lankan context, there are a few studies which investigate the role played by text difficulty in 

reading comprehension. For example, Devendra (2002) focuses on text difficulty and its effects 

on the comprehension of cohesive ties. Her informants consist of ESL students studying at the 

Open University of Sri Lanka. She uses four passages which were similar in terms of topic but 

which were different in terms of readability. The informants had to comprehend 20 referential ties 

in the four passages. The findings indicated that the students’ ability to process the inferential ties 

was affected by the readability level of the texts in which the inferential ties were found (p. 12). 

According to the research findings discussed above, different factors such as cultural 

familiarity, negative/positive statements, tense and complexity are identified as influencing the 

difficulty of texts. These factors were considered in determining the difficulty of the texts used in 

the present study.  

2.1. Reading Levels  

The theoretical framework of the present study is similar to other theoretical approaches which 

perceive reading as consisting of levels (Fielding & Pearson, 1994; Day & Jeong-Suk, 2005; Yang 

& Lin, 2008; Alonzo et al., 2009). In this regard, the study mainly espouses the approach envisaged 

by Yang and Lin (2008) who discuss several phases in reading comprehension as literal and 

semantic comprehension, inferential comprehension and monitoring comprehension. At the same 

time, the study focuses exclusively on the surface level comprehension or in the words of Yang 

and Lin (2008), “literal and semantic comprehension” of reading comprehension.  
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2.2. Readability Tests 

As the present study uses the readability formula known as Flesch-Reading Ease (FRE), it is 

important to examine research related to the formula. According to Freedman and Jurafsky (2011), 

FRE considers “a weighted value of the length of each sentence in the text (longer sentences tend 

to be more complex) and the length of each word in the text in syllables (longer words tend to be 

harder to read).”  If the final score is lower, the language is considered “more complex” (p. 48). 

FRE scores are regarded as standard levels of readability that are useful to measure the 

easy/difficult nature of the texts. In fact, those scores have been used for this purpose in many 

research studies. For example, Mazanec et al. (2012) use a booklet in their study that is “easy-to-

read” and it is in the range of 57.1and 9.5 (p. 72) in relation to FRE and Flesch-Kincaid readability 

respectively. Similarly, O’Donnell (2009) in his study uses  passages which are mainly at two 

levels of readability, 40 (difficult), 60 (easier) in terms of Flesch Reading Ease and 9 (easier), 11 

(difficult) in terms of Flesch-Kincaid readability. The similarity of the readability indices used by 

the researchers is not coincidental and such measures are used because they are the standard 

measures of readability.  

However, the use of readability indices such as FRE has not been without controversy because 

of various limitations. According to Crossley, Greenfield and McNamara (2008), research done 

on readability in relation to ESL contexts is limited in scope as the researchers rarely focus on 

examining the empirical validity of readability measures. They further highlight the overreliance 

on “traditional readability measures” and criticize in particular a study done by Hamsik (1984) in 

examining Flesch- Kincaid and other traditional formulas (as cited by Crossley, Greenfield and 

McNamara, 2008, p. 478). While Hamsik had shown readability formulas as reliable and can be 

used to select material appropriate to the reading level of ESL students, Crossley, Greenfield and 

McNamara (2008) reject the validity of the findings claiming that the study was, “neither large 

enough nor sufficiently fine grained to settle the question of predictive validity nor did it consider 

cognitive factors” (p.478). 

Similar to Crossley, Greenfield and McNamara (2008), Knapp et al. (2009) also refer to the 

limitations of readability formula such as FRE, “the scores they generate largely depend on word 

and sentence length; therefore, writers of complex information can attain a lower (i.e. easier) 

readability score simply by shortening sentences and words” (p. 573). They add further that, 

“formulae cannot assess meaning - the sentence ‘intravenously given be will drug the’ will attain 
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the same readability score as ‘the drug will be given intravenously’ and, crucially, they cannot 

indicate how a piece of information will perform” (p. 573).   

Even with such criticisms, FRE is still recognized in research as a viable tool to analyze the 

readability of texts and as discussed above, such readability indices are used frequently in language 

research. As FRE is a standardized index of readability levels which is easily available on 

Microsoft Word and because it has been adopted frequently in reading research, FRE is used in 

this particular study as well.   

2.3. Hypotheses 

The main hypothesis of the study was that the increase of the text difficulty has a negative 

impact on the student performance. The null hypothesis of the study was that the text difficulty 

does not have a statistically significant impact on the student performance.   

 

3. Methodology 

3.1. The Sample 

The sample of the study consisted of 8 students from Faculty of Humanities who study English 

as a second language. They were all female students and were in the age range of 21 to 22 years. 

In terms of university education, they were in their second year at the university. They had already 

undergone the compulsory English Language course in the first year and based on the marks 

obtained at the exit test at the end of the course, their English language proficiency was determined 

as at the lower and lower intermediate level (they have obtained 40-60 marks out of 100). 

3.2. The Texts  

10 texts were used for the study followed by a comprehension task with 7 questions. The texts 

belonged to different levels of text difficulty based on FRE available on Microsoft word. The texts 

or the reading passages were of the same length, with 309 to 310 words.  

The questions of the comprehension task were similar in all the 10 texts and they were of 

following types mentioned below. In each comprehension task, the questions appeared in the 

same order. 
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1. Wh 

2. Mention 

3. Wh 

4. Wh 

5. Mention 

6. Wh 

7. Wh 

 

The correct answer for each question was allocated 2 marks. Therefore, the total of the 

comprehension test marks was 14.  

The selected texts dealt with different topics even though they could all be considered 

general topics (not subject specific). Based on FRE readability statistics, the texts were selected 

with different levels of difficulty. The table 1 shows the topics and the difficulty of each text 

used in the study.  

Table 1 

The topics and the difficulty of each text used in the study 

Text 

Text Difficulty 

(based on FRE) Topics 

1 21.4                   Rainforests 

2 25.5                   Interpersonal Communication 

3 61.8                   Rainforests 

4 12                   Communication for Managers 

5 34.9                   Advantages and Disadvantages of Technology 

6 45.1                   A Nutritious Diet 

7 58.5                   Mobile phones 

8 42.7                   Sports 

9 38                   Global Warming 

10 48.8                   Water 

 

According to FRE, the lower the readability more difficult the text becomes. Therefore, in 

the present study, the most difficult reading text was the 4th reading text which dealt with the 

topic, “Communication for Managers” (readability is 12) while the easiest reading text was the 

3rd reading text which focused on the topic, “Rainforests” (readability is 61.8).  
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3.3. The Procedure 

The study was conducted for a period of 10 contact sessions with one hour each. In each 

session, the students were given the reading passage accompanied by the comprehension task.  

3.4. Analysis of Data 

The test scores obtained for each of the 10 comprehension tests by the 8 students participated 

in the study were the primary data used in the study. These marks were analyzed using SPSS 

(Statistical Package for Social Sciences) version 21. One-way ANOVA test was run to 

determine significance at 0.05 significance level and the mean values were considered to 

discover the student performance in relation to each passage.  

 

4. Results  

The descriptive statistics of the One-way ANOVA test which indicates the overall 

performance of the students is depicted in Table 2 and the mean values of the students’ marks 

in relation to each text are given in Figure 1.  

Table 2 

The descriptive statistics of the One-way ANOVA test 

  Sum of Squares df Mean Square F Sig. 

Between 

Groups 
509.250 9 56.583 45.658 .000 

Within 

Groups 
86.750 70 1.239   

Total 596.000 79    
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Figure 1. The mean values of the students’ marks in relation to each text (the readability of the 

texts is mentioned within brackets)  

In examining the descriptive statistics of the One-way ANOVA test, there appears to be high 

significance at the level of 0.05 (the test indicates a significance of .000). This means that the 

difficulty level of the texts has had a strong influence on student performance and therefore the 

null hypothesis of the study (i.e. the text difficulty does not have a statistically significant 

impact on the student performance) can be rejected. However, the descriptive statistics of the 

One-way ANOVA test does not illustrate the degree to which the increase/decrease of the text 

difficulty has had an impact on the student performance.  

The mean values of the student performance in relation to each reading passage are 

important in this context as they can be used to understand the extent to which the difficulty of 

the passage influences the student performance.  

In examining the mean values given in Figure 1, it is apparent that the student performance 

has varied according to the difficulty level of the texts. When analyzing the mean values 

further, it becomes clear that the lowest performance is indicated in relation to passage 4 and 

the highest performance is shown in relation to both passages 3 and 7. These findings are 

interesting as the 3rd and 7th passages are the easiest in terms of readability and the 4th passage 

is the most difficult passage in terms of its readability. Therefore, based on these results, it is 

apparent that while more difficult texts have a negative impact on student performance, the 

easier texts improve student performance.  
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Another interesting aspect of the student performance is that the similarity of the thematic 

focus does not lead to similar performance. In the study, the 1st and the 3rd passages are similar 

in relation to their thematic focus, i.e. they both focus on “rainforests” but the performance of 

the students varies. The readability of the 1st passage is lesser than the readability of the 3rd 

passage (1=21.4, 3=61.8) and this is reflected by the student performance as the students have 

performed better in relation to the third passage than the first passage (7<12).  

 

5. Conclusion 

The findings of the study clearly illustrate that text difficulty has an impact on reading 

comprehension and that more difficult texts can have a negative impact on student 

performance. However, it is difficult to generalize the findings of the particular study because 

of its small sample size. The study also uses only 10 texts which deal with general themes and 

even the number of questions is limited to 7. Another limitation is that the study deals with 

only one level of reading comprehension, i.e. the surface level comprehension (literal and 

semantic comprehension). The difficulty of the reading passages was also considered by the 

readability statistics of FRE which is only one readability index that is available. So it is 

important to consider these limitations of the study before generalizations are made in relation 

to the impact of text difficulty on ESL reading comprehension.  

