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Abstract

Few students in Chinese 3rd tier colleges are currently receiving afirst class education.
Unfortunately this means that they do not develop their full potential and consequently
do not contribute fully to China's society. A paradigm shift in teaching methodologiesis
needed to ensure that students are taught effectively. More appropriate texts should be
adopted. Active participation needs to be emphasized, making students responsible for
their own learning. Students need to be introduced to computers and while at college,
become fully computer literate. It will be difficult to move away from traditional
teaching and assessment methodol ogies but change is essential for 3rd tier college
students to receive afirst class education and be competitive in the limited job market i.
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INTRODUCTION
INTRODUCTION

It is our experience in Chinathat 2nd tier ii and 3rd tier iii public college and university
English program administrators and faculty assume a condescending approach to
curriculum development, academic standards and school administration. (See Appendix
"A" for comprehensive explanation of the hierarchy of China's colleges and
universities)

Students attend these institutions of higher learning primarily because their aggregate
college entrance exam scores were not high enough for them to win one of the prized
entrance slots at atop tier iv (National or Provincial comprehensive) university. We
believe from our experience that some of these students (possibly the top 10%) would
have been quite capable of performing well in atop tier university, but their lackluster
performance during athree-day college entrance examination v denied them that
opportunity. These students have simply demonstrated that they are not good at taking
tests but this sole criterion relegates them to a 2nd or 3rd tier institution where they have
less opportunity to obtain afirst class education. The college English program should
support these above average studentsin fulfilling their potential.

The vast majority of these 2nd and 3rd tier students (possibly the middle 70%) are either
disadvantaged in their college preparation or in their personal ability. These students are
typically from rural areas where they have had fewer opportunities to develop their
English, compared with the privileged students of wealthier areas who may have had a
foreign teacher at their middle school or even received help from university professors
to prepare for the college entrance exam.

Then there is the bottom 20% of the 2nd and 3rd tier students who should have been
diverted to a vocational educational training program rather than directed into even a
3rd tier theoretically based higher education institution. These lower end students just
do not belong in a'theoretical" higher education college setting. Many of these students
were admitted to college due to guanxi, i.e. parental influence, position or even 'gifts,
but are so deficient in their basic knowledge and capabilities that they have the
appearance of afish out of water.

It appears to us that the academic standards of the 2nd tier university and the 3rd tier
college accommodate or even favor the graduation of the lower 20% of the students, to
the detriment of the truly capable students who are necessarily held back from reaching
their individual potential. There may be several reasons for this, which we will explore
separately. We also outline a proposed curriculum for the recently approved Bachelor of
Arts degree in Business English at Xinyang Agricultural College, a 3rd tier public
college, which incorporates our ideas about a progressive college education and makes
appropriate use of information technology. (See Appendix "B")

Aswe studied these matters it al so became apparent to us that certain assumptions
underlie the current ESL/EFL philosophy in China. These assumptions include: (A.
Everyonein Chinaneedsto learn EFL/ESL; B. There is one EFL/ESL teaching method
suitable on a nationwide basis; C. Chinese EFL/ESL teachers without western cultural
experience are capable of teaching EFL/ESL; D. All native English speakers with a
college degree are qualified to be EFL/ESL teachers; E. Chinese should'master”
English; F. Chinglish is unacceptable or bad language). We felt it sufficiently important
enough to deal with these assumptions at this point so we have done so as a separate
matter in Appendix "C" (EFL/ESL ASSUMPTIONS IN CHINA)
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We were a so provided an opportunity to analyze the EFL/ESL goals and objectives of
Chinaand to implement an experimental program at Xinyang Agricultural College, in
furtherance of those goals and objectives. Theinitiation of this project in September
2002 isexplained in APPENDIX "D" (CHINA'S EFL/ESL GOALS AND
OBJECTIVES: Are they being met?)

STUDENT INFLUENCE ON COLLEGE EDUCATION

Unlike most western institutions of higher education where students are, by definition,
there to learn; in China, college students are treated as “experts in what makes a good
teacher and in what curriculum and teaching methodology will best suit their needs. It
has even been suggested that expatriate English teachers "would do well to let
themselves be taught by their students ... what learners consider most important, or what
learners prize - or despise. ... What expatriate teachers consider to be important may not
be considered so by Chinese learners' (Ming-sheng Li (1999). This attitude is not
limited to expatriate teachers alone, but threads throughout higher education in China.
Asyet we have failed to discover how senior middle school graduates become so expert
in teaching methodology and style within the mere months between senior middle
school graduation and college admission. It is likewise unknown by what process they
lose this "expertise” if they embark upon their own teaching careers, which requires a
two-year apprenticeship. We ask, how can one judge what they themselves are not able
to do?

Students play a major role in the evaluation of teacher competence and methodology.
Students collectively, through the weekly class monitor reports, and individually
through teacher evaluations at term end, give their "expert" opinion on how well the
teacher taught the material and whether or not the teacher met their expectations. These
evaluations are critical in administrative decisions to retain, terminate or promote
teachers. The student's evaluations are also pivotal in administrative decisions whether,
or in what amount, to give the teacher aterm-end bonus payment.

Quite literally, students may hold ateacher's professional life or death in their hands, as
well astheir economic prosperity. This student influence compels teachersto forgo a
difficult and challenging curriculum, to reduce academic standards, and to engage in
little more than a popularity contest to ensure their very survival as ateacher. Teachers
thus forgo discipline, challenging homework, and challenging testing. "According to
regulations, students have to score their professor's performance at the end of the school
term. Professors who score poorly may have their bonus withheld. This system not only
encourages students who cheat, but professors who are reluctant to offend them."
(www.china.org.cn, (6/3/02).

Student influence has also forced teachers to adopt a grading system of "A", "B" and
"C" with only an occasional "D" and almost never an "F." Situations where
administrators have administratively changed an "F" grade to a passing "D" grade, over
the opposition of the teacher, are not uncommon. Once admitted to college, a student
will receive their graduation diploma, so long as they are still breathing at graduation
time. (Skolnick, Andrew A., (1966) "Goldfish Out Of Water: Teaching Science Writing
at a Shanghai University”, ScienceWriters: The Newsletter of the National Association
of Science Writers; Qiang/Wolff, (3/03) (in peer review), "Chinese University Diploma:
Can its International Image be Improved?”

Students may go so far as to choose to boycott a particular class because the teacher
gives too much homework, or requires too much class participation, (which from a
student perspective may mean loss of face by articulating their answersin poor
English), or gave low grades on the mid-term examination. The administration, faced
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with such a class boycott, may smply replace the teacher in mid-term without even
consulting the teacher. The errant students are not disciplined while the teacher is
penalized for actually attempting to provide a quality education. Teaching is reduced to
a popularity contest. The popular survive while the unpopular may not.

Beijing University, atop tier University, has adopted new disciplinary rulesin
recognition that students use their influence to plead with, threaten or even bribe a
professor to abtain preferential treatment. (China Daily, (6/28/02)

However, as these phenomena remain so common in Chinese higher education, it is not
areason why the academic, moral, or administrative standards of a 3rd tier college
should be any lower than those el sewhere. A 3rd tier college should not use these as
reasons for delivering anything less than afirst class education to its students.

The current student eval uation system amounts to little less than spying and encourages
vindictiveness. Student feedback in Chinais reminiscent of the Cultural Revolution
thinking about checking on educated people vi. While student evaluations are valuable
and constitute a necessary part of improving teaching quality; there hasto be
verification of student comments, by an independent faculty member, before students
opinions are used for promotion, retention, or bonuses.

Students have a disproportionate influence and reduction of the emphasis and credibility
attached to the student's evaluations would, we believe, benefit al universities and
collegesin China by providing an environment conducive to increasing the level of
scholarship.

TEACHERS INFLUENCE ON STUDENTS SUCCESSAT COLLEGE

The most prevalent problem with teaching English in Chinais that students are taught
exclusively by teachers who have never set foot in an English speaking country, who
were themselves taught by teachers who never set foot in an English speaking country,
and therefore teaching is, at best going to bein aform of Chinglish or dictionary
definition English. (See Appendix "C"). Top tier institutions are not exempt from this
phenomenon, with their Chinese English majors with Ph.D.'s, who have never set foot
in an English speaking country either.

An additional problem isthat too many teachers at 2nd tier universities and 3rd tier
colleges seem to approach their teaching responsibilities cavalierly and with the attitude
that their students will never amount to very much, so why invest too much effort in
teaching them? After all, it is not usualy the diploma that secures the post-graduation
job, but rather the "guanxi" (influence through relationships) of the student's parents that
usually provides the employment opportunity for the new graduate.

Another problem isthat the salary disparity between top tier universities and 3rd tier
collegesin Chinaistremendous. A top tier University professor in Shanghai may earn a
monthly salary of 3,000 RMB plus bonus, while a Professor in a 3rd tier college only
earns amere 1,600 RMB salary and no bonus. The 3rd tier college pays a maximum
4,600 RMB per month for a"Foreign Expert" (FE) with a PhD., while a Provincia top
tier University, like Shenzhen Polytechnic University or Guangxi University paysaFE
with PhD. amonthly salary of 9,200 RMB. FEs with only a Bachelor of Arts degree can
earn an average monthly salary of 7,500 RMB in Shanghai. (www.chinatefl.com)

Since many 2nd and 3rd tier college professors pay is so low, (Hayhoe, R. (1998) it is
no wonder that they are tempted to cash in on their students' desire for a smooth passage
through college. "Guanxi is so pervasive in Chinathat corruption isagiven."

(Matuszak, (9/11/01).
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For instance, in Guangzhou thirty-nine students and five teachers were accused of a
scheme where the teachers took the test first and then sold the correct answersto
students. (People's Daily, (7/15/00).

Because 3rd tier College teachers receive such low compensation, particularly in the
rural poorer areas of the country, they have a serious disadvantage in recruiting
qualified teachers. There is such a paucity of teacher applicants at 3rd tier colleges that
the normal two-year apprenticeship required of recent college graduates is often waived
and full teaching assignments commence simultaneously with their employment. In
some desperate cases, a high school graduate, with some valuable life experience, may
be hired to teach at a 3rd tier college; the life experience substituting for the lack of any
formal higher education. For this and other reasons, China's higher education system
suffers from inadequately trained teachers, many of whom have relatively low language
proficiency levels themselves.

The issue is compounded by the problem of avery traditional teaching methodol ogy,
which has been superseded in other countries by more faciliatory methodologies. The
current methodology employed is reliant on 'talk and chalk’, i.e. the teacher stands at the
front of the class copying sections from the text onto the board, while the students
passively sit absorbing the teacher's 'words of wisdom.' Some students will raise their
hand and stand to answer questions, but beyond this, students do not actively participate
in the lesson. Students are not responsible for their own learning. The teacher tells them
exactly what they should know. Students are only responsible for completing exercises
and re-writing words and phrases outside class so that they can pass the next exam.
Little emphasisis placed on teaching students how to critically appraise information and
situations or to think creatively (outside the box).

Thisisthe very differentiation between western educational philosophy and eastern
educational philosophy alluded to by Ming-sheng Li. (Ming-sheng Li (1999). We
suggest that rather than being a cultural difference as Ming-shen Li suggests, itisin
reality a difference between the modern progressive trendsin higher education in the
west versus the time honored traditional educational model of the east. Under China's
"modernization" through three represents vii , it istime to speak out in favor of
modernizing China's educational philosophy.

In the existing traditional teaching methodology, the teacher is primarily concerned with
the performance of the top students answering the questions. Most students are | eft
behind, (but will nonetheless graduate) so they either skip class, entertain themselvesin
class or simply sleep until the end of the lesson. We are left with the distinct impression
that many teachers feel they are not sufficiently well compensated to attempt to engage
with these students.

Conscientious Chinese students seem to harbor the belief that by attending al the right
classes or completing all the exercises in the 'perfect’ text, they will speak fluent
English. 3rd tier college students do not have the luxury that wealthier studentsin the
large cities have, of hopping from one supplementary English program to arival
scheme, or of buying every English text on the market.

