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Abstract

Doctor of Philosophy

Learning English as a Fou rth Language:
The Case of the Arab Pupils in Israel.

Hanna Elias Jubran

This study examines the function of the affective factors in learning English as a Foreign
Language among the Arab pupils in Israel (APIs). For these pupils, English, which is the
gateway to academic life, is considered a fourth language, due to the diglossic nature of Arabic
itself, their L1, and Hebrew, the State language. The research profiles the Interlanguage of

these pupils by exploring the lingual, cultural and socio-political factors. The dynamic interplay
among the affective factors and the learners was revealed through a set of targeted materials

and questionnaires.

The research was conducted at two levels; firstly, a longitudinal study, which accompanied 21
participants from the same grade for two and a half years in their learning of the language,
secondly, it included a cross-sectional study, which focused on 280 learners who represented
the Arab pupi | s 6 Arpboophuillagesiaodrritiel, imixed deyish-Anab cities and
the Bedouin population in the South of the country. Thus, the effect of Hebrew, as one of the
affective factors, could also be examined.

The data collected in the longitudinal study covered a variety of texts, and the analysis of the
learner sé6 | nter | an glevirg and correctl studteas and otmis, thus resulting
in an appreciation of both the process and the product of language learning. Triangulation was
used in the form of additional questionnaires and personal interviews with the participants. The
data were analysed according to Corde® garadigm, using a computer program that was

specially developed for the research.

The cross-sectional study, in addition to the lingual factors, tested for social, political and
cultural factors that affect the learning process of the APl s. The data collected were subjected
to descriptive analysis which revealed various correlations between the learnersédemographic,
cultural, social and political backgrounds and their knowledge of English.

The results of both studies reflect a pattern that characterises the APIs6é | n t uage lhsabaing
unique for this group. It is by shedding light on this group that the contribution to knowledge
becomes apparent; whether at the level of learning English as a fourth language in a diglossic
society, living a turbulent social, economic and political life, or by analysing their Interlanguage
and identifying patterns that characterise their deviant and correct language usage. The
pedagogical outcome of this research, and the body of information produced in the corpus of
language collected throughout the study can serve language researchers, educational policy
makers, text-book authors, teachers and students in their quest for better understanding the
process of learning and teaching English as a Foreign Language



Table of Contents

Acknowledgments

Abstract

List of Tables

List of Graphs

List of Charts

List of Diagrams

List of Appendices

List of Abbreviations
Research Map

Key to Phonetic Transcription

Prologue

Chapter | Research Context

Section |
1.1.1 Statement of thissue
1.1.2 Aims of the Research

Section Il

Introduction
1.2.1 The Linguistic Tensions
1.2.1.1 The Tensions with English
1.2.1.2 The Tensions with Hebrew
1.2.1.3 TheTensions with Arabic
Summary

1.2.2 Sociecultural Tensions
2.2.1Demographic Changes
2.2.2Social Changes
Summary

1.2.3 Sociaepolitical Tensions
1.2.3.1 TheNational Identity of the Arab Minority
1.2.3.2 The Process of Politicisation
1.2.3.3 The Ministry of Education
1.2.3.4LanguageSituationin Israel
1.2.3.4.1 Arabic as a Second Language for Jews
1.2.3.4.2 English for the Arabs

1.2.4 The English Curriculum
1.2.4.1- The OIld Curriculum
1.2.4.27 The New Curriculum
Summary The Arab Pupils in Israel

Chapter I Theoretical Perspectives

Secaod Language Acquisition Theories
Introduction

Section |- Dichotomy of SLA theories
Introduction

2.1.1 The L1 vs. UG Access Dichotomy
2.1.2 The Aquisition vs. Learning Dichotomy
2.1.3 Theory of Interlanguage

2.1.4The Concept of Language Transfer

i
iii
viii

Xi
Xii
xiii
Xiv
XV

11
11
12
13
15
19

20
21
25

26
28
31
35
37
38

41
42
44

46

a7
48
53
55
58



2.1.5 Natural Vs classroom settings 60

2.1.6Error Analysis 63
2.1.7 Language Variations in Second Language Acquisition and Language Testing 67
Summary 72

Section Il A Different Paradigm: away from Dichotomies

Introduction 73
2.2.1 Culturaland Sociepolitical issues regardingrosslinguistic influence 76
2.2.2 Identity and Education 79
2.2.3 TeacherasResearchers 81
2.2.4 Conceptual Framework 83
Summary 88

Chapter Il Research Methodology
Introduction 89

Section | Methodological Perspectives

3.1.1. Paradigms 90

Section Il Research Design Considerations

3.2.1 Consierations regarding théature of theResearch 93
3.2.1.1 Learners and Interlanguage 94

3.2.2 Considerationsegading Practitionetbased Research 98

3.2.3 Choosing &ase Study 99
3.2.3.1 Triangulation 102
3.2.32 Issues of Validity and Reliability 103
3.2.3.3 Generalisability 105

3.2.4 Ethical Considerations 109

Section Il Fieldwork

Introduction 110

The Longitudinal Research

3.3.1 Considerationsegarding the Longitudinal Rearch 110
3.3.1.1 Choosing the Sample 115
3.3.1.2 Choosing the Schools 115
3.3.1.3 Natureof the Data 116

3.3.2 Data Collection 121

3.3.3 DataProcessingThe Use of Error Analysis 131
3.3.3.1 Diagnosimg Errors 131
3.3...3.2 Analysing Errors 132
3.3.3.3 Data Coding 136

3.3.4 Data Analysis: Analysing Gain in Knowledge 138
3.3.4.1 Assessing the Three Fregiting Texts 139

3.3.4.1.1 Rationale for Assessment 140
3.3.4.1.2 Designing a Rubric for the Domain of Presentation 141

The Cross-sectioral Study

3.3.5 Considerations Regarding the Crgsstional Study 143
3.3.5.1 Nature of the Data 144
3.3.5.2 Choosing the Sample 145
3.3.5.3 Choosimg the Schools 148
3.3.5.4 Data Collection of the Cressctional Study 149

3.3.6 Data Analysis 149
3.3.6.1 Statistical Analysis 150

Summary 151



Chapter IV Factual and Interpretive Findings

Introducton
Section | Factual Findings of the Longitudinal Study

4.1 Error Analysis of the Interrogative Tasks
Summary of Findings
4.1.1 Findings of the VeriCategory Errors in Interrogative

4.2 Error Analysis of thé hreeFreewriting Taslks
Summary of Findings
4.2.1 Findings of the Three Free Writing Tasks

4.3 Error Analysis of the Colloquighrabic Translation Task

4.4 Gainin Knowledge
Summary of Findings
4.4.1 Gain in Knowledge in the Three Free Writing Tasks
4.4.2 Gain in Knowledge in the Crosection Questionnaire

4.5 Error Analysis of theCrosssectionQuestionnaire
4.6 Learning Environment of the APIs
Summary of fimings
4.6.1 Motivationalfactors for learning languages
4.6.2 Exposure to Languages
4.6.3 Cultural Factors
4.6.4 Learning Environment and Soegzonomic Factors

47 Respondent sd At t mpgoniadce of LaRguagesr di ng t he
4.8 Exposure to Foreign Languages

4.9 Cultural Factors and Acculturation

4.10 Sociceconomic Background

4.11 Political Attitudes

Summary

Section Il Factual Findings of the Crosssectional Study

4.12Translation Section according to Age Group

4.13Translation Section according @ity Type

4.14 Vocabulary Section: Arabic Cognates according to City Type
4.15 Vocabulary Section: Hebrew Cognates accortdir@jty Type
4.16 Vocabulary Section: Politics according to City Type

4.17 Vocabulary Section: City Names according to City Type
4.18 Vocabulary Section: Culture according to City Type
Summary

Section Il Interpretive Findings

Introduction

4.19 Interpretive Findings of Language and Culture

4.20 Interpretive Findings of Language and Seuuititics

4.21 Interpretive Findings of Culture and Sepulitics

4.22 Attitudes regarding Learning English: Voices from the Classroom
Summary

152

155
155
155

157
157
157

163

166
166
167
168

171
172
172
172
172
173
173

173
175
176
177
178
179

180
182
184
186
188
190
191
193

194
194
198
200
205
211



Chapter V Conclusionand Discussion

5.1 Research Statement

5.2 Methodology

5.3 Conceptual Findings

5.4 Research Questions Revisited
5.5 Issues of Generalisability

5.6 Critique

5.7 Contribution to Knowledge
5.8 Propositions

Summary

Epilogue: My Intellectual Journey
References

Appendices

215
217
225
234
240
241
243
244
245

246

248

268



List of Tables

1. Display of Findings of the Verategory Errors in Interrogatives 156
2. Mean Distribution of Typ®f-Error Category in the AireeTexts 158
3. Mean Distribution of Spelling Errors in thénfleeTexts 158
4. Mean Distribution of Errors according to RPaftSpeech 159
5. MeanDistribution of Cause of Error (tra / Interlingual /Other) 160
6. Mean Distribution of Modificatiorof Errors in the Four Texts 161
7. Mean Distribution of Criteria of Assessmentire Three

FreeWriting Texts 167
8. Comparison of the @eria of Asessment in the Three Texts 168
9. Display of Findings of the Gain in Knowledge in the Translation

Section ofthe Longitudinal Study 169
10. Display of Findings of the Gaiin Knowledge in the

Vocabulary Section 170
11 Display of the Results ofreor-Analysis in the Two

Elicitation Tasks 171
12. Attitudes towards the Importance of Arabic, Hebevd

Engish in the Pupilsd Lives 173
13 Respondns 06 Exposure to Languages 175
14.Cultural F&tors and Acculturation 176
15. Learning Environmentrad Socieeconomic Factors 177
16.Re s p o n d dicaltAditddesP o | 178

17. Display of Findings of the Translation @®n according to Age Group 180
18. Display of Findings of the Translation @®n according to City Type 182
19. Display of Findings of the Vocabulary Sectibirabic Cognates

accordingto City Type 184
20. Display of Findings of the Vocabulary Sectibiebrew Cognates

accordingto City Type 186
21 Display of Findings of the Vocabulary Sectibiolitics according

to City Type 188
22. Display of Findings of the Vocabulary Sectibi€ity Names according

to City Type 190
23. Display of Findings of the Vocabulary Sectibi€ulture according

to City Type 191
24. Display of results of the categories usedhe letterwriting task 195

25. Situations where the use of a cellular phone came handy
26. Favourable Attitudes towardshrning English among the Respondents

of theLongitudinal Research 207
27. Neutral Attitudes towards Learning English among the Respondents
of the Longitudinal Research 208

28. Negative Attitudes towards Learning English among the Resptsden
of theLongitudinal Research 210

203



List of Graphs

1. Use of languages in the Arabic Cognates
2. Use of languages in the Hebrew Cognates
3. Use of languages in the Political Connotation Section

4. Use of Aralet and Hebrew in the Vocabulary Section

185

187

189

192



List of Charts

1. Numerical Comparison of Jewish and Arab Education in Israel 32
2. Differences between Paradigms 91
3. Differences betweeQualitative and Quantitative Approaches to Redea 92

4. Cordero6s Algorithm for Error AM@3EIlI ysis



List of Diagrams

1. Conceptual Framework

2. Modelling the Research Process

87

97



List of Appendices

Appendix 1 The Crosssectioral Questionnae

Appendix 2 Rationale for Using the Questionnaire
Appendix 3 A Writing Sample othe Longitudinal Research
Appendix 4 Assessment dfongitudinalResearch
Appendix 5 English Environment Questionnaire

Appendk 6. Rationale for the New Curriculum

Appendix 7 Domains in the English Curriculum

Appendix 8 The Computer Program Used for Analysing Errors

268

269

274

276

281

284

286

289



List of Abbreviations

API Arab Pupil in Israel

CA Contrastive Analysis

EA Error Analysis

EFL English as a Foreign Language
ELT English Language Teaching
ESL English as a Second Language
IL Interlanguage

L1 Mother Tongue

L2 Second or Foreign Language
LT Language Testing

MSA Modern Standard Arabic

SLA Second Language Acquiigin

TL Target Language

UG Universal Grammar



September 2000

October- 2000

December 2000

February 2001

March- 2001
May - 2001
September 2001
October- 2001
February- 2002

May - 2002

September 2002
February 2003
May - 2003
June- 2003

August- 2003

March- 2005

Research Map

Pemission of school and parents obtained

Choice of participants from grade 10 for the longitudinal
research

Collecting and processing of the first batdldata

The October Events erupt

Aseel Asleh, a 13rade pupil is killed

Collecting and processing of the second batdbaiéa

Permission obtained from scho®s the crosssectional
research

Data collecting and processing of the cresstional
research

Collecting and processing of the third batch of data
Collecting and processirgf the fourth batch of data
Participants move to grade 11

Collecting and processing the fifth batch of data
Collecting and processing the sixth batch of data
Collecting and processing of the seventh batathatd
One of he participants withdraws from the research
Participants move to grade 12

Collecting and processing of the final batch of data
Participants start their Bagrut exams

Participants graduate

End of data processing for the participants in hyples
of the research

Submision of thesis



Key to Phonetic Transcription

Long and Short Vowel€r OF  POcYmM d9f BOj KOF

short low back vowel a o Wj 3
short high back vowel . u L w-r
short high front vowe ) i A Wor
long low back vowel . u U o/ C Kb
long high back vowel ” T — H M F
long high front vowel 1 Q0 — .

Consonants and the /w/ and /j/ vowels v QE M AMF HOF Ocm UBFH HhIO

glottal stop PR 6g war
voicelesglental fricative Nj d _F
voiced palatealveolar fricative & JJ 6y
voiceless pharyngeal fricative T Hé o F
voiceless velar fricative 01 X X O
voiced dental fricative ' _a b
palatealveolar fricative B G ¢ e
emphatic voiceless alveolar fricativ . | SBsy b F
emphatic voiced alveolar stop 'y D&d b F
emphatic voiceless alveolar stop 1 T& y _F
emphatic voiced dental fricative 1 2626 O
voiced pharyngeal fricative . C G ey
voiced velar fricative " 3 e )
bilabial approximant - N W w M
palatal glide -1 Y vy R




Prologue

Being a teacher is a mission;ifig an English teacher is a mission impossible. As an
English teachein Israel,you are accountable for the academic future of your pupils,
much more than any other teacher. Regardless of the subject they might want to

pursue at university, these pupilsed English.

Parents ask; pupils ask; fellow teachers a
AThe reasons are manyo, I would answer, Wi
guestion, however, had haunted me till I had the opportunity tarstadtigating it in

this research. What | haahly implicitly known as a teacher, | had the chance to

confront, reflect and analyse explicitig a teacheresearcherAs a result, my reading

of the realityhas become much more complex than befbhe Interlanguage | have

analysed has revealed a complex world of realities, where the linguistic reality is only

one of two other interwoven realities: cultural and sqmbtical. Nowhere could

these realities be lived than in the case of the Arab Pupilsael IAPIS). These

pupils are the third generation in amgoing struggle over identities, rights and

existence. Their mother tongue, Colloquial Arabic, is struggling to keep its identity as

an Arabic language, due to the assimilation into Hebrew; thdiureu which is

traditional Arab, is also going through changes due to local and global trends of
globalisation, and finally, their politicatatusputs themn a stuation where they are

treated as secoralass citizens in the Jewish State of Israel.

None of this is new to me; what is new, however, has been the realization that these
factors play a much greater role in the daily lives of my pupils thandlewar

imagined. It was naive of me to think that only adults are aware of the complex



realities n which we live; | failed to understand that living in this country produces
6adult childrendéd whose |ives are a preambl

of the Palestinians who were born and live in Israel.

Today, when people ask me about theyeya of learning English by the Arab pupils,
I know what to answer them: AThe reasons ¢

would definitely think of the details.

This research is about the APIsd6 Interlang
asa Foreign Language. Most of whapplies tothe pupils,applies tothe teacher

researcher as well.



CHAPTER ONE

Research Context

SECTION |

1.1.1 Statement of the Issue

Gardned s ( 1 9 8edlycatidha Madel of L2 Learngnposits that the social and
cultural milieu in which learners grow up determines the attitudes and motivational
orientation they hold towards the target language, its speakers, and its culture. In the
reality of the APIs, a third pillar should be addeue sociepolitical aspect. These
three aspects, language, culture and politics do not live separately; on the contrary,
their interaction is so interwoven that it is sometimes difficult to discuss the one
without mentioning the other two. When the APIstgoschool they take éhthree
aspectswith them, thereforgin order to fully appreciate their linguistic, cultural and
sociopolitical milieus, one has to gaincemprehensivg@erspective of the complex
reality in which they live. This realityamnot be fully comprehended unless we
undersand their historical, social, political, cultural and educational backgrounds.

Each one of these factors represents a tension in the lives of the Israeli Arabs.



1.1.2 Aims of the Research

The research aimet exploiing the Irterlanguage of the Arab Pupils in Israel (APIs).

The theory of Interlanguage (It) e f er s t o fAthe interim gramma
on their way to full t a rTheetérm wascoiea bye nc e 0 (
Selinker (1972)Corder (1971, 198%henreferredtoitas fAt r ansi ti onal cCo
whilst Nemser (1971) called it a p pr o x i ma .tHoweeer, thgséhieetenms

are not necessarily synonymous (Selinker,2i®9). This theory, which came after
Corderoés (1967) s e miharanieanipga gaeerthe mation ®frar or s a
foreign language, in both its correct and deviant forms, a new look; IL is a complete
language, though idiosyncratithe errors in it were an indication that learning was

taking place. The implications of such a theorylearners and teachers meant that

errors had always been a natural stage in the learning of a new language. Errors were

not bad habits any more that had to be eradicated, as the behaviouristic theories had

perceived them (Skinner, 183rooks, 1960, cite in Ellis 1994).