The researcher feels that future research studies that examine text difficulty should focus on 

a larger sample and other levels of reading comprehension while adopting alternative methods 

of determining text difficulty along with a larger number of questions.  

Even with such limitations, the study has important pedagogical implications. At one level, 

it establishes the importance of considering the difficulty of texts in teaching as well as 

assessing reading. In this regard, one of the important findings of the study is that similarity of 

topics/themes of texts does not necessarily lead to better reading comprehension. This means 

that teachers should not think that a previously taught reading passage might help the students 

to learn /understand another passage dealing with the same subject matter/theme.  

At another level, while the study did not focus on the impact of different modifications made 

to the texts (to make them simpler/complex) on reading comprehension, it would be interesting 

to investigate the possible impact on a particular modification on making a text easier/difficult 

for students. Such a study will help the researchers determine the impact different 

modifications have on text difficulty.  
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The researcher hopes that the present study would encourage more comprehensive research 

studies on text difficulty which will provide a better and more nuanced understanding of the 

role played by text difficulty in ESL reading comprehension. This will in turn lead to the 

development of better teaching/learning strategies which focus on improving students’ 

competence in handling complex and difficult texts.   

 

References 

Alonzo J., Basaraba D., Tindal, G., & Carriveau, R. S. (2009). They read, but how well do they 

understand? : An empirical look at the nuances of measuring reading comprehension. 

Assessment for Effective Intervention, 35(1), 33- 34. 

Benjamin, R. G., & Schwanenflugel, P. J. (2010). Text complexity and oral reading prosody in 

young readers. Reading Research Quarterly, 45(4), 388-404.  

Crossley, S. A., Greenfield, J., & McNamara, D. S. (2008). Assessing text readability using 

cognitively based indices. TESOL Quarterly, 42(3), 475-493.  

Day, R., & Jeong-Suk, P. (2005). Developing reading comprehension questions. Reading in a 

Foreign Language, 17(1), 60-73.  

Devendra, D. (2002). Text difficulty and its effect on the comprehension of referential ties. 

Vistas: Journal of the Faculty of Humanities and Social Sciences, The Open University 

of Sri Lanka, 1, 10-15.   

Fielding, G. L., & Pearson, P. D. (1994). Synthesis of research/ reading comprehension: What 

works? Educational Leadership, 51(5), 62-67. 

Fitzpatrick, D. (2008). Constructing complexity: Using reading levels to differentiate reading 

comprehension activities. The English Journal, 98(2), 57-63. 

Freedman, J., & Jurafsky, D. (2011). Authenticity in America: Class distinctions in potato chip 

advertising. Gastronomica: The Journal of Food and Culture, 11(4), 46-54.  

Gorin, J. S. (2005). Manipulating processing difficulty of reading comprehension questions: 

The feasibility of verbal item generation. Journal of Educational Measurement, 42(4), 

351-373. 

Jafari, D., & Ketabai, S. (2012). Metacognitive strategies in reading comprehension 

enhancement in Iranian Intermediate EFL setting. International Journal of Linguistics, 

4(3), 102-111. 

Johnson, P. (1982). Effects on reading comprehension of building background knowledge. 

TESOL Quarterly, 16(4), 503-516. 



28 
 

Knapp, P., Raynor, D. K., Silcock, J., & Parkinson, B. (2009). Performance-based readability 

testing of participant materials for a phase I trial: TGN1412. Journal of Medical Ethics, 

35(9), 573-578.  

Mazanec, S., DalyNeal, B., Meropol, J., & Step, M. (2012). Facilitating enrollment in a cancer 

registry through modified consent procedures: A pilot study. Journal of Empirical 

Research on Human Research Ethics: An International Journal, 7(5), 71-75.  

O'Donnell, M. E. (2009). Finding middle ground in second language reading: Pedagogic 

modifications that increase comprehensibility and vocabulary acquisition while 

preserving authentic text features. The Modern Language Journal, 93(4), 512-533.  

Raheem, R., & Ratwatte, H.V. (1997). Student profiles in English: Issues and implications. 

OUSL Journal, 1, 3-27.  

Rapp, D. N., & van den Broek, P. (2005). Dynamic text comprehension: An integrative view 

of Reading. Current Directions in Psychological Science, 14(5), 276-279. 

Yang, K. L., & Lin, F. L. (2008). A model of reading comprehension of geometry 

proof. Educational Studies in Mathematics, 67(1), 59-76. 

 

  



29 
 

 

 

Strategies Used by Indonesia Businessmen for Communication  

via Email in Global Trade Era 

 

Wijang Sakitri1 

Sandy Arief 

Ida Maftukhah 

Tusyanah 

 

Universitas Negeri Semarang, Indonesia 

 

Biodata 

Wijang Sakitri is an English lecturer at Economics Faculty, Universitas Negeri Semarang, 

Indonesia. She teaches English, Bussiness English, English for Managers, Academic Writing 

and Business Correspondence in Economics Faculty. She is interested in education, genre and 

ESP researches. She can be contacted at wijangsakitri@mail.unnes.ac.id or 

wijangs26@yahoo.com 

Sandy Arief is a lecturer of Accounting Education and Managing Director of University Center 

on Economics Education Improvement and Research (UCEEIR), Universitas Negeri 

Semarang, Indonesia. He is interested in Accounting, Business, Education and Business 

English. He can be contacted at sandy.arief@mail.unnes.ac.id 

Ida Maftukhah is a lecturer in Economics Faculty, Universitas Negeri Semarang, Indonesia. 

She has taught Business Introduction, Economics, Enterpreneurship, International Business 

and Management for years. Her research interests are Business and Management, and Business 

English. She can be contacted at idamaftukhah@mail.unnes.ac.id 

Tusyanah is an English lecturer at Economics Faculty, Universitas Negeri Semarang, 

Indonesia. Her research areas cover teaching and learning higher education, English for 

Specific Purposes and Strategies in EFL classroom. She can be contacted at 

tusyanah@mail.unnes.ac.id 

 

Abstract 

ASEAN Economic Community (AEC) has become a popular issue. However, there are many 

obstacles in joining AEC. One of them is English for communication. Unfortunately, business 
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English letters as the media for communication in business are not taught at schools. In fact, in 

this free trade era  high school leavers are enhanced for being businessmen that need 

communications for business. This study aims at knowing the common stages of business 

English letters via email, whether the writers and the addresees understand the letters, and the 

strategies used in the letters. The data of study were 26 emails. They were analyzed 

qualitatively by implementing genre analysis based on social function and systemic functional 

grammar analysis. There were some findings after the analysis done. First, the common stages 

of English email are sender’s name and address ^ date ^ receiver’s name ^ greetings ^ body of 

letter ^ the closing and signature. Further, the email sender and the addressee can understand 

the emails  even though 70% of emails has incorrect grammar. Finally, having 3 semantic 

categories, writing the time, and giving correct punctuation in a clause become the strategies 

of writers with weak English mastery for communication via email. 

Keywords: Strategies, Communication, Stages, Businessmen, Email 

 

1. Introduction 

ASEAN Economic Community (AEC) has been a trending issue on Indonesia. Indonesia 

with its dense population is expected to be able to compete in the community as it has the 

biggest economic potency in ASEAN. Sudiaman (2014) said  that Indonesia will face AEC as 

soon as possible. Then, Indonesia with its dense population and large economy will have an 

important role in AEC. He also wrote that Vice Minister of Commerce, Krisnamurti, stated that 

Indonesia has the biggest economic potency. Many foreign businessmen have started to run 

businesses and have investments in Indonesia. 

However, many problems related to the international trade in the community appear. One 

of them is the ability of mastering English. The chairman of Indonesian Institute of Certified 

Public Accountants, Tarkosunaryo stated that many Indonesians lack mastering English if they 

have to compete with foreigners (Suryanto, 2014, p. 1). Acccording to Wibowo and Kusrianto 

(2010, p. 66) “only a few Indonesian companies which can go regional and international 

because of many obstacles such as quality, quantity, continuity, price, distance, trust and 

payment, law, capital, and language”. 

As a matter of fact, English is needed for having a good business with customers or business 

partners from the other countries, marketing the products, having a good image of products, 

and developing a business. Unluckily, many Indonesia businessmen are not too interested in 

improving their English language skills as English and Bahasa Indonesia have different rules. 
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Actually, having English language skill does not mean that one has to be an expert. Sometimes, 

when communicating, people make mistakes in grammar, tenses or vocabularies. However, it 

is not too problematic as the point in communication is that a speaker and a listener or a writer 

and a reader can understand the meaning conveyed (Wibowo & Kusriyanto, 2010, p. 124-125).  

Knowing how to communicate in English via email, especially the strategies used for 

writing business letters will be beneficial for businessmen and owners of small and medium 

enterprises since it can be used to expand their businesses and have on-line business 

communication. Yuliana (2000, p. 36) informed that the advantages of internet in business 

strategies are having global and interactive communication, having up to date information, 

providing  consumer-based services, having an integrated on-line activity, and having an ability 

for increasing cooperation and opening a new market place. 

The Ministry of Cooperative and SMEs (2013) informed that there are 56.534.592 million 

businessmen in Indonesia nowadays. Then, it is dominated by small and medium enterprises 

which have various products. Unfortunately, those enterprises have some weaknesses such as 

having low language skills in English. Kuncoro (2000, p. 8) said that “the development of 

SMEs has problems on employees’ skills, human resources management, entrepreneurship, 

marketing and finance. It is getting worse since the job description between administration and 

operational staffs, and between the owner and manager are not clear”. 

In 2013, the Ministry of Cooperatives and SMEs also explained that elementary school 

graduates dominate the workforce of small and medium enterprises; it is about 47,9%. Next, 

the enterprises are also dominated by diploma graduates which is 2.8%, and only 6.96% of 

work force hired has graduated from universities. In this case, the low education background 

of the work forces will influence their ability in mastering English language skills and in joining 

the AEC. 