Despite these problems, some students seem to thrive in the atmosphere of the typical
Chinese college. They are however, in the minority. Many Chinese students are
extremely conscientious but they do not fulfill their potential. Chinese students are
deemed lifetime failuresif they did not obtain a sufficiently high score to enter atop tier
university and consequently not boosting their middle school's position in the league
tables. Thisisagreat source of anguish for the middle school teachers and of course,
the students themselves. (Observation from interviews with middle school teachers.)
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One author gave a freshman class a homework assignment of writing about the worst
holiday they had ever experienced, expecting to read tales of travel woes. Instead, half
of the class wrote about the slegpless nights they had suffered after receiving their
college entrance exam scores during the previous summer vacation, how disappointed
their parents were, and of the students' resulting depression. The current testing system
sets high hurdles, in the strangest places and mocks those who do not clear them the
first time.

The future of new students arriving at the college gate islargely dependent on the
opportunities for personal development provided by college teachers, either directly in
class, or through the moral and academic environment they create. It is our duty to
equip our graduates with the skills and knowledge they need to be successful in the
global marketplace. A complete on-going revision of teaching methodologiesis
required in order to provide afirst class education.

The Ministry of Education has recognized the need to improve teaching quality and has
promulgated the following policies for teachers:

"As part of the effort to emphasize quality education, the MOE has begun
to raise teacher qualification standards, provide appropriate rewards as an
incentive for improved teaching, and eliminate the iron rice bowl that
prevented incompetent teachers from being fired.

The MOE noted that the existing academic promotion system was based
on seniority and did not accurately assess the academic performance of
teachers or grant them material rewards commensurate with their
contributions. This was said to dampen teachers' enthusiasm. The MOE
therefore announced in November 1999 that Chinawould allocate
considerable fundsto raise salaries in accordance with workloads and
efficiency. By 2005, instructors at higher-learning institutions would be
better paid than most professions. The MOE also prioritized the
improvement of teachers working and housing conditions.

In recognition of the increasing complexity of teaching in the information
age, the MOE in late 1998 stipulated that all college professors under age
50 had to become computer literate immediately, and that primary and
middle school teachers had five years to learn computer skills.

Moreover, in September 1999, the MOE launched afive-year program to
upgrade the professional skills and teaching methods of primary and
middle school teachers. It also announced that it would require teachers to
upgrade their techniques and knowledge every five years via specia
training courses. Those who did not pass the courses would be dismissed.

The ministry further decreed that beginning in October 1999, teachers
would have to pass government-set standards before assuming their posts,
and that an employment contract system would be implemented to create
afair, competitive environment for teachers. The MOE began
encouraging universities to find non-academic employment posts, such as
at school-run enterprises, for those teachers who failed to meet academic
requirements, and to introduce forced and early retirement.

The MOE introduced a post-rotating system between urban and rural
areas to reduce disparities in teaching quality. It aso encouraged regional
educational administrations to adopt policies and financial incentivesto
encourage normal university graduates and urban educators to go to rural,
underdeveloped and minority areas. In early 2000, the MOE started a
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program to train 1,000 primary and secondary school teachersin small
western towns.

In recent years, the MOE has tried to lure outstanding Chinese scholars
working overseas to return to Chinato assume key teaching and academic
research posts with programs such as the " Spring Sunshine Project’ and
the Hong Kong-based Cheung Kong Scholarship Plan.”
(http://www.chinaonline.com/refer/ministry_profilessM OE.asp, (6/22/00)

We support every one of these comments. Additionally we suggest that the same
continuing education training required of primary and middle school teachers be applied
uniformly, across the board, to include all university and college lecturers and
professors.

We also suggest that college oral English be taught exclusively by qualified Foreign
Experts, or by people who have extensive experience functioning in an English-
speaking environment. People who have management experience in awestern
commercial environment should teach business courses. Please see Appendix "B" for
details of course recommendations. Thiswill facilitate the 'modernization’ of China's
educational philosophy through pro-active engagement with those already immersed in
the application of such modern approaches to higher education.

INADEQUATE TEXTS

Many currently utilized Business English texts are written by Chinese English speakers
who have had little or no English cultural immersion and are printed in Chinese. The
Ministry of Education issued a directive back in October 2001, which provided that
English courses should be taught in English using English texts
(http://english.peopledaily.com.cn/200110/22) but it is our experience that this directive
has not been widely implemented.

People who apparently have never worked in an English-speaking environment wrote
many of the current texts. It is difficult to produce competent English speakers when the
textbook gives the following as exemplary English copywriting:

Give me Longyan Peanuts

Or let me go nuts.

Longyan Salted Crisp Peanuts
Savour the Epicurean Flavour
Oh-so-good-to-be-alive

Most students, like the writers of their texts, are unable to distinguish between very
informal English, formal legalese English and purple prose.

CURRENT CURRICULUM DEFICIENCIES AND PROPOSED REMEDY

The historical and present Chinese education system is test-driven. viii Students, both in
the middle schools and colleges, devote years of their lives to passing exams. One need
only stroll around any Chinese town in the evening and they will observe rows of
middle school students concentrating on ateacher reading from a supplementary text in
the belief that this might boost their college entrance exam mark. Walk into a college or
university late in the evening on any day of the week and you will see classroom lights
on and students rocking back and forth in their seats repeatedly reciting each word in
extensive vocabulary lists. Y oung Chinese have few goals other than getting a good
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score on their exams.

English is one of three compulsory subjects on the college entrance exam. All college
and university students should pass CET4 (College English Test Band 4) in order to
graduate, whatever their chosen career. In order to achieve these, Chinese children and
young adults spend their evenings studying, their weekends studying and their national
holidays studying.

It has been noted that this emphasis on test preparation leaves far too little time for the
student to engage in extracurricular activities and to develop social skills. (ChinaDaily,
(2/17/00) In January 2000 the Central Government recognized this problem by issuing a
directive to reduce the "overburden” of to much work that damages the social
development of school children. (China Daily, (3/27/00) However, the same article
indicates the refusal of many teachers to implement the directive due to a perception
that it will result in reduced standards. During the First Session of the 10th National
Peopl€e's Congress in March 2003, Qian Honglong, one of Jiangsu Province's deputies to
the Congress and an experienced middle school teacher, questioned why students are
still under so much academic workload that they are unable to engage in any activities
outside of school, particularly in light of the prior Government directive. (21st Century,
(3/22/03)

Chinese parents spend much of their income on ensuring that their child has had the best
educational opportunities possible. Until they enter the work force, young Chinese have
had most of their lives structured by regular classes, extra classes and supplementary
courses. All these have one focus; passing examinations.

The college entrance examinations stress recognition of complex grammatical structures
and difficult vocabulary. They put little emphasis on writing and listening ability (20%
of the total score of CET4 and CET®6, the exam for English majors) and do not include
any speaking. These exams unfortunately underlie English teaching in China.

Consequently students can recognize that a given grammeatical structure iswrong and
correct it, but they cannot themselves correctly use this structure in their own writing.
For example, when reviewing college English homework, if a phrase such as"In the
past people had no much money" is written on the board, the class can, in unison,
correct it. Most of the students shouting this correction would not themselves have been
ableto correctly use that structure. Students memorize rhetorical essays on improving
society, for example, but many are unable to spell ‘business or write about themselves.

Chinese education at present is so focused on memorizing words and structures that
sometimes even the best students forget that there might be a purpose to their efforts
beyond passing the next test. One author asked a class of college studentsto learn alist
of household items for atest next class. Next class, the author held up a picture of one
of these itemsto begin the test. The class monitor, an outstanding student with an
exemplary work ethic, raised his hand to object that the test was not fair, as everyone
had |earnt how to spell the words but not what they meant!

Asaresult of the huge length of time students spend in directed activities, they have
very poor study skills. Most believe that they will ‘'master English' if they put in enough
hours reading texts. Few, if any, students with this educational background can write an
appropriate business letter, after memorizing the examplesin their texts.

Weaker students have little understanding of what is being taught to them, as their
English level does not support the texts used. For example, instructing a class of final
year diploma studentsto 'look at the example on page 85 in book number #2' produced a
classal intently reading. Unfortunately many of them were reading the wrong book or
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the wrong page! All too often teachers are happy that their class of 'low achievers' is
quietly reading and less concerned about the learning outcome.

From our experience we believe that the average 3rd tier college student has very weak
spoken English proficiency and a poorly developed listening ability, which are directly
attributable to the middle school curriculum. (Appendix "C") Many do not even
recognize the question ‘what is your name? in context, for example from a new foreign
teacher. This can erroneoudly give foreigners the impression that these students have not
studied English. In a face-to-face business setting though, such individuals effectively
have no English production ability.

The college English testing system relies heavily on multiple-choice exams. Multiple
guess is amore appropriate description of how weaker students answer them. This,
coupled with the easier re-take of afailed class examination, ensures that students, once
admitted to the college, graduate.

At thisjuncture we identify and sympathize with the remarks of Michael Moore,
President of the Association of Teachers and Lecturers, Blackpool, England, made at
the annual association meeting, "[Students] are being railroaded into atesting culture
that squeezes the joy of learning and turns schools into factories. ... Too many
[students] are turned off learning because they are fed up with what they see as a boring
curriculum diet that has little choice and less relevance to their lives...." He stated that
"straightjacket education" was "being doled out by robotic teachers day in and day out.”
(Woodward, (4/16/03), Upon first blush, this article re-published in the China Daily,
was thought and perceived to be about higher education in China, but wasin fact about
primary school education in Great Britain.

While the philosophy that 'no student shall be left behind' is admirable, and one that we
hope continues, thisis an inappropriate way of ensuring everyone graduates. It
perpetuates the concept that higher education has been reduced to aform of assembly
line production that islacking in any systematic quality contral.

These prablems are increasingly recognized by educators, employers and graduates who
are required to speak English in their work. "The incompetence of many graduates from
high schools or even colleges and universities to communicate effectively in spoken and
written English isrelated to the teaching methods in China. Students are usually spoon-
fed, listening and taking notes with teachers standing at the front and doing most of the
talking." (He Mei, 9/28/00) "Most of us begin studying English at 12 or even younger.
By the time we graduate from the university, we have studied English for over 10 years.
However, the result is awful. Many students can say nothing but some simple phrases.
Even for some English majors, writing an article in English al'so means nothing other
than making countless mistakes." (Deng Di, (6/9/00)

A student in a3rd tier college asked the following question: "What use is a degree from
this college when | can only get ajob asalaborer?' It is generally accepted that the
premium jobs go to graduates from the most famous universities. This also holdstruein
the West. So long as students can graduate with a diplomain Business English but with
little usable English, then employers will rightly view al 3rd tier college graduates with
suspicion.

But are graduates of China's top tier universities any better at producing English? The
established universitiesin China essentially train academics. Their English curriculum
is based on studying literature. Few businesspeople from English speaking countries
have immersed themselves in the works of Dickens or Shakespeare so it is wholly
inappropriate, in acourse aimed at producing competent EFL/ESL speakers, to give
classic literature anything more than a cursory glance.
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The mgjority of college English students are intent on pursuing a career in businessix ,
not academia. Therefore, in a 3rd tier college setting we suggest that the focus should be
on producing graduates equipped with the skills needed to succeed in business. So we
are designing a syllabus around this educational philosophy, see Appendix "B". Our
proposed curriculum approach emphasi zes the ability to effectively communicate in
English with native English speakers and those L2 speakers with whom they will most
likely have daily contact in their region of the world. (Kirkpatrick, (11/00). This
approach also prioritizes enabling students to produce the vocabulary and grammar that
they have aready learned. We need to move away from the unnecessarily complex,
outdated vocabulary and expressions that still permeates most current texts, asthey are
simply inappropriate for effective present day communications, for business or
otherwise.

The government policy for improving universities and colleges places emphasis on
practical experience, of sorts:

"As part of the above-mentioned policy, the MOE is urging universities to
research and develop high and new technologies and commercialize them
through cooperation with enterprises.