Thisresearchexplosd he APl sdé I nterl anguage not only
but also from the cultural and sogoo | i t i c al aspects as well
positivist paradigm about epistemology makes him see the realihedéarner and

the language dseingo n e . I n order to understand the A
the three aspects together. Throughout the 1960s and 1970s, theorists of SLA and
practitioners of ESL tended to see language in terms of the formatiepiaf

language (Corder, 1974). IL research focused mainly on grammar and pronunciation

! Since the seltiefinition of the Arabpopulation in Israel is still elusive for many, it has been decided
that the neutral term, Arabs living in Israel, be used. This should solve all the subdivisions used by the
Arabs, such as: Israeli Arabs, Palestinians, Moslem (Christian) Arabs, Palestiribs, etc. See
chapter | for discussion of the problem.



in the classroom (Ullman, 1997). By the 1980s and 1990s, discussions shifted from
language itself to learning processes and learning styles (Cohen and Aphek, 1981;
Oxford, 1990). In the late 1990s, researchBesrte, 1995Mckay and Wong, 1996)

started to question the way in which SLA theories had understood the language

|l earner 6s rel ationshi p (195 askeh ahy tcarmeis a | wWor
communicated successlfy in some situations, while in others they preferred to

remain silent. This, according to Peir@eid), could not be sufficiently explained by
personality traits such as introversion,
speak was also affesd by relations of power between speakers. Spolsky (1989)

stated structural inequalities such as racism, sexism, andditgssninationcould

limit | earnersé6é exposure to EngltiSerte as wel
of these factors, sucas racismcannot be defined as purely social; they are more
sociapolitical in nature, especially when the learners form a minority discriminated

against.

Schumannodés (1986) discussion of acculturat
closest to bing sociepolitical in nature Amara (1999:215), building on Schumann

(1986), states thapolitical issues and their impact on language have not been
sufficiently studiedn Israel Moreover the assembly of the soepwlitical aspecias

a third factor m the IL research of the Arab learners has not been looked into in that

respect. It is by identifying and bridging this gap that the research will contribute to
knowledge in the field of SLA theories. Language can be explored through
linguistics; languagean also be understood through the application of the inseparable

cultural aspects of learning a language, but when the learners live in a charged

political situation as well, and look to clarify their confused identities, it is only

0



through the combinatio of all these factors that we can understand their learning

environments.

Through the combination of both inductive and deductive methods, qualitative and
guantitative approaches to methods and methodologissetearch will explore the
APl s 0whithLis considered a natural language on its own (Adjemian 1976;
Eckman, 1991)The research will look for both rigour in the design and presentation
of thedeductiveresearch, while at the same time, for depth and richness in the case
study approach chosefor the inductive research. The mixing of paradigms in
investigating SLA should only guarantee a wider perspective on such a complex
phenomenon. Simultaneously, the use of contradictory paradigms requires intricate,
yet delicate, weaving through both wald am aware of the problems in following
such a path, but the way | perceive the role of language in the lives of human beings is
that it is too complex to be investigated usioge single methodology. This is,
therefore, a mukmethodological researdf the multtlayer IL. When required, | will

move between the two worlds, but I will be dwelling mostly in the world of- anti
positivism, looking at the language and the learner as two inseparable entities. Doing
the research from a practitio®epoint of view, being both the researcher and part of
the researchchoosing a casstudy as a methodology in dealing with the learner and
their languagelooking for richness and depth in presenting and exploring these two
entitiesin and out of the classroqrbeing aware of my role as a subjective interpreter

of cultural, social and political issues ofy people and pupilsassuming a role of
advocacy being a human among human beings, all of these factors put me in a
situation where | should be able to present 3bE to the others, bring the inside

worlds of the APIs to light so that these worlds will be better understood by their



citizens and those dwelling around them. All of this will be done mostly through

applying various methods of analysis to their writtiscourse, inside the classroom.

Setting these boundaries should guarantee a faithful presentation, though subjective,

of the O6naturalé setting of how English i
claim issues of teachability and learnability to béha focus of its investigation; it is

rather the exploration of the charged burden of tensions that the APIs bring to the
classroom antow, through languagemong other means, they try to release some of

the pressure that relentlessly builds up inrtbaily lives. This is a continuous process

of recharging and discharging energies in their quest to find that space where they can
finally get their voice heard, and | istenct
world, they should be able to resolven®e of their tensions, thus creating a better

learning environment for themselves.

It is within this perspective of the process of learning English as a Foreign Language
(EFL) in general, and as a Foufrthanguage among the APIs in particular, that the

research will fill a gap and make a contribution to knowledge.

The research will focus on the IL of 21 pupils in an Arab high school in Israel

learning English as a foreign language. Data, in the form of different wtatks

such as dialogue compien, describing an event and essdysth targeted and nen

targeted, will be collected on average every three months and will be analysed. A
guestionnaire on the part ipolitigaplebackgsodndsl i ngui s

will also be administeredtgain further knowledge about the participants. Linguistic

2 The view that the author holds in this respect is that for the APIs, Diglossia is more than just a variety
of the same language. For instance, the High variety, contrary to the Low, isgigryhren it comes

to morphesyntax rules and does not allow any flexibility. Such rules need to be learnt at school,
similar to the process of learning any other foreign language.



and critical discourse analysis will be carried out on the texts so that the linguistic,
cultural and socigolitical characteristics of the languagan be explored. The
research, which is induge and uses qualitative methods to research, will use a case
study approach to the presentation of the data, where the key feature of such an
approach is not on the method, or the data that are collected, but rather the emphasis
given by the researcher fwoviding an understanding of certain processes as they

occur in their contexthus targeting richness and deptinafford, 2000)

During the period in which the longitudinal research will take place, a-ssui®nal

study will be carried out 0280 pupils from four demographic backgrounds: Arab

only cities; Arabonly villages; mixed Jewish and Arab cities and the Bedouin sector
in the south of the country. The study, which will be conducted once, will use a
guestionnaire to gather data on linguistisues in English, Arabic and Hebrew. The
pupils participating in the study will be from grades 9 and 10. The data collected from
this study will be analysed looking for patterns among the three languages. A sample
of the queBonnaire can be found in Appdir 1. The aim of the study, which will be
deductive in nature and will apply quantitative methods in data analysis, will be to
study the linguistic behaviour of the APIs using their prior linguistic knowledge,

through translation and vocabulary.

Since nocomprehensive research has been carried out to address the specificity of the
A P | Bnglishlearning environmentthe gap in knowledge that this research will fill

should help teachers of EFL in general, and teachers of English in the Arab sector in
Israd in particular, to better understand the process of learning English as a Fourth

Language. Language pedagogy researchers, linguists, EFL book publishers and



education policy makers are also among the audience that this research will target.
The topic is mnificant because it can provide the APIs with opportunities for
academic achievement by becoming more proficient in English; the key to higher

education in Israel, and the whole world.

To conclude this section, the aim of the research is to exploeepriat and shed light
on the APIs, learning English as a foreign language. This research desslatike
to improve or change the investigated phenomena, although it will advance

propositions for further research.

Since the aim of thisresearctiso carry out a comprehensi ve

IL, investigating its linguistic and nelmguistic components, thenain research

guestions that thresearch testo answer are:
a What are the main |inguistic characteri:
b- How daesthe prior linguistic knowledge of the APIs, their cultural and

sociapolitical backgroundshapehat IL?

The first chapteof this thesislooks into the linguistic, cultural and soemlitical

backgrounds that constitute the narrative of the Arabl®upilsrael (AP$). These

three aspectsire looked into as dynamic events that are the source of the major
tensions in the APIsb6 |ives: tensions bet

summary of the chapter reveé#the present reality in which thPls live and learn.

The second chapter presenihe theoretical perspectives thguwided the research.

Major SLA theoriesare discussed, with a stress on those particular ones that are



relevant to the study. The notion of the interwoven language amdrecig also

presented to clarify the interdependency of both. Spcltical issues, such as

Ami nonraijtoy it yo r eli alteinansyanadonsel fute the
language, culture and sogolitics debate. A conceptual framework, which

designed out of this discussiogirectsthe rest of the researcA summary presesat

the dynamics that combine all three in the linguistic repertoires of the APIs.

The third chapter desivith the methodology awpted in the research. A presentation

of the paradigms used in the research eghe discussion, to be followed by the
research design and considerations taken to carry out the research. The use of both
gualitative and quantitative approachesxplained including the use of a case study,
isstes of generalisabilityand triangulation. The boundaries of the researeset
through presenting the specificity of the sample, time and place of the study, and the
limitations of the methods and methodologies. Data collection procedures and data
analysis, with a focus on the theoretical perspectives for choosing the relevant
methodsconcludesthe discussion. A summary thresatthe different methodological

issues together in order to set the stage for presenting the findings.

The fourth chapter preserthe findings of the research, of both the qualitative and
guantitative parts. The chapter opday presenting the factual findings of each to be

followed by the interpretive findings. A summary preseny findings.

The fifth chapter discuss the comeptualisation of the evidence. The research

guestionsare answered followed bya critique of the research. The contribution to



knowledgeis then stated and propositions for further reseamhadvanced. The

chapterconcludeswith a reflection on the ietlectual journey taken by the researcher.

References and appendices close the thesis.

Section Il

Introduction

This section discuss the three tensiongn which the APIs live. The first part

explores the linguistic tension that exists between Aradnnd the other languages in

the APl sd® |l inguistic r e@ée tulurartensonstiahe secao
affect and form the daily reality of the APIs. The third pardks intothe socie

political background, which is a major source of tensmrbbth the APIs themselves

and those living around them.

1.2.1 The Linguistic Tensiors

The priorlinguistic knowledge of most learners of English among the APIs consists

of Colloquial Arabic, their mother tongue; Modern Standard Arabic (MSA), the high

variety of their diglossic language, and Hebrew. These languages, together with

English, are the source of tensions at the linguistic, cultural andgoltical levels.

The APIs face three kinds of linguistic tensions:



1.2.1.1 The Tensioswith English:

When the Arab students start to learn English, they face a completely foreign
language that is quite different from what they are used to. The difference starts with
learning a third writing system, after Hebrew and Modern Standard Arabic (MSA),

which, though botrare Semitic languages, they differ in the alphabet they use. While

Arabic and Hebrew are written from right to left, the Roman alphabet uses the
Awrongo direction in both reading and writ
level arepresentedwith errors typical to the early stages of solving directionality

problems, such as the confusion between @b

Arabic and English differ phonetically, and each uses sounds that do not exist in the
other language. A typitdeature in the English of many Arabs is the confusion
between the two labial /p/ and /b/ phonemes. This mixing is also apparent in their use
of Hebrew, which differentiates the twOther differences between the two languages

are

Vowels: Arabic hasfar fewervowels and diphthongs than English and articulation is

more stressed than English. There is also the use of glottal stops before initial vowels.

Consonants The glottal stop is a phoneme in Arabic.i¢r& voiced flap, very unlike
the RP /r/. Tere are also problems in consonant clusters, intonation, rhythm and

stress and junctures.



Grammar: Word order: Arabic is a language that makes full use of case marking
(nominative, accusative and genitive) to denote grammatical relations between
various components of utterances (Abboud, 1975; Ald$B9). As a result, word
order is flexible. h many cases there is no obvious canonical order since both SV
type and VS type utterances are used equally in the language with different

pragmatic outcomesMansouri, 2000:29).

Arabic, similar to other Semitic languages, has two main tefgesent and Past.
There are certain forms that allow the use of an equivalent Past Perfect in English.
The other tenses in English, especially the Present Perfectptdoane a similar

structure in Arabic, and are hard to compare. Finally, there are no modals in Arabic.

While many of these differences get settled throughout the learning process, other,
nortlinguistic elements, surface at a later stage to create chailenges to the Arab
learners. Cultural issues, which will be discussed later, are an example of such

challenges.

1.2.1.2 The Tensioswith Hebrew

Hebrew is the Stateds oflinguairaadaambng the t | angt

different Jewish gnops, except fosomeultra-orthodox Jews, who still refuse to use

Modern Hebrew{Hallel andSpolsky 1993).

Hebrew was revived as a normal spoken language in newly settled villages in

Palestine between 1890 and 1910 as part of the ideologicallyndievesh return to



Palestine (Hallel and Spolsk$993). For the Arab pupils, Hebrew is taught as the
third language. Instruction starts at the third grade and continues till the twelfth when
the pupils sit for the Bagrut exam. The Hebrew language program dths b
instrumental and educational goals and it includes language and literature, even
though the motifs of most literary pieces are Zionist in nature. The teachers of
Hebrew in the Arab sector are Arab teaetmaining colleges and university

graduates.

Although Hebrew is a Semitic langualijee Arabic, it uses a different alphabet.
Hebrew is considered a second language for the APIs. Unlike English, there are many
cognates in the two languages, a matter that facilitates its acquisition. However, in the
Modern Standard Hebrew, more and more of the English lexicon is penetrating
Hebrew, exposing Hebrew speakers to English, while, at the same time, creating
problemsfor the Arab pupils, who have now to deal with a language which is

distancing itself from them.

On the whole, the status of Hebrew as a second language, and the degree of exposure
to it in the daily lives of the Arabs, especially those living in mixed cities, or near
Jewish cities, make the acquisition of the language rather easy. Hebrew is even
spoken in the West Bank and Gaza, where its function is primarily instrumental

(Splosky and Shohamy, 1999:21).

Hebrew, at the linguistic level, creates relatively a minor tension for the APIs. The

more serious tension lies at the cultural and spoidical levels as discussed later.



1.2.1.3 The Tensioswith Arabic

Arabic belongs to the Semitlanguage family. Other languages in this family include

Akkadian, Amharic, Aramaic, Asyrian, Hebrew, Maltese, Phoenician, Sabaean, Tigre

and Ugaritic. Fro this group Amharic, Arabic, Aramaic, Hebrew, Maltese and Tigre

are living languages. Hebrewwat aa nguage i n a st aghbuewa®f | ong
successfully revived as tlufficial language of Israel. Aramaic is still spoken in two

villages in Syria Out of this group Maltese is an exceptiartwo ways it is written

usinga modified Latin alphabet and it is the one dialect of Arabitateebroken off

and become its own languagénlay, 198745).

Arabic is the language of instruction in the Aeixl Druze sectors in Isra@logether,
thesetwo sectors constitute about 20% of the population in Isiaet. the Arab
pupils, Modern Standard Arabic is taught at schools and is considered their first
foreign language. Colloquial Arabic is the mothergioa of all native speakers of

Arabic.

Arabic is a diglossic language. However, unlike the Romance languages that
eventually developed as independent languages from the Latin source, Arabic dialects
are still treated as variants of the same languageitedate extensive lexical and
phonological differences exhibitelboth among the various regional varieties and
between these regional varieties and the standard language. Ferguson identified the
existence of such varieties in four languages namely, Ar@byeek, Haitian Creole

and Swiss Ger man. Ferguson defines o0digl os:



a relatively stable language situation in which, in addition to the primary dialects of

the language (which may include a standard or regional standards), there is a very
divergent highly codified (often grammatically more complex) superposed variety,

the vehicle of a large and respected body of written literature, either of an earlier

period or in another speech community, which is learned largely by formal education
and is usedor most written and formal spoken purposes buioisused by any sector

of the community for ordinary conversatiffferguson 1959b: 336)

The relationship between these two distinct varieties is manifested in the
supeimp osed OHiIi gho6 vspondsda Modern\8taridarchArabig and &
the many O6Lowd varieties that represent th
the Arab world. Arabic scholars have been engaged in a long debate on the
relationship and the actual functions of both vargtigith one group (e.g. Hussein
1954) believing that colloquial Arabic is a direct outcome of illiteracy and, therefore,
should be replaced by Modern Standard Arabic in all forms of life. The second view
recognises the presence of a wide rift betweentwzevarieties and proposes two
different approaches towards minimising such a rift. The first approach consists of a
gradual move towards the use of Colloquial Arabic in all functions of life, whereas
the second calls for the gradual modification of strraitand semantic rules of the
standard language so that it is possible to introduce cextdoquial features into the
classical /standard language (Ajunain 1987:207)However much of the debate
tends to focus on the problems presented by the diglositure of Arabic in a way

that stresses the negative aspects of such a situation.



In the past, lte prevailing attitude was that if theweereto be an accommodation
between the two varieties, it is thelloquial ones that need to be altered to keithe

gap between them and tdandard language, not the other way around. However, this
view did not solve the issue since the idea of using the colloquial varieties, though
modified, for writing and for other formal functions was ill received in thebAra
world. There were three main reasons for this-lfain, 1987): (a) politically,
regional dialects would only widen the differences between Arab countries, which
would minimise the chances of a united Arabic nation; (b) educationally, there was a
lack d previous experiences in the use of colloquial Arabic for educational purposes
as well as the obvious economic cost of such an operation; amdliggyusly, as
Standard Arabic is the language of the Holy Koran, its ssitasldbe elevated rather

thandowngraded.

Al-bunain (1987:209) reports that it is, in fact, reasonable to talk about the differences
not only between the Standard language and the many colloquial varieties but also
between these two and a third form of the language namely Cladsatat. This

claim prompted many scholars (e.g., Bakalla80) to describe the Arabic language
situation as triglossic rather than diglossic. However, using these terms does not really
capture the nature of this complex selinguistic phenomenon. It haseen shown

that looking at such a situation along a continuum can reflect the language situation
more accurately and may account for a vast array of language variation instances both

across and within Arab countries. Bakalla (1980: 87) maintains that:

i Dglossia normally involves a twpole system, in which each pole stands on its own

and does not contribute to the other in any significant way. But this is not the exact



linguistic picture of the Arabispeaking world Classical Arabic,as a living
Standad Arabic has the mie prestigious placevhile dialect is looked down upon by
the sameeducated Arabs who use it in deyday unofficial situations. But
throughout the ages, there has been another variety of Athbtccomes between
these two varietiekfiown as common or middle Arabic). This variety is based mainly
on Classical Arabic but it is influenced by the dialectal environment to a lesser or

greater degree. o

The spoken forms of the Arabic language differ from the Classical (or Standard)
Arabic in terms of pronunciation, grammar and vocabulary. The two forms of the
languages live more or less sidgside. One is strictly a spoken form while the other

is literary. Additionally the dialects differ from each other in at least the same degree
that eahb differs from Standard Arabic. On the other hand, Standard Arabic is-a well
defined entity and is uniform throughout the Arabic speaking world with only minor
variations in vocabulary. The grammar, syntax and much of the vocabulary has

changed little sinethe Koran was written in the seventh century.

Even though spoken Arabic is not standardised, each dialect does have a definite set
of grammar rules, which if not followed leads to unintelligible speech. It is incorrect

to think of the existence of twoeparate languages, omassical and the other
colloquial, rather ishould be seen ascontinuumwhere the simplgrgon sits at one

end andthe most ornate, elevated, classical languagmpletely inflected for case

and mood sits at the othenWherea given person's speech sits on this continuum
depends on a lot of factors, not least of which is how well the two speakers know each

other.