Next, based on the curriculum 2013 issued by Ministry of National Education, applied on 

Indonesia vocational schools, the materials about business English letters are not taught. 

Actually, those schools have a main purpose: Educating and preparing their students to be 

workers and businessmen after leaving the schools. Further, they have to compete in AEC in 

the future.   

This study has analyzed emails of English business letters to know the common stages of 

writing the letters, whether the writers and the addresees understand the letters, and the 

strategies used in writing the emails. 
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2. Review of Literature 

Language is a complex system which has various functions. Eggins (1994, p. 2) wrote the 

function of language is to make meaning that can be experiential, interpersonal, and textual in 

meanings. Halliday and Hasan (1989, p. 27) also said that the functions of language do not only 

interpret functional variation as variation in the use of language, but rather something that is 

built in as the very foundation to the organization of language itself, and particularly to the 

organization of text. Gerot and Wignell (1994, p. 12-14) wrote that ideational meaning are 

meanings about phenomena – about things, about goings on and the circumstances surrounding 

these happenings and doings; interpersonal meanings are meanings which express a speaker’s 

attitudes and judgement; textual meanings express the relation of language to its environment, 

including both the verbal environment – what has been said before and the non-verbal, 

situational environment. To sum up, language is used for making and exchanging meaning in 

a text. 

The term “text” has some definitions. Eltis (1990, p. 53) argued that a text is a unit of 

meaning which is coherent and appropriate for its context. Next, Eggins (1994, p. 5) added that 

the term text refers to a complete linguistic interaction (spoken or written), preferably from 

beginning to end.  Anderson (1997, p. 1) stated that:  

We live in a world of words. When these words put together to communicate a meaning, 

a piece of text is created. Moreover, there are two main categories of texts; they are 

literary and factual. Literary covers narrative, poetry and drama. Factual covers 

advertisements, announcements, internet web sites, current affair shows, debates, 

recipes, reports and instruction. 

Halliday and Hasan (1989, p. 10) wrote that 

Text is language that is functional. It can be spoken and written. The text can be a 

product and also a process. It is a product in the sense that it is an output, something 

that can be recorded and studied, having a certain construction that can be represented 

in systematic terms. It is also a process in the sense of a continuous process of semantic 

choice, a movement through the net-wok of meaning potential, with each set of choices 

constituting the environment for a further set. 

Then, a group of written or spoken text that has similar stages, schematic structure or social 

function is defined as genre. Swales (1997, p. 33) said that genre can be easily used for 

differentiating written and spoken text. Johns (1997, p. 21) agreed that the term genre has 

referred to the categories of literary text. Next, Martin and Rose (2001, p. 7) viewed genre as 
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different types of texts that enact various types of social contexts, and Hyland (2004, p. 4) 

viewed it as a term for grouping text together.  

Halliday and Hasan (1989, p. 45) added that to be able to read a text, or listen to it effectively 

and with understanding, we have to be able to interpret it in terms of all the metafunctions. 

Moreover, metafunctions according to Thomson (1996, p. 28) are experiential, textual and 

interpersonal meanings in a clause. Eggin stated (1994, p. 193) that analyzing the grammar of 

interpersonal meaning is to look at how the clause is structured to enable us to make the kinds 

of meanings essential for interaction to take a place. Gerot and Wignell (1994, p. 22) described 

that making an utterance is an interactive event inherently involving a speaker or writer and 

addressee (listener or reader).  A speaker or a writer selects speech role and allocates a speech 

role to the addressee in uttering. The speech role chosen can be seen from the mood of the 

utterance and its modality and polarity. Thomson also (1996, p. 39) argued in his book that the 

interpersonal meanings relate to the fact that the clause is interrogative (a question), that it 

expresses the writer’s assessment of probabilities and her attitude, and that it explicitly signals 

the writer’s negotiation with the reader. In other words, interpersonal meaning shows how the 

writer makes meaning or how the writer negotiates with the reader to make meaning in the 

interaction and they can be seen from the mood of a clause, its modality and its polarity. Besides 

interpersonal meaning, ideational meaning also contributes to make a clause meaningful. 

Ideational meaning is reflected in transitivity, and according to Gerot and Wignell (199, p. 52), 

transitivity can be used for knowing what, when, where, why, who, whom or how function of 

texts. Moreover, transitivity can be differentiated into three semantic categories and they are 

realized as circumstances, process and participant. The process becomes the most important 

point here as the focus is on verbs. The process covers material, behavioural, mental, verbal, 

relational, and existential. In this case, for knowing the strategies used by Indonesia 

businessmen in having business communication via email, interpersonal and ideational 

meaning of the letters were explored and analyzed.   

Further, the terms of email and business letter were explained clearly by Kishore (2004, p. 

203). He said that email is a common communication tool for communicating with family, 

friends and business partners as it is effective, quick and cheap. He also added (2004,  p. 161) 

that business letters are important tools to determine the success of business as they can be used 

for promotion, increasing sales and widening the business partners.  

As this study has tried to find out the strategies used Indonesia businessmen, so the meanings 

of strategy are provided at the following explanation. According to Tarone written in Faerch 

and Kasper (1983, p. 2), communication strategy is a mutual attempt of two interlocutors to 
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agree on a meaning in situations where requisite meaning structures do not seem to be shared. 

Then, a businessman as well as an enterpreneur, is defined as a person that has courage to start 

a venture in business world (Wibowo & Kusrianto, 2010, p. 12) 

Some previous studies said that strategies have important roles for helping students to learn 

English and motivating them to use English for communication. The study conducted by Lee 

and Lin (2015, p. 46) has found that increasing learners’ goal-orientedness was a strategy 

frequently used by the teachers to raise and maintain  their students’ motivation. Gebhard 

(2013, p. 155) found that coping strategis are  used by EFL learners studying abroad to help 

the learners survive in academics, social interactions and emotional reactions. Finally, Rashid 

(2014, p. 132-133) explained that memorization vocabulary learning strategies is effective to 

help students in learning English. 

 

3. Methodology 

3.1. Data and Model of Analysis 

The collected data were analyzed qualitatively by implementing genre analysis based on 

social function and systemic functional grammar analysis. Eggins (1994, p. 37) said that we 

could divide the genre into stages/parts according to the function of the different constituents. 

This approach emphasizes difference of function of every stage.  He also added that 

The systemic approach to language is functional in two main respects: because it asks 

functional questions about language: systemicists ask how people use language; and 

because it interprets the linguistic system functionally: systemicists ask how language 

is structured for use.  

To know the common stages of business letters, the generic analysis based on social function 

was employed. Next, for knowing the strategies used, systemic functional grammar and 

qualitative approach were implemented. The data for this study were 26 emails choosen 

randomly. They were gained from the staff of small enterprise, medium enterprise and big 

company who writes emails in English. 

There were some procedures for analyzing the data. They were written as follow 

(1.)  Collecting 26 business emails as the media for communication. The example 

was given below 

Dear Astrina, 

 Ayu will contact you tomorrow for go in Peruthani factory for look my furniture. In same time, ask 

to Ana about the sample and arrange with her for collect the sample 

 

I want you go with Ayu in Peruthani because if have some modification to do in the furniture before 

the shipment, you will have to control all the modification Ayu will ask before the shipment 
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So I do another E-mail to Sunny and Ana to inform them about the visit 

 

Regards 

  

Nicolas 

 

(2.)  Classifiying every step of writing by implementing genre analysis based on social 

function. It was to know the stages of writing business letters via email. The example 

was as follows 

Dear Astrina,     for opening the letter 

  

Ayu will contact you tomorrow for go in Peruthani factory for look my furniture 

  

In same time, ask to Ana about the sample and arrange with her for collect the sample 

  

I want you go with Ayu in Peruthani because if have some modification to do in the furniture before 

the shipment, you will have to control all the modification Ayu will ask before the shipment 

 

So I do another E-mail to Sunny and Ana to inform them about the visit 

 

Regards 

  

Nicolas 

 
For closing the letter   For giving information 

(3.) Labelling each stage. It was written below 

  Table 1.  

Example in Labelling 

BUSINESS LETTERS LABELLING EXPLANATION 

Dear Astrina Salutation It is written at the beginning of a letter. 

It is for opening the letter.  

Ayu will contact you tomorrow for 

go in Perhutani factory for look my 

furniture 

 

In same time, ask to Ana about the 

sample and arrange with her for 

collect the sample 

  

I want you go with Ayu in 

Perhutani because if have some 

modification to do in the furniture 

before the shipment, you will have 

to control all the modification Ayu 

will ask before the shipment 

Body of letter It is the content of letter. It is used for 

giving and asking information. The 

sentences used are more complete and 

longer  

 

 

So I do another E-mail to 

Sunny and Ana to inform them 

about the visit 

  

Regards The losing and 

signature 

It is for closing the letter 

 

Nicolas The closing and 

signature 
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(4.) Analyzing clauses by using systemic functional grammar analysis that focused  on 

interpersonal meaning. It was explained at the following analysis 

a. Minor clause 

Dear Astrina, 

Word groups 

 

b. Full declarative  

      Ayu   will       contact                  you tomorrow for go in Peruthani factory for look my  

     furniture 

Subject  Finite  Predicator  

Mood  Residue 

 

c. Imperative  

  In same time,                   ask                              to Ana about the sample and arrange with her for   

                                                                                collect the sample 

Complement Finite Predicator  

 Mood Residue 

 

d. Full declarative  

          I           want                 you go with Ayu in Peruthani  

Subject  Finite  Predicator   

Mood Residue 

 

e. Elliptical declarative  

          if                   have                      some modification to do in the furniture before the shipment,  

Adjunct  Finite  Predicator  

Mood Residue 

 

 

f. Full declarative  

you     will              have                   to     control        all the modification  

Subject  Finite  Predicator   
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Mood Residue 

 

g. Full declarative  

     Ayu               will         ask    before the shipment 

Subject  Finite  Predicator  Complementary  

Mood Residue 

 

h. Full declarative  

       So      I                     do                        another E-mail to Sunny and Ana to inform  

        them about  the visit 

Adjunct  Subject  Finite  Predicator Complementary  

 Mood Residue 

 

i. Minor clause  

      Regards 

Word groups 

 

j. Minor clause  

Nicolas 

Words group  

 

(5.) Analyzing the realization of sender’s role and receiver’s respond for knowing whether 

the mails could be understood.  The analysis was based on the tables below. 