In July 1999, the government announced that in 2000, it would initiate
"university-based high-tech projects" whereby schools would help
develop key technologies to upgrade traditional industries and speed up
rural economic development. The MOE supported this by allowing
students to suspend their studies for two years to start high-tech
businesses, and encouraged the participation of teachers as well.
Unfortunately, these students lack market experience and have limited
access to venture capital, which could limit the devel opment of these start-
ups.

In January 2000, the MOE and the Ministry of Science and Technology
decided to jointly set up high-tech scientific parks on 15 campuses,
similar to Zhongguancun (China's Silicon Valley, located near Peking and
Tsinghua universities). If successful, the two ministries planned to set up
100 similar parks over the next five years."
(http://www.chinaonline.com/refer/ministry_profilesyM OE.asp, 6/22/00)

The above stated policy appears to foster the idea that learning theory aloneis
insufficient and must be supplemented with practical application ability. Extrapolation
of this basic concept resultsin the formulation of a new Business English curriculum
(See Appendix "B") that places greater emphasis on practical speech production and
creative problem solving, both qualities, which are necessary in the modern business
sector.

We also recommend a program limited to 20 hours of classroom study per week, a
significant reduction from the current 28 hours required in Chinese colleges. We are of
the opinion that reducing the current classroom commitment to be morein line with the
12 to 18 hours per week, considered to be full time study in the U.S., will result in
enhanced learning performance. Quality of teaching is far more important than quantity.
We do not agree that the more time spent in the classroom equates with more learning.
The widespread acceptance of the burgeoning distance learning industry bears witness
to the validity of our position in thisregard. It may result in more rote memorization but
leaves little time for gestation and creative thought process and production. It is awaste
of time and resources for ateacher to stand in front of a class reading from atext.

file:///C|/asian-efl-journal/asianefljournal/04_nq_mw_.html (11 of 47) [2/18/2004 12:39:28 PM]




Asian EFL Journal

Students do not mature under the current system, which treats them like primary school
children, who need more guidance and structure in their lives.

We encourage departing from the educational philosophy of memorizing as much
content as possible and favor teaching when, where, and how to access information as
needed. Thereis simply too much information available in any given field to expect a
single person to memorize and retain everything available or needed at any given
moment. It isfar better to know when to seek additional information as well aswhere
and how. Thus, it is essentia that students learn how to find information themselves. To
this end, research skills need to be taught and coursework should be used in assessment.

The comments of Yam San Chee (1997), that intellectual growth occurs through
creative thinking and problem solving, not rote memorization, support our contention
that departure from the traditional rote memorization and regurgitation educational
system is necessary for what would constitute true 'modernization” of China's
educational system, particularly in the EFL/ESL context.

We agree with Kirkpatrick (2000) that "The best option for regional governmentsisto
promote local varieties of English. Instead of spending large sums of money on
importing native speaking teachers and externally developed materials, funding should
be set aside for the professional development of local teachers and for the development
of developing regionally appropriate ELT curricula. ... The curriculum of anew variety
of (regional) English should reflect the lives, cultures and values of the learners. ..."

We also agree when Kirkpatrick (2000) states that ‘funding should be set aside for the
professional development of local teachers and for developing regionally appropriate
ELT curricula.' College teachers with business experience know the needs of their
students better than anyone else. The standard college business English curriculum,
athough amply supported by locally produced texts, fails miserably in producing
diploma students with usable business English. College English texts should be less
expansive in their scope, but teachers should expect their students to be able to
competently use all the material they have been taught. Thisis certainly untrue at
present.

The continuing professional development of Chinese college teachers (lecturers,
associate professors and professors) should be encouraged. Teaching excellence should
be appropriately rewarded, for example through teacher training mentors and fast track
promotion. Pouring money into the FE program alone is inappropriate, as it does not
build up the capability of Chinese staff. After all, most FEs move on after only one year,
and this has the potential to create a division between Chinese and expatriate faculty
who have different philosophies, methodologies and objectives.

USE OF MODERN TECHNOLOGY AND RESOURCES

At present, English majors at Xinyang Agricultural College, and many other 2nd and
3rd tier universities and colleges, do not have access to a campus computer |ab, despite
the requirement that they pass a basic computing exam in order to graduate. Their
teachers are also effectively English computer illiterate, despite the requirement that
they must learn the use of computers by the end of 2003 (see TEACHERS
INFLUENCE ON STUDENTS SUCCESS AT COLLEGE above).

Students at Xinyang Agricultural College who wish to use a computer at present must
go off campus and pay 2 RMB per hour. It should be stressed that these students are
primarily from peasant and farm families and many have a normal daily food budget of
3 RMB. To spend two-thirds of their daily food budget on one hour of computer access
creates an unacceptable economic hardship for these students. We are indisputably in
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the Computer Age of Information Technology but the students of Xinyang Agricultural
College are excluded from participating on an equal footing with the studentsin the
richer coastal schools, which have computer labs. By far, thisis the most obvious
shortcoming in a Business English course designed to prepare studentsto work in a
modern business setting. This is an unacceptable disparity, which must be rectified.

The Internet has numerous sites dedicated to augmenting EFL/ESL courses, providing
free supplemental teaching materials for teachers and supplemental exercises for
students. Certain textbook publishers also offer auxiliary or support web sitesto
enhance the student's learning experience. It is unfortunate that these free resources
cannot be accessed by the most underprivileged and needy faculty and students within
the entire higher education system. Most of the students have little experience with life
outside Henan Province, asfew are financially able to travel. Internet access would
enable students to explore other ways of thinking and acting, and contribute to their
intellectual development, thinking outside the box.

We wish to emphasize our commitment to the proposition that no English department
(particularly one emphasizing business English) can be considered complete or
adequate without a computer lab. We are not alone in placing such importance on
computer utilization in higher education. Biola University of California has a policy
statement worthy of replication:

"Biola University believes that the computer is an increasingly valuable
tool and that one of our educational goals should be to prepare students
for aworld in which the computer will continue to play a significant role.
Accordingly, it is our desire to integrate computer use into the university
curriculum. Thus, the University provides access to computers for every
student and requires their use in freshman English. It isthe intent of the
University, over time, to require the use of these computers over awide
spectrum of the curriculum.” www.biola.edu

We argue that an appropriate computer lab should be designed for 40 studentsto attain
maximum efficiency, taking into account budget limitations for public universities. The
computer system must be English language based and loaded with English only
programming. Strict rules must be promulgated and enforced restricting access to
English web sites only and denial of accessto pornographic and arcade game sites. In
an English department with 600 students, a computer lab with only forty computers
must necessarily be restricted to use by English majors exclusively. Thiswill require a
staff monitor of the lab during free use or unstructured use periods to insure that only
appropriate students utilize the limited resource. English magjors who lend their
password to non-English majors must suffer an access denial punishment period to deter
such future misconduct by themselves and others.

CLASSSIZE

Quite possibly the large classes (50 to 60 students per class) should not be our concern
in light of the fact that many Chinese classes have up to 150 students. (Zhichang Xu,
(2001). We are mindful that in the U.S. some lecture classes are held in hallswith a
seating capacity of 1,000 and closed circuit TV broadcasts the lecture to another 1,500
students in other classrooms. It is undeniable that many lectures are well suited to this
classsize.

We also agree that even a computer |ab class can have 150 students if the computer lab
has enough computers. However, for reasons that will become imminently clear, we
recommend that computer lab classes and classes with computer lab components have
no more than 40 students.
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An oral English class is the place where English students practice the vocabulary,
pronunciation and speech production that they have learned in their reading
comprehension, listening comprehension and phonetics classes. Now, consider an ESL
conversation class designed for three consecutive 45-minute periods, twice aweek
(such asthat of the Sino-Canadian Joint Program at Shanghai University of
International Exchange). The actual classtimeis effectively 135 minutes each day; 270
minutes per week. Or, consider an ESL conversation class designed for two consecutive
45-minute periods, once aweek (Xinyang Agricultural College, Henan Province), for a
total of 90 minutes per week. Now further consider that thisis the class where al of the
learned grammatical rules, vocabulary and intensive reading are to be applied through
oral practice where correction may be applied by the teacher to inappropriate
pronunciation, phraseology, word choice or syntax.

In the public universities these conversation classes have an enrollment of up to 60
students. Now let us do the math. At Xinyang Agriculture College, assuming that each
student needs absolutely no correction from the teacher, each student can pick-up and
continue the conversation from the prior student without any lapse of time in between,;
then each student has exactly 1.5 minutes per week to practice what has been learned
and to become proficient in the oral use of English as a second language.
IMPOSSIBLE! Common sense tells us that 1.5 minutes per week is not enough time to
practice anything to a point of accomplishment, particularly English as a second
language.

Private businessinstitutesin China, such as Delter Business Ingtitute, Telfort Business
Institute and Mount Royal Business Institute, limit their oral conversation classesto
between 10 to 15 students, for durations of two hours per day, five days per week, and
these programs are producing very capable English speakers. (Source: author's personal
experience)

Due to budget restraintsin public universities, class sizes must of necessity be larger
than the private school. However, they cannot be allowed to be so large that they do not
have any appreciable chance of meeting their objective. The ideal class size for a public
university may be approached in this manner; if acomputer lab is designed and
equipped with 40 computers, then al lecture classes utilizing the computer lab should
be limited to 40 students. For conversational classes, the 40 students should be divided
into two groups of 20 students each.

This may be accomplished administratively or the teacher can simply assign half of the
class to the computer lab while preceding with the other half of the classin the speech
lab. Since all conversation classes should have a proposed computer lab component, this
alows the natural division of the class into two workable groups of 20 students each,
assuming the computer lab scheduling is handled efficiently.

ENGLISH CORNER

When and where English corner began in Chinais difficult to ascertain x. However, itis
fairly certain that it started when one Chinese English speaker met another on a street
corner and started to talk to each other in English, an accidental meeting. Asthey spoke
in this "strange language” others gathered to listen. Occasionally another English
speaker would happen upon the group. As these chance meetings grew morein
intensity, they became regularly scheduled meetings on street corners, primarily where
there were large parks such as circular intersections with their adjoining parks.

The purpose of English corner was for Chinese English speakersto identify with each
other and to have aforum to practice their English speaking skills. Astime passed,
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people started using English corner to make speeches. Then as the popularity of English
corner grew and became institutionalized, it was transformed into just another lecture
format for Friday or Saturday evening and the original purpose was lost. Now, most
universities treat English corner as just another lecture forum.

A recent CCTV Channel 9 (Chinese English television channel) series featured a
program about the Northwest Minorities College's English Department. Of special
interest was the Saturday afternoon English corner held outdoors, in an open gazebo, in
apark-like area. All of the Foreign Experts and Chinese English teachers were required
to spend one hour making themselves available for the students to engageinidle
chitchat or whatever the students wanted to discuss, in English of course. This college
has recaptured the original spirit of English corner with afoundation of spontaneity, a
little frivolity, and is a great opportunity to practice English in afriendly environment
with people of alike mind.

At Xinyang Agricultura College there have been recent experiments with an English
Corner format limited to questions and answers, with no introductory lecture. The
increase in student participation was phenomenal and encouraging.

Languages must to be used to be learned and retained. The most effective way to do this
is by integrating English speaking into the students' daily lives so that it is not
something they do only once aweek in conversation classes. "Of all the language arts,
listening and speaking are those most often used on adaily basis at home, school and
work or in the community. Skill in speaking is universally recognized as a primary
indicator of a person's knowledge, skill and credibility. In person, by phone or through
video, good listening and speaking skills are essential to sending, receiving and
understanding messages. To understand messages spoken by others, students must be
ableto listen carefully, using specific techniques to clarify what they have heard. For
speaking properly and making messages understood, grammar, sentence structure, tone,
expression and emphasis must be part of students repertoires.” Illinois State Board of
Education, (http://www.isbe.net)

It is unfortunate that many Chinese colleges fail to emphasize the need for
conversationa English. Colleges could deliver more confident and articul ate graduates
if their students were immersed in an English-speaking college environment. Language
immersion is the teaching methodol ogy utilized by many private language schools that
produce much more competent English speakers than government colleges seem to
produce. Students should be encouraged to think and speak in English by an appropriate
example set by their faculty and staff, constantly speaking in English with their friends,
by relaxing watching the CCTV9 English channel and by viewing English movies on
DVD or CD.