Another very important factor in determining the formality of the language is the

formality of the occasion. Thaulf-blown classical form of the language is typically

spoken whenreading the news, or givingniversity lectures, television or radio

interviews, speeches and sermdnghese situations, the use of language emphasises

a formality that is recognised, thu e mphasi si ng i mplicitly the

of the occasion.

Conversely, Colloquial Arabic is written only in cartoons and movie scripts; there is
however one TV Channel, the Lebané&€C, which broadtasts the news in a semi
colloquial language. Viters occasionally write dialogues using Colloquial Arabic in

novels and short stories.

Summary

The state of tension among the four | angu
Colloquial Arabic, MSA, Hebrew and English reflect the complexity oflithguistic

situation in which these learners live. The distance between Arabic and English does

not facilitate acquisition at entry level due to the differences discussed above. Even
common lexical factors, such as cognates, do not exist except in vergases, and

mostly in the Colloquial language. On the other hand, Hebrew is threatening the
existenceof the Colloquial language. At school, the Hebrew curriculum imposes

Jewish and Zionist symbols on the Arab learners, wiriégventingthe Arabs from

studying their own heritage, although lately there have been some changes in the
Arabic curriculum in that respect. I n such

together in a state of harmony, where a favourable learning environment might exist,



we have a state of mistrust between two languagesbic and Hebrew. This is far

from being the convenient scenario for a third distant language to flourish naturally.

The present linguistic realityanbe better appreciated when seen through the social

andcul tur al aspects in the APIso6 | ives.

aspects with reference to historical events when necessary.

1.2.2 Sociecultural Tensions

Since the establishment of Israel in 1948, the Arab populatisrgone through major
changes in their life patterns. While some of these changes had positive economic
outcomes on certain sectors, the <cost
changes were accompanied by a loss of cultural and sociaby#tws changing the

nature of the Arab society as a whole forever.

The changes that the Arabsdewent can be divided as follows:

1.2.2.1Demographic Changes

Since the establishment of the State of Israel in 1948, the number of the Arab
population las increased dmaatically. In 2002, it reached 1,232,900, including East
Jerusalem, out of 6,518,800, the population of Israel; i.e. one of every five Israelis is
an Arab (National Bureau of Statistic2002). It isimportantto state here that the
only cause for the increase in the number of Arabs in Israel is due to the high birth

rate among them. As for the Jews, the increase in their numbers is due to immigration,

Th
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especially after the huge Russian and Ethiopian immigration in the late 1990s, which

broudht over one million immigrants to the country.

1.2.2.2Social Changes

Among all the changes that occurred to the Arabs in Israel, the rise in their education
stands out. The rate tiose who cannot read or writekopped from 50% in the late
sixties b 36.1% in 1970 and to 18.9% in 198@lhaj, 1996).In the year 2000,

284.498 Arab pupils attended sch@dhtional Bureau of Statistics, 2000).

The contact with the Jewish community has beedegtermining factor in the
modernisation process, and thealhs started using Hebrew as a second language in
their daily contacts. Thisasalso led to exposing the Arabs to a variety of mass media
communication systems in Arabic and Hebrg&mooha,1998). With these changes,
therehasbeena transformation in théving patterns of the family: a clear trend of
leaving the villageto go tot he ci ti es and substituting th
6easi er 0 hasledbts the dismtegsation of the typical Arab family. The
patriarchal ruldhasweakened and thatherhaslost some of the authority he had had
with his childrenespecially thattonnected withhis control over family land. The
confiscation of landfiasadded to that process, and the number of houses built on
agricultural landshas made the share ofhd for each child smaller. The social
benefits given by the state to the elddrtjwemade them more independent, and this
too hasled to the weakening of the relationship between children and p#fdnis,

1996).



Studies have shown that there is arsy trend among families, that their children
should reach higher education (MandBenjamin 1975). The rise in the standard of
living, the exposure to the mass media and the effect of the Jews on them created new
consumption patterns among the AraBAsnew consumer societlyas evolved, and
women and childrelmavebemme partof the decisiormaking process in the family

(Alhaj, 1987)

While these changes are inevitable under the present circumstances -@utitoss
influences, the older generatioespecially in the more traditional villagesamot

deal with them, thus adding to a wider rift between generations-gkdguct of such
encounters has been increasing numbers of drug users, especially among the young, in
addition to the adaptation of fign western life styles in the behaviour and dress
codes. Had this change beenedirectional, from the traditional to the modern, it
would not have caused major tensions apart from the ordinary generation gap types.
However, the strong opposite phenomenof moving back towards Islam has
attracted scores of families and individuals into following a life patieat sees the

West as evil. This polarisation has set deep roots among certain groups that have
become fundamentalist in their view of any fdoslem, including Christian Arabs,

as being infidels. This, no doubt, has clear implications on the outcomes of their

encounters with foreign cultures.

The constant contact with the Westenrented Israeli society and culture exposes the
Arabs to differehvalues and codes of behaviour. When teenagers try to imitate and
adopt these behaviours, tensions arise (Stendel, 1996). Moreover, these attitudes are

taken into the classroom in general, and to the English class in particular, where the



culture presentkin the textbooks is so alien to them. Amara (2000) sees the way
English is taught in schools as an alienating factor that distances the pupils from their
ethnic identity, thus leading to widening the draft between Jews and Arabs. Cultural
confrontation ad the definition of what is right and wrong can hardly be settled
without long lasting effects on each group. What is seen as a reality wetitern
teensd |ives, such as going out with a
taboo in manyparts of the Arab societyfhis cultural gap, which for the least ignores

the existence of others, and takes into account only the modern Western lifestyles of
the Jews can hardly have a positive effect on the learning atmospheresame
cultural gap ad feelings of alienation can also be seen in the lifestyles and learning

environment of the Orthodox Jews (Leshem, 2001).

The same tension with Western values in the English lesson can also be seen in the
daily contact with Hebrew. As seen earlier, linguistic tension with Hebrew is only
a minor one, due to the similarities between both languages; it is here, in the cultural

and social domains that this tension becomes apparent.

Many Arabs speaklebrew as an instrumental languaggpecially in theArea of the
Triangle, in the centre of the country, where workers travel work in the nearby
Jewish cities. The use of Hebrew has interfered with the Adatiequiallanguage,
and in that area specifically, it has become part of ttiaily linguistic repertoire

(Amara,1986).

Exposure to Hebrew has also becoméespreadiue to the mass media in Israel. The

st at eid ;m Hdbkew although recently, an Arab channel has been launched

f
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However, he quality of the programs broadcast on the latteresiakany Arabs

watch the more serious Hebrew channels. The written media has many languages, but

the educated among the Arabs read Hebrew newspapers (Hallel and Si#88ky,

Thee is evidence that thé P | mdtivation to learnHebrew remains more
instrumental than integrativédbu Rabia (1993) carried out a research on Arab and

Jewish pupils in Israel and found that the motive of the students in learning their

target language was instrumental rather than integrative, regardless of the social

context.

In Hebrew language classes, the APIs are required to study Jewish religious texts and

Jewish Talmudic scholars. A Hebrew language teacher in an Arab high school

described her pupilsdé reaction: nSome

hardfort he t eacher to motivate students to

a wholeé but because of the Bagr-Ndff, we

2001:3).

However, the contact with Hebrew is not unidirectional; Hebrew is also penetrating
Arabic and affecting thecolloquial language. In the mixed cities, where the

motivation for using Hebrew has become integral as well, the proficiency in Hebrew
hasnot come cheap; fhascome a't Athe cost of Arabic

Shohamy 19922).

chil

st u

have

ma i



Summary

The cultur al tension in the APIsO | ives
forces that pulin different directions; on the one hand, and due to recent micro and
macro events in the Arab world, there are those who oppose Weslees as being

alien to the traditional Arabic culture. On the other hand, there are others who believe
that modernity cannot be expressed in the traditional norms of the Arab society. These
two opposing groups bring their views and attitudes to therdas where tensions

arise whenever a cultural issue is discussed. The alienation is clearly seen in the
Western values presented in the English lesson, but they also live in the Hebrew
lesson as well, although the causes are different; while the formmeasidy cultural,

the latter has a national imprint in it.

The linguistic and cultural tensions in the APIs lives are spoliically bound;

nowhere could these tensions be felt more thahis domain.

C



1.2.3 Sociopolitical Tensions

The APIs live in a political reality that does not make their lives easy: on the one
hand, there is the identity problem, which changes according to the political situation
in the area. On the other hand, the Arabs are treated as s#assditizens and this
refleds on their daily life patterns, including their education. Of all the factors that

affect the APIs, this is probably the most serious.

The following sections will explore this complex reality, which is yet another source

of tension.

1.2.3.1The National Identity of the Arab Minority

Whether from the theoretical or historical points of view, the Arabs in Israel are part

of the Arab Palestinian nation. Ttoe term 0
of the Palestinian refugs® problem, whichin itself was the byproduct of the
establishment of the State of Israel over the ruins of the Palestinian nation (Bishara

1993). According to this, the viewpoint from which the history of the Palestinians

outside Israel was written, it is impossible to pdma nation or a national group as

being Al sraeld. Arabso. The redefinition of
the redefinition and recreation of the Palestinian cause. What distinguishes these
Palestinian Arabs inside Israel from otheteBanians, is that their existence has been

on the move towards the margins of the Israeli society; they are a minority that lives

inside the Jewish State, as citizens of a country which they did not choose and the

country itself does not want them to i citizens; they live in a state which is not



theirs. Moreover, Israel declares itself as a state for many of those who are not its
citizens - the Jews at the Diaspora. In the case of Israel, not only is religion not
separated from the state; religionnist separated from the nationality either. It is a
statewitha nati onal religion that d eamdnst wi t h t

~

Afwho is an | sraeli ?09

In such a situation, it is no wonder that integration in the country, though aspired
many, hasbecome almost impossible to realise. The Palestinians in Israel see
themselves as being unwanted, and being a part of the wider Palestinian people, they
stand by their demand of selétermination, which should culminate in the
establishment of the Palesan state. In October 2000, when the latest Intifadah
(uprising) erupted in the occupied territories, the Arab minority took to the streets in
the largest demonstrations the country had seen since Land Dayi,B®, when 6

Arab citizens were killed. Ding these demonstrations, thirteen Arabs were killed
and scores were wounded when the police opened fire at them. This was another
turning point in the relations between the two peoples, and today, dinegtars

after the events, the rift between #ab citizens and the Jews is still widening.

At a time when the Palestinian cause is still far from being resolved, and when
violence has become a common headiméehe daily news, it is rcsurprisingthat

this issue of selidentity is still unstableAlthough the Arab pupils still go to school
and try to lead a normal life, it is very difficult for them to stmsuccessfullywhen, in
reality, they still do not know who they ar€he volatile political situation in the
region creates a sense of ingilh which accompanies them wherever trgey The

neverending shifts in the definition of their setfentity do not help stability either.



The APIs, being part of the larger Arab population, follow the main political trends in

the country an@dreaffeded by them.

1.2.3.2 The Process of Politicisation

The Arab population in Israel went through a wide process of politicisation,
accompanied by changes in behaviour patterns, from a local traditional idierdity
one based on the need to become pathe national collective, and this was done

under a new evolving educated leadergRpuhanal989).

At the beginning of the seventies, a wave of national awakening hit the Arab
population. Among the factors that led to it was renewing the relatithgtve Arabs

in the West Bank and the Gaza Strip, after the 1967 War. The international
recognition of the PLO and the results of the Yom Kippur War led to the restoration
of their national dignity, which was <calll e
pr oces s g1990p Maweverathis process was accompanied bysaedeom
certainArabs to integrate into Israeli society, after having realised that their future
was strongly linked to that of the country, and they demanded that then®g@art

of the policy makergAlhaj, 1996). This is true in spite of the fact that there have
always been Arab parties, and Arabs were given the right to vote. However, these
parties were never independent and acted under the umbrella of major Jewish parties,

suchas the Labour Party.

In the 1996 elections, and due to the changes in the election system, where it became

possible to vote for the prime minister separately from the partyshebelonged to,



the number of Arabs who voted for the Arab parties incredsseaiatically, leading to

more Arab parliament members than ever before.

Today, the Arabs are represented by M@mbers ofParliament but they are still
divided into partiesHowever, vihienan Arab local crisisarisesthe Arabs actsuch as
during the ewents of October 20Q00when the Arab population almost entirely
boycotted the electionshat followed thus contributing to the defeat of Prime
Minister Barak. There is a clear trend among the Arabs today that their priority should
be gainingequal rightsand their fight fothemshould be in Parliamenéven in the
rather illogical act of boycotting electionBor the Arabs, this is the same as taking

part in the elections and saying no.

The present political situation finds the Arabs in a state whegedte demanding to

be part of Israel, as an ethnic minority, provided that it becomes a state for all its
citizens, rather than a Jewish state. This unrealistic claim from the Jewish viewpoint
means that the state should relinquish all its Jewish syrmbolsler to accommodate

a more democratic attitude towards its #J@wish citizens This is not easy to
achieve since any such change will lead to an upheaval in the reality of what it means

to have a Jewish state.

The addition of the political factor the picture puts the APIs in a state of instability
both at the cultural, social and political levels. Amara (1999:87) summarises the social
and political changes among the Palestimiarisraelthus

1. Accelerated process of modernisation, with Israghfog an important

part, including rise in the standard of living.



2. Switch from agriculture to labouring in Israel Jewish enterprises, mainly as
Ablue collaro, and to a | esser degree
3. Parallel processeal estiohissatil os@tiiomodw
spiritual link with the Palestinians was strengthened.
4. The strengthening of their ambition to civilian equality and to Alevish
coexistence in Israel.
5. A higher level of organisation and political assertion.
6. They have beenndlergoing a process of Islamisation since the 1980s,
returning to religion, leading to the strengthening of the Islamic

fundamentalist movements in Israel.

An analysis otthe above reveals the opposite forces that are working on the entity of
the APIs. Tle modernity and higher standard of living that the Palestinians have
achieved living in Israel is contrasted with a contradictory process of both
0l sraelisationdé and O6Palestinisationd, cou

ltishardtoimagie a 6betterdé recipe for chaos than

The APIs face all of the above in their daily liveside and outside school. In

addition, they have one more factor to deal with in thiisro cosmosthe Ministry of

Education and the National Curriculum. TheuEdtion Minister, Limor Livnat, stated

that she would |Iike to see that Athere 1is
thebasics of Jewish and Zionist knowl edge al
Although she later explained that she wasre&rring to the Arab children in Israel,

it is clear who gets the priority in the mind of the top education patiaker.



In the following section | wildiscusghe role the Ministry of Education plays in the

school lives of the APIs.

1.2.3.3 The Minstry of Education

The Ministry of Education supervises 2,500 vocational, agricultural, and
comprehensive schools. These schools are divided into 2000 Jewish schools, where
Hebrew is the language of instruction, and the rest areJearsh schools, where
Arabic is the language of instruction. The latter part includes Arab, Druze and

Circassian schools.

The Ministry of Education has two independent systems forJeansh children: one

for the Arabs, and the other for the Druze. The Bedouin schools Mottie are under

the national Jewish state supervision system, and those in the South are under the
Arab supervision systenAs we will see later, this division between nethand
southern Bedouins has had a significant impact on the education levelsotbf

groups, leading to a complete seclusion of those who live in the south.

The implications of having independent systems for each sector in the country did not
help much in terms of equal opportunities all. The allocation of budgets, among
other factors, discriminated against the Arabs in general, and the Bedouin sector in
particular.Chart 1 describes the situation of the APIs today in relation to the Jewish

pupils. The numbers speak for themselves (Coulif) 2001: Appendix B).



Chart |

Numerical Comparison of Jewish and Arab Education in Israel

Jews Arabs

Enrolled students (2062001) 77.8% 22.2%
(total number) (1,250,000) (356,000)
Allocation of teaching hours (1998)00) 81.6% 18.4%
(average weekly teaching hours/student) (1.84) (1.51)
Schools
Average pupils/class (199899) 26 30
Average children/teacher (192900) 155 18.7
Distribution of classrooms (1998) 80.5% 19.5%
(total number) (34,747) (8,423)
Schools with libraries (1994996) 80.7% 64.4%
Schools with educationabunselling (199496) 78.7% 36.2%
Schools with psychologicalbunselling (1994.996) 83.2% 40.0%
Schools with coungkng by asocial worker(94
worker (1994 | 996) 64.4% 53.7%
Schools with truant officers (1991996) 65.1% 53.7%
Teachers
Teachers with an academic degree (12998) 59.5% 39.7%
Teachers rated "not qualified" 4.1% 7.9%
Primary schools with voluntary iservice 87.9% 60.1%
training (1994-1995)
Primary schools with no programs to 6.4% 21.5%
improve teaching (1994995)
Kindergarten (ages 35)
Kindergarten attendance (private,
municipal, and state) (199899)

age 3 89.3% 22.5%

age 4 92.9% 33.5%

age 5 94.0% 80.7%
Pupils/teaching staff: government 19.8 39.3
kindergartens (1992000)
Special Education
Distribution of teaching hours (toté12992000) 85.9% 14.1%
Teaching hours for integratidmainstreaming)(989) 91.6% 8.4%
Special edaation kindergartens (199899) 484 (91.5%) 45 (8.5%)
Integrated kindergartens (199899) 61 (100%) 0 (0%)

Special education schools (excluding
kindergartens) (1998999)

222 (83.5%)

44 (16.5%)

Students in primary schools for 13,165 2,253
"handiapped children" (1992000) (85.4%) (14.6%)
Performance

Drop-out rates by age seventeen (199%9) 10.4% 3L7%
Bagrutpass rate among all seventgararolds(992000) 45.6% 27.5%
Bagrutpass rate among examinees 63.0% 43.4%
Qualification rate founiversity 40.4% 18.4%
admission among all seventegearolds(19992000)

University applicants who were rejectéi®981999) 16.7% 44.7%
University students studying for first 91.3% 8.7%
(undergraduate) degree (199899)

University first degre recipients (1998999) 94.3% 5.7%




The situation in 2001, according to the National Bureau of Statistics, reflects a certain
degree of improvement in the Arab sector in terms of the numbers who sat for the
Bagrut exams, and the number of those whesgésNevertheless, the gap between

the two sectors is still very wide.

In 2001, the percentage of seventgearolds who attended school among the age
group was 81% Jews, 66% Arabs, and 63% Bedouins, which is the highest rate
achieved compared to the yehefore (48% Bedouins). The pass rate among
examinees was 47% in the Jewish sector, 33% in the Arab sector and 28% in the
Bedouin sector. The Bedouin sector had the highest rate of Bagrut certificates (58%)

with the minimum required points.