Table 2.  

The Realization of Sender’s Roles and Receiver’s Respond at Business Mails 

Sender’s Roles Receiver’s Responds 

 (+) (-) 

Offer Accept  Reject 

Statement Acknowledge  Contradict  

Command Undertake  Refuse  

Question Answer  Disclaim  

 

 

Table 3.  
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Example in Analyzing the Clause 

Sender Clause 

Realization 

Receiver Clause 

Realization and 

responds 

Explanation 

I can go 

to 

Perhutani 

in the 

morning 

about 8 

am. 

Statement   

 

Ayu will contact 

you tomorrow for 

go in Peruthani 

factory for look 

my furniture 

 

Statement  

acknowledge (+)  

 

The addresee 

can understand 

the conten of 

letter sent by 

the sender 

 

 

(6.) Analyzing the clauses focused on ideational meaning for knowing the strategies used 

in writing the letters. The following analysis was the example 

a. Minor clause 

Dear Astrina, 

Word groups 

 

b. Full declarative, verbal process 

Ayu     will          contact   you tomorrow for go in Perhutani factory for look my  

  furniture 

Subject Finite Predicator  

Mood Residue 

Sayer Pr: Verbal  

 

c. Imperative, material process 

In same time,        ask                        to Ana about the sample and arrange with her for  

        collect the sample                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

Complement Finite Predicator  

 Mood Residue 

 Pr: Material Goal 

 

d. Full declarative, mental process, material process  

   I                      want                     you      go    with Ayu in Peruthani  

Subject Finite Predicator  

Mood Residue 

Pr: Mental Actor Pr: Material  
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e. Elliptical declarative, material process 

if                         have                     some modification to do in the furniture before the  

shipment,  

Adjuct Finite Predicator Complement 

Mood Residue 

Pr: material Goal 

 

f. Full declarative, material process 

        you  will    have                       to control all the modification  

Subject Finite Predicator  

Mood Residue 

Actor Pr: material  

 

g. Full declarative, verbal process 

         Ayu        will          ask    before the shipment 

Subject Finite Predicator  

Mood Residue 

Sayer  Pr:verbal   

 

h. Full declarative, material process 

       So          I                do                            another E-mail to Sunny and Ana to inform     

                                                                             them about the visit 

 Subject Finite Predicator  

 Mood Residue 

 Actor Pr: material  

 

 

i. Minor clause  

           Regards 

Word groups 

 

j. Minor clause  

Nicolas 
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Word  group  

 

(7.) Making interpretation 

(8.) Drawing conclusion 

4. Discussion 

4.1. Email 

Email or electronic mail becomes the easiest communication media in business. Many 

people in the world have already had emails. Business letters sent via email have some common 

elements, as they are written below. 

1) Sender’s name and address. It consists of from and subject. From means the writer of  

the letter, and subject means topics of the letter 

The example is illustrated below. 

 

From: Welgrow Surabaya 

To: astrina ; le bars yves ; yves Le Bars 

Cc: kaerwood ; Welgrow Sub 

Sent: Thursday, June 20, 2013 11:43 AM 

Subject: Re: shcedule shippment on june from surabaya 

Figure 1. Sender’s name and Receiver 

The above email shows that the email is from Welgrow Surabaya. Then, the mail is 

about schedule shipment on June from surabaya 

2) Date 

At the mail, it is written sent that means day, date and the time of the email sent 

3) Receiver’s name  

Receiver’s name is one who will receive the email. Based on figure 1, the mail  is sent 

to Astrina, le bars yves, and Yves Le Bars. The Carbon copy is sent to Kaerwood and 

Welgrow Sub. 

4) The greetings 

It is written for showing politeness. The examples are 

Dear Sir,    Dear ………….., 

Dear Mr............,   Dear Mrs………….., 

5) The body of the letter. Various informations are written in this part. It becomes the main 

element of a mail as exchanging information occurs at this stage 

https://id-mg61.mail.yahoo.com/neo/b/compose?to=welgrow-sub@welgrow.co.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=astrina_kaerfactory@yahoo.co.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=ylb50@yahoo.com
https://id-mg61.mail.yahoo.com/neo/b/compose?to=kaerfactory@ksc.th.com
https://id-mg61.mail.yahoo.com/neo/b/compose?to=kaerwood@alicepro.fr
https://id-mg61.mail.yahoo.com/neo/b/compose?to=welgrow-sub@welgrow.co.id
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6) The closing and signature. At this stage,  closing and name of writer always appear in 

all mails. This indicates that this part plays an important role. However, sometimes 

one’s position at his office, company’s certification and slogan are also mentioned. The 

examples are illustrated below: 

 

Best regards 

Alan H. Rolnick 

 

Director  

ARN Trading Limited t/a AHR International 

  

An AS9120A/SJCA9120/EN9120:2010 Registered Company  

Certificate Number 60934.1  

An ISO 9001:2008 Registered Company        company’s certification 

Certificate Number 60933.1  

Company registered in England & Wales  

Registration number: 7015763  

VAT number: 980 9706 78 
 

Figure 2. The Closing and Signature with Company's certification  

Best Regards 

 

Iker Kortejarena 

Asia Area Manager PowerDiv. 

Environmental Solutions 

Oikia, 44, 20759 Zumaia, Gipuzkoa (Spain) 

T: +34 943 865 200 | M: +34 618 789 656 | F:  company’s slogan 

+34 943 865 210 

www.guascorpower.com | 

www.dresser-rand.com NYSE:DRC   

 

 Bringing energy and the environment into harmony® 

Figure 3. The Closing and Signature with Company's Slogan 

4.2. Common Stages in Writing an Email 

After having the analysis, the stages or elements of all mails under study are sender’s name 

and address, date receiver’s name, body of letter, and the closing and signature.  Then, all of 

mails under study have common stages. They are sender’s name and address ^ date ^ receiver’s 

name ^ greetings ^ body of letter ^ the closing and signature. However, some additional 

findings appear at some elements of mails. First, gratitude which are written at the body of 

letter. It is usually expressed when one is given something, but it is common for Indonesian to 
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say “thank you” for showing politeness and appreciation not because he has received 

something. The examples are  written as follows 

From: astrina 

To: Welgrow Surabaya ; le bars yves ; yves Le Bars 

Cc: kaerwood ; 'Francois CANU' 

Sent: Wednesday, May 29, 2013 12:08 PM 

Subject: Re: shcedule shippment on june from surabaya 

Dear M. Evita, 

Please confirm that the ETA Le Havre of below schedule is correct. 

Here is the planning: 

PO and 

shipper 

FEEDER 

VESSEL 

VOY. STACKING 

OPEN 

DOC 

CUT 

OFF 

CLOSING 

TIME 

ETD 

SBY 

MOTHER 

VESSEL 

VOY ETA 

Le 

Havre 

PO 04/02 

Kalijaya 

MOL 

KOMATI 

0193' N 30-

Mei 

15:00 03-

Jun 

12:00 03-

Jun 

18:00 04-

Jun 

APL 

TEMASEK  

002W22 30-

Jun 

PO 05/02 

Regal/Perhutani 

Smg 

KAPITAN 

MASLOV 

048' W 02-

Jun 

8:00 05-

Jun 

12:00 06-

Jun 

2:00 07-

Jun 

  MOL 

KOMATI 

0194' N 06-

Jun 

15:00 10-

Jun 

12:00 10-

Jun 

18:00 11-

Jun 

HYUNDAI 

TENACITY  

007W23 07-Jul 

PO 06/02 

Regal/ 

Perhutani Smg 

KAPITAN 

MASLOV 

049' W 09-

Jun 

8:00 12-

Jun 

12:00 13-

Jun 

2:00 14-

Jun 

  JINYUNHE 217 N 08-

Jun 

16:00 11-

Jun 

12:00 12-

Jun 

10:00 13-

Jun 

PO 07/02 

Regal/Perhutani 

Smg 

KAPITAN 

MASLOV 

050' W 16-

Jun 

8:00 19-

Jun 

12:00 20-

Jun 

2:00 21-

Jun 

OOCL 

BERLIN  

002W24 14-Jul 

  JINYUNHE 218 N 15-

Jun 

16:00 18-

Jun 

12:00 19-

Jun 

10:00 20-

Jun 

    

PO 08/02 * KAPITAN 

MASLOV 

051' W 23-

Jun 

8:00 26-

Jun 

12:00 27-

Jun 

2:00 28-

Jun 

OOCL 

BRUSSELS 

002W25 21-Jul 

  JINYUNHE 219 N 22-

Jun 

16:00 25-

Jun 

12:00 26-

Jun 

10:00 27-

Jun 

* PO 08/02 is joined shipment between 

Kalijaya and Feltico, but we will confirm 

later. 

         

Please revert. 

Thank you. 