HYPOCRISY

It is almost universal throughout Chinese universities that students are not allowed to
smoke on campus while faculty and staff are not so restricted. A recent poll of students
xi_revealed that Xinyang Agricultural College students were almost evenly divided on
whether the university was within its rights to prohibit students from smoking on
campus with avote of 52% in agreement and 48% opposed. However, when asked if the
university policy that disallowed students smoking was compatible with the same
college allowing faculty and staff to smoke on campus, the students said that having two
different rules was hypocritical by a margin of 92% saying it was hypocritical and only
8% disagreeing. A poll of students at Shanghai's Tong ji University xii produced similar
results. 51% said that the university was within its rights to restrict student smoking on
campus while 70% found the policy to be hypocritical when staff and faculty are
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exempted from the smoking prohibition. As smoking is so widespread among Chinese
men this leads to situations such as college lecturers smoking while talking to their
students outside class; very much acase of "do as| say, not as| do." At XAC this
double standard was compared to a father advising his son of the vices of drinking
acohol and smoking while holding a half-empty beer bottle in one hand and a burning
cigarette in the other. (Do as| say, not as| do.) Many XAC students admitted to
smoking on campus notwithstanding the administrative prohibition.

This double standard is an important issue when contemplating the overall integrity and
effectiveness of any educational process. In conversation classes FES stress the student's
need to practice oral English at all available opportunities, including class breaks, meal
times, etc. All English teachers are encouraged not to respond to student questions until
they are framed in English and then to respond only in English, unless aMandarin
explanation is absolutely essential.

But time and again Chinese English speaking faculty and staff ignore this suggestion.
The English department staff meetings are held in Mandarin (students passing by the
open door observe this); the faculty and staff usually communicate with each other, in
front of the students, in Mandarin; and even the Foreign Affairs Office English speaking
staff regularly utilize Mandarin in front of the students. Thisis by no means unusual in
Chinese higher education; it is the result of poorly trained English teachers who have
not sufficiently embraced the English thought process and speech production to
routinely use their L2 within their employment context.

As educators we cannot insist that students conduct themselves according to rules or
suggestions that we ourselves are unwilling or unable to observe, or have no belief in.
(Orton, (1996). We lose our credibility as teachers. Hypaocrites are neither admired nor
considered authoritative.

RECOMMENDATIONS

Student evaluations should be advisory only with peer review and administrative review
being determinative. Students who boycott ateacher's class should be warned to return
to class or suffer afailing grade. Teachers should receive administrative support and
defense.

3rd tier salaries must be brought into parity with the top tier universities so that the 3rd
tier college can attract the best available talent and improve its academic level.

Each professor and associate professor employed by atop tier university should be
required, every four years, to take a one semester teaching sabbatical to teach at a 3rd
tier college away from amajor city. This requirement is consistent with the authority,
mandate and objectives stated in the announcement posted by the Ministry of Education
on its web site on 6/22/00, as cited above.

Every Ph.D. candidate at atop tier university should be required to serve a one semester
teaching internship at a 3rd tier college as arequirement of the doctoral program. This
requirement is consistent with the authority, mandate and objectives stated in the
announcement posted by the Ministry of Education on its web site on 6/22/00, as cited
above.

A continuing education program should be designed and implemented to ensure that all
college teachers are trained in state-of-the-art teaching methodol ogies and are aware of
teaching materials available for their use, both on and off line. This will ensure that
college teaching is continually updated so that it meets the needs of college students.
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Course syllabuses should be based on the likely needs of students when they enter the
workforce. It is essentia that the current system of prioritizing a smooth passage
through college for every student, regardless of whether or not they have any
understanding of the course material, be changed. Course syllabuses should be truly
designed for college students, not the watered-down theoretical university courses
taught at present. Assessment methodol ogies should be redlistic and relevant. This will
ensure that employers can be confident that new college graduates have a solid grasp of
English and a practical understanding of business.

We endorse the casual or informal conversation format for English corner and suggest
that the lecture format be abandoned, even if afew token questions are allowed at the
end of the lecture. Students must be encouraged to think and speak in English, and not
confine practicing oral English to the limited time available in structured oral English
classes.

We are convinced that any modern business English curriculum must include computer
training and Internet access. There is an urgent need to improve the computer literacy of
college students, through incorporation of Information Technology, in every aspect of
the college curriculum. It is essential that students have continuous access to computer
facilities. The computer lab must be for the exclusive use of the English department and
every class, where practical, should include a computer lab component. Today's local
and global businessis conducted in a computer environment with correspondence,
reports, market research and even marketing sales and distribution being conducted on-
line. A business English program without including computer training is simply not
credible.

We strongly suggest that class size is appropriate to the class format. For example, in
computer classes each student must have their own computer. In conversation classes,
the maximum group size should be 20, so that each student can interact with the teacher.
Many more students can attend a lecture, as student-teacher interaction is minimal.

Textbooks and teaching materials must be current, relevant, interesting and challenging
to the target student consumers.

The English department faculty and staff must set the proper example by creating an
environment of language immersion which implements the constant utilization of
English as the primary language of daily usage.

CONCLUSION

Based upon our preliminary research and combined experiences, we conclude that it is
entirely possible to obtain afirst class education at a 3rd tier college, within current
budget constraints, if the 3rd tier college adopts the educational philosophy that each
student is entitled to an educational experience that allows for maximum development
of each individual student's particular ability.

The unstated undertone that 3rd tier students are a necessary but undesirable drain on
society's educational resources must be transformed into a positive educational
approach to maximizing each student to their personal potential so that they may each
contribute to society as they are capable.

Unless we can produce skilled graduates equipped with the business tools they need to
succeed in a highly competitive job market, our graduates will join the ranks of the 20%
of Chinese top tier graduates from the 2002 group of graduates who were still
unemployed ten months subsequent to graduation. (CCTV Ch 9 (April 15, 2003)
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"College Graduates Employment Prospects") With China producing 2.5 million
university and college graduates each year, (with increasing numbers every year),
(Qiang/ Wolff (2003). it is our conclusion that the 3rd tier college students must get a
first class education or continue to be relegated to the ranks of mere day laborers, as
observed by the Xinyang Agricultural College student who inquired: "What useisa
degree from this college when | can only get ajob as alaborer?'

i. In the summer of 2003 Chinawill graduate 10 mil students who will enter ajob
market where 700,000 university graduates from the 2002 graduating class are still
unemployed. (China Daily, 4/24,03, "Minister: Tough year for job seekers'); (China
Daily, Hong Kong Edition, (02/12/03), "Millions of people need to find jobs")

ii. 2nd tier colleges are usually, but not always under the direct administrative
management of aprovincial government, and are primarily funded at the provincial
level. These institutions grant two or three year certificates, four-year diplomas and
bachelor degrees, masters and doctorates. Professional training colleges grant three-year
certificates. Some 2nd tier colleges are under the direct administrative management of a
Central Government Ministry.

iii. 3rd tier colleges are usualy, but not always under the direct administrative
management authority of a municipal government, and grant three-year special

technical certificates or four-year bachelor degrees. These colleges are primarily funded
at the municipal level but they aso receive some financial support from the provincial
government and sometimes from the Central Government. 3rd tier universities are
recently created under institutions under the direct administrative management authority
of amunicipal government but are required to have 1,000 mu of land area minimum and
10,000 students minimum.

iv. Top tier university refersto those institutions of higher education that are under the
direct administrative management of the Central Government Ministry of Education or
other Central Government Ministries, and that have the authority to grant master and
doctorate degrees and whose entering freshman scored within the top 10% on the
national college entrance examinations. Top tier colleges are those colleges with direct
administrative management at the provincia level that have the authority to grant
doctorates.

v. "University admission is operated on a centralized enrolment system, in which
admissions committees at the provincial level are under the Ministry of Education.
Admission is granted on the basis of academic, physical and moral qualifications.
Special allowances are made for minority nationality and overseas Chinese candidates.
The nationwide examinations are held in the first ten days of July. Candidate can take
the examination in either one of the two categories, humanities or sciences/'engineering.
They apply for the institutions and departments they wish to enter in order of
preference. Enrolment is determined by the examination results. Brief investigation into
their social behavior and moral character is conducted before students are admitted. In
some faculties, specific physical requirements must be met." www.index-China.com

vi. The attack on the Three Family Village quickly moved from the papersto the
schools. Students were encouraged to pen their own excoriations of the traitors, as one
newspaper put it, opening "Fire at the Anti-Party Black Line!" Pupils made posters
vilifying the scoundrels names and plastered them over every available wall. Thus they
carried out their duty to "hold high the great banner of Mao Tse-tung thought!" The
banner of Mao's thought soon wrapped itself around the necks of more than just the
Three Family Village. Schoolchildren were encouraged to find other literary works
rotting with revisionism and antirevolutionary notions. The children leapt avidly to their
homework assignment. But they became even more enthusiastic afew months later
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when anew directive came from above: ferret out bourgeois tendencies and reactionary
revisionism among your teachers. The new task was one to which any youngster could
apply himsdlf with gusto. That teacher who gave you a poor mark on your last paper?
He's abourgeois revisionist! Humiliate him. The pedagogue who bawled you out for
being late for class? A capitalist rotter! Make her feel your wrath. Revenge had nothing
to do with it. Thiswas simply an issue of ideological purity. Students examined
everything their teachers had ever written. In the subtlest turns of innocent phrasing,
they uncovered the signs of reactionary villainy. At first, they simply tacked up posters
reviling the teachers as monsters and demons. Then all classes were suspended so that
pupils could work on sniffing out traitors full-time. Instructors who had fought
faithfully with Mao's revolutionary forces were suddenly reviled. Others who
considered themselves zeal ots of Maoist thought were pilloried as loathsome rightists.
(Howard Bloom, 'THE CHINESE CULTURAL REVOLUTION' a chapter from The
Lucifer Principle)

vii. Three Represents is the operational phrase coined by President Jiang Zemin at the
16th National Communist Party Congress held in March 2003. The " Three Represents’
theory, created by Jiang, calls on the CPC to aways represent the development trend of
Chinas advanced productive forces, the orientation of China's advanced culture and the
fundamental interests of the overwhelming majority of the Chinese people.

viii. The philosophy behind the Imperial Examinations, commencing with the Chin
Dynasty, still provides the current day foundation for the test driven educationa system,
which places a person's entire future within the sphere of test taking success. (Crozier,
Justin (6/02), "A Unigue Experiment”, Chinain Focus Issue 12)

iX. Most of the English certificate and degree programs are entitled, "Business English.”

X. The phrase "English Corner " originated in the 80s and from that time people called
the place for an English salon as English Corner. (Feng Yikun 04/02/2001 China
Internet Information Center)

xi. Survey of 211 Freshman and Sophomore Business English students at Xinyang
Agricultural College in Henan Province, arura school of approximately 5,000 students.
The students are predominantly 19 or 20 years old, it should be noted that four students
complained they did not like the questions because it forced them to think.
(Qiang/Wolff, (3/03), (in peer review), "Chinese University Diploma: Can its
International Image be Improved?”

xii. Survey of forty-three (20 - 22 year old) English students at Shanghai's Tong ji
University. (Qiang/Wolff, (3/03)
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APPENDIX " A"

Due to the nature of the historical development of education in modern China, defining
atop tier, 2nd tier and 3rd tier institution of higher education in Chinais a convoluted
matter, capable of supporting a separate journal article.. We are not dealing with arule
subject to exceptions but rather exceptions, which overtake any rule. Simply stated,
there are no universal criteria. The recognized criterion includes the level of government
administration, the level of government financing, the level of students admitted, the
level of faculty employed, as well as the history and reputation of the school. Top tier
colleges and universities cater to the elite top ten percent of the potential freshman class.
While there are some general determinative guidelines, the final determination isleft to
the court of public opinion.