This gap bateen the Jews and Arabs is one of the reasons why the Arabs are not
likely to feel full citizens of Israel. The implications of this gap mean that the Arab
students will bepreventedrom pursuing their higher academic studies in the Israel

universities.

The Israeli government has, to a certain extent, acknowledged that its Arab education
system is inferior to its Jewish education system. In a report by the Ministry of

Foragn Affairs (2001:307), the following statement appears:

ATher e i s favarignceeimthe res@ids allocated to the education in the
Arab versus the Jewish sector. These discrepancies are reflected in various aspects of

education in the Arab sector, such as physical infrastructure, the average number of



students per class,émumber of enrichment hours, the extent of support services, and

the | evel of education of professional st a

The report does not relate to the source of funding for the Jewish sector, part of which
comes frominternationalJewish organizations pheoemenon that does not exist at

the Arab sector.

Recently, new statistics have been published regarding the gap between Arab and
Jewi sh pupils. According to Hab6arehz Newsp
pupils among the age group of 18 who digible for the Bagrut certificate is 53%,
compared to 33% among the Arabs. The expenditure of the government, on average,
on each Jewish pupil is 4935 New Israeli Shekels (around £ 600), compared to 862
NIS (£ 110) on the Arabs. In addition, the gap betwthe Jewish and Arab pupils in

the Psychometric exam (university entrance exam) is 128 points. The dropout rate
among the Arabs is 12%, compared to 6% among the Fewthermore, there is a

lack of 4000 teaching positions and 1,700 classrooms in the geetor. However,

there isa bright side to this news item, that the position of theb&ianternal
Security Services) person in the Ministry of Education, who had a say on whom to
appoint as a heagachey or a teacher, in the Arab segtbas beemelocated From

now on,this person will work from outside the Ministry of Education; his position
will not be transparent anymore and he will work under a different office, since

mixing education and security is not politically correct anymore.

Another aspct that hurts not only the Arab sector, but also the whole nature of what a

multi-cultural society means, is the language policy in Israel. In a country where there



is a mosaic of cultures and languages, one would expect to see the state nourish this
heritage, instead of trying to obscure its uniqueness through the melting pot. The
insistence on engraving the Jewish nature on every aspect of Israeli life has not come

without a cost, this time for the Jews\aell, as will be seen in the following section.

1.2.3.4LanguageSituation in Israel

The state of Israel can be seen as a multicultural society, which, in spite of its Jewish
nature, has a variety of languages due to the different ethnic groups living in it. In
addition to the Arabs living in theountry, the numerous waves of immigrations have
brought a myriad of languages and cultures. Immigrants arrived from many Arab
countries including Egypt, Syria, Iraqg and Yemen. They came from Eastern Europe,
Greece and Iran. Many arrived from English $peg countries, from North America,
Great Britain, Australia and New Zealand. And in the last few years, a big wave

arrived from Ethiopia and the former USSR.

It is worth mentioning that the Russian immigration, in addition to its huge numbers,

came at dime when the appreciation of foreign languages and cultures in the Jewish

state had reached a degree of maturity, and thus Russian was supported and promoted,
unli ke the other | anguages that ™Mere O0sac
dominance of th&®ussian immigration, including its wide representaiiothe Israeli

Parliament, haalso contributed to the present status of that langUdggestate of the

various languages in Israel today can be categorised as fo(Spsisky and

Shohamy, 1999)



Arabic: although the second official language, it is mostly spoken by the Arabs in
Israel, withonly afew Jews from the first generation of immigrants who had arrived
from Arab-speaking countriesAs mentioneckarlier, immigrants were not encouraged

to useArabic in Israel, and for many it was a language with a low status, being the

language of the enemy.

English: is the official foreign language to be taught at school. In addition to the
native Englishkspeaking immigrants, the language is considered set,agiven its

global status as tHmgua francaof the world.

Russian is still maintained and used on a daily basis among the Russian immigrants.
There are Russian newspapers and magazines published in the country, in addition to

Radio and TV programs

French: is still taught in a number of schools as a second foreign language. In the
past it used to be the language of instruction in schools that were run by private
Christian schools in the Arab sector. Today, more than 30,000 pupils learn French on

aregular basigHallel andSpolsky 1993).

Other languages:Spanish is gaining popularity due to theap operasn TV. The
Ministry of Education reports that scores of pupils are filling up the courses offered
for this language (Yediot Ahronoti6/3/03. Amharic, Yiddish, Ladino, Circassian

and other minority languages are still used in some communities, but are not included

in the foreigrlanguage policy of the Ministry of Education.



1.2.3.4.1 Arabic as a Second Language for Jews

The state of matugtthat caught the Russian immigration waves and preserved their
language was the outcome of other inner tensions in the language policy regarding
other languages as well. Arabic for the Jews, which can provide a good perspective on
the previously discussesilibject of Hebrew among the Arabs, is one example of how
sociopolitics plays a role in the formation of the general policy of the Ministry of

Education.

The teaching and learning of Arabic in Jewish schools in Israel has been a source of
controversy.Much debate has focused on whether to teach spoken or Standard
Arabic, or which spoken variety to begin with and what grade (Hallel and Spolsky,
1993). Other issues of concern have been the attitudes of various ¢ooeasning

the language (Kaemey 1990), the appropriate means of teacher training, and whether

or not all pupils should learn the language (Yoh8B2:6).

In 1988, the Ministry of Education decided to make Arabic a compulsory subject in
seventh to twelfth grades. In 1992, Modern Standaebic was given priority to be
taught, with spoken Arabic as an option. Arab and Islamic hist@taught in the

two highest graderonai, 1992:186190).

Today, there are about 650 ftilne positions for teachers of Arabic in Jewish
schools, and arilled by about 1,000 individuals. Generally, spoken Arabic is taught

in the primary schools by teachers who do not know the other variety of Arabic, and



Standard Arabic is taught in high schooisumiversity graduates who are not fluent

speakers of thanguage (Hallel and Spolski993).

The learning of Arabic in the Jewish schools is purely instrumental, being a
requirement for graduating. However, unlike Hebrew for Arabs, which is a necessity
for work and daily contact, the Jews do not need to speakic at all. Even the

language they learn is at a level that prevents them from using it for communication.

Thesituation at the academic levs] howevermore positive; the contribution of the
Jewish Iragi immigration to the Palestinian and Acdiierature for examplehas

been monumentaMany translations of famous Arab writers, such as Egyptian Noble
prize winner Naguib Mahfouz, have been introduced to the Jewish readers thanks to
their contribution(For a discussion on the role translati@s had on the Israeli arena,

see AmitKochavi (2004). This interaction between Jews and tfi@rbidden
languagé needed some time to mature. Today, one can be more optimistic that once
the political tensions are over, there is a big hope that Arabib&vilediscovered as a
language with its own culture and heritage, away from the political burden it holds on

its users from both sides, Jews and Arabs.

1.2.3.4.2 English for the Arabs

Since English is the core of this research, it is important to uader#temportance

of English for theAPIs and the learning environment in which the lesyrprocess

takes place



English has been the only compulsory first language in Israeli schools since the 1969

reform (BenRafaelet al, 1989:6). The Ministry oEducation (1988:%) recognises
English as #Athe principal meansaWofld i nt er n:
Language, 0 and aims to teach a practical C
All schools follow a common curriculum, although it is worthwehiésearching if the

choice of a common curriculum is convenient in a multicultural sockatglish, at

the 4point intermediate level, is a prequirement by all universities; without English

the academic future of all students is blockedwever,someregional colleges have

provided alternatives to universitieBy allowing students with -point Bagrut in

English they still require them to achieve a certain level of English before they

proceed

The 4point Bagrutexam consists of a written and aralgpart. The oral examination
has four parts: 1) Personal Interview held by an external examiner. 2) Extended Role
Play, also held by the external examiner. 3) Literatuiesting short stories, poems
and essays, which the students have learned in gfiddesid 12. 4) Testing the
®Reading Filé which corsists ofsix simplified novels The pupils choose one of

several written tasks and write about it in the file, but they discuss the stories orally.

As for the written test, it consists of three majortgat) Three Unseen Passages of
various lengths and degree of complexity. One of the passages is to be answered in
the mother tongue. 2) ClozA& multiple-choice cloze where various grammatical and
lexical aspects are tested. 3) Written Task, of abB0twiords on a different genre

every year.



The English Bagrut exam is a representation of the rationale behind the English
curriculum. The main aim of the learner is to pass this exam, regardless of the degree
of English proficiency this learner has acquir@through personal communications

with other colleagues, and through my experience as an English teacher in high
school, and one who prepares for the exams and marks them, | can say, with a high
degree of confidence that this rush for the Bagrut has coraecastof the level of
English in the Arab sector. No meanssaspared in this frenzy for the mark,
including unethical considerations. The English Bagrut exam, as stated by the Chief
Inspector for English, Judy Steiner, in a meeting with the Bagrutersark Summer

2001, has more evidence of cheating than other subjddis remark, which was
supposed to stress the integrity of the marking process, is an indicator of what is done
at schoolsn orderto pass the English exam. This is hardly a medababhbr to the

reported increasing success rate in the subject.

However, there is hope in the new English curriculum, whaesbecome mandatory

for the twelve graders in 2004. This curriculum marginalises the role of the Bagrut
test and advocates the usk alternative assessment tools, such as project work,
during the different stages of learning the languéipavever, here too, the possibility

of cheating exists, but not at the same scie philosophy band this approach is

that teachers should worrgbout teaching the language according to the new
curriculum, and the pupils will be ready for the test when it comes. Not seeing too
much difference in the format of the new suggested Bagrut exam makes many

teacherseeptical of the suggested technique.



1.2.4The English Curriculum

The English Curriculum has seen a revolution in its latest shape; the rationale behind
it makes the approach to learning and teaching English benefit from the latest theories

and expertise of other countries that teach Ehglis a foreign language.

2.4.1The Old Curriculum:

The previous curriculum (Ministry of Educatior2002 was written with the
assumption that the vast majority of Israeli pupils had their earliest contact with
English in their fourth or fifth grade daes, and that their main exposure to the
language waat school. It was therefore feasible and appropriate to write a curriculum
that included a list of the structural items (grammar and vocabulary) that would

provide pupils with a basic control of thenuage.

The old curriculum dealt with the four skills of language: listening, speaking, reading
and writing. In terms of grammar and vocabulary, each grade was paviithea set

of grammar rules and a vocabulary list that were to be covered in thieusyllEhere

was no logical explanation to why a certain rule was introduced at a certain stage, and

many rules were reintroduced at later stages as well.

As far as the Arab pupilwereconcerned, the curriculum had only the Jewish pupils
in mind when it wa formulated. Textbooks were written by the Jews and for the
Jews. In the 80s, all Arab pupils used a Ministry of Education approved series called

AEngl i sh for Speakers of Hebrewo. These

an



Jewish holidays, and whelrrabs were mentioned in these books, it was onlg in
stereotyjcal form. Even glossaries that were translated into Arabic had numerous
errors in them. To conclude, the subject matter of these books had very little appeal to
the Arabs. Even today, duettee political situation, not many 12 graders are eager to
have their first English lesson dealing with the Memoirs of Yitzhak Rabin. When you
feel alienatedrom the textbook you are using, it becomes very difficult to talk about

motivation.

1.2.4.2 The New Curriculum

The need for a new curriculum is clearly expressed in its rationale, as it appears in the

final version of the English Curriculum (200219) (Appendix6).

There is little doubt that the aim of this curriculum is to give English its @dessand

to provide the pupils and teachers with better learning and teaching environments.
However, when it comes to the Arab pupils, and teachers, they are both at a
disadvantageous starting point; Arab pupils are not exposed to English the way their
Jewsh counterparts arandmany, though a similar situation exists among the Jewish
sector,do not have the o6l uxuryo of having a
connected to the Internet. Ma Royo nsoc hfooor!l si tdso
pupils and teachers. Libraries still lackEnglish books, let aloneudiovisual

materials. Very few schools haaecess to thénternet, and only a small number of

them use the Internet as a teaching medium. Almost all Arab teachers are native
speakers of Arabicwhile at least 40% of Jewish teachers of English are native

speakers of the languag®edgyes (1992) indicates that there are significant



differences between native and nmative English teachers in terms of their teaching
practices. These differences canditributed to their diverged language backgrounds.

However, teacherods effectiveness does not

Although it is still too early to judge the new curriculum, a lot has to be befoze it

can be implemented equglin both sectors. As stated earlier in this study, the
implementation of one curriculum in a muttiltural society is controversial; it is not
easy to create one with all the needs for the different groups in mind. Some groups

will eventually pay a hilg price for such minglobalisation attempts.



Summary- The Arab Pupils in Israel

The political and social environments of the Arab pupils in Israel do not play a
beneficial role when it comes to providing a supportive learning environment. The
Arab pupls in Israel live in a country that is not theirs and are still looking for a way
to find their true sekldentity. The status of English for them cannot be more
important, but at the same time it is becoming more and more difficult for them to
keep up wih the rapid change in that status. Although the number of pupils who
achieve the Bagrut certificate has been on the rise lately, Engliskostdtitutes a
major hurdle in their academic achievemehhe diglossic state of Arabic has not
played a positig role in the definition of a stable mother tongue either, and the
competition that Hebrew is having with Arabic has added to the instability of the
learningsystem in IsraelThere are those who clai(Atallah, 2002) that there exista
political conspiray to weaken the Arabic languages one of the mulironts of the

war between the Jews and the Arabs inside Israe] that describing the
phenomenomwf the disintegrating of Arabias socielinguistic, is naive. One can see

the weakening of Arabic aan ac't of negati nghegerhot ot her 0:

conflict, but labelling this as a conspiracy theoryisubstantiated.

The following chaptediscusseshe theoretical perspectives that set the ground for the

research carried out in this thesis.



CHAPTER TWO

Theoretical Perspectives

This chapter discugsthe main SLA theories related to the research. The discussion
moves from the general to the particular, where the directly relevant theories and
modelsarelooked into in details, regarding the three levels of exploring the IL: the
linguistic, cultural and socipolitical. The first level dealwith theories of IL, the role

of prior linguistic knowledge and crofisguistic influences. The second level
outlinesthe inseparability of language and culture, thus setting the scene for the third

level, that of the influence of soemolitical factors on learner language.

The chapter ergby describing the conceptual framework thaidesthe research and

assigis its boundaries.



Second Language Acquisition Theories

Introduction

Any practitioner who tries to study Second Language Acquisition (SLA) will be
dazzled by the myriad of theories and models that have been competing for
consideration as being more thogh and more representative of the complex issue of
languagdearning in general. Long (2000) suggests that there are more than 60 such

theories and models.

The acceptance @ certaintheory that relates L2 to the existing prior knowledge of

L1 is not aneasy concept to follow, due to the huge numbers of theories in the field.

However, the term acceptance, as used here, simply means that, among the myriad of
models suggested, this one in particular seems to satisfy the way a person perceives
what a languge t heory i s, which i s, i n our case,
language teacher. This view also takes into account the fact that there is clear
application of L2 theories into L2 pedagog
a traditional conern to consider not just the explanatory power of a theory but also its
relevance to second | anguage pedagogyo (1
language pedagogy is not cleart, and views vary between a complete rejection of

the application, as ated by Tarone et al. (1976), to giving the green light to a full
application of any theory grounded in Ohar
(1990) invitation statesitedin Ellis (1994:687). However, asis oftenthe casevith

opposing theories t he truth | i es somewhere in betwe

teachers should be exposed to SLA research and should be encouraged to try what



works, provided that they have the knowledge of how to select what is relevant to the
local specificity oftheir pupils, within therame the curriculum sets on them. Reading
about SLA research gives the teacher an explanafiamh least why a certain theory

has been applied in the rationale behind the curriculum. Understanding what goes on
in the theoreticalside helps the teacher to better appreciate the resultsenf
teaching, especially when it comes to changing the curriculum every few years, in

accordance with new theories modelghat become popular at the time of change.

Sedion | Dichotomy of SLA theories

Theories of language acquisition in general, whether L1 or L2, have dealt with the
process of acquisition from a dichotomous approach: many aspects of these theories
were eitheréor. Wh e n t h enli-layersappmacitheymno d el s
too depended on an expansion of the same previous binary system: the five stages of
initial L2 learning (White, 2000) stems from the duality of L1 and W&ashen

(1981) differentiates between acquisition and learnin§;c h u ma (19v®) s
Acculturation ModeMdiscusses internal vs. external factors; the theories and models of
language acquisition are full of dichotomous termsse and usag@Viddowson,

1978) comprehensiblenput (Krashen, 1982and outpuiSwain, 1985) competence

and performanc€Chomsky, 1965)teaching and learning, etc. What about a third

di mension in these theories? |Is there not
a third reality between | earning O0insideo
third state between teaching and learning; a state where the teacher does not teach, but
the learner manages somehow to produce something new without having learnt it?

Not wanting to take the issue to philosophical discussions, as stated before, the truth,



which is ever changing, is always somewhere in between the two poles. This is the
basi s for finding certain theories mor e

epistemological paradignandan argument for an eclectic approach to teaching

2.1.1 The L1vs. UG Access Dichotomy

SLA theories can be looked at in terms of the way they relate the process of learning a
second language to the L1. Generally speaking, there are two approaches to the field:
L1=L2, or L1 <>(not equal to)L2. Between these two erines there lie different
combinations of similar processes that occur in both L1 acquisition and L2 learning.
White (2000:130) identifies five different perspectives on H®vacquisition can

start, all depending on thextent of presumed involvement dfet L1 grammar (full
transfer, partial transfer or no transfer) and the extent to whithersal Grammar

(UG) constraindnterlanguage representations

The first view is that of full transfer of L1 and partial access to URs is the
position thatthel gr ammar constitutes the | earner 0s
used to analyse the L2 inputy other words, the L2 initial state consists of the L1

final staté. (Schwartz and Spouse, 1996).

L2 input---> steady state L1 grammar>ILG--->ILG --->steady state ILG

% The steady state of L1 grammar in our case is not well defined kimckgiossic state of Arabic does

not allow for a cleac ut definition of what kind of grammar ex
acquired Low Variety, the learned High Variety, or a mixture of the two? Since learning English as a

foreign language tas place parallel to the learning of the High Variety of Arabic, in addition to

Hebrew, the notion of the final state of L1 in this view is fuzzy.