Best Regards, 

Astrina 

Email/ YM: astrina_kaerfactory@yahoo.co.id 

Skype: astrina.sarwati 

Mobile: +62-8886474441 

Tel/ Fax: +62-24-7628902 

https://id-mg61.mail.yahoo.com/neo/b/compose?to=astrina_kaerfactory@yahoo.co.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=welgrow-sub@welgrow.co.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=ylb50@yahoo.com
https://id-mg61.mail.yahoo.com/neo/b/compose?to=kaerfactory@ksc.th.com
https://id-mg61.mail.yahoo.com/neo/b/compose?to=kaerwood@alicepro.fr
https://id-mg61.mail.yahoo.com/neo/b/compose?to=Francois.CANU@challenge-int.fr
https://id-mg61.mail.yahoo.com/neo/b/compose?to=astrina_kaerfactory@yahoo.co.id


43 
 

Address: Bukit Permata Puri Blok BII no. 12 

                Ngalian, Semarang, Indonesia 50189 

From: "astrina" <astrina_kaerfactory@yahoo.co.id> 

Date: Fri, 25 Nov 2011 09:32:46 +0700 

To: Perwana - Joe Sii<perwana@indo.net.id> 

Cc: joesii<joesii@indo.net.id> 

Subject: Re: size of carrel product Matoa wood 

Dear Mr. Joe Sii, 

  

Could you please quote your recent product of Matoa door frame? 2.  and please inform us your 

specification. 

Thanks. 

  
Best regards,  

Astrina 

Email/YM: astrina_kaerfactory@yahoo.co.id 

Skype: astrina.sarwati 

mobile: 08886474441 

Tel/fax: 024-7628902 

address: Bukit Permata Puri Blok BII no 12 

Ngaliyan Semarang,50189 

Figure 4. Example of Email  

 

Second, some mails contain of company’s slogan and company’s certification. Based on the 

informant’s information, slogan, and company’s certification are written at the closing and 

signature stage because they are used for showing the company’s prestige. Finally, the title of 

someone is also mentioned in some mails.  

As it has been metioned previously, some additional information exists. Then, after making 

the analysis, there are four models of business mail stages, and the followings are all the stages 

of business mails with some additional information in each stage: 

1. Sender’s name and address ^ date ^ receiver’s name ^ greetings ^ body of letter with 

gratitude expression for showing politeness and respect ^ closing and signature 

2. Sender’s name and address ^ date ^ receiver’s name ^ greetings ^ body of letter ^ 

closing and signature 

3. Sender’s name and address ^ date ^ receiver’s name ^ greetings ^ body of letter  

^closing and signature with company’s certification and title 

4. Sender’s name and address ^ date ^ receiver’s name ^ greetings ^ thanking with body 

of letter ^  closing and signature with title and company’s slogan 

https://id-mg61.mail.yahoo.com/neo/b/compose?to=astrina_kaerfactory@yahoo.co.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=perwana@indo.net.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=joesii@indo.net.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=astrina_kaerfactory@yahoo.co.id
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Moreover, it can be found that 52 % emails use model 2 (two),  32% implement model 1,  

and only 7% emails use model 4. The details are at the  following pie chart. 

 

Pie Chart 1.  Models of Business Letters via Email 

 

4.3. Senders’ and Receivers’ Understanding  

Gerot and Wignell  (1994, p. 22) argued that communication means exchanging meaning. 

Exchange is made possible through Mood as the mood system can show the role of a clause as 

meaning exchange. An interactive event such as communication between speaker or writer and 

reader needs utterances, consist of clauses. In uttering, a speaker or writer  or sender has a 

speech role and he usually chooses clauses for himself. Then, at the same time, he also assigns 

a speech role to an addressee  or receiver by inviting him to respond.  

 Further, the roles of sender can be giving goods and services or information,  demanding 

information or goods and services. The realization of giving goods and services in a clause is 

‘offer’  and giving information is ‘statement’. Next, demanding goods and services in a clause 

is realized as ‘command ‘and demanding information is ‘question.’ After the analysis done, the 

senders roles and receivers’ respond at all mails under study are drawn below. 

 

Table 4.  

The Senders’ roles and Receiver’s Respond at Business Mails 

No. Sender Receiver 

1. Mail 1 

Demanding specifications of Carrel 

product Matoa Wood  

Mail 2 

Refusing the enquiry as the addressee did 

not have the product 

2. Mail 3 

Demanding specifications of Matoa 

Door frame  

Mail 4  

Refusing the enquiry as the addressee did 

not have the product 

3. Mail 5 Mail 6 

Disclaimming the enquiry 

37%

52%

4%

7%

Models of Writing Emails

model 1

model 2

model 3

model 4
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Demanding information whether the 
addressee is still producing door 

frame 

No. Sender Receiver 

4. Email 7 

Demanding information about the 

product offered 

Email 10 

Answering the enquiry  

5. Email 8 

Demanding information whether the 

product will be for sale or personal 

needs 

Email 9 

Answering the enquiry 

7. Email 11 

Demanding schedule form all shipping 

company 

Email 12 

Undertaking the command by providing  

the schedule 

8. Email 13 

Demanding schedule of shippment 

from Surabaya 

Email 14 

Undertaking the command by providing 

the shedule 

9. Email 15 

Demanding the schedule 

Email 16 

Undertaking the command by providing 

the schedule 

10. Email 17 

Demanding information about 

budgetary 

Email 18 

Answering the enquiry 

11. Email 19 

Demanding information about 

distributor 

Email 20 

Answering the enquiry 

12. Email 21 

Demanding information whether 

addressee has met Pak Wasis 

Email 22 

Answering the enquiry 

13. Email 23 

Demanding information about the 

status of products ordered 

Email 24 

Answering the enquiry 

14 Email 25 

Demanding services 

Email 26 

Refusing the command 

 

Table 4. illustrates the roles of senders and receivers’s respond in the communication that 

happens simultaneously. Communication runs smoothly, if a receiver understand the meaning 

conveyed by responding sender’s utterances appropriately. Gerot and Wignell (1994) offered 

the following table to make sure that speakers and addresees have good understanding in 

communication and simultaneous communication occurs naturally. 

 

Realization of 

writer’s Role 

Receiver’s Respond 

(+) (-) 

Offer Accept Reject 

Statement Acknowledge Contradict 

Command Undertake Refuse 
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Question Answer Disclaim 

 

The example of simultaneous communication is when a sender offers goods or services, a 

receiver may accept or reject the offer or when a speaker demands information, an addressee 

may answer or disclaim the information; and so on.  

Next, the mail analysis was done again, and it was based on the above table proposed by 

Gerot and Wignell. It is intended to know whether the communication runs well. The finding 

shows that between the senders and the receivers can understand the mails even though 

mistakes appear in writing the clauses. The realization of senders’s roles and receivers’s 

reponds of all business mails under study are descibed on the table as follows 

Table 5.  

The Realization of Senders’s roles  and Receivers’ Respond at Business Mails 

No. Sender Receiver 

1. Mail 1 

Command 

Mail 2 

Refuse 

2. Mail 3 

Command 

Mail 4  

Refuse 

3. Mail 5 

Questions 

Mail 6 

Disclaim  

4. Mail 7 

Questions  

Mail 10 

Answers  

5. Mail 8 

Questions 

Mail 9 

Answer  

7. Mail 11 

Command 

Mail 12 

Undertake 

8. Mail 13 

Command 

Mail 14 

Undertake 

9. Mail 15 

Command  

Mail 16 

Undertake 

10. Mail 17 

Questions  

Mail 18 

Answer  

11. Mail 19 

Questions 

Mail 20 

Answer 

12. Mail 21 

Questions  

Mail 22 

Answer 

13. Mail 23 

Questions 

Mail 24 

Answer 

14 Mail 25 

Command 

Email 26 

Refuse 

 

 For making it more understandable,  the first example below explains how the sender and 

the receiver exchange meanings and understand the information conveyed in detail. 
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Table 6.   

The Realization of Sender’s roles and Receiver’s Responds at Business Mails 

 

The above table describes that the sender of email 1 tries to offer wood product to the 

receiver. In offering, the realizations of sender’s role are offer, command and statement. 

Further, to respond the sender of email 1, the receiver rejects the offer. From those above mails, 

both the sender and receiver have exchanged meaning and understood the information written 

even  though some minor mistakes are found in the mails. The mails are written as follows:   

Email 1 

Writer Receiver 

Email 1 Email 2 

Clause Realization Clause Responses 

1 Offering  carrel product (door 

frame) 

1 Rejecting the offer  

2 Offering  carrel product and 

informing the product’s size and 

thickness 

3 Offering  carrel product and 

informing type of product in details 

4 Offering  carrel product and 

informing type of product in details  

5 Offering carrel product and 

informing type of the product in 

details 

6 Offering  carrel product and 

informing type of product in details 

7 Offering carrel product and 

informing 

moisturize level of the product 

8 Commanding the addresee to give a 

quotation  

9 Comanding the addresee to ask 

questions  

10 Stating gratitude   
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Dear Mr. Joe Sii, 

We have many size for carrel product (door frame).The more easy one to do is in solid wood, three pieces of 
wood for make the thickness, size as you have under, because is only glue three pieces of wood, for make the 
thickness, have different length so can  the wood of recuperation, especially for the pieces who is in the 
middle.This carrel is 
 - One pieces of wood , on the top face, this pieces of wood need to be clear on one face and the two side 
 – One pieces of wood , in the middle, this pieces of wood need to be clear on the two side 
- One pieces of wood , on the other face, this pieces of wood need to be clear on one face and the two side. 
Moisture is same as flooring 8 to 10% 

N° 1 Carrel Matoa wood,  product in solid wood, 3 pieces for the thickness, one pieces for the wideness.   