In Chinathere are separate classifications for Colleges, Technical Colleges, Training
Colleges, Vocationa Colleges, Universities, TV Universities, Institutes and Academies.
Rankings are based upon the level of government supervision or management authority
over the ingtitution; the primary governmental source of funding; the quality of students
accepted for enrollment; the geographical areas from which students may be accepted;
the certificate or degree granting authority; the authority or law establishing the
ingtitution; its history and reputation; the quality of the faculty; the size of its campus,
itstotal student enrollment; the ratio of Ph.D. faculty and full professors; and the extent
and quality of itslabs and other facilities. Top tier Universities are usually located in the
cosmopolitan cities of Beijing or Shanghai.

All comprehensive universities under the direct administrative authority of the Central
Government, Ministry of Education, are top tier; while only some colleges and institutes
under that direct authority are top tier, based upon their long history, community
reputation, the quality of students, and quality of faculty. All of these top tier colleges
and universities have the authority to grant doctorates and masters degrees.
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Comprehensive universities under the administration of provincial governments are 2nd
tier.

Comprehensive universities under local municipal administration are 3rd tier.
Comprehensive universities at all levels are required to have an area of 1,000 mu,
10,000 students, and a specific ratio of Professors, Associate Professors, lecturers and
Ph.D.s or they remain colleges.

Provincia Colleges are under the administrative authority of a provincial government
and provide technical training. They may grant atwo or three-year certificate, four-year
diplomas, four-year Bachelor degrees, seven year masters degrees, and some may grant
nine-year doctorates. Professional training colleges grant three-year diplomas. A top tier
provincial college has the authority to grant a doctorate degree and is usually located in
aprovincia capital city. All others are 2nd tier. These colleges are primarily funded at
the provincia level but they also receive some financia support from the provincial
government and sometimes from the Central Government.

Municipal Colleges (as distinguished from municipal universities) are under the
administrative authority of alocal municipa government and grant three-year special
technical certificates or four-year bachelor degrees. These colleges are primarily funded
at the municipal level but they also receive some financial support from the provincial
government and sometimes from the Central Government.

Vocational colleges are professional training institutions administered at both the
provincial and municipal levels, with corresponding funding, but primarily they are
municipal. These colleges grant three-year diplomas and four-year bachelor degrees.
Ministry of Education, are top tier; while only some colleges and institutes under that
direct authority are top tier, based upon their long history, community reputation, the
quality of students, and quality of faculty. All of these top tier universities have the
authority to grant doctorates and masters degrees.

Some comprehensive universities or colleges under the administrative authority of other
Central Government Ministries may be top tier depending upon their long history,
community reputation, quality of students and quality of faculty. Those that are top tier
may grant doctorate and masters degrees. The other ministry institutions that are 2nd
tier may aso grant doctorate or masters degrees.

Professional training colleges grant three-year diplomas. A top tier provincial college
has the authority to grant a doctorate degree. All others are 2nd tier. These colleges are
primarily funded at the provincial level but they a so receive some financial support
from the provincial government and sometimes from the Central Government.

Institutes are highly specialized colleges or universities granting bachelor and masters
degrees and doctorate in agriculture, medicine, science, law, technical subjects, music,
language, and physical training. These institutes are administered at the national (Top
Tier), provincia (2nd tier), and municipal (2nd tier and 3rd tier) levels with
corresponding financial support. However, provincial institutes may be top tier based
upon long history, community reputation, quality of students, and quality of faculty.

TV University is aunique higher educational system financed by the Central
Government and can issue certificates, diplomas and bachelors. They have schools
administered at provincial (2nd tier), municipal (3rd tier) and branch (4th tier) levels.

Academies are military schools with Central Government financing from the army and
may be 1st tier, 2nd tier and 3rd tier based upon the type of training offered and the
types of degrees granted.
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APPENDIX " B"
PROPOSED CURRICULUM FOR (NEW) Bachelor of Artsin Business English
1st year

1. * Introduction to Business 2 hrs. (lecture)

2. Reading Comprehension 2 hrs.

3. Listening Comprehension 2 hrs. lab

4, Introduction to Computers 2 hrs lab

5.* Ora Communication lab (National/International |ssues) 4 hrs.
6. Core courses 8 hours

20 hours total per week
2nd year

1. Business Written Communications 2 hrs. classroom plus 1 hr. computer lab
2. * Business oral communication lab (local issuesi.e. tourism etc.) 4 hrs.

3. * Research, writing and study skills (Computer lab) 3 hrs.

4, Reading Comprehension 2 hrs.

5. Listening Comprehension 2 hrs. lab

Core and €elective courses 6 hours

20 hours total per week

3rd year

1. Basics of Accounting 2 hrs. classroom plus 1 hr. computer lab

2. * Business law/International negotiating (Lecture) 2 hrs. classroom
3.* Ora communication lab (International Business Issues) 4 hrs.

4, Computer lab 5 hrs. (Word, Excel, Power Point)

5. * International Business 2 hrs. plus 1 hr. computer lab
6. Core courses and electives 4 hours

20 hours total per week

4th year

1. * Marketing (lecture) 2 hrs. classroom plus 2 hr. computer lab

2. * Human Resource Management (lecture) 2 hrs. classroom plus 2 hr. computer lab
3.* E Commerce 3 hrs. computer lab

4, * Debating/Public Speaking 4 hrs. classroom plus 1 hr. computer lab

5. Core courses and electives 4 hours

Externship Program one semester

20 hours total per week

* Denotes courses that should be taught by Foreign Experts.

APPENDIX " C"

EFL/ESL ASSUMPTIONSIN CHINA
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INTRODUCTION: A great deal has been written and said about various approaches to
the successful methodology for teaching English as aforeign/second language in China.
Entire professional Journals are devoted to the subject, such as Teaching English In
China, and Foreign Language Teaching and Research Press, to name a couple. But no
matter how much iswritten, and no matter what teaching method is employed; the
bottom line is that the average Chinese student learns to orally communicate in
Chinglishi.e. Mandarin sprinkled with English or English with Mandarin induced
syntax.

Theteaching of English as a foreign/second Language (EFL/ESL) in China has become
a nationwide endeavor pursued at al academic levels, from the kindergarten to the
University. In the past ten years there has been an explosion in the devel opment of
public school English programs and private English language schools throughout China.
EFL/ESL has become very big businessin China (source: China Daily, HK Edition,
October 9, 2002.) Reports show that EFL/ESL has become a 10-billion Y uan business
in China. Of the 37 billion Y uan annual book sales, EFL/ESL takes up as much as 25%
of the market share. And afew EFL/ESL teachersin Shanghai command an hourly rate
of 1,000 Y uan (US$120). Even on average, a student pays 10-20 Y uan (US$1.2-2.4) for
one hour of EFL/ESL training). Many of the private EFL/ESL schools are in some type
of partnership relationship with one or more public schools (Delter Wuhan International
Business Institute is partnered with the Wuhan Railroad V ocational Technical College;
Telfort Business Institute is partnered with the Shanghai Metallurgy College; the Sino-
Canadian Joint Program is partnered with the Shanghai Television University; Delter
Jinan is partnered with Jinan Railroad Polytechnic Institute; Delter Tianjin is partnered
with the Xinhua shi gong da xue University; Jilin Telfort International Business
Institute is partnered with the Jilin Railway School of Economics; Mount Royal;
Business Ingtitute is partnered with the The Chengdu Hydro Electric Power College;
and Delter Beijing is partnered with the Beijing Electric Power College).

There appear to be certain implied or tacit assumptions underlying the nationwide
EFL/ESL program in China (A. Everyone in China needsto learn EFL/ESL; B. Thereis
one EFL/ESL teaching method suitable on a nationwide basis; C. Chinese EFL/ESL
teachers without western cultural experience are capable of teaching EFL/ESL; D. All
native English speakers with a college degree are qualified to be EFL/ESL teachers; E.
Chinese should"master" English; F. Chinglish is unacceptable or bad language). These
assumptions, when superimposed upon the EFL/ESL teaching curriculum, may
themselves doom the EFL/ESL student to becoming a mere technician of grammatical
rules without any appreciable ability to effectively communicate in any form of oral
English, other than Chinglish.

Each underlying implied or tacit assumption may be seriously flawed and should be
thoroughly scrutinized by linguistic and other scholars throughout China. The instant
cursory examination of each of the underlying assumptions causes concern that the
assumptions have dubious origins, are not supported by any empirical study or other
evidence, and are inappropriate foundations for a national ESL/EFL program.

ASSUMPTION: Everyonein Chinaneedstolearn EFL/ESL

Beijing wants its 13 million residents to speak English to enhance itsimage asa
cosmopolitan metropolis (China Daily, (10-05-02). China's Ministry of Education wants
al young people of Chinato learn English due to China's WTO membership and
Chinas hosting the 2008 Olympics (China Daily, (10-05-02). Certain municipal
governmentsin Chinarequire all of their civil servantsto learn some English (China
Daily, (10-05-02)

These goals or objectives beg the question, WHY ?
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Market studies, market analysis and affirmative recommendations from expertsin the
fields of business, math and linguistics should support each of the forgoing
propositions, but not appear to have been conducted.

What is the mathematical probability that each of Beijing's residents will need to be able
to speak English for an intended or even accidental encounter with asingle English
speaking foreigner during the 2008 Olympics? Not very high.

Does amarket study support the proposition that Beijing's image will be enhanced in
the eyes of foreignersif all the residents of Beijing can speak English? Further, would
such image enhancement translate into increased economic benefit for Beijing? If so,
how much economic benefit will accrue to Beijing and does it offset the social, cultural
and political costs that must be paid along the way by the people of Beijing? These
guestions do not appear to have been addressed by any formal study.

How many bilingual (Chinese-English) jobs will actually be created in China dueto
China's World Trade Organization (WTO) membership and hosting the 2008 Olympics?
How many weeks will the Olympics employment last and what will al of these Chinese
English speakers do for employment after the Olympics closing ceramony? Does the
number of new jobs requiring English support the need for all of China's young people
to learn English? Answers to these questions are not readily available.

What is the mathematical probability that all municipal government civil servants, in
any particular Chinese municipality, will need to use English in their daily work? Very
dim.

Isthere any empirical study or evidence to support the current EFL/ESL revolutionin
China, which revolution may in fact have significant adverse social, cultural and
political effects? (Qiang/Wolff, (4/03) It does not appear that the Chinese Central
Government has issued any formal Resolution or Position Paper authorizing, condoning
or supporting the current EFL/ESL revolution in China. Rather, it has been allowed and
even encouraged to just evolve. Other than standardized testing for College entrance,
the Central Government seems to have no set educational policy or curriculum for
EFL/ESL. Thereisno single Ministry of Education document stating the Government
policy on EFL/ESL in China. (He Qixin, (8/01)

This rush to educate has spawned an industry run amuck, without appreciable
government control or regulation. (Qiang/Wolff, 9/03)

Why the concerted effort to require 1.3 billion Mandarin speakers, 25% of the world's
population, to learn English as a second language? Since Mandarin is one of the six
working languages of the United Nations, does the world at large have a greater
appreciation for the importance of Mandarin than Chinaitself?

Isthe current EFL/ESL revolution in China a misguided, self-inflicted English
colonialization, brought about tacitly, if not officially, by adopting EFL/ESL teaching as
anational program? Will the West congquer China from within, without a single shot
ever being fired?

ASSUMPTION: Thereisone EFL/ESL teaching method suitable on a nationwide
basis.

With 1.3 billion potential EFL/ESL students, it is sheer folly to strive to develop one
universal methodology for EFL/ESL teaching throughout China. In English thereisa
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popular saying, "different strokes for different folks." The concept of asingle EFL/ESL
teaching methodol ogy has been floated as a serious ideology in arecent poll undertaken
by TEFL, athough implicitly rejected by a majority of the respondents.

(TEFL isfound at www.tefl.com and it polled ESL teachers on the following question:
Do you believe a 'fit-all' teaching method exists?
Yes, I'vefound it 6.93 %; Yes, but | haven't found it 4.95 %; No 88.12 %).