The second view is that obrtransferof L1 andfull accesgo UG. According to this
view, L2 grammar is acquired on the basis of UG principles and parameters
interacting directly with L2 inpuytthe L1 final state does not constitute th2
|l earner 0s grammar or me n t (BRdsteiny Elynm anslent at i C
Martohardjono, 19961998.

L2 input------- > UG

I
Y

Steady state L1 ILG-->ILG-->L2 grammar

The third view consists of full transfeif L1 andfull accessto UG. In this casd, 1
and L2 acquisition differ with respect to their starting pobut are similar with
respect to involvement of UQ@his viewshares characteristics of the two previously

discussed approaches.

uG

L2 input---->steady stateél grammay-->ILG--->ILG-->steady state ILG

Here, the learner first refers to thd grammay but if this grammais unable to
accommodate the L2 input, the learran turnto UG options, including new
parameter settings, functional categories and featalues, in order to arrive at an

analysis more appropriate to the L2 input.

The case of having different L1s, as stated in the previous footnote, makes parameter
setting an option only when there are differences between English and the other
grammars,which is a clear case due to the distance of Arabic and Hebrew from

English. At the same time, full access to these grammars might prevent learners from



converging on the L2 grammar in order to notice relevant properties of the L2. Such a

restriction mayead to fossilisation (Selinker, 1972).

The fourth view is that gbartial transfeof L1 andfull accesdo UG. This view states
that the L2 initial state draws on properties of both the L1 and UG concurrently.
However, the assumption of what is foum initial L2 grammar is controversial.
Vainikka and YoungScholten (1994, 1996a, 1996b) propose that only L1 lexical

categories are found in initia grammar. Functional categories are not transferred.

In this respect, L2 learners are like L1 acgts, who are also assumed, on the weak
continuity hypothesis, to lack functional categories initially (Clashen, Eisenbesis and
Vainikka, 1994). In response to L2 input, learners gradually project functional
categoriesdrawing on the full inventory in UGust as L1 acquirers are assumed to
do. In principle, L2 learners should converge on the L2 gramiitas view, in
comparison to the prior one, should make fossilisation less probable due to the

noticing of relevant properties of the L2.

The fifth and Iat view is that of partiaransferof the L1 and partial accessthe UG.

This view is shared byhe recent workof Eubank, Beck and Aboutaj (1997) and
Eubank, Bischof, Huffstutler, Leek and West (199Fdr them, L2 grammars
permanently impaired in local domain with a range of consequencesfaond in
nativespeakes @rammas, therefore,ultimate attainment is necessarily roative

like. This is the view that | find representative of my beliefs concerning language
acquisition; it gives a role toll, or prior linguistic knowledge in the case of more

than one language, but at the same time it explains why wild grammars are not



produced. Furthermore, the ultimatainment issue means that the learner will never
become a native speaker. This is takere as an objective realisation of the learning
process, not a Omissedd opportunity; t he
speaker of the language disappears and is replaced by a more realistic goal of

becoming a proficient user of the language.

White (2000:1360157) discusses certain problems in this approach as to what, for
example, counts as evidence for data at the initial state; whethplad€s limitations

on theacquisition process itself or on tf@m of the grammar, as some researchers

see it (Borer, 1996; Carroll,996; Gregg, 1996)The ter m fAaccessO shou
be replaced by #dr est r iUStDekydispotter,Bprousefandi s t he

Anderson 1998)

Similar problems are raised regarding transfeesearch on delagpmental stages
suggests that L2 learners with different mother tongues behave differently with
respect to certain properties (White985; Vainikka and Youn&cholten,1996b;
Hawkins and Chanl1997). In contrast, other work on developirgterlanguage
grammars has claimed similarities between learners of different L1s and between L1
and L2 acquisition. Epstein et al. (199698) and Flynr§1996) appear to believe that
successful acquisition of an L2 propetitytis not exemplified in the L1 is sufficien

to demonstrate lack of L1 involvement in the Interlanguage representation.

Whi t e ds vyab faras UGsavatlahildaytis concerned, the approaches described
above cannot be fully assessed without considdriteflanguagegrammars beyond

the intial state,thereforeit is very difficult to deal with the developmental stage



without investigating the final state (ultimate attainment) of the L2 leaBwerwhile

in L1 acquisition the working assumption is that all acquirers of the same language or
dialect achieve essentially the same end sia?elearners end up with different
grammars due to fossilisation. Second language learners starting with different L1
grammars as the initial state will not in fact be taking the same developmental path.
Thisvi ew stands in clear accordance with
present in L1, which, in addition to the fuzziness in the nature of these grammars and
what they consist of, there is no evidence to indicate that the learners are starting at
the same initial state of L1. This cannot be more evident than in the case of a diglossic
language as explained earlier. | do not think a theory that ignores the role of L1 in the

acquisition of a second language can be advanced without controversy.

The ole of prior linguistic knowledge goes beyond the fact that the learner already
knows another language, or languages. The knowledge accumulated in the learner is
not the equivalent to that of a monolingual multiplied by the languéggknow. In

this cag, one plus one is greater than two. Cook (1992 92) descri bes

t

h

he

compound state of rapeakdr bas; thh anultcompetemdel i n g u al

framework in whichtheywork.

Grosjean (1998:175) defines a bilingspleakera s b ei ng peakerhegree ci f i ¢

with a unique but nevertheless completinguistic system. The competencies of this
speakethearer are developed to the extent required by his or her needs and those of

the environment. 0

S



What this framework addresses is that being mogual, even with incomplete

systems, is not to be compared to the high status sometimes given to native speakers.

In the case of English, being thegua francaof the world today, there are more ron

native speakers of English than native speakers. Bnlghs become more than one
well-defined, protected language. The linguistic repertoires of many speakers of
English includenes 6y armwhetcyh afan dEN gleienh as a
the multilingual, multicultural societies in which we liviaternal issues of English

speaking countries of what constitutes Standard English are of little relevance to the

learner of English as a foreign language. Being a speaker of English is a prestigious

matter, but being bilingual, or yet multilingual, is rhusore than that; it is simply

being multiskilled.

2.1.2 The Acquisitionvs. Learning Dichotomy

Krashen (1981) proposed that learners twvaalprocesses available when it comes to
learning a second language: the first involves thesee of the sam processes that
had operated in acquiring the first language; the second has to do with school
instruction and | anguage study. The for me
0l earningo. K r apointeheorypof secoral sargdageaacquisitidre
Monitor Theory, which had great influence on researchers and teachers alike. The five
points were:
1. Both learning and acquisition play a part.
2. The learning process monitors the output of the acquisition

process.



3. There is a natural hierarchy for all leaers of any language as a second
language.

4. Acquisition of new elements of the language depends on the availability of
suitable models in the input at the r
exposure to the language.

5. How much input becomes intake dependscertain emotional factors

(referred to as théffectiveFilter).

Krashends theory was exclusively concerne
grammar, but rather part of Wocabulary and sociolinguistic competence were not
considered, nor was the bty to produce language. This was one more attempt to

form a theory of second language learnifjo we v er , Krashends dict
modified by Long (1983), Pica (1987, 1996) and Swain (1985), among others,

although they basically accepted the dichotomghefconscious learning inass, and

the natural, subconscious acquisition, which usually happessletheclassoom

twasSé nker 6s (1972) theory o filealner arguaiea ngu age
a new meaning. While Contrastive Analysismmared L1 with TL, IL was seen as an
idiosyncratic language sitting between L1 and TL. To compare IL with TL, you need

to perform Error Analysis (EA). EA excluded the role of L1 in this comparison,

although transfer could be found in analysing Hiitegud errors.

The following section discuss the theory of Interlanguage and its relevance to
classroom teaching and learning. Issues of transfer, variability and testioiyd=

the discussion of the linguistic level of the theoretical perspectives.



2.1.3 Theory of Interlanguage

It was the introdutono f t h e ddiosyoceapdDi aolfe cét 6 by Corder (.
t h a tAppookimative Sy st emdé by Nemsert agnd9a3deod bwndSél i
(1972) that made the whole issue of error irrelevant, esiraccording to the above

concepts, we cannot call such a language deviant, or erroneous. These adcounts o
language development underscore the notion of an orderly and systematic linguistic

process that is half imitation and half inventicdBd(hundson 1985Pfaff, 1987,
Berko-Gleason1993). Language development is orderly and systematic, but it is also

complete, yet not totally complete. Although language development arrives at certain

stages of accomplishment and achievemetsprding tdurkin (1986) heyi wi | | b e
subjected to addition, elaboration, refinement, reapplication aoyemisation in the

year s ah esaiti®a lifelgng pracesgBecause there are both continuous and
discontinuous characteristics of language development, we leguen io focus our

attention on both the normative and the -imommative patterns of language

behaviar . The | atter forms are no | onger | oc
Abrokeno. O-noematived linguistie belmavionir patterns can be found in

Interlanguage.

The notion ofinterlanguage is centréd the explanation of SLA. Interlanguage is the
result of the interaction among many language acquisitive device factors in any two or
more languages developing more or less simultaneously; in our lsadeatning of

MSA, Hebrew and English. According to Selinker, who coined the term in 1972,
Interlanguage may be viewed as an adaptive strategy in which the speaker tries to

speak the interlocutorés L1 althyusegsh he ha



simplification, reduction, ovegeneralisation, transfer, formulaic language, omissions,
substitutions and restructuringSpeakers of a native language do not suddenly
become speakers of another languaey go through a process of making and
teding hypotheses about the target language, with or without the assistance of formal
instruction. They begin with knowledge about language in general, gained from their
L1, and move toward the target languafieeyusuallyreadjust their mental model of

the targetlanguage Thosehypothesesvhich correspond to the rules of tharget
languagebecome part of the mental mode. Otlhgpotheses areither revised or
discarded.The learner is always on tredntinuum between L1 and TL (Selinker,
1972),usuallymaovng toward the TL, unl ess a deci si
for a variety of reasons, psychological or social, and this might lead to fossilization

(Brown, 1993).

Ellis (1985) explaindnterlanguage as the theoretical construct which undeHees t
attempts of SLA researchers to identify the stages of development through which L2
learners pass on their way to L2 or near L2 proficiency. According to Ellis, learners
do not progress from zero knowledge of a target rule to perfect knowledge ofethe rul
They progress through a series of interim or developmental stages on their way to
target language competence. Interlanguage is described as permeable, dynamic,
changing and yet systematiSelinker 1972 Corder, 1975. According to Anderson
(1984), Inerlanguage goes from a nasiaiion process to a denativisation one. For
Klein (1986) Interlanguage or learA@nguage varieties should be viewed not only as
systematic as well as variable, but also as creative with rules unithentselvesnd

not justa borrowed form of the other languages. Interlanguage, however imperfect

from a normative point of Vi ew, represent .



such, a learner variety of the target language. Corder (1981) defines the structural
properties ofinterlanguage as: (a) a simple morphological system, (b) a more or less
fixed word order, (c) a simple personal pronoun system, (d) a small number of
grammatical function words, (e) little or no use of the copula, and (f) the absence of
an article systeninterlanguage is a working model, a grammar, a system that can be

used quite effectively for communication purposes.

Although many of these points seem justifiable, the context of the research and the
setting of its boundariedo not only allow theuse of EA they also make it a suitable
method for characterising the IL of the API, since, as rightfully claimed by
Hammarberg (1974:185), EA cannot only deal with the errors and neglect the non
errors. It is this weakness, among others, that were overdomdesigning the
research in such a way that has taken all these points of criticism into consideration.
The charat er i sati on of the API Os I'L does not
utterances of the pupils; the process of error diagnosis did ask fop th@ i | s 0
intentions when they wrote something; the statistical measures used and the
quantification of the datdid allow for statistical inferences, and most importantly,

EA was used as one of many means to explain the process of learning thptaede

among the API.



2.1.4The Concept of Language Transfer

According to the theory of IL, there are forces that lead tonaive ILs, the most

important of which is language transfer.

Similar to many other issues in SLA theories, the concept ajuage transfer has
seen its share of controversy. Still, it is difficult to imagine a complete theory of SLA
that ignores the role of prior linguistic knowledge on the learner of a foreign

language.

The source of the controversy is related to the earhaleuristic theories of L2

acquisition. Although these theories have long been discredited, certain elements in
them remain o6intacté, one of them being th
terms Ointerferenced anddwith tha lbebavieuristic ar e n
interpretation of the phenomenon as being cases of interference or hindering the
acquisition of L2, nor are they seen as falling back on the native language; other
acquired languages can also have an effect on the newly actangedhge as well.

This, among other factors mainly dealing with the ambiguity of the term (Dechter and

Raupach, (1989:xii) provide seventeedifferent definitions of the terth led some
researchers to suggest t hatmpletdiyenadequae of t he
and should be substituted by alternative terminology: Corder (Gass Selinker

1983) and Tarone (Gassid Selinker 1983) suggest a reconsideration of the concept
altogether and a subsbetogi omi[amea tdidradg en m
obscures the complex interaction between the first and the second language systems

and | anguage uand Selmkers B0832281). Ihskadshey suggest



dropping out the term o0t rlaz2nsff@aidl ictoampil oentode
alternative term Gass and Selinked,983294). Sharwood Smith and Kellemain (

Ellis, 1994:301) have argued that a supetinate term that is theory neutral is needed

and sugglkishguwicgtoiss i nfluenced instead. Kel

restricting the use of the term to 6those

el ements from one | angu.aQgle (1089:27p offasnaot her 6
oworking definition6 of transfer, t hough
defini on i tsel f, |l i ke the word é6influencebo:

fiTransfer is the influence resulting from the similarities and differences between the
target language and any other language that has been previously (and perhaps

imperfectly) acquirea.

Whatis interesingin Odlind s d e f i ni tthateha influence oflirensfdr is not

minimised to L1. In our case, we are talking about influences that can result from
Colloquial Arabic (L1) on MSA (L2), into Hebrew (L3) and finally into English (L4),
passing of course throught her | anguages that might exi st
such as in the case of bilinguals due to marriages teAmalps. Furthermore, this

influence is by no means unilateral; thergdlaeen cases of influence on L1 resulting

from L2, or L3. Atalah (20@) investigate the influence of Hebrew on L1 and L2

among the APland found out that this effect goes as high as the level of policy

makers of the Arabic CurriculumAmara (1999) also shaa the effects of such

influence on the language of an Arailage in Israel. This kind of influence is
defined in the I|iterature as Oborrowing t
O0substratum t r duenseoélrdl ®on onehoarmored 28dlin h989:12 n f

13). In borrowingtransfer which normally bgins at the lexical level, the group



exerting the influence is often a speech community with larger numbers, greater
prestige, and more political power. In such cases, words associated with the
government, the legal system, the schools, the technologytrendcommercial

products of the dominant majority are among the first to make their way into the

minority language.

Although the theoesof IL and transfer are found in the learner languageanith out

of the classroom setting, it is the former that tleisearch is investigating. As many

other aspects in SLA theories, classroom instruction is controversial, not only in terms

of its effectiveness in language acquisition, but also in the ways IL is assessed.

The following section explagwhen classroommstruction matters.

2.1.5 Natural Vs ClassroomSettings

aO)

I f we use Krashends acqui si ti oaoquisiteny sus | e
not learning,is the more naturalvay of acquiring a new languagelowever, our

reality asteachers of Englishotthe APIsis that English is taught in class by Ron

native speakers of the language. Teachers who have their own ILs vary in their
proficiency level and pupils cannot control whom they have as their teachers. The

reality in which teaching English taketape does not only occur in a roatural

environment, where teachers are imative speakersbut the Bagrut examitself

cripples the leaning process by obliging teachers to teach more about strategies on

how to pass the exam, even at the expense diitepthe language.



Classroom instruction, in the case of the APIs, assumes three facts that teachers have
to deal with:
a. Prior linguistic knowledge plays an important role in the learning
process of the languag®ee the discussion above)
b. Errors are impdant indicators of the learning and teaching proceSes the
section on Error Analysis.)
c. Classroom instruction, even though not the best environment for language

acquisition, does work.

Classroom instruction workslthough there are more natural wafsacquiring a
language However, when it comes to which aspects of langubhgelassroom can

help more than others, evidence has shown that grammar is such a domain. Eckman et
al., (1988) have proved that gramnmastruction can be effective in enablifearners

to progress along the natural order more rapidly. One way in which this might be
achieved is by teaching marked features within the sequéieremann (1984)

states thagrammaticafeatureshatare not subject to developmental constsamay

be amenable to instructiofrormal instruction may help learners to comprehend the
meanings of grammatical structures, even if it does not enable them to use the
structures in production (Buczowska and WeiS91) Harley (1989) and White et al.
(1991) hae shown that formal instruction helps to improve grammatical accuracy.
Classroom instruction can also help when it provides comprehensible input or output,
according to Krashenos (1982) l nput t heor

although Krashers generallyan advocate of no instruction at all.



Other researchers, such as Smith (1981), see instruction as facilitative to the natural
acquisition by speeding it up. The Interface Hypothesis of Sharwood Smith (1981),
cited in Ellis (1994), claims that thisan be done by (1) supplying the learner with
conscious rules, and (2) providing practice to enable them to convert this conscious,

6contledd knowledge into 6automaticdé knowl e

The degree to which instruction works, or how it works, is not withendoundaries

of this research. However, since the classroom, so far, is the most common place
where teaching and learning take place, it is important that we keep a level of
awareness to the hugeimber ofvariables that take place in such an interaction.
Whether researchers can always successfully separate one aspect of this interwoven

worl d and study i datusaéworidisdor tbelleast, problemadid. d e 6 i t

The parties involved in this interaction are situated in their own reatias it

becomes very difficult to even try and come up with a hypothesis, or a theory, whose

aim is to direct the parties to how to get involved into the process. Language learning

and | anguage teaching i nvol ve mu c h mor e
mechanisms; there are human beings involved in the action, and when that happens,

t hese mechani sms have t o théteachertanddhe pugils.0 i nsi d

The discussion therefore, is not as dichotomous as the learning vs. acquisitign theor
tries to put it. It i's not even thse tradit
Rampton (1997:12) points quthese dichotomies are breaking down in social

sciencesin Appl i ed Linguistics has no |l onger to

ard usefulness, between activity within and outside paradigms, and dahere



principled reason why at different mo me n t

both, bringing them togethero.