-          The grade A/B, if possible two face quarter Cut or semi quarter cut 

-          Size Are:  63 Tx75W / 63Tx86W / 63Tx95W / 63Tx105W / 63Tx125W/ 63Tx145W / 72Tx75W 

/72Tx86W/ 72Tx95W . T = Thickness, W = Wideness 

-          Sap wood, cark or knots not accept on the top face, and on the two side, in the middle can have,   
because cannot see 

-          The length from 800 to 3000 MM go up every 300 MM 

-          Is for frame of door and window 

-          The carrel in solid wood is same as the sample give to us by the factory. 
N° 2 Carrel Matoa wood,  product, finger joint for the length, in solid wood, 3 pieces for the thickness, one 
pieces for the wideness.   
For this product all is same than the N° 1, but is in fingers joint for the length, and only have one length 

  
Please give a quotation for This 2 specifications 

If you have other question please ask 

Thank you. 
  
Best regards   
  
Astrina 

Email 2 

From: Perwana - Joe Sii 
To: astrina 
Cc: joesii 
Sent: Tuesday, November 08, 2011 3:35 PM 
Subject: Re: size of carrel product Matoa wood 
  
  
Dear Astrina, 
  
We can not offer this inquiry at this moment. 
  
Best regards, 
Joe Sii 

Figure 5.  Email Examples 

The second example is email 11 and 12. The content of mail 11 is command which is used 

for informing all schedules of shipping companies from Surabaya on June. The mail is 

responded well by providing the required schedules. Then, the other clauses of email 12 are 

additional information and their realizations are command.  

https://id-mg61.mail.yahoo.com/neo/b/compose?to=perwana@indo.net.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=astrina_kaerfactory@yahoo.co.id
https://id-mg61.mail.yahoo.com/neo/b/compose?to=joesii@indo.net.id
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Based on the analysis, some minor mistakes appear in the two mails. However, the following 

table shows that the exchange of meaning is still effective.  

 

Table 7.  

The Realization of Writer’s Roles  and Receiver’s Responds at Business Mails  

Email  11 (The sender) Email 12 (The addressee) 

Clause Realization Clause Responses 

1 Commanding the 

addressee to send 

schedule from 

shipping 

companies 

1 Undertaking the command by 

providing the schedule 

2 Stating new 

information that 

is the sender 

really needs the 

schedule 

2 Commanding the sender to 

choose the  appropriate  

schedule  (new information) 

3 Commanding the sender to 

inform the date and po number  

(new information) 

4 Commanding  (new information) 

  5 Minor 

 

Email 11 

Dear Astrina and Evita 
 

Please send me all  the schedule, from all the shipping company on June for Surabaya/Le Havre. 
I need this very urgently 

 
Best regards 

Yves Le Bars 

Kaerfactory@ksc.th.com 

 

Email 12 

Dear Yves 
  
1.Pls kindly find as below the schedule by MSC-MAERSK-CMA 

CARRIER Open stack Closing Cargo FEEDER VOY ETD 

SUB 

ETA 

SIN/PKL/PTP 

MV VOY ETD 

SIN/PTP 

ETA 

LEH 

MSC 4-Jun        10.00 AM 7-Jun       4.00 AM MERKUR TIDE HB323R 9-Jun 11-Jun MSC LAUREN FL323R 15-Jun 9-Jul 

MSC 11-Jun        10.00 AM 14-Jun       4.00 AM MERKUR TIDE HB324R 16-Jun 18-Jun MSC CAPELLA FL324R 22-Jun 13-Jul 

MAERSK 30-May          1.00 PM 2-Jun       7.00 AM MEDPEARL 1330 5-Jun 7-Jun MAERSK SEOUL 1306 15-Jun 2-Jul 

MAERSK 6-Jun          1.00 PM 9-Jun       7.00 AM MEDPEARL 1332 12-Jun 14-Jun MAERSK 

TAIKUNG 

1306 22-Jun 9-Jul 

https://id-mg61.mail.yahoo.com/neo/b/compose?to=Kaerfactory@ksc.th.com
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MAERSK 13-Jun          1.00 PM 16-Jun       7.00 AM MEDPEARL 1334 18-Jun 20-Jun MAERSK 

SEMARANG 

1306 22-Jun 16-Jul 

CMA 30-May TBA   2-Jun TBA   CMA CGM 

KAILAS 

DB196R 5-Jun 9-Jun CMA CGM 

PEGASUS 

FM546W 17-Jun 4-Jul 

CMA 3-Jun TBA   7-Jun TBA   ITHA BHUM FK155R 8-Jun 12-Jun CMA CGM 

PEGASUS 

FM546W 17-Jun 4-Jul 

CMA 6-Jun TBA   9-Jun TBA   COUGAR 145E 10-Jun 16-Jun CMA CGM LEO FM566W 24-Jun 11-Jul 

CMA 10-Jun TBA   14-Jun TBA   MEDCORAL RL155R 15-Jun 19-Jun CMA CGM LEO FM566W 24-Jun 11-Jul 

CMA 13-Jun TBA   16-Jun TBA   ITHA BHUM FK156R 17-Jun   CMA CGM 

CALLISTO 

FM568W 1-Jul 18-Jul 

  
2.Pls kindly advise your schedule choice will be used 
3.Pls advise detail date for stuffing and po number in order easy to detect and booking 
  
Wait your reply confirmation immediately 

  
Figure 5. Email Examples 

The third example is emails 8 and 9. The style of email 8 is questioning. Its writer asks the 

aims of receiver buying the product and the number of products that will be bought. Next, the 

addresee answers the question which is written in clause 2, so that, it can be summed up that 

the writers of those two emails can understand the content of mails. 

Table 8.  

The Realization of Writer’s Roles  and Receiver’s Responds at Business Mails 

Email 8 (The sender) Email 9 (The Receiver) 

Clause Realization Clause Responses 

1 Minor clause 

(greeting the 

addresee) 

1 Minor clause (greeting 

the sender) 

2 Minor clause 

(greeting the 

addresee) 

3 Stating gratitude 

to the addresee 

Stating gratitude to the 

sender 

4 Stating happiness 

5 Questioning the 

addresee’s goal of  

buying the hobby 

car 

2 Answering the 

question from the 

sender. 

6 Questioning the 

quantity needed 

3 Answering the 

question from the 

sender. 

7 Minor (greeting)   
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4.4. Grammar, Spelling and Tenses 

After analyzing the data, it can be concluded that there are only 30% emails that do not have 

any mistakes. Moreover, there are three categories of mistakes done by the writers; they are 

grammar, tenses, and spelling. The examples of incorrect clauses are at the following table. 

Table 9.  

Writing Mistakes 

 Tenses Spelling Grammar 

 Mistake  Correction  Mistake  Correction  Mistake  Correction  

Email 1     One pieces 

Two side 

For make 

One piece 

Two sides 

For making 

Email 7 Is this product 

include... 

And the 

available color 

of the body 

Does this 

product 

include... 

What are the 

availa ble color 

of the body 

Battray battrey For 

interested 

in.... 

For being 

interested.... 

Email 8 Happy to 

cooperation 

with you 

I am happy to   To 

cooperation 

To 

cooperate 

                                                                                                                                                                        

The chart bellow shows the percentage of mails that have incorrect clauses based on 

grammar, tenses, spelling and the combination of those three categories and mails that have 

correct clauses. 

 

Pie Chart 2. Mistakes Found in the Mails 

Based on the chart, 70% of mails contains incorrect clauses. In other words, it can be said 

that 18% of mails has incorrect grammar, 3% of mails has incorrect tenses and 49% of mails 

has incorrect spelling, grammar and tenses. 

  

30%

18%

3%

49%

Mistakes Found
without mistakes

grammar

tenses

grammar, tenses, and

spelling
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4.5. Strategies for Writing a Business Letter via Email 

The findings in this study also show that one can still communicate in English even though 

minor mistakes occur sometimes. There are some strategies that can be implemented by a writer 

of business letters for communication via email; they are 

(1) The strategy for a writer with weak grammar mastery. In writing clauses, he should pay 

attention on three semantic categories which cover circumstances, processes and 

participant. Even though, he makes some mistakes in grammar, but his sentences or 

clauses can still be understood because of the existence of circumstances, processes and 

participants. The examples are clauses written in email 1 and 11 

 

We have many size for carrel product (door frame) 

It should be 

We have many sizes for carrel product (door frame) 

 

The mistake about pluralization does not make the reader confused since the clause 

has three semantic categories. The clause has carier that functions as subject, 

attributive: possesive as predicator, and attribute that functions as complement. By 

reading it, the reader can know “who” and “what they have” 

Email 1 

We            have         many size for carrel product (door frame). 

Subject finite predicator Complement 

Mood  Residue 

Carrier Attributive: 

possesive 

Attribute 

 

The next is clause written in email 11. 

 Please send me all the schedule, from all the shipping company 

It should be 

Please send me all the schedules from all the shipping companies 

The clause contains mistakes in pluralization but it still has meaning as there are process and 

participant. Further, there is also a word “please” for showing politeness in asking some one to 

do something. 

Email 11 

Please   send   me   all the schedule, from all the  
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Mood 

adjunct 

Predicator Complement Complement 

Residue 

 Process: 

material 

Participants: goal 

 

shipping company  on June for Surabaya/Le Havre 

 Circumstances 

 

 

 

(2) The strategy for the writer  with weak tenses mastery. There are two strategies that 

can be implemented. 

First is using punctuation. The example of clause is written in email 8 which is as 

follows. 

Email 8 

Happy         to cooperation   with you. 

Subject  Finite  Residue 

Mood Residue  

  Attribute Process: material Participant: 

goal 

 

In the above clause, there are not carrier that functions as carrier and finite that functions as 

attributive: intensive. However, there are words, “happy” that functions as attribute, “to 

cooperation” as predicator, “with you” as participant and a punctuation, point (.). Because of 

the point (.), it can be concluded that the clause is declarative. Next, it aims at informing 

something, not asking question or asking someone to do something. In other words, the clause 

gives information about one’s feeling (attribute) since he has done something (process: 

material) with someone (participant: goal). The clause has incorrect tenses and it should be I 

am happy to cooperate with you. The  other example is clause in email 7.  