There may be some methodol ogies that will have a higher success rate than others, with
any given group, but no methodology can be successful if the program itself isfataly
flawed.

In China L2 acquisition (Krashen 1987, 1988) is expected to occur within atwo to six
hour per week oral English class. For example, consider an EFL/ESL conversation class
designed for three consecutive 45-minute periods, twice aweek (Sino-Canadian Joint
Program at Shanghai University of International Exchange). The actual classtimeis
effectively 135 minutes each day 270 minutes per week. Or, consider an EFL/ESL
conversation class designed for two consecutive 45-minute periods, once aweek
(Xinyang Agricultural College, Henan Province), for atotal of 90 minutes per week.
Now further consider that thisisthe class where all of the learned grammatical rules,
vocabulary and intensive reading are to be applied through oral practice where
correction may be applied to inappropriate pronunciation, phraseology, word choice or
syntax.

In the public Universities these conversation classes have an enrollment of up to 60
students. Now let us do the math. At Xinyang Agriculture College, assuming that each
student needs absolutely no correction from the teacher, each student can pick-up and
continue the conversation from the prior student without any lapse of time in between,;
then each student has exactly 1.50 minutes during each class day to practice what he has
learned and to become proficient in the oral use of English as a second language.
IMPOSSIBLE! 1.50 minutes per day is not enough time to practice anything to a point
of accomplishment or proficiency.

That isthe totality of the acquisition effort throughout China's public education system.
"Immersion” is one foreign word not found in the Chinese teaching of EFL/ESL.
Further, EFL/ESL is generaly taught in a hostile environment (see Ex. 1), with primary
concentration upon vocabulary and grammatical rule memorization in preparation for
various national proficiency testsin reading, writing and listening.

Even students who score very high on the national English proficiency tests are unable
to orally communicate in little more than Chinglish. Or, they orally communicate in
"DD" English (English taught from a dictionary, which may be technically correct, but
iswithout any sensitivity to the cultural or environmental context of actual use by a
native speaker), which cannot be as easily understood by native English speakers as can
the use of Chinglish.

The quest to find the one EFL/ESL teaching methodology universally suitable for all
studentsis not aworthy expenditure of effort or resources, particularly when the
English curriculum needs so much corrective attention and Chinglish will still be the
inevitable result.

ASSUMPTION: Chinese EFL/ESL speakerswithout western cultural experience
ar e capable of teaching EFL/ESL

Language and culture are inseparable; on this there is no apparent disagreement
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between linguists. How then can an L2 EFL/ESL speaker, without any actual immersion
in, or exposure to, the L2 EFL/ESL culture, possibly expect to be an effective L2
EFL/ESL teacher? They are certainly capable of dissecting the grammatical rules,
analyzing English writings, reading extensively, and memorizing vocabulary, but this
will enable them to do nothing more than teach a"DD" form of English. Additionally,
in far too many cases, (especially the primary school teachers) their own pronunciation
IS so atrocious that they cannot possibly correct a student's improper pronunciation and
they are so steeped in Chinglish that it isimpossible for them to recognize it and correct
it in their students. (Y anping Dong, (2003)

The L2 students of L2 teachers will not have any appreciation for the cultural or
environmental context in which the native speaker actually uses the language. The
student will speak, if at all, ina"DD" form of English that the native speaker will find
very strange, bookish, stiff or formal, and unintelligible; or, the Chinese student will use
aform of Chinglish which is universally understandable by other EFL/ESL speakers
and L1 English speakers alike.

Chinese English teachers at the middle school and high school levels are themselves so
unaccomplished in proper English pronunciation that they discourage and even
intimidate their students from attempting to speak in English (He Mei, (9/28/00) When
these students reach the university level they have little or no practical speaking ability
and have very poor pronunciation, making the university oral English teachers job
amost an impossibility. This situation has also been fostered by an English curriculum
that is test result driven rather than driven by practical conversational ability. Middle
school and high school students focus on learning only that which is required to pass the
college entrance examination, which does not include oral English.

A flawed L2 curriculum, taught by L 2 speakers who themselves are deficient in their L2
language understanding and production ability, constitutes an educational program
doomed to less than stellar results. In fact, the results are so poor asto require avery
lenient grading standard to avoid failing more than half of the Chinese English students
in each class.

The following are examples of adictionary definition (DD) conversation and a
culturaly insensitive text book:

EXAMPLE #1: (Dictionary Definition, Chinese English Teacher talking to Foreign
Expert, Feb. 24, 2003)

CET - "Tomorrow you will "fetch" your Temporary Residence Permit from the Public
Security Bureau."

FE - "Why do you talk to me like that? | am not adog!"

CET - "What do you mean?"

FE - "In Americawe command our dogs to "fetch" when we want them to retrieve
something for us."

CET - "But the dictionary saysthat "fetch" is used to refer to going someplace and
bringing something that is there back."

FE - "Yes, but in actua daily usage we only tell our dogsto "fetch" when we throw
something and have them chase it and bring it back or when we are using dogs while
hunting for birds. It isan insult to tell aperson to "fetch." Y ou insinuate that they are a
dog.

EXAMPLE #2: (Cultural Ignorance, excerpts of inappropriate conversational English
randomly taken from an English textbook published in 2001 and written by a Chinese
L2, "Interactive Speakers.")

It'stimeto say our farewells. P55

Could they make me known the exact time the plane takes off? P69

file:///C|/asian-efl-journal/asianefljournal/04_nq_mw_.html (26 of 47) [2/18/2004 12:39:28 PM]




Asian EFL Journal

Have | got the go ahead to put out the fire? P119

| wonder if you'd excuse me for a moment. P152

... I'm afraid. P183

I'm afraid .... P24, 167, 182

Will it be convenient if | call upon you at seven this evening? P220

To be openhearted, your denial that you had witnessed the accident dumbfounded me. P
249

He chooses to look into the matter till the truth is out. P264

Foreign Experts should be pressed into the service of teaching primary and middle
school teachers how and what to teach in their EFL/ESL classes.

ASSUMPTION: All native English speakerswith a college degree are qualified to
teach EFL/ESL.

China recruits approximately 100,000 native English teachers each year (source:
http://www.chinatefl.com) "According to a certain statistics about 100 thousand
teachers will be needed every year in China."). English teachers from Australia, Great
Britain, Canada, and the United States of America are heavily recruited through the
Internet (http://www.chinatefl.com; http://www.tefl.com;

http://www.esl cafe.com/jobinfo).

Generally speaking, in America, a University Bachelors, Masters or Doctorate Degree,
in any discipline, merely qualifies a native speaker to enroll in ateacher training
program where they will then receive ateaching certificate or Masters Degree, which
amounts to alicense to teach.

Unfortunately, there is no universal recruitment standard for EFL/ESL teachersin China
other than the requirement that they are native speakers and have a college degree, in
some recoghized discipline. There is no teacher-training requirement or even any
teaching experience requirement to become an English teacher in China

xinpai @china.com Xin Pai Foreign Language School Date: Monday, 20
January 2003, at 10:08 a.m. More Job Vacancies Four more teaching
positions are now available at Xin Pai Foreign Language Schooal ... but
even those with no experience, who would like to try their hand at
teaching, are welcome, as we can provide on-the-jab training and
assistance.

http://www.chinatefl.com/abroad.html; Frequently Asked Questions: 1.
What qualifications should one have in teaching in China? The basic
gualifications are: being a native speaker of English, having a minimum
BA degree and commitment to teaching, loving China and its people.
Clear, well-spoken English and a good knowledge of the fundamental's of
English grammar. Teaching experience/certificateis preferred but not
amust.

Most EFL/ESL teachers are recruited to Chinawith very attractive bait (Travel/Teach
English: The Global TESOL Institute,

http://www.esl cafe.com/jobinfo/asia/sefer.cgi ?China;

Looking for a well-paid job to explore China? Come to TDM! Posted By: TDM
Language College woody @tdmlanguage.com Date: Thursday, 16 January 2003, at
10:04 am. But you are very well paid. Your salary will be more than enough for you to
live comfortably, to explore the exciting China, itshistory, its nature, its people, its
culture, itslanguage and itsfood).
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Therecruit is usualy very young with no prior teaching experience, away from home
for the first time, in their first cross-cultural experience, and under the belief that they
are about to embark upon a China vacation, which of necessity, must be interrupted
occasionally for alittle work.

Thereislittle or no advance training, preparation or indoctrination for teaching
EFL/ESL in China. Far too many recruits never finish their one-year contract, some
leaving within the first week, month or first several months. The reasons for
disillusionment are almost as many and varied as the number of disillusioned
(http://www.esl cafe.com/jobinfo/asia /sefer.cgi?China). In atwo year period 113 FE's
published over 400 complaints, mostly about Chinese owned and operated primary
schools.

"Too many people with no real interest in the job come here (China) for a
good time (very easy to do) and leave the real teacherstrying to clean up
the mess and repair their image. A white face and a degree, even afake
one, land ajob." (Tamblyn, Andrew, 1/15/03,

"The tragedy isthat some folks come here not to teach, but to travel, so
they get al romantic and misty eyed. They can't teach, don't want to
teach, and want to party like in the good old USA. This devil-may-care,
happy camper attitude unfortunately |eads them to make immature
decisions and to be placed in schools that cannot wait to capitalize on
these "Rage Against the Machine" look-a-likes. They aso give serious
teachers a bad reputation.” (H. Jones, (2/25/01)

There is no evidence that the native English teacher produces students any better
equipped to speak English than their Chinese English teacher counterparts. Thisis
partly due to poorly designed curriculum and partly due to the fact that too many native
English speaking teachers are simply not trained to teach anything, let alone EFL/ESL.

Middle school and high school students of Chinese English teachers are subject to
objective evaluation through the college entrance examination process. University
students of Chinese English teachers are subject to objective evaluation through the
Band 4 and Band 6 testing program. However, private college or business institute
students taught by native English speakers are not subject to any objective evaluation
testing process. The effectiveness of these private educational programsisan unknown
factor and hence their contribution to the Chinese society is also an unknown factor.
The only thing really known for certain about these private English schoolsis that they
are draining an appreciable amount of Y uan from the local economy (China Daily, HK
Edition, 10/9/02).

This situation cries out for and demands an empirical study of the real benefit of private
English colleges and business institutes in relation to their economic profiteering. The
16th Communist Party Congress discussed the advisability and merits of allowing
private educational institutions to begin engaging in business for profit, asif it was not a
current reality. Acknowledgement that private educational enterprises are making a
financial killing in Chinaaready is a prerequisite to developing appropriate
Governmental regulation and quality control standards for the private educational

sector.

ASSUMPTION: Chinese English students should " master” English

The 6th Edition of the Oxford Advanced Learner's Dictionary identifies no fewer than 7
separately identifiable forms of English language in the word today (American;
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Australian; British; Irish; Northern; New Zeaand; and Scottish). When Chinese
EFL/ESL teachesr or EFL/ESL students remark that their goal isto "master" English,
the question should be: Which one? If anyone did ever "master" English, it is doubtful
that anyone would understand him or her.

Within the separately identifiable English languages there are numerous regional
variations. In New Y ork City there are at least four such variations of English. Further,
languageis afluid entity that is alwaysin astate of change. That is why most
dictionaries are updated and reprinted annually.

So, even if someone "mastered” all English forms at any given moment in time, his or
her "mastery" would quickly become outdated. The emphasis should rather be on
standardization of Chinglish.

Being worldly traveled and having communicated with people who speak Chinglish,
Singlish, Pidgin, Creole and other English variations, it is clear to us that many English
variation speakers are more understandabl e than many L1 English speakers from
Australia, Scotland, Ireland or Wales. The pronunciation of many of these so-called
native English speakersis so horrific that it is completely incomprehensible. In the
summer of 2002, Chinese English students at a private business institute in Wuhan,
China, regularly shunned a native English teacher from Wales, because his
pronunciation was so incomprehensible.