From the discussion above we can see that the trend of digjamoeself from the
binary way of thinking is gaining momentum. Probably the best way of concluding
the subject is by looking at the dichotomous terms as the extremes where the specific

theory under discussion starts and ends. The focus should be omrewiabletween.

As stated above, errors are a reality with which teachers have to live. The significance
of errors has seen shifting emphases during the different periods of the short history of
SLA theories. Error Analysis (EA), as a method of analysgagner language, has
also seen its days of acceptance and rejectitmwever, it is hard to imagine a

classroom where errors are not mentioned.

2.1.6 Error Analysis

LarsenFreeman and Long (1991) claim that the study of SLA can be said to have
passedhrough a series of phases defined by the modes of inquiry researchers have
utilised in their work: contrastive analysis, error analysis, performance analysis and
discourse analysis (p.81). As we look into the roots and development of error analysis,
let us first overview contrastive analysis so as to gain better insight into how error
analysis became more popular among SLA researchers. Our discussion will be limited

to the role of errors in each stage.

C

-



The behaviouristic theory of language learning, Wwipcevailed in the 50s, perceived

errors as something to be avoided, since language learning, like any other kind of
learning, took the form of habit formation (Brooks, 1960). This belief of learning was
eventually discarded by the wédhown, radically diferent perspectivewhich was
proposed by Chomskyodés (1959) review of Ski
di scarded the use of the terms O6stimul usb?d
6reinforcementd® was not sidgemwHhldacqaimg i n suc
their L1, were rarely corrected by their parents. Chomsky wrote that human learning,
especially language acquisition, cannot be explained by simply starting off with a

"tabula rasa" state of mind. He claimed that human beings raustahcertain kind of

innate capacity which can guide them through a vast number of sentence generation
possibilities and have a child acquire a grammar of that language until the age of five

or six with almost no exception. He called this capacity "UsiaeGrammar” and

claimed that it is this very human faculty that linguistics aims to pursue.

It was Corder who first advocated in Elahd theapplied linguistics community the
importance of errors in language learning process. Corder (1di6Zlissesthe
paradigm shift in linguistics from a behaviouristic view of language to a more
rationalistic view and claims that in language teaching one noticeable effect is to shift
the emphasis away froteachingtowards a study oearning He emphasises great
potertial for applying new hypotheses about how languages are learned in L1 to the

learning of a second language.

Corder goes on to say that in L1 acquisition we interghetchild's ‘incorrect'

utterances as being evidence that he is in the process ofiag@language and that



for those who attempt to describe his knowledge of the language at any point in its
development, it is the 'errors' which provide the important evidence(ibid.:Ir23)

second language acquisition, Corder proposed as a workinghegmothat some of

the strategies adopted by the learner of a second language are substantially the same

as those by which a first language is acquiteds does not mean, however, the

course or sequence of learning is the same in L1 andBy2¢lassifyng the errors

that learners made, researchers could learn a great deal about the SLA process by
inferring the strategies that second language learners were adopting. Selinker
(1992:150)r ei t er at ed Corderod6s i1 dea when he sta
errors are 'indispensable,’ since the making of errors can be regarded as a device the

learner uses in ordeo tearn.

Selinker (1992) pointed out the two highly significant contributions that Corder made:
"that the errors of a learner, whether adultloiid, are (a) not random, but are in fact
systematic, and are (b) not 'negative’ or ‘interfering’ in any way with learning a TL but
are, on the contrary, a necessary positive factor, indicative of testing hypothi&ses (
151) Such contribution in Cordg1967) began to provide a framework for the study

of adult learnetanguage Along with the influence of studies in L1 acquisition and
concepts provided by Contrastive Analysis (especially language transfer) and by the
Interlanguage hypothesis (e.g. fidisation, backsliding, language transfer,
communication and learning strategies), this paper provided the impetus for many

SLA empirical studies.

In the 1970s and early 80s, a large number of papers on error analysis were published

throughout the worldHowever, it lost its attention and enthusiasm gradually as more



and more criticism was made against the approach and method of error analysis as we

have shown eatrlier.

What is important here is the effect the role of errors had on language learning
theories: from the early Transfer Hypothesis of Fries (1957:V), where he sees that L1
acquisition is different fr ongenerdlisatioear ni ng,
hypothesiswhi ch st ates that Afsome strategies
langpge ar e substantially the same as those
to a synthesis of both as Taylor (1975:18) suggested, errors shifted from being a

purely negative sign into a necessity indicating that learning is taking place. Whether

the errors should be the focus in the analysis and explanation of the learner language

is debatable, however, these errors give us the chance to see what went wrong so that

we can take some remedial action and interfere in the learning process, by taking

0 srhtocut s o, or avoiding o6l andminesd when p
complete awareness that certain features in SLA theories cannot be changed, such as

the orderoflearninpas st at ed i n dAbiligy mheonai®9H s Pr oces

Errors are alsoraindicationoft he vari ations that exist in
are significant because they allow the teacher / researcher to look for the
devel opment al patterns in the pupilsdé |ILs
learners have shown thht is an extremely dynamic language, which is very much

dependent on a variety of factors that control its nature. Language Testing (LT),

another reality in classroom teaching, is yet one more aspect that has to be dealt with

in order to complete the disssion of the theoretical perspectives of this research. The



following section looks into language variations and language testing and how they

should be combined in order to support SLA theories.

2.1.7 Language Variations in Second Language Acquisitionrand Language

Testing

Ellis (1994:22-23) considers all variations in languagarner language to be part of
variability, and classifies them into two main categories: systematic variability, which
includes individual variability and contextual varialy)it and nomsystematic

variability, which includes what he calls free variability and performance variability.

In Language Testing (LT)the distinction is not that between systematic and non
systematic variation, but rather between two types of systenvatiation: (1)
variation due to differences across individuals in their language ability, processing
strategies, and personal characteristics.,(egltural and background knowledge,
affective schemata), and (2) variation due to differences in theotbastics of the

test method, or test tasi®achman, 19983).

Tarone (199&3) makes a similar distinction, arguing that the teindividual
differencé should be used for differences in performance across individuals, and the
term Ovariatiorbshouldb e r eser ved f or -refa®ed var@tion io the c

use of a second language Var i ati on, she goes on to

S

i tu

poOi

to refer to shifts within the performance

[

1



Among the many sources of variabilityuch as mood, |l earning st
three are central to both fields of SLA and LT:
1. Individual differences in the language abilityhich are acquired or
measured.
2. Individual differences in the strategies and other processes that
individuals emply in language use, as well as on language test tasks
and SLA elicitation tasks.
3. Variation in the tasks and context and their effects on language use, as
well as on performance on language test tasks and SLA elicitation

tasks.

We should here make a distiion between language and language ability. LT is not

language per se thathgingmeasured or acquired, but language ability.

The field of language ability, or proficiency, that dominated the field of language
testing in the 1960s and 1970s was one thatved largely from a structural
linguistics view that saw language as being composed of discrete components (e.g.,

grammar, vocabulary) and skills (listening, speaking, reading, writing).

The Eighties saw a broadening of the theoretical basis of Sivaydrom the early

t heories of contrastive analysis and error
(1970) early discussions of contrastive analysis had long been abandoned in current
SLA. The same could be said abo@%4) Corder 06

discussions of error analysis. However, the description of Interlanguage differences



and learner errors does continue to be part of SLA research, within more recent

linguistic paradigmgJames, 1998)

When it comes to the empirical research in Sixdich of it continued to focysather
narrowly, on acquisition of the linguistic aspects of language ability, such as
morphology, syntax, and lexijust as language testing continued to focus on these

same elemeni{8Bachman19983).

Onearea,which ha to be looked into in our case the nature of L2 ability and the

factors that affect its development in classroom settings. Findings from Haltky;,
Cummins,andSwain (1990:24) indicate that academic tests tended to be related, that
academic skiff were strongly related across languages, that cognitive factors were

more strongly related to discourse competence and writing than to grammatical
competence, and t hat Al anguage proficienc
developmental context as a fumeti of interactions that students or learners

experience i (HartkeyhAdldanrCunhimaneandSaanel90:25).

As to variations in tasks and context and their effects on language use, research has
shown (Tarone, 1998) that it is common for laeguage production of L2 learners to

vary systematically in grammatical accuracy and fluency (among other
characteristics) in response to contextual changes. This may lead to seeming
inconsistencies among respondents on language tests or SLA resderdlotasone

task to the next. It is therefore essential that the researcher specify the situational

features, or characteristics of the tasks he or she designas to facilitate the



investigation of the degree to which variations in performance, orldngriage

output on the task, are in fabe result of the specific features of that task

It is now well established that the way individuals use language, and perhaps their
ability to use language, for communication varies as a function of featuté® in
language use context or situationg(eCatchcart 1986; Tarone 1988; Bayley 1991,

1994; Young 1991, 1993; TaroaadLiu 1995).

Performancen SLA elicitation tasks states that variation in language production by

the same L2 learner is common, andftshn accuracy may be triggered by such
contextual factors as shifts in the 1 dent
relationship both that interlocutor, topic, degree to which the learnt was encouraged to
focus on accur ac JaterstQdy bymTarone gnd Liuq1®%) showed

that the more relaxed the context was, the more accurate the performance.

Performance in language tests also reveals systematic variation from one task to the

next. Research has shown that, even wherstask idental, the topic can affect

Interlanguage performance. (Smith 1992) found that the pronunciation, grammar,

fluency, and overall comprehensibility of many teaching assistants were all subjects to
variation in relation to changes in topic, and in relatiorpasticular test tasks. In

general, any factor in the test domain that researchers change can lead to changes in

an Interlanguage usero6s perceptions and as
and thus to changes in Interlanguage performance on theDesglas (1986)

suggests that rather than attempting to minimise the effects of test method on the



interpretation of results, LT and SLA researchers should employ them to design tests

that are appropriate for particular populations.

To conclude, the probm of authenticity and the nature of language tasks

continue to beone of the issues that need to be looked into in more depth in the

future. Many SLA researchers consider authentic, unmonitored language use
(vernacular) to be the primary source oftaddor the investigation of language
acquisition, and hence pl ace grléei val ue
Bachmanand Palmer (1996) argue that in order to make inferences about language

ability that will generalise beyond the language test, we t@elesign test tasks that

correspond to notest language use tasks. However, the problem of thoalksul
observer6s paradox (L dbfiodality dildmen@ yonbacecnd t he
1984:174175)create difficulties in assigning research on autbestiservation anth

being able to generalise. The observerads p
existence of the observer, and, while broad, authentic samples of language use yield

more generalisabléut less accurate inferences about compisnainanguage ability,

narrow, less authentic samples yield more accurate but less gaideainferences

(Bachmarand Palmerl996 22).

The researcher has to be aware of the type of test administered and its aims; in our
case, when very specific stturesare elicited such adgnterrogativesit is not the
communicative domain of the languatiat is being testedut rather the language
instructional domain, as Bachman and Palmer (1996) distinguish them. We test

situations in which language is uded the purpose of teaching and learning.



Summary

In the previous section we have seen how the vanwgelsof SLA came short of

providing a complete theory that addresses all the issues in language acquisition. Most

of these theories focused on teguistic aspect of acquisition, and many of them

saw acquisition as a binary system of deilt
reality can help to explain basic issues in linguistics theory that are needed for a better
understanding of language cagsition in general. However, as language is not a

separate entity of the human being, it is affected by other external and internal factors

that reside outside the linguistic world of the learner. To explore IL through these

perspectives, a different @atigm has to be applied.



Sectionll A Different Paradigm: Away from Dichotomies

Introduction

Previous SLA theories usuallya® learning as an individual process that takes place
inside the | earnerdés fAbl ack bobapmnedilResearct
that box between the input and the output stages, mainly through psychological
mechanisms (e.g. Dulay el., 1982. Universal Grammar theories SLA (e.g.

White, 1989) perceived these mechanisms as being universal and wmithte

language faglty responsible for learning. Cognitive approaches saw a more general

learning mechanism being applied in the learning process (e.g. Corder, 1967;

Selinker, 1972).

Other researchers have focused on the language learner and studied how learner
differencesmight affect language learninge.g. Gardner, 1985). These differences
were perceived as being fixed characteristics and included traits as language aptitude,
learning style and motivation. These traits influence the outcome of the language, but
the uniersal developmental path remains the same. Some researchers have also
investigated social and cultural factors (e.g. Schumann, 1978), but these \fia®rs

not taken as having a big influence on language leayr@higough this is not tryes

we will seeat the conclusion of the research

Prior linguistic experience and its contribution to language learning got the attention
of researchers in the 1980s. Krashen 2)98troduced the notion of comprehensible

input as being crucial in language learningpwever, Swain (1985) claimed that



output also played an important role in the learning process; learners need to produce
language to learn. These two approaches to language looked at the interaction
between the learner and the language being learned. t@sarchers combined both

input and output in the learning process and investigated ways of how negotiation of
meaning with the interlocutor could make input and out comprehensible (e.g. Ellis,

1990; Swain, 1985)Both the Input and Output theoriesquirethat extra step, #t

i+1l, to be effective, a reminder o ygot skyads (1978) 6zone
d e v e |l o, pvheegentihedlearner acquires new knowledge through the help of a
caregivey someone who is more knowledgeable. This latter paradigm of
understandinganguage acquisition reflects the multitude of factors that play a role in

the | earning process, and that things do n

learner.

These latest trends, althoutifey have stressed interaction as an important faaoto
language learning, have not emphasised enough the social aspect in it. Recently, more
voices have been heard against the simplicity in which language learning is being
perceived. The cognitive, individualistic assumptions of earlier research over
simplified the learning process by excluding other complex and interpretive factors
that existed in it, such as critical discourse analysis and critical sociolinguistics (e.qg.
Firth and Wagner, 1997 and Rampton, 1991, 1995); feministstrasttural theory
(Norton, 2000) and socicultural theory (Lantolf, 2000; van Lier 2000). This latest
trend puts the notion of SLA as a more complex process than ever before. The effect
of such a trend, which is influenced by Vygotskian and Bakhtinian views, puts more
emphas on the social nature of self and the sociality of learning (e.g. Davis, 1995;

Toohey, 19982000).



Bakhtin (1984) argues that discourse and meaning are fundamentally social and that

learning takes place when the learner transforms the language dahénentotheir

own:
AWor ds ar e, I nitially, the otherds words,
Gradually, these O6alien wordsd change, di
wordso until t hey ar e tdrséBakhtin,ol®8hecitedinnt o & o1

Smolka et al., 1995:181)

Bakhtin stresses the situatedness of language in particular social, historical, cultural,

and economic environments. Vygotsky (1978) sees learning as taking place with

others, and he views thafrsition between the two planes as a dialogic process in the
6zone of proximal developmentod6 described a:
The distance between the actual development level as determined by independent
problem solving and the level of potential development as determimedgkh

problem solving under adult guidance or in collaboration with more capable geers

86).

Learning, therefore, takes place not just through dialogue, but particularly through

di alogue with Oexpertsao, whet hertomdul ts o
according to this view, is mediated by culturally constructeefaatis, which include
technical and psychological tool s. Lantoff
that, just as they use technical tools for manipulating their environmemtiepese

psychological tools for directing and controlling their physical and mental behaviour.

Both Bakhtin and Vygotsky are seminal in current saittural theorists that see

learning as located in social interactional processes, and language lesrning



particular as a socialisation process that leads to knowledge through interaction with

more expert others. Lave and Wenger 0s, (19
theory focuses on the relationship between learning and situated social sitaations
conceptualises the learning process as one of participation in a community of practice.
Knowledge, according to this theory, is located within the community, which is a

shared history of learning, involving relations of mutual engagement, negoti&on

joint enterprise, and the development of a shared repertoire (Wenger, 1998). Through
interaction in society, the social roles of its members change, while their
understanding and knowledgeable skills develop. For learning to take place, learners

shoutl have access to practice, rather than to instruction.

Lave and Wenger (1991) see learning and identity as inseparable. Moving toward full
participation in practice involves becoming part of the community and developing a
sense of identity as a masteagtitioner. This, Lave and &/ger (ibid.) acknowledge,

requires changes in cultural identity and social relations.

2.2.1Cultural and Sociepolitical Issues regardingCrosslinguistic Influences

Since crossinguistic influences carry on with them mattgan the linguistic factor,

such influences are also the source of a lotgen issue of cultural and even socio

political effects. The new words that travel from one language into the other,
especially when such a transfer follows the rule of culturdisaiepolitical gravity,
moving from the higkst at us | anguage and culture, whi
into the lowstatus language and culture of the minoritthese words do not

ameliorate the low status of their language, as some psslwdatedbelieve, but



rather disintegrate the centurelsl heritage of that language and culture. Thisas
justanact of linguistic transfer; there is much more to it than a quick look can yield;

what is at stake here is the heritage of a whole nation.

In the case of Hebrew and Arabic crasfluence, where Hebrew is the high

| anguage and culture of the majority, mo st

into Arabic were words that dealt with aspects of everyday life:stateon, medical

cente, police, tain, orangguice, salary, tax, national insurane@jue added taxcity

names, etc. These words have penetrated Arabic in such a way that people made all
the linguistic adjustments necessary to conceal their foreign state. Such adjustments
included appting morphaesyntactic rules on them, including number and gender, in
addition to certain phonetiand cosmetic alterations so that no trace of their origin
would be discovere(Zuckerman 2003)in such a case, what starts as just a few cases

of limited words travdéling over linguistic bordersbecomes a feature of yahother

local dialect of Arabic. Dialects in Arabic have long stopped being a linguistic issue;
today, there are clear cultural and sepaditical implications attached to them. There

isthedanger of | osing oneds mother tongue,

Hebrew, which is going through a similar process regarding other Western languages,
seems very selective to which words and expressions can or cannot travel through its
high-security borders; cursein Arabic were the first thhe accepted intéiebrew,
although they did not go through the adjustments to cover their origin. Cursesare s

without paying attention to gender or number; the same expression is used with all.

Co



From the Colloquial language t he ef f ect i's now starting
written MSA. From personal communications with local researchers of Arabic, | have

been shown a few cases of transfer, where the word was written using the Arabic
alphabet and subjected to the syntadtirules of the language. The dilemma these
researchers are facing is what to do in
researcherds expression, from weakening Ar

Arabs in Israel are living through, their feaeemustified.

Being bilingual, and conser vis@agninooity e 0 S mo t
language, has its benefits for each of the three interactive aspects of language, culture

and sociepolitics.