Email 7 

(....)  (.....)  the available colour of the body? 
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Complement Finite Subject 

Residue Mood 

Complement Attributive: 

identfying 

Attribute 

 

The above clause should be “What are the available color of the body”. The clause does not 

have “circumstance” and “finite”, but the addressee can still give responses as there are some 

words “available color of the body” and a punctuation, question mark (?). The function of 

question mark is for asking question and in this case is asking about the available color. 

Second is mentioning a specific time in a clause as it is written as foloow 

The closing cargo of thus feeder on June 26 at 10.00 

Should be 

The closing cargo of thus feeder will be on June at 11.00 

The clause does not have the appropriate tenses because it should use future tense. However, 

the addressee has understood the message conveyed because of the specific time mentioned at 

the clause. It is 26 June 2013 at 10.00, while the letter sent at 20 June 2013 at 11.43. It can be 

summed up that the closing cargo will be done six years later. 

Email 23 

Sent: Thursday, June 20, 2013 11:43 AM 

The closing cargo of thus feeder            on June 26       at 10.00 

Subject  Finite Circumstances 

  Residue  

Token  Identifying  Value  

 

The other example is written in email 19. The clause is still understandable because of adverb 

of time, “at this time” 

At this time, our fast moving spare part  almost dried 

It should be written as follows; 

At this time, our fast moving spare part is almost dried 
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If the clause does not have adverb of time, the clause will be ambiguous. It may mean that 

the event occurs at the present, past or future. It will really influence the meaning of mail. 

To have the findings, asking some informants was also done for giving infromation about 

doing correspondence via email. Further,  they inform that the writers of email do not join 

English course for studying English business correspondence. They only studied English at 

school and their English score was good enough. However, in writing business letter, 80% of 

them do not really care whether the  letters use correct grammar. They think that the content of 

letters is the most important. The next part is grammar and last is punctuation. In their views, 

inappropriate grammar sometimes does not create any problem for readers or addressee if the 

point of email is clear as it is written as follow 

 

Examples: happy cooperation with you. 

    Many box is sent. 

 

The informants also inform that when they find difficulties in writing English business 

letters, they will look up their dictionary, e-dictionary, and google translate. Further, writing a 

brief and clear email, using punctuation and writing only some stages of business letters are 

the other ways for them to keep on having business communication. 

 

5. Conclusion  

Indonesia businessmen may often make mistakes in writing business letters via email as 

differrent culture and grammar between Bahasa Indonesia and English occur.  Incorrect 

grammar or minor mistakes is often found at their mails. However, they keep trying to convey 

their messages by implementing some strategies. They realized that their business should be 

run continuesly and English is an important language for business communication. Further, 

three semantic categories and the use of punctuation play important roles for Indonesia 

businessmen to compose the letter. Then, using time expreesion instead of correct tenses is also 

employed for those who do not know about the use of tenses correctly. Besides those strategies, 

the writers also try to look up a dictionary and write brief and clear sentences. The researchers 

address some suggestions for English teachers. The teachers should emphasize more on 

teaching grammar and tenses and their uses at the class. Then, how to write English business 

letters or business correspondence should be taught at vocational school because they are 

prepared for being labours at industries or enterpreneurs. Finally, some strategies may also 
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benefit for other new businessmen who do not have good English competence to keep running 

on their businesses at global market. For future research, strategies used by businessmen via 

telephone could be explored to know whether they use the same strategies as well as via email 
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This paper describes the results of a study that investigated the use and pedagogical 

potential of the developmental rubric in the teaching of writing to tertiary-level students of 

English for Academic Writing (EAW). Five teachers were interviewed on the use of the 

rubric for self-editing and peer feedback. The findings showed that the teachers felt that the 

rubric was a useful tool for providing feedback as well as for teaching, and that it could create 

a learning environment that was conducive to achieving the learning outcomes. The study 

concluded that the developmental rubric has an enormous potential to be used as a tool for the 
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Introduction 

Academic writing is considered a challenging task for most tertiary-level students as it 

demands conscious effort and practice in composing, drafting, and revising, as well as in 

analyzing ideas. Students at higher learning institutions need to advance their ideas in the 

form of writing, and their ability to do this demonstrates their academic writing performance. 

Consequently, academic writing is often perceived by tertiary-level students as being a 

challenging, if not a difficult endeavor; especially among students who are writing in their 

second or foreign language; as the process of writing in an academic environment itself is 

very challenging (Myles, 2002). Writing an academic paper is thus seen as a trying and 

intimidating task for these learners (Abelos, Basbas, Gamboa, Alfonso, & Ligawen, 2008; 

Giridharan & Robson, 2012), and they sometimes associate the writing of research papers 

with voluminous references and a semester of burning the midnight oil.  In the Asian context, 

where English is spoken mainly as a second or foreign language, the problem can be 

compounded by the grammatical, structural, and syntactic errors made by the students. 

Unfortunately, the preparation of students for tertiary-level English in countries such as 

Malaysia and China is still confined to the use of textbooks and grammar drilling (Bee, 1991; 

Cai, 2013; You, 2004). This does little to help the students in mastering the writing skill.  

     Hence, it is crucial to find effective ways of teaching writing at the tertiary level, where 

students are required to be critical and careful in putting forth their ideas and arguments. A 

careful review of the existing research on academic writing in second language contexts 

reveals that students often face problems in developing their ideas and thoughts while writing 

their drafts, fail to substantiate their points, or just do not succeed in supporting their case 

(Krishnakumari, Paul-Evans, & Selvanayagam, 2010). They are also often confused about 

what is expected of them as they are not given clear and specific guidelines as to which 

aspects of their drafts need to be improved and revised. Thus, finding effective ways to teach 

writing and providing the needed feedback are essential elements in helping students to 

improve their writing; in particular, for those for whom English is a second or foreign 

language (Berg, 1999; Guangwei, 2006;  Hyland, 2010).  
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Rubrics in teaching and learning 

Among the approaches that we felt would help students to improve their academic writing 

was to use the developmental rubric as a pedagogical tool. Rubrics can be used across all 

grade levels and content areas, and can be a powerful tool in evaluating students’ work, be it 

at the process level or the product level. Andrade et al. (2008), for example, regard rubrics as 

scoring tools that list the criteria for a piece of work. An interesting perspective given by 

Harrell (2005) is that rubrics can help to achieve the educational objectives, instructional 

activities, and assessment based on Bloom’s taxonomy of knowledge and cognitive 

processes. Rubrics, according to Harrell, clearly state the criteria on which a student’s 

project, activity, or written assignment can be graded. A common definition is that it is a 

document that articulates the expectations for an assignment by listing the criteria of what 

counts, and describing levels of quality from excellent to poor (Reddy & Andrade, 2010; 

Stiggins, 2001; Arter & Chappuis, 2007). According to Glaser (2003), a rubric is a term used 

to describe an evaluation matrix one creates to assess student learning in a classroom. It is 

also a set of precisely defined criteria that can be used to judge the quality of performances or 

projects  (Arter & McTighe, 2000). Rubrics can also be used as a self-evaluation tool 

(Oakleaf, 2009) as well as a tool that can create an environment for collaboration that allows 

for social interaction to take place. Jandris (2001) provides a description of “standard” in the 

rubric as being an exemplary performance that will serve as a benchmark for both students 

and teachers. He explains further that it is this standard that enables the students and teachers 

to set goals for educational achievement. In the same manner, the standard will judge the 

extent to which those goals have been achieved. 

     In his discussion on rubrics, Popham (1997) identifies three of its common features: the 

evaluative criteria, the quality definitions, and the scoring strategy. Of the three, the 

evaluative criteria are best used when evaluating the organization, mechanics, word choice, 

and supporting details in a written assignment. When using the scoring rubric to average a 

student's score in essay writing, Moskal (2003) states that it provides more objectivity than 

subjectivity in scoring. This is because it provides the criteria for the scores, thus reducing the 

tendency for evaluators to focus more, for example, on linguistic structure, or persuasiveness, 

or grammar. Hence, rubrics help teachers to grade within these boundaries, as both students 

and teachers are well informed of what each score means. Rubrics give teachers a sense of 

assurance that they have graded according to a set criteria, while for the students, rubrics 

make it clear to them what a grade A or B means, with a detailed description of each score.   
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Stevens and Levi (2005) stated several advantages of using rubrics in the learning 

process. At its most basic, a rubric is a scoring tool that divides an assignment into its 

component parts and objectives and provides a detailed description of what constitutes 

acceptable and unacceptable levels of performance for each part. According to them, a rubric 

provides students and instructors with a detailed list of specific criteria and performance 

expectation levels for assignments. Rubrics make it easier for instructors to grade consistently 

across the many sections of the same course, and grading can be accomplished in a more 

timely and efficient manner since instructors will not need to write the same comments over 

and over.  

What can be summarised from the views of the advocates of rubrics is that they are 

beneficial for teachers and students alike (Skillings & Ferrell, 2000). Students tend to focus 

more deeply on their learning as they are learner friendly, self-explanatory, and direct them 

toward the criteria as to what constitutes a “poor”, “average” “good”, “very good”, or 

“excellent” written output. The informative feedback from the rubric provides teachers with 

an awareness of their students' strengths and weaknesses, and the students with the same. 

This enhances self-confidence in writing and promotes thinking skills as well as other 

learning skills. From the teachers' perspective, rubrics can help define the teachers' roles and 

expectations more clearly. Assessment and grading can be more objective and consistent with 

the use of rubrics, providing the benchmarks against which to measure (Moskal, 2003).   