If one of our Chinese English students makes a classroom presentation using standard
English, including correct word choice, sentence structure and syntax, but we are unable
to understand their pronunciation, then their English can only be described as "perfectly
incomprehensible" no matter how pedagogically correct. If a cow makes a clucking
sound, would it be safe to conclude that it is a chicken, none-the-less? If aword is not
pronounced correctly isit the same word conveying the correct meaning? Probably not.

We can teach a Standard English but they will learn Chinglish due to cultural
differences in thought patterns. This cultural difference in thought process stands as a
permanent impediment to all 2nd language acquisition, no matter what the L1 or L2
language may be.

The quest for "mastery" of English seems a foolish waste of energy, time and resources,
which could be better utilized on other, more meaningful pursuits.

ASSUMPTION: Chinglish isunacceptable or bad language
The purpose of al language is effective communication.

"Pidgin" English is understood amongst the native Hawaiian people and it also enables
them to effectively communicate with the English-speaking foreigners who are
occupying their homeland.

"Singlish" is an effective form of English communication amongst the people of
Singapore and their English speaking world trading partners, business associates and
tourists.

In fact, amost every nation that has adopted English as a second language has
developed aform of English that can be readily used by the lowest common
denominator within its own people's abilities to communicate and to still have effective
communications with the native English speaker. Regional Englishes abound
worldwide.
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There may be some purists who look down upon "Chinglish" or anything less than
"perfect English" but of course their definition of what perfect English iswill also
depend upon which of the 7 standard English forms they consider to be their native
form or "pure English." (Oxford Advanced Learner's Dictionary, 6th Edition.)

Chinais adeveloping Nation and is well within its rights to develop aform of English
or regional English that best suitsits general population’'s need to communicate with
each other as well as native English speakers, while insisting on a more refined English
proper or standard English, (Jiang Y gun, (1995) only for its official trandators and
some groups of professionals such as lawyers, accountants, scientists, medical doctors,
etc. isonly required by certain professional groupsin China (Shanghai Star 10-24-02).
Chinglishiis not abad thing! In point of fact, it isinevitable (Jiang Y gjun, (1995)

Certain Municipal Governments require al of their civil servantsto have a minimum of
1,000 English words in their vocabulary (China Daily, (10-05-02) This officia policy
forces Chinese speakers of Mandarin to sprinkle afew English wordsin to give alittle
English flavor to their Mandarin. Thisis nothing less than an officialy sanctioned and
promulgated form of Chinglish.

CONCLUSION

The plethora of EFL/ESL programs throughout China may be producing a few English
scholars, but they are not producing graduates capable of communicating orally in
everyday or Standard English (Deng Di, (6/9/00) However, Chinglish is developing as
the second National language of China. Aslong as Chinglish serves as an effective
means of internal and external communication with other L2 EFL/ESL peoplesand L1
English speakers, why should anyone complain?

EXHIBIT 1
ENGLISH ACQUISITION IN A HOSTILE ENVIRONMENT

Y ou are forced to trudge up three to five flights of cold concrete stairs, (past the stench
of open trench, self-cleaning bathrooms reeking of urine and feces,) to reach your
assigned concrete cubicle where you are required to sit on a 17" high backless wooden
stool with an 81/2" x 11" sest, in front of a 30" high wooden bench, enclosed on three
sides with glass partitions. The cold concrete floor is swept daily by merely pushing the
dirt into a corner where it stacks up. Water is splashed on the floor to keep the dust
down. There is no heat to ward off the freezing cold of winter nor air conditioning to
provide relief from the sweltering heat of summer. The walls are dingy-yellowed with
time, dirty and in disrepair. The lighting is bare fluorescent tubes just like a sweatshop.
In the front of the room is a Chinese language sign that roughly translated means [only
speak mandarin in this room]. There is a second Chinese language sign on a sidewall
that roughly translated says [no talking in this room].

This cold, dank, concrete box is surrounded by construction noises on one side, and
from another side the machine-gun rapid-fire pops of hundreds of dribbled basketballs
on the concrete exercise yard and the sound of popcorn popping as 50 ping pong balls
are slapped with bare wooden paddles and bounced on concrete tables located
underneath your windows; and from yet another side the sounds of people noisily
clomping up and down the adjacent stairs or people in an adjacent concrete cubicle
playing a Chinese movie on the television loud enough for the entire building to
participate in the audio bombardment.

Inside the concrete cubicle you sit theater style facing the front of the room, in a semi-
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isolation cubicle, for nine hours each day. There are no English signs or notices posted
on the walls, no decorations to instill any thoughts about the West, its culture, or its
language. There are two Chinese signs on the front wall, one says, "No Talking In
Class' and the other says, "When Y ou Speak Use Mandarin Only." There are no maps
or globe of the outside world. Y ou are deprived of any and all English newspapers,
magazines or periodicals. There is no western music or television. And worst of al, no
one speaksto you in English, not even those sitting next to you, let alone any of the
other forty plus occupants of the cubicle. Y ou are forced to watch Chinese movies or be
bored completely.

Suddenly, but on cue, an authority figure enters your cubicle and announces that you
will now learn English as a second language and you are snapped into the reality that
you are now in an environment where you are required to not only learn but to "master"”
English as a second language. Y our English teacher standsin front of the two Chinese
signs that advise against talking in class or when you must, only use Mandarin.

No, thisis not punishment, not a prison, not a concentration camp, not a re-education
camp or some other type of detention facility. You are afree spirit! Free that isto
"master" English and do it within the next three years.

Outside your cubical you are constantly bombarded with Mandarin over the campus-
wide loudspeaker system and in the written notices and bulletins posted on the public
information boards around the campus, but nothing in English. Even the posted notice
advising of an impending English Corner iswritten in Chinese characters. Y ou note the
absence of English reading materialsin the College library; the absence of English
DVD movies or television programs; the blaring Chinese moviesin the cafeteria; the
total absence of English signs or decoration anywhere on campus; and the lack of any
inducement to speak English. When you go to the English department offices, all of the
staff and students are communicating in Mandarin. Y ou observe that the English
department staff meetings are held in Mandarin. There are no staff in the college library,
cafeteria or store that speak English. No staff in the College President's Office or other
college administrative offices speaks English.

There is nothing special or attractive about being an English major and there is no
inducement to acquire English as a second language, just learn it asit is taught to you
by your Mandarin speaking teachers who predominantly speak and teach in their L1
using a "chalk and talk" pedagogy.

REFERENCES

China Daily, (10-05-02), "Government Encourages Public to Learn English"

Deng Di, (6/9/00), "Language Education Should Be Reformed”, ChinaDaily

H. Jones, 2/25/01, www.ESL cafe.com

He Mei, 9/28/00, "English Teaching Method Faces Challenge”, China Daily

He Qixin, (8/01), Foreign Language and Teaching Research, "English Language
Education in China")

Jiang Yajun, 1995, "CHINGLISH", English Today

Krashen, Stephen D., (1987), "Principles and Practice in Second Language
Acquisition”, Prentice-Hall International

Krashen, Stephen D., (1988), "Second Language Acquisition and Second Language
Learning", Prentice-Hall International

Oxford Advanced Learner's Dictionary, 6th Edition

Qiang/Wolff, (4/03), "China and Chinese or Chingland and Chinglish?", English Today
Qiang/Woalff, (9/03), "China ESL: An Industry Run Amuck?', Progressin Education
Tamblyn, Andrew, (1/15/03), www.ESL cafe.com

To Choy-ee, (10-24-02), Chinese University of Hong Kong, "English Dominance",

file:///C|/asian-efl-journal/asianefljournal/04_nq_mw_.html (31 of 47) [2/18/2004 12:39:28 PM]




Asian EFL Journal

Shanghai Star

www.chinatefl.com/abroad.html;

www.esl cafe.com/jobinfo/asia/sefer.cgi ?China

www.tefl.com

Yanping Dong, 2003, " Arewe ready for ' an Early Start in Foreign Language
Learning?--- A Survey of Primary School English Education in Guangdong Province"
in Mordern Foreign Languages. (1)

APPENDIX " D"

CHINA'SEFL/ESL GOALSAND OBJECTIVES:
Arethey being met?

INTRODUCTION

"The incompetence of many graduates from high schools or even colleges and
universities to communicate effectively in spoken and written English is related to the
teaching methods in China. Students are usually spoon-fed, listening and taking notes
with teachers standing at the front and doing most of the talking." (He Mei, (9/28/00)
"English Teaching Method Faces Challenge," ChinaDaily) "Most of us begin studying
English at 12 or even younger. By the time we graduate from the university, we have
studied English for over 10 years. However, the result is awful. Many students can say
nothing but some simple phrases. Even for some English majors, writing an articlein
English also means nothing other than making countless mistakes." (Deng Di, (6/9/00)

Were the above but an isolated comment or two, they would not be worthy of our time
to address. Unfortunately, it is al too often spoken by frustrated university graduates
and repeatedly heard by us, in one form or another, during our travels throughout China.

It is with the above quotes resonating in our minds that we have embarked up writing
this paper in an attempt to share an experiment aimed at remedying the situation of
which the above authors are heard to complain.

GRADUATION GOALSFOR ENGLISH MAJORS

The proficiency level required of English majorsin Chinese Universities and Colleges
is best summarized by Professor He Qixin (He Qixin, (7/00,):

Listening Comprehension: Students should be able to understand radio or television
programs of English-speaking countries (for instance, CNN) concerning political,
economic, cultural, educational and scientific issues, special reports or lectures on
similar subjects.

Speaking Ability: Students are required to exchange ideas with people from English-
speaking countries on major international or domestic issues, to be engaged in lengthy
and in-depth discussions on similar subjects, and to express themselves clearly,
assertively and coherently.

Reading Comprehension: Students must be able to read editorials and critical essays
on politica issues from British and American major newspapers and magazines (for
instance, Times, New Y ork Times), to understand literature published in English-
speaking countries, and to be able to analyze the thesis, the structure, the language and
the style of the above writings.

Writing Ability: Students are required to write descriptive, narrative, expository and
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argumentative essays, expressing themselves effectively, smoothly and correctly. The
required writing speed is 300 to 400 words within half an hour. A thesisis part of the
requirement for a bachel or's degree, 3,000 to 5,000 wordsin length (12-20 double-

spaced pages).

If these goals are indeed being met, why the perception expressed by He Mei, Deng Di,
and so many others?

DOESTHE RIGHT HAND KNOW ABOUT THE LEFT HAND?

We agree with Professor He with respect to utilization of the New Y ork Times and
Washington Post newspapers for teaching English in China, particularly whenitis
remembered that the controversial but innovative Webster's 3rd International Dictionary
relied so heavily on the New Y ork Times and the Washington Post as its primary source
for common standardized English usage and form. (Bergen Evans, (1971) We are aso
in agreement with Dr. He with respect to utilization of CNN TV or other major
international news networks that may not have been in existence when Dr. He wrote his
article, such as Fox News.

Although Dr. He recommends utilization of certain western news media resources for
teaching materials; at the time of writing thisarticle CNN TV isnot available in China
due to transmission interference at the receiving end. Western newspapers are

accessible through the Internet but at the present time the New Y ork Times, Washington
Post, BBC and Reuters are not available in China due to transmission interference at the
receiving end.

We mention this issue because there are unconfirmed reports that the Chinese
Government has 30,000 censors working 24/7 to block web sites they feel are
inappropriate for Chinese access. (http://news.com.com/2100-1023-957237.html) We
would note that many web sites discussing this issue were blocked during our research
efforts. If thisistrue, then the Ministry of Education and the censors are at odds with
each other or the one does not even know about the policy of the other.

It should also be noted that most Chinese university students must rely upon the
classroom for TV access, as their dormitories are not so equipped. However, al too
often the television signal is not available during class time so the CNN resource is not
available to the teacher for instructional purposes. Could it be that university
administrators are also unaware of the policy of the Ministry of Education?