There are advantages for becoming bilingual.eBesh showgCorson, 1998: 162)
that bilingualpeople perform better thanonolingua) on divergent thinking test; they
have some advantages in their analytical orientation to language; they show some
increased social sensitivity in situations requiringbaé communication, and they

have some advantages in thinking clearly and in analytical functioning.

These advantagebecome even more significaiwhen we look back at the
multicultural society in which we live. There have been some attempts for bilingual
Kindergartens in Israel and sonteevision programs, mostly for teenagers, which
used both Arabic and Hebrew with subtitles for the other language, but these
programs were broadcast the Arabic section, so they were meant more as an

integrative gesturen the part of the Arabs into Jewish soci€eiis is still far from



having proper bilingual education, such as the case in the immersion classes in

Canada.

Cummins and Swain (198&ited in Corson. 1998:162), provided a guide to the
research in biligual education, which gives strong evidence that quality bilingual
programs have been influential in developing language skills and building academic
achievement generally. They also show that older learners have advantages over
younger ones in some resgga@nd, most importantly for our case, they conclude that

a quality bilingual program will support and aid development in the first language.
The implication of such views is that a high level of proficiency in both languages is
likely to be an intellectal advantage to children in all subjects, when compared with
monolingual classmates; in social situations where there is likely to be serious erosion
of the first (minority) language, then that language needs maintaining if academic
performance is not tauffer, and that high level second language proficiency depends

on well developed first language proficiency.

2.2.21dentity and Education

In order to better explore the subject of identity among the APIs and why it is related
to their school lives, onkas to look at the way other cultures and countries have

treated this issue.

The Runnymede Trust, in its publication
Identity, Society (1993:13), talks about the difficult tasks teachers and schools have in

dealirg with their responsibilities in a multicultural society where equality is to be

i



preserved. Under the objectives discussed to carry out such a scheme of equality, the
publication puts emphasis not only on learning about diversity but also on values and
corcerns which different communities and cultures have in common. The suggested
scheme of objectives is divided into three groups: knowledge and understanding,

skills and attitudes.

The first part talks about the required types of knowledge to achievétggDae of
the types is fdAknowledge of the history a
traditions, and of the ways in which thes:s

personal(bidd3®ntity. o

Under skill s, we find e ef olol cowmiendgs: ofwanb i
traditions, including the traditions of m &
and dnability to analyse and criticise fea

instances of prejudice, intolerance and discrimination

As for attitudes, we have dAwillingness to
traditions, and therefore willingness to
and Awillingness to accept reasonabl e an

tens ons 0.

Onewould be naive to believe that such objectives are fulfilled by individuals of both
the majority and the minority groups, but the mere fact that they are stated as a clear
education policy is a good enough basis to realise that we live \ifithedfit cultures,

and more importantly, that we can learn from them. The APIs are not encouraged to



express their own feelings about the discrimination they face on a daily basis, neither
do they have the ability to analyse and criticise prejudice wherfdle it. Unlike the
Jewish sector, where pupils can freely talk about their identity and national interest,
such talk within the school igiewed as unwiselt is not supported neither by the
teachers nor by the principals, not as long as the secuntge® have a say of who
canbecome a principal or not in public schools (Mari, 1978:64)pils may feel the
reluctance of their teachers to engage in such istm®over most Arab pupils still
attend traditional schools, where principals and teacheld a high authoritarian
position (Khatab and Yair, 199%yhich is not conducive to open dehaktowever,

they still find ways to express their identity, either by engraving the Palestinian flag
on their desks, or by doing the same with Israeli symbbolg, this time by
misrepresenting them. In the English literature program taught in schools, the essay
AMy Dungeon Sh dBaldwi,,is abfgvourteabaesse it talks about

common issues of discrimination against the blacks in the United Statessodtite

To conclude this section, the issue of identity is not a unique problem of the APIs; it is
rather a common problem of many minorities. The only difference is that, unlike other
countries, Il srael has not TheAPls drevstililseen hi s t e

by many as secondasscitizens and they have to besatedas such.

2.23 TeachersasResearchers

Researching oneds practice in such a compl
acquisition is not yet fully revealed, éithe variables involved are numerous, requires
the researcher to be very clear in terms of what is being studied. The setting of

boundaries cannot be stressed enough. In addition, there has been alkirsioof of



roles between researchers and teacheesearchers produce and teachers receive.

Much of the earlier research done for pedagogical regdanses, 1998as seen as

flawed according to the standards set by the academia to what research should be like.

The acceptance of teacheesearcherssa 6r eal 6 researchers (S
especially by those who follow the talewn, positivist paradigms. The problem lies

in the way each side perceives reality and how it could be understood. As Kincheloe
(2003:14) argues A[ t] hivwe andewsrk ns muah towhi c h h
multifaceted, complicated, and culturally diverse for the implementation of universal
approaches to professional practiceo. Thi s

each side will fight for their beliefs in what constituteality.

A more realistic way of looking at the controversy is probably through the eyes of a
practitioner researcher who is aware of the standards of academic research. This
researcher already has an advantage over
investigation in thathat they area part of the same phenomentirey want to

investigate. The issue is, therefore, how this rich knowledge can be manipulated in
sucha way that the practitioner does not fall for the same misconception that reality

resides intheir world only. The practitioner researcher has to accept the fact that the

way this reality is brought to lighs dependent oits acceptance by others; the non
positivists have to Oreasond withvetohe posi
re-evaluate their sense of what reality is. This is a long process whose outcome does

not have to be the winning of one side over the other. Both trends will hawexist

Here again, dichotomies create a problem rather than solve one. More of the
methodological constraints on practitiofersed researclare dealt with in the

following chapter.



The following sectiordiscusgsthe conceptual framework ants boundaries in this

world of vibratingreality. One thing is clear though h e A Rilbreié avibrhting
phenomenonthe IL vibrates asa developmental language that changes continuously;

the learners live in a fluid socjoolitical situation; the theoretical perspectives still

lack a real theory that can explain what SLA is, thus thiegate as well, and, finally,

the reality under which the APl s06 I L is in

groups of experts who claim that there is only one way of beholding rehétyway.

2.2 4 Conceptual Framework

Maxwell, (1996:37) defes the conceptual framework as a concept map; a picture of
the territory the researcher wants to study, not of the study itself. It is a visual display

of the researcherés current working theory

Glatthorn, (1998:870explains the source of conceptfiakr a me wor k s : AA conc
framework is typically developed from theory. It identifies the concepts included in a
complex phenomenon and shows their relationships. The relationships are often

presented visually in a flowchart, web diagranother type ofé h e mat a o .

The benefits of using a conceptual framework are stated in Robson (1993150
ADevel oping a conceptual framewor k forces
you are doing. It also helps you to be selectiveclécide which are the importa

features; which relationships are likely to be of importance or meaning; and hence,

what data you are going to collect and ana



May (1993:20)perceivesthe conceptual framework :asThi& idea of theory, or the
ability to interpret and understandettindings of research within a conceptual
framework which makes O6sensed of the dat a,

the systematic study of a particular phenoareno

Finally, Del amont (1992:16) sees AThe defy
concepts (as) what separates social science from journalism, and it is therefore

essenti al to find some form somewhere. 0

Being a practitioner researcher, my conceptual framework has developed as a
combination of my readings of SLfsodels my own experiene and observation, and
from reflecting on reading, experience and the development of assumptions regarding

my own practice as a teacher of English as a Foreign Language.

There is a relation between the research approach and the function of the conceptual
framework (Punch, 2000:29, 55, 71). Sinkks research combines both inductive and

deductive methodghe conceptual framework was modified at each stage to reflect

the needs of the different research approatteishave beensed. At the first stage

of my research, | mainly looked at the limjia s pect s of the API sO
collecting the data, | noticed that one of the respondents, who lived in a mixed
JewishArab city, had given an answer typical of the Jewish learners of English.

When | decided tdnvestigate this phenomenon further, by applying a deductive
approach with a wider sample, | was faced yet with further data that pointed to factors
beyond the languagaulture issue. After having read more about it, | decided to

investigate the issue, depth, with my origial sample of the longitudinal study. Only



when | hadperformedthis latest stagedid | see thecompletepicture, which had

evolved in stages. The inclusion of additional layers to the conceptual framework

made some prior theories lesslevant, so | excluded them from the conceptual
framework, while at the same time modifying and adding relevant ones. The decision

of which variables to include in the conceptual framework was thus made as the
research developed. My original frameworkpeel me do the initial stage of the

inductive research. From there, | turned into the completely different deductive
approach, using a quantitative methadctollecting and analysing the data. After the
O0sirdemadd phenomenon had dbedewyoriginalvingistive gat ed,
research, not before having changed my research criteria in that section. | have
discoveredhat the combination of both methodologies, the mixing of two paradigms

that were worlds apart, h a veemicltoemagreeadd me e x p
metalevels. The same conceptual framework has also helped me in designing my
research, choosing the sample, selecting the data and analysing them as factual,
interpretive and conceptual findings. It is on this third level, the conddptted that

this thesis resides.

| will relate to the conceptual framework in the following chapter when | talk about
the research design and considerations. | will also depend on it in my conclusion

chapter to show how my evidenicasderived from the dta.

The variables that are included in my conceptual framework ardDj8geam 1):
a. The learnerresearcheand IL, being one.
b. The linguistic factors affecting IL: prior linguistic knowledge (Diglossic L1;

L2), transfer and classroom instruction.



c. The cutural factors: attitudes of the respondents and their surroundings to the
language and culture of the TL, motivation and cultural tensions.

d. The sociepolitical factors: the identity crisis, the APIs minority sta@sdthe
attitude of the respondentswards the governmeiits t r eat ment of
According to a recent poll carried out by Adala Institute, 94% of the Arabs do
not trust governmental institutions. One of the major issues that need a more
active interference from the government is educatiaa(etz Newspaper)

e. The threedimensional model displayed in Diagramvihich shows that each
one of the three factors createsilbration in the state of the learnand IL,
due to the tensions it generates. The optimum state for the learneatts lire
that space where these tensions are at their weakest. This is the space where
the learner manages to resolve some of these tensions, thus weakening their

negativeeffect on their learning of English, or any other subject in fact.



DIAGRAM T 1

CONCEPTUAL FRAMEWORK

Cultural
Dimension /

Linguistic
Dimension

Sociopolitical
Dimension

L=Learner; T=Teacher; IL= Interlanguag€&he dotted line indicates that the whole system is

dynanic and in motior(vibrating).

The three dimensions affect the learribe teache(being a learnerimself) and

t he | e aonthreerdetets: | L

a. The micro level: each dimension affects the learner/ teacher / IL
separately.
This provides the factual fiings of the research.

b. The macro level: each two dimensions affect the learner / teacher / IL
together.
This provides the interpretive findings of the research.

c. The meta level: all three dimensions affect the learner / teacher / IL together.

This provide the conceptual findings of the research.



Summary

This chaptehascovered the relevar8LA theories and models that deal with the
three aspects of language mentioned in the conceptual framewtdnd can be
noticed in this theoretical perspectivethat the latest theories and models have
stressed the social aspects much more than the earlier onessasioHanguage
learning more of a linguistic issue. The sepualitical issue has not had its share
in these theories. It is in this contexttthiis research is carried out; the case of
the APIs, where a gap in knowledge exists regardingntieeaction of thethree
aspects. Byoridging this gapthis researcltontributes to knowledge in the field

of learning English as a Foreign Language irtipalar, andin Second Language

Acquisitionin general.

The following chapter deslwith the research methodologies followed in the

research.



CHAPTER THREE

Research Methodology

Introduction

This chaptediscusgsthe methodological perspectives ey have beedetermined

by the conceptual framework. Since the main research is inductive and theory
grounded, the methodological framework could not be set in advance; only general
attributes could be set. Momf the framework evolved as the research developed.
When a new path had to be followed, the framework had to change. Up to a certain
point in the research, the framework whexible enough tdit all the changes that

took place in the research. Howeveertain items of the framework, including
methods, had already been set before the data collection started. This included the
decision of using a longitudinal research, the type of data to be collected for error
analysis, the sample, the use of a casgysteic. What was added later, mainly issues
related to the crossectional study, required changes in certain methods and tools.
What is to be emphasized here is the fact that carrying out such a complex research is
a cyclical process that takes the reskear into revisiting and modifying the original

plan with whichit hadstarted.

The chapter stastby considering the notions of paradigms and how the researcher
perceives ontology and epistemology. Paradigms are used as an umbrella under which
thereearch takes pl ace. They are similar

narrator tells the story and understands the reality of the characters. The application of



the conceptual framework under the chosen paradigms sets the colours and texture of

the falsic from which this reality is beheld.

The research design explaithe considerations that were taken in the decision
making stage. The fieldwork section cové¢he sample, data collection and data

analysis.

Section | Methodological Perspectives

3.1.1 Paradigms

Research paradi gms, which are fAa network o
worl d and of the functi onand tbdyarerusuglly ar cher s
categorised as positivist and apgsitivist. Among the amnpositivist, thee is the

interpretive paradigm, which is the one applied in the qualitative part of the research.

According to Basseythe main difference between the two paradigms is in the way

each perceives real i ty,; to theatpxstsi ti vi st
indepeneéntly of people. The interpretive paradigm, on the other hand, sees reality as

a construct in the human mind. NRnPeopl e per
which are often si mil a(Basdey 1990)5othee caploee s s ar i |
different interpretations of what is real. In this paradigm, the observers are part of the

world they observe, and by observing, they may change what they are trying to
observe. To the positivist, however, the world is rational; discoveries tiwteality

of the world can be expressed as factual statements.



Language, to the positivists, I's fAan agr eeé
(Bassey, ibidwhile the interpretive sees languageapproximatelythe same agreed
Ssystem, Bferent people may haviedsome differences in their meanings, in
consequence, the sharing of accounts of what has been observed is always to some

extent pirBadsdyebmdpt i c 0O

While the purpose of research in both paradigms is to describe and umdi¢hsta

phenomena of the world, they differ in the degree of certainty in which they perceive

the outcome of this understanding: to the
one to explain how particular events occur andremictwhat will be theoutcome of

fut ur e aaw dialicgide interpretive is much less surethemi [ 1 ]t may
offer possibilites but no certainties, as to what ma

(@uthorps italics

The following chart summarises the differendetween two paradigms: positivist
and phenomenological (Trafford, 2000):

Chart 2 Differences between Paradigms

Positivist Paradigm Phenomenological
Basic Beliefs: . The world is external and . The world is socially constructed and
objective subjective
. Observer is independent . Observer is part of what is observed
. Science is value free . Science is driven by human interests
Researcher . focus on facts . focus on meaning
. look for causality and . try to understand what is
would: fundamental laws happening
. reduce phenomena to simplest | . look at the totality of each
elements situation
. formulate hypotheses and then | . develop ideas through induction from datg
test them
Preferred . operationalising concepts so tha . using multiple methods to establish views
they can beneasured phenomena
methods . analyzing data from large sampl| . small samples investigated in depth and /
. expressing findings over time
include: guantitatively . expressing findings through values, belief
feelings ad perceptions.




Choosing a specific paradigm affects the research approach, which can be qualitative
or quantitative. The difference between qualitative and quantitative methods reflects
the main differences in how each paradigm perceives epistemolbgyfollowing

table given in Cohen et al (20®72), summarises these differences:

Chart 3 Differences betweerQualitative and Quantitative Approaches to

Research

Quantitative Approaches

Qualitative Approaches

Numbers

Words

Predetermined, given

Openended, responsive

Measuring Capturing uniqueness
Shortterm, intermittent Long-term, continuous
Comparing Capturing particularity
Correlating Evaluating
Frequencies Individuality

Formality Informality

Looking at Looking for
Regularities Uniqueness
Description Explanation

Objective facts Subjective facts
Describing Interpreting

Looking in from the outside

Looking from the inside

Structured

Unstructured

Statistical

Ethnographic, illuminative

Each one of the above approaches seems to live on the opposite side of the other.
However, certain criteria of each can travel from the one to the other, where,

according to the nature of the resdm a combination of both can become possible.



Section Il ResearchDesignConsiderations

3.2.1 ConsiderationsRegarding theNature of the Research

The researchliscusseghe Interlanguage of the A®learning English as a foreign
language. Themethod used to investigate their Interlanguage is through EA. The
research is not going to develop an SinAde| but will rather investigate the learner
language of the respondents. Through this analysis, the reseasdtigatesthe
stages of language Weopment as perceived by the deviatiomsde by thdearners

in order to identify certain patterns that might characterise their language as a group
sharing the same L1; so, in addition to the individual profile for each learnerjghere
alsoa collectve one, since they all belong to the same people, culture and language,
Arabic. But again, they are Arabs who live in Israel with all the social, economic and
political implications that derive from éwsituation, and which clearly reflect on their
learning environment. In addition, the research attenptexplain the external and

internal factors that affetheshapinpof t he partici pantsd I nter]

The choice of a case study to present the data requires special considerations to be
taken into acount, and these are discussed in the followction. Howeveithe use

of triangulation is essential in this case, since we need to gain rich and deep data in
order to understand the research phenomenon of Interlanguage. The methodological

perspectivesf triangulation will also be discussed in the following chapter.

The researchs inductive in nature and itombinesqualitative and quantitative

methodlogies In terms of validity and reliability issuesyy researchs high on



validity, low on reliabiity, due to the nature of case studies and the use of
triangulation. However, therés also a crosssectional study whose aim is to
investigatethe API® Interlanguagesynchronically in contrast to thediachronic
nature ofthe longitudinal study. This cgolemenary researchis deductive and use
guantitative methodsind is high on reliability, low on validity. Compamg the
participants in the longitudinatudy with those who are at similavels in the cross
sectional studywould shed light on the sirarities between the two groups, thus

strengtheninghe generalisability issue of the findings.

3.2.1.1 Learners andInterlanguage

The conceptual framework discussed at the
IL at the focus of the search. The nature of the IL (Selinker, 1972) is that it is
developmental thus chaing all the time. To capture the reality of something which

is in motion you can do one of two things: either to move along with it over time, or

to O6i mmobi lnigsed® G 4n abpys htoa kdi o f it The i mpl
requires the application of longitudinal research, while the second requires a cross
sectional study. The advantages and disadvantages of each choice can be set only
through the paradigm adopted the researcher. However, the application of both

choices should guarantee an almost complete, thorough picture of the phenomenon

under investigation, in our case, IL. | have decided to use both choices, using both

paradigms and both research methods disati above.