     Given the importance of providing feedback in writing, and given the potential of the 

developmental rubric as a pedagogical tool in the teaching of academic writing, we decided 

to test the developmental rubric that we developed, by using it in an English for Academic 

Writing (EAW) class. The objective of this study was to obtain feedback from the teachers as 

to the Developmental Rubric’s usefulness in helping the students achieve the major 

objectives of the academic writing course and whether and how it helped the teachers teach 

English for academic writing. This paper describes the results of this study. 

 

Methodology 

Given that this research was ‘a contemporary phenomenon within a real-life context’ 

(Yin, 2009, p.1), we considered the qualitative, case study approach as being the most 

appropriate for describing the process of employing the rubric in the academic writing course. 

In this study, we conducted in-depth interviews of teachers on their perceptions toward the 

developmental rubric as a pedagogical tool in the teaching of academic writing. For the 

purpose of this study, eight English for Academic Writing (EAW) classes were involved. In 
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four of these classes, the teachers used the Developmental Rubric to allow the students to 

evaluate their drafts according to the criteria outlined and to make the necessary corrections.  

In another four of these classes, they used the Developmental Rubric for peer editing. Hence, 

each teacher taught two classes: a class in which the Developmental Rubric was used for self-

evaluation and self-editing, while in the other, for peer feedback.  

All four teachers of the eight classes were interviewed: Agnes, Bob, Cathy, and Donald. 

The Coordinator of the course for that particular semester—Esther—was also interviewed. 

Pseudonyms are given to the participants to allow for anonymity.  

     All the interviews were conducted at the end of the semester, just before the students were 

to sit for their final examinations. For the purpose of this research, the items in the 

Developmental Rubric were constructed to direct the students toward writing the content of 

the drafts that they had to submit during the semester. The Developmental Rubric consisted 

of two parts: Developmental Rubric 1, which followed the sections to be presented in Draft 1: 

Introduction and Literature Review; and Developmental Rubric 2, which followed the 

sections to be presented in Draft 2: Methodology, Discussion, and Conclusion. Both 

Developmental Rubric 1 and Developmental Rubric 2 included a “Language” section to 

provide feedback on the language aspect of the drafts. Developmental Rubric 1 was 

introduced in the first half of the semester, while Developmental Rubric 2 was used when the 

students were writing the Methodology, Discussion, and Conclusion sections. Both 

Developmental Rubric 1 and Developmental Rubric 2 use a 3-point scale that rates the drafts 

as being the product of "competent," developing", and "limited” writers (See Appendix A).  

All the students from both the self-editing and peer-feedback groups used the Developmental 

Rubric with the guidance of their teachers and the researchers. 

 

Results and Discussion 

The developmental rubric designed for this study was introduced to the EAW classroom 

for the first time. To determine whether using a developmental rubric would help the teachers 

in the teaching of academic writing, they were asked to express their opinions pertaining to 

its utility. The questions included the content of the rubric, the way the rubric was worded, 

and the labels used to evaluate the drafts. 

When asked whether they found the rubric useful in helping them teach the English for 

Academic Writing (EAW) course, the teachers said that it helped to direct the students to its 

important aspects, hence helping them to produce better drafts. This is in contrast to their 

previous classes, where a (different) rubric was used only to evaluate the assignment and give 
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grades at the end of the semester. Cathy highlighted her observation of her students’ self-

confidence when they came for consultations with her. The use of the rubric had helped them 

to become more focused and independent learners, according to Cathy. It boosted their self-

esteem knowing that they could improve their drafts. This finding supports that of Whittaker, 

Salend and Duhaney’s (2001), who found that rubrics enable students to evaluate how well 

they have performed. 

On using the rubric for peer feedback, the teachers said that it gave the students the 

opportunity to express their opinions about their peers’ drafts. The teachers added that 

sometimes peers know a lot more about the content to be included in the draft than the writer. 

In addition, peers may be able to see the weaknesses—and even the strengths—in a piece of 

writing that the writer herself may not be able to see—and hence, may be able to make 

specific comments that would help to improve the drafts. This observation corroborates 

Chalk’s (1994) findings, which found that students are sometimes able to be specific in the 

feedback that they give and in the errors that they highlight.  

Apart from helping them to improve their teaching, the teachers also regarded the rubric 

as an essential tool in helping them provide feedback and later, at the end of the semester, to 

mark in a consistent and standardised manner as the criteria for a good paper were specified 

in the rubric. Agnes said, “I was very happy with it because it really helped me in providing 

feedback, and with my marking.” Bob also mentioned that the rubric was packaged nicely as 

it covered the main points that the teachers had covered in their classes. This finding supports 

Jandris’ (2001) assertion that when we construct rubrics, we need to produce high-quality 

products that can be used as assessment tools that would facilitate the process of learning.   

The teachers also responded to how the rubrics were organized. They favoured the use of 

the terms, ‘competent', ‘developing', and ‘limited' to categorize the student's performance in 

the drafts they submitted to the terms, ‘poor’ or ‘excellent’. Bob said that “this is not so much 

about evaluating or enumerating but just to allow the students to get the feel of how things 

are”. The feelings of the teachers echo the purpose of developmental rubrics, which is not to 

evaluate an end product or performance but to answer the extent to which students are 

developing the skill or ability (DePaul University, 2014). 

On the use of the rubric for self-editing, however, the teachers observed that many 

students lacked the confidence to edit their own work, and recommended that students be 

given the necessary guidance before they evaluate their own work. This finding is consistent 

with the findings of Ferris and Hedgcook (2005) on error treatment through self-editing, 

where they pointed out that second language learners at lower levels of competency may not 
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have the linguistic ability to detect or self-correct their work. Therefore, they recommended 

that students be given prior training or practice before embarking on self-editing. 

 

Conclusion 

This study, which focused on the teachers’ views of the developmental rubric as a 

pedagogical tool in the teaching of writing, suggests that it has tremendous potential both as a 

teaching and as a feedback tool in developing academic writing skills. For students, it acts as 

a set of standards that they could aim to achieve as it articulates the expectations for the 

assignment through the criteria that describe the different levels of quality. It also allows 

them to focus more deeply on their learning as they are learner friendly, self-explanatory, and 

direct them toward the specified criteria. For the teachers, it is a useful tool for teaching 

academic writing as it can help them to achieve the educational objectives of the course. The 

informative feedback from the rubric also provides teachers with an awareness of their 

students' strengths and weaknesses.  

In using the rubric as a means of providing feedback and in dealing with corrections, 

teachers should provide learners with a supportive environment, and endeavour to deal with 

the students’ errors sensitively so that they will not be disillusioned when making the 

necessary improvements. This is especially so for ESL and EFL students, who are learning 

the language as they are developing their skills in writing. 
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Appendix A 

DEVELOPMENTAL RUBRIC FOR ACADEMIC WRITING IN THE EAW 

CLASSROOM 

(DRAFT 1 ) 

   

INTRODUCTION 

Limited Developing Competent 

The title does not reflect 

the subject matter.                                                          

The title somewhat reflects the 

subject matter.                                               

The title clearly reflects the 

subject matter.                                                 

The background does not 

identify any relevant issue. 

The writer provides a back 

ground that identifies the 

The writer provides a 

background that clearly 
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                                                 relevant issue to a certain extent.                                                                 identifies the relevant issue.                                                    

Research questions are not 

connected to the issue.                                                 

Some research questions are 

connected to the issue while 

others are not.                                               

All research questions are 

clearly connected to the 

issue.                                                 

The aims and objectives 

are not relevant to the 

topic.                                                 

The aims and objectives are 

generally relevant to the topic.            

The aims and objectives are 

very relevant to the topic.           

The purpose or thesis is 

absent.                                                  

The purpose or thesis is not very 

clear.                                                

The thesis or purpose is 

clearly stated.                                        

The problem statement 

does not highlight any 

issue/s.                                                 

The problem statement does not 

highlight the issue/s very clearly.                                                 

The problem statement 

clearly highlights the 

issue/s.                                                 

The introduction is very  

disorganized and lacks 

flow.                                                 

The introduction is adequately 

organized. However, the 

elements are somewhat loosely 

connected. 

The introduction is very 

well organized and has a 

logical flow.                                               

LITERATURE REVIEW 

Limited Developing Competent 

The purpose of the 

literature review is not at 

all clear.  

The purpose of the literature 

review is relatively clear.                                                    

The purpose of the literature 

review is very clear.                                                                                                          

The literature review does 

not support the thesis or 

purpose of the study.                                                   

The literature review somewhat 

supports the thesis or purpose of 

the study.                                             

The literature review is 

organized to support the 

thesis or purpose of the 

study.                                                    

The writer does not 

integrate other people’s 

ideas well.                                                  

The writer attempts to integrate 

other people’s ideas but does not 

do very effectively.                   

The writer integrates other 

people’s ideas effectively. 

                                                  

Almost no support for 

points or arguments.                                            

Some points and arguments are 

supported with citations while 

others are not.                          

All points and arguments 

are well supported with 

citations.                                                  

 The writer uses unreliable     The writer uses somewhat The writer uses reliable and 
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 and questionable sources   

 to support the thesis.                                                             

reliable and relevant sources to 

support the thesis.                                               

relevant sources to support 

the thesis.                                                

LANGUAGE 

Limited Developing Competent 

Dominated with errors on 

language and almost 

incomprehensible.                                  

Errors are found in some parts of 

the drafts.                                            

Writing flows smoothly 

with almost no errors in 

language.                                               

Careless or inaccurate 

word choice; obscures 

meaning.                                                 

Shows some inappropriate word 

choice.                      

Relevant and purposeful use 

of word choice.                                   

Does not use the 

appropriate transitional 

markers.                                                

Somewhat appropriate use of 

transitional markers.            

Good and purposeful use of 

transitional markers.                                                

Sentences show errors in 

structure. 

                                                 

Formulaic or tedious sentence 

patterns. Shows some errors in 

sentence construction.                    

Effective and varied 

sentences. A few errors in 

sentence structure, if any.                                                 
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