AN EXPERIMENT AT XINYANG AGRICULTURAL COLLEGE, HENAN
PROVINCE

INTRODUCTION

Upon the advice and under the continuing review of an Associate Professor of English
and Psycholinguistics at Shanghai's Tong ji University; on December 1, 2002 Xinyang
Agricultural College (in the southern part of Henan Province) welcomed its first
Foreign Expert to assist the college with its newly formed (April 2002) English
Department with an enrollment of more than 400 students. The Foreign Expert was
recruited through the professional talents of the Director of the Foreign Affairs Office.
Together, in an unparalleled cooperative approach, the authors have forged a new
strategy for teaching English conversation at Xinyang Agricultural College. While the
jury isstill out on the final results of this experiment, the interim results are striking and
worthy of examination by othersin thisfield.
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CAVEAT: The experiment is not without its detractors. Some of the tradition oriented
leadership and some English department staff are not enthralled with the new
methodology, either fearing its failure or perceiving it as a threat to their established
ways of doing things, which have provided their personal comfort zone.

CHANGE IN TEXTS

In December 2002, when Xinyang Agricultural College retained its first "Foreign
Expert”, the 400 English majors at Xinyang Agricultural College were using textbooks
for oral English including "CHALLENGE TO SPEAK" and "INTERACTIVE
SPEAKING." The Foreign Expert advised the college administration that the current
texts were inadequate or inappropriate.

It should also be noted that these two texts are completely devoid of materials
concerning "political, economic, cultural, educational and scientific issues, special
reports or lectures on similar subjects, major international or domestic issues editorials
and critical essays on political issues." In other words, "useless" in preparing the
students to meet the proficiency of the graduation level goals and objectives. In point of
fact, it isuniversal that texts normally utilized throughout China's Universities are
devoid of such materials due primarily to what we perceive to be a previous philosophy
of education which was perhaps more restrictive than the current "open” philosophy.

The Foreign Expert abandoned use of the texts for English conversation in favor of
English language newspaper articles obtained from the on-line news services of Xinhua,
China Daily, Peopl€e's Daily, Shanghai Star and 21st Century, all Chinese English
newspapers. When access was available, articles were also utilized from the Associated
Press, ABC News and the Washington Post. See Exhibit "A" for a sampling of the types
of articles utilized.

The articles were selected weekly and were based upon their relevance and potential
interest to college students 19 to 20 years of age. There was an attempt to follow the
advice of Kirkpatrick that teaching materials should "reflect the lives, cultures and
values of the learners. (Kirpatrick, (11/23/00) The articles were generally well received
by the students but there were some complaints about not using the texts the students
had been required to purchase. The complaints appeared to be more of an economic
issue than anything else.

CHANGE IN CLASSROOMS

Oral conversation classes were routinely held in the listening comprehension |aboratory
rooms with their individualized cubicles arranged in theater type seating rows that
tended to isolate each student from the other and had students talking to the back of
each other's head.

After much discussion and arduous schedule ateration, oral English classes were
relocated to classrooms with movable desks. The new classrooms were then arranged in
a"U" configuration so that all students were facing each other and the lectern was
removed so that there was no further barrier between teacher and students. Students
were no longer conversing with the back of each other's head and the teacher could
move freely within the "U" to reach every student individually. This eliminated the idea
that any particular student could hide anonymously in the back of the class and just drift
through until the final examination.

Although class size (25 to 40 students per class) still posed serious problems (optimum
class size would be no more than 15 students for oral English), the atmosphere was
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certainly more friendly and conducive to students producing and practicing their oral
English with each other under the supervision of a native English speaker. The teacher's
role was also transformed from one of "lecturer” to one of "facilitator.”

CHANGE IN TEACHING ORAL ENGLISH METHODOLOGY

The western lecture format was abandoned - the teacher became a facilitator as
implicitly suggested by Ming-Sheng Li. (Ming-Sheng Li, (1999) The students were
provided copies of the newspaper articles to take to their dormitories and read, ook up
new vocabulary words with which they had no prior familiarity, and to prepare a
classroom presentation. At the next class session the students were required to take over
the historical teacher's role of lecturer. Each student was required to explain the content
of their article to the class, give their personal opinion as to the moral of the article, and
then entertain questions from their classmates regarding the content of the presentation.
If no questions were forthcoming, the presenter "teacher" was required to ask questions
of the students. The object was to create student discussion of the article topic.

It was quickly discovered that not a single student had ever previously been required to
"stand and deliver" an oral expository during their primary, middle or high school
education. Each student exhibited their personal degree of fear; nervousness, skepticism
and some were petrified to the point of speechlessness. The first round of presentations
could only be properly described as disastrous in terms of English speech production.
However, as the cohesiveness and friendliness of the class burgeoned, each subsequent
round of presentations produced more English speech production and less nervousness.
Subsequent to the round of student presentations, a poll was taken requiring each
student to voice their personal moral conviction regarding the point of the various
articles.

Asthe students adjusted to their personal responsibility for speech production their
presentations became longer, more detailed, and led to greater class participation in the
ensuing discussions. During the first round of presentations one male student was
unable to produce a single English word other than "sorry." In the third round this same
student transcended his personal fear to such a phenomenal extent that the entire class
showed their approval with sustained applause at the end of histerm as "teacher.” This
student is now the "role model" for the othersin his class.

The major obstacle for the students to overcome was "loss of face." They were afraid to
make a mistake and to be laughed at by their peers. It was essential for the Foreign
Expert to engage in self-deprecating antics, which brought forth laughter from the
students, showing that laughing with and at was acceptable as an integral part of the
learning process. It was also essential to remind the students that the reason they are
students is that they are there to learn. If they were already perfect, they would not be
students. The students were constantly reminded to leave their "face' in their dormitory
and then they had nothing to lose in class. It took awhile for this concept to sink in but
when it did - the personal growth exhibited by each student was heartwarming to the
point of tears of joy for the Foreign Expert.

CHANGE IN ORAL ENGLISH FINAL EXAMINATION

Thefinal examination for oral English was reduced to a five-minute persona interview
where the Chinese English teachers asked al students the same two questions and
graded the answers on a standardized evaluation form. Ten Chinese English teachers
simultaneously, but separately, examined ten students at atime. The teacher filled out
the evaluation sheet during and immediately subsequent to each individual examination
so that no memory lapse occurred between the testing and the evaluation. The
evaluations were then given to the Foreign Expert for interpretation and final grade
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assignment. The Foreign Expert also utilized the evaluations to subsequently refer
needy students to the phonetics or listening comprehension teachers for specialized
tutoring.

The students were segregated prior to the examination and those students having
completed the examination were not alowed further access to their classmates who had
not yet taken the exam. This process assured that there was no contamination of the
untested group with advance knowledge of the questions.

Thistesting approach reduced bias emanating from the Foreign Expert who had such
close classroom involvement with the students. It also provided an eye opening
experience to the Chinese English teachers who rarely hear the English majors produce
oral English since their classes are usually lecture format with little oral English
production required by the students.

The Foreign Expert also encouraged the Chinese English teachersto refrain from
answering the mandarin questions of the English majors until they produced them in
English and to only answer the questions in English and not mandarin.

CHANGE IN COMPREHENSIVE READING TEST

The Spring 2003 reading comprehension test was modified to utilize a new format that
required a higher degree of reading comprehension to understand the test itself and also
required development of a personal moral application of the text.

Normal English literature was replaced with three news articles obtained from English
newspapers on the Internet. The normal essay questions were replaced with "Using no
more than one sentence, state the moral of the article and how it may apply to you now
or in the future."

This approach tested not only reading comprehension but also required the students to
organize their thoughts, make a simple and concise statement and engage in creative
thinking while developing a personal moral philosophy. It should be noted that this
approach was diametrically opposed to the normal requirement that students write a 500
or 1,000 word essay which, more often than not, produces rambling answers that miss
the mark but tend to exhibit a student's quantitative vocabulary, however limited that
may be.

It should come as no surprise that 45% of the students failed to comprehend the test
instructions and wrote the standard rambling essay answers. Likewise, it should surprise
no one that 20% of the students failed to identify the moral of the articles or to
formulate their own personal moral philosophy. A significant number of students were
afforded a re-examination opportunity where only the specific articles were changed.
Thetest question format remained the same. On the second attempt, all of the students
passed the examination, but of course the surprise el ement was by then gone.

CHANGE IN DISCIPLINE

A more intellectually honest title to this section would be "Adoption of Disciplinary
Standard.”

Asthe alternative title suggests, there is a marked absence of disciplinary rules other
than "no smoking on campus' or "no eating in classrooms." At the commencement of
teaching, the Foreign Expert provided each student with a copy of the rules for the oral
English class and aso posted a copy on the wall to avoid the well-worn excuse that the
original waslost. Surprisingly the students did not find the rules onerous and there have
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been a scant eight major violations since their implementation.

The violators were excluded from further participation in the class (as was stated in the
rules) until they reported to the Foreign Affairs Office where they received aword of
encouragement. Each of the encouraged students has returned to the class and become
an exemplary student. This method of enforcement removes the Foreign Expert from
the disciplinary process after the referral. The matter is resolved between Chinese on
their own cultura terms. This eliminates animosity between the student and the Foreign
Expert. The rules are well defined in writing, provided to al students; violations are
dealt with immediately and taken seriously, with discipline converted from punitive to
encouragement, administered by a Chinese authority figure. IT WORKS!

CLASSROOM TELEVISION ACCESS

Each classroom at Xinyang Agricultural College is equipped with atelevision set and a
cable connection that receives CTTV Channel 9, the English language channel. Thisis
an acceptable aternative to CNN or any broadcast originating in the west. However,
during instructional class time thereis no signal transmitted to the classrooms for many
administrative reasons. To fully implement the proficiency goals for English majors it
will be necessary to modify the television access for oral English classes. This may
require a separate cable transmission system for the English classrooms so that the other
classrooms may remain dark.

ENGLISH COMPUTER LAB

At the commencement of this project there was no English computer lab at Xinyang
Agricultural College. A plethora of the Chinese English teachers are English language
computer illiterate as are 98% of the English students. Students who wish to access the
Internet must go off campus and pay 2 rmb per hour. It should be remembered that these
students are primarily from peasant and farm families and have a daily food budget of 3
rmb. To spend two-thirds of their daily food budget on one hour of Internet access
creates an unacceptable economic hardship on these students.

We are indisputably in the Computer Age of Information Technology but the students
of Xinyang Agricultural College are excluded from participating on an equal footing
with the students in the richer coastal schools, which have computer labs. By far, thisis
the single most area of disappointment for the current Foreign Experts at Xinyang
Agricultural College. Thisis an unacceptable disparity, which must be rectified.

The Internet has numerous sites dedicated to augmenting ESL, providing free
supplemental teaching materials for teachers and supplemental exercises for students. It
is unfortunate that these free resources cannot be accessed.

Beginning with the September 2003 semester, Xinyang Agricultural College developed
anew business English computer lab. Unfortunately all of the programmingisin
Chinese and there is not yet any Internet connection.

CONCLUSION

While we are cognizant of the fact that there is no one teaching methodology that is best
suited for all EFL/ESL students, we are confident that we have discovered a
methodol ogy that has produced improvement for our college students and we
consistently search for further improvement. As of the September 2003 semester, this
experiment continues.
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We share our approach with others, through this article, in the hope that it will
encourage further experimentation that will lead to even better improvementsin the
performance level of university English major graduates throughout China.
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APPENDIX " A"

12-12-02, 21st Century Shanghai "The email was right but the answers weren't"
1-9-03, Associated Press "Lawyers Appea Death Sentence”

1-1-03, AP News Service "Texas Man Sentenced to 30 years for Killing and
Cannibalizing his Mom" 2-2-03, ABC News"A Childhood of Lies"

12-26-02, 21st Century Shanghai " Strange Case of Missing Students'

1-3-03 ,ABC News "Wife Wanted"

1-1-03, 21st Century Shanghai "Oh! Pity the Poor Y oung Rich Things"

12-26-02, 21st Century Shanghai "Keeping aLow Profilein Class'

12-31-02, Xinhua News Agency "More College Students Put Strain on Job Market"
12/26/02, 21st Century Shanghai "Restricting Campus Smoking"
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