Using two opposing paradigms in the same research is paradoxical. How can the

researcher live in both worlds and represent them simultaneously? What implications



does this double identity have on the research as a whole? And finally, since the
research investigates IL as a mic@smos of tensions, is the researcher not adding to

these tensions by applying a paradoxical approach?

The decision to use both paradigms, and thus both methods to reseductive

(qualitativg and deductive Quantitative), did not exist in the primary design of the

research. The ideaasthento use a single, inductive approach, qualitative method,
interpretive paradigm to exploring the AP
collecting the data, | came acrossextain linguistically marked phenomerichat

made me decide to further investigate the phenomenon. Additional observation of

similar phenomena, coupled with further reading about dnogaistic influences and

reflecting about the issue, uncovered amdimension that had to be includedthe

conceptual framework: the soemlitical aspect.Having excounteed unexpected

phenomena in the inductiveart hasenricha the research in that iasled to

investigaton ofnew, unplanned paths.

The main resarch is still the longitudinal one, where depth and richness of the data
and its analysis are sought. The choice of a case study as a research method is in
accordance with the arpiositivist paradigm, which sees reality as being individually
represented \othe participants. The language under investigation, IL, is also-multi
layered ane&encompassesiuch more thajustthe linguistic aspect. The inseparability

of the language from the learner, being the means through \egtcan express

“The structure under discussion is that osfinusing th
Engl i sh, the word is singular, whereas in Hebrew i
common among Hebrew speakers as a case oflingssstic influence from L1, Hebrew. The use of

such an utterance by a native speaker of Aredicindicate that it is Hebrew, not Arabic, which is the

source of transfer. Since the participant lived in a mixed Jefvighic city, | decided to investigate the

phenomenon further and see what other effects living in a particular seiignthe APs 6 | L.



theirinner really, is yet another reason why certain paradigms are more convenient to
exploring this reality than others. Language is much more than the linguistic
representation of this reality; it is the cultural and sgmbtical aspects as wello

gain appreciatio of the particularity of the phenomenon under investigation, a non

positivist paradigm has been applied.

The secondary research, which took a 6snap
time and placehad a different focus. Taking a cressction ad investigating it
synchronicallymeant that several variables had to be included in the design. While

the longitudinal research looked for specificities, ¢hesssectionlooked for patterns

and generalisability; the sample was much larger, the datatavgeted to investigate

certain linguistic and cultural phenomena, but these data were shallow, low on
validity. The main aim of investigating IL in this part was to look for patterns that
could explain the linguistic and cultural behaviours of the learwbo share the same

L1 and live under the same general circumstandesvever, when it comes to the
method of data collecting and the nature of the study as a whole, this is a completely
different paradigm, wherthe realitysoughtwa s 06 o ut dxteresat veoddThen t h e
respondents had no faces, they were more subjects used to carry out the research than
participants who had names aimdividual identities The data were formalised in a

way to be measured, rather than interpreted. Quantified datausenleto present the

facts focused on. It was a different paradigm altogether. However, after having taken
this unplanned route, the research went lmbi terra firma, where the researcher, as

a practitioner, carried out his research. The -sidek the research explored was a

triangulation tool used in the case study in terms of methodology and data collection.



Diagram 2 given in Trafford (2000), explains graphically the design of the research:

Diagram 2

MODELLING THE RESEARCH PROCESS

CONCEPTUAL FRAMEWORK
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FOCAL THEORY
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Observations | Questions
Hypotheses
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3.2.2 Considerations Regarding Practitionetbased Research

When doing practitioner research, the following issues have to be taken into
consideration regarding the research design; they are criticdheindecisions

regarding the methodologies to be used and the collection and analysis of data as well.

Practitioner research, according ® Schutter and Yopo (198@&8 cited in Anderson
et al (1994:17)has the following general characteristics of ipgratory research
1 The point of departure for participatory research is a vision of social
events as contextualized by matzweel social forces.
1 Social processes and structures are understood within a historical
context.
1 Theory and practice are integrate
1 The subjecbbject relationship is transformed into a subjsabject
relationship through dialogue.
1 Research and action (including education itself) become a single
process.
1 The community and researcher together produce critical knowledge
aimed at so@l transfer.
1 The results of research are immediately applied to a concrete

situation.

Except for the last two, which have to do more with the application of the research,
the rest have clear implications on the research and the way it should be aatiried o
The difference between this paradigm and positiisrepeatedlyemphasised so that

the standards applied on this kind of resegsamradigmwill not be the same as



positiviam. Practitioner research differs from academic reseditth.main difference

between the two is that the practitioner research represents insider or local knowledge

about a setting. An observer can spend months studying a class settithgytmatn

never acquire the tacit knowledge that the teacher has on that class. This,rhoweve

does not mean that turning this knowledge into an explicit form is an easy task. The
subjectivity in which the practitioner lives makes it difiit forthemt o fAist ep back:
and take a dispassionate look at the setting. This issue has to be cleadgextidrel

considered, especially in the research design. As mentioned before, without a proper

setting of boundaries to the research, the inside reality of this world will never be

displayedcorrectly

3.2.3 Choosing aCase Study

The main factor that chacterises the various definitions of a case study is that of the
Azooming ino effect. A case study is HfAan
i nst ahdekan, denkins and Kemmis, 1983:3). For MacDonald and Walker
(1977:181)i t Theexarmm at i on of an .Wisent(l®TOrl48)gives act i on
a more detailed definition that closely fits the aim of thisresedrdh pr ocess whi ¢
tries to describe and analyse some entity in qualitative, complex and comprehensive

terms not infrequently as t unf ol ds over a period of tin
adds the factor of explanation and anal ysi
in contexto. T h Merridaa (L98&2il)tincludes bath thve ehoicebayd

i nt er pr et aAniirdensivd, hobistico descriptiofi and analysis of a single

instance, phenomenon, or social anit



Case study research can be based upon single or multiple cases, which may be:
a. Exploratory: defining questions for further investigation or determining
parameters of the issues.
b. Descriptive: simple account of the issues under investigation, presentation of
fact, or personal accounts of events.

c. Explanatory: explaining causality between variables.

In my situation the research is based upon multiple cased, tae cases are
explanatory. This type may be used to test hypotheses and can facilitate the testing
with a rich and extensive data collection effort, including qualitative and quantitative

evidence (Yin, 193).

The purposes of case studies are:
a. to arrive at a comprehensive understanding of the groups under study; and
b. to develop general theoretical statements about regularities in a social
structure and process (Becker, 1968:233). InSiwration these regularities

are the variations that take plandahe Interlanguage of the respondents.

There arecertain paradigmsghat have to be taken into consideration concerning the
nature of the social world and the way in which it may be investigated. These
paradigmsoncern:
a. the very essence of the phenomander investigation;
b. the grounds of knowledge and how individuals understand the world and
communicate this as knowledge to others;

c. the relationship between individuals and their environment



Depending upon how these sets of assumptions are combineesearcher may

seek universalruthswhich explain and govern the reality which is being observed.
Alternatively, the researcher may seek an understanding of the way individuals create,
modify and interpret the world in which they find themselves (Buared Morgan,

1979).

Choosing a case study as an approachesearchhas its advantages. In such an
approach, the method or the data collected are not the key features, it is rather the
emphasis given by the researcher to providing an understanding pfottesses as

they occur in their respective contests. The insights gained by the reader when this is

achieved might not occur otherwise.

In our case, the ABIform a special group of learners, in some cases similar to, but
also, different from all othelearners. It is by setting the boundaries around places,
times and events, as Ragin and Becker (1992) put it, that the researcher is able to
provide explanations of variabt@iented activity, and allow a gradual appreciation of

the situation. In the longidinal study, the boundaries have been set to include the
school in the Arab village where the activity of learning tgiace for two and a half
years, with 2Jparticipantsvho are in contact with the researcher almost three times a

week. It is this chice of placetime and events that can help us better understand the

| earning processes that go on inside these



3.2.3.1Triangulation

In the research design section, it was decided that triangulation would be used in this
cae study so that more reliable information could be obtained in a variety of

methods.

Whil e case st inmdidet® lodkzabonennstangeim a classoom
triangul ation fizooms outo to ensure that t
persgctive. Thus, the research significance of triangulation is that it deepens

understanding of phenomena and situations through accessing multiple perspectives.

Denzin (1970:3) insists on the multiplicity of methods to be used in empirical events:

A € . t § enpirical events must be examined from the vantage provided by as many

met hods a McNpf¢19%:B4boin theé ather handimits triangulation to the

use of a minimum of three independent sources. The stress here should probably be

more on the idependence of factors, rather than the number of sources. Maxwell
(1996: 75) combines both definitions, wi t ho
is the collecting of information from a diverse range of individuals and settings, using

a variety of meth d sWhat is important here is that triangulation gives the researcher

the possibility to reduce bias or distortion due to a narrow focus, and strengthens
research design by cross checkingthiis way, it widens the base from which datee

drawnandii ncreases the researcherod6s confidence

resources.



The nature of case studies is that they assign boundaries on the research. Through
triangulation, the researcher can overcome the limitations of this single specific
method. Moreover, the data to be analysed richer, so that the chances that

consistency of findingslue to similarities of method are reduced.

3.2.3.2Issues of Validity and Reliability

When dealing with the issues of validity and reliability, caer@ssumptions are to be
checked. Mason (1996:2Z&) considers assumptions about validity from the

technical, ontological and epistemological viewpoints.

Technically, the data under investigation are complimentary in an organizational
sense. They coveifterent written genres of what the pupils learn so that they can be

reasonably associated one with another and compared.

Ontologically, in the longitudinal research, the subjectivist approach of Nominalism

to social science was applied. In this appro#oh,social world external to individual
cognition is made up of nothing more than names, concepts and labels that are used to
structure reality (Burlé and Morgan, 1985:2). The social realities that are being

comparedn thesecasa are thus similar.

Epistemologically, the aripositivist approach applied by the researcher indicates that
the world can only be understood from the point of view of the individuals, who are
directly involved in the activities which are to be stud{gdd). The different da

sources and methods can contribute to a coherent explanation of the research



guestion. The IL characteristics of the APIs are investigated from the same viewpoint

about epistemologyanti-positivism.

The main longitudinal research is inductive in natumgh on validity and lowon
reliability. The triangulation methods used in collecting the data and background

information about the respondents add tostihength of i validity.

As for the crossectional study, it is higbn reliability, lowon valdity. This is due to

the use of a deductive methodology that tests assumptions (hypotheses) through the
application of an objective methodology. This approach is reflected withisgread

of the respondentsd demogr aphfi280 Thesec k gr o u n
factors combine together to provide my methodological lagdf data collection

and its interpretation within this aspect in my research design.

Issues of generalisability and replicability are relevant in the quantitative constituents
of the researchGeneralisability was not an issue in the main longitudinal study.
However, representability of the smaller group of respondents to the bigger group of

the crosssection was checked.

Interms ofthdongi t udi nal r e s e ahhag ahdjfferanthcennotagon m O v a |
than that used in the cressctional study. For practitioner researchers, validity is
perceived as 6internal 6, whi ch i s gener a
i nferences drawn f al.pl994:Aja Extertal validity, be thes on et
ot her hand, refers to fihow wel/l theses inf

are transferable to other conteftsd).



Lincoln and Guba (1985), cited in Anders(®94), propose that the comparable
standard ofesB80r ust wmrrtehianppr opri ate for naf
trustworthiness involves the demonstration
data are credible or dAr i ngnmyregearch, lthave t ho s e
chosen the particgnts from the four demographic backgrounds that represent the

spread of the Arab population in Israel: Ay cities, Arabonly villages, Mixed

Arab-Jewish cities and the Bedouin Sector. In addition, the questionthairevas

used to collect the dataas designed in such a way that it did not so muchthest
participantsd knowledge of English, as it
demographic backgrounds, thus allowing for representability and transferability of

their situation into thevider population.

3.2.3.3 Generalisability:

Using a casestudy approachimposes constraints orissues of generalisability and
replication. These issues arise from the natural quality of case studies, and qualitative
research in general, which limit tlwentext, boundaries and the volume of evidence.

However, these issues are not as etediras they sound.

The fact that the results obtained from qualitative research cannot be generalised to
other contexts has been used as a means of frequent critgasmtat(Long, 1983b;

SeligerandShohamy, 1989 arsenFreemarandLong, 1991).

However, the issue of generalisability in quantitative research does not pass the test of

criticism on the grounds that the data had been quantified. As Lazarton (1995, 46



justly indicates, Aquanti fication of any
ot her contexts, nor does a | arge sampl e
must be carefully considered when statistical inferences are made. In radditio
although the vast majority of published studies in applied linguistics have employed

quantification, only a limited number of them have used large sample size.

Donomyer (1990, 181) shows that generalisability is a serious problem in almost all
thereearch conducted in this field. ARnEven
studies with huge, randomly selected samples cannot be applied directly to particular
individuals in particular situations. 0
generalisaon to accommodate individual idiosyncrasy, and at other times the whole

subject has to be ignored.

In our case, feelthat a combination of both types of research best servesiiext

and #uation under discussion. However, the quesbbrvhetherthe quantification

and the generalisabilty issue fit those standards assigned by researchers should not
always be the measure that indicates the quality of the research. Although the
characteristics of rigorous research require such a standard, we haeedalistic
enough to admit, as Donomoyer (1990) suggests, that matters of research are not just
abstract, epistemological issues about the way we view the;vloeldare also issues

of legitimacy and power. While theorists and researchers have theceson access

or to analyse large aggregates of data, many practitioners, especially teachers, deal
with individuals and do not have the same access. In other words, the characteristics
of rigorous research cannot be divorced from the political reaktresthe ideological

biases of our profession.

S

S

S

So



To conclude this argument, the choice of a research methodology can be evaluated as
being correct only when it succeadssening the purpose odnd explairthe research

itself, regardless of whether it ismdooversial or not. In this research, EA was used in
spite of the controversy in it; the sample of the 21 respondents in the case study is
sufficient in terms of the population under investigation, and the quantification of the
data in thedeductive Quantitative) research has also been carried out in a way that
provided the research with the patterns it was looking for. Moreover, the choice of the
schools and the pupils in tleductiveresearch, and the 280 respondemit® took

part in it, served the pugse of the research by helping to answer the research
guestios about the special characteristics of the ARVhether these numbers are
large enough to make generalisabitiyndenciesafe is not the main issue, in spite of

the significance of the popuian size.

The two research questionsave informed my compilation of the conceptual
framework by determining the factors that should be included in it: the lingual,
cultural and socigolitical. My choice of methods was therefore based upon the most
appropriate ways by which | could access and collect the data #ratneeded in
order to answer my research questiolsiong other methodsnithe longitudinal
research, Ineeded to access data that represent
developmental imature and at the same time representative of their written IL in
general, thus the decision to collect data at certain intervals, in different text formats.
This too determined the choice of the participathts,easy access to thenot only to
collectthe data, but also to seek clarificatifmm anyvagueness in thewriting, thus

the choice of the school where | teach. The cultural and -puoditical aspects

determined the design of questionnaires that investigated their cultural and socio



political backgrounds, thusivestigating theiattitudes toward the learning and use of
English and Hebrew, Western cultures and the relationship with the State, among
other factors. To better explore their IL, | carried omtical discourse analysis to

explorethe non linguistic aspectlat are reflected in their use of the language.

In the crosssectionalstudy, | designed a questionnaire to collect data on cross

l inguistic influences of the pupilsd | ingu
political attitudes in the vocabulary sectiofhe choice of the participants and their

respective schools and demographic backgrounds was also guided by the research
guestions and the coeptual framework. The participants in the crssstional

research hatb representhe different communities in the Arab sector, both Christian

and Moslem, urban and rurdlll of this was done while acknowledging the research
guestions that | ooked for the special <char
while keeping in mind the contribution to knowledge this research had to ptesent

the field of SLA. This determined the engagement in a specific type of literature
including SLA relevant theories, critical theory, Error Analysis and discourse

analysis. Transfewas also investigated both linguistically and socially. Finally, the
atmosphere in which the research weasried out was linguistically, culturally and
sociapolitically unstable due to the locality tiearea. This determined the paradigm

of antiposiivism in order to better explore the tensions that accompany the
participants in their daily livesand made the researcher perceive language learning as

a process of conflict resolution, as it is reflected in Diagram 1



3.2.4 Ethical Considerations

Since the research deals with human subjects, the relevant ethical considerations
published in the AAPU Ethics Guidelines fo
consideration, especially the issues concerning informed consent (paragraphs 25,26),
opennessand honesty (par. 27,29), right to withdraw without penalty (BaJ,

confidentiality and anonymity (par. 32,33,34), protection from harm (par. 35,36,37),

briefing and debriefing (paB8, 39) and reporting on ethical issues throughout (par.

43). The scholfand t he p a wasohtamdad befooerthe eesetrch started.

To protect anonymity, letters will be used instead of names.



Section Il Fieldwork

Introduction

The research deals with two kinds of data: data collected in the longitudinabsiaidy
thosein the crosssectional study. The first type gives us the possibility to look into
vari ati ons o diachromieallysvihere the stress i6 onlthe individual. The
crosssectionalstudy, however, gives us the possibility to look inte th of different
groupssynchronically allowing us to look for developmental patterns of the data
beyond the individual. While the first type allows us to understand the affective
factors that form the IL for each individual, the latter gives usasssectionof
samples of how this IL behaves within a certain group of leamfetse TL The
combination of both should help us characterise this languhgas being unique,
not only for each individual, but also for a group of individuals sharing time $4.,

in addition to the other affage factors, such as soefmlitics and the interaction

among the other languages in the country.

The Longitudinal Research

3.3.1ConsiderationsRegarding theL ongitudinal Study

In the design of the longitudal study, the following aspects were taken into
consideration:
a. The researchvas undertakein the classroom where the participants
and nonparticipants took part in the given tasks. Although the pupils

who asked about it where told that what they wereglevas part of



the research, the atmosphere of the whole class doing the task made
them feel that they were doing just another task, which would not be

graded.

. The nature of thelatacollected for analysisvas constrained by two
factors: first, itwas corfined to the written substance, due to reasons
discussedater. Second, the way English is taught is with the sole
purpose of helping the pupils pass the Bagrut exam, which psovide
them with the opportunity of pursuing an academic career. It has to be
staed clearly here that this teaching environment does not allow for
the language to progress naturally, and many aspects would not get the
attention they deserve. In such an environment, the teaching of the
language is divided according to the relative amt@nce of each of the
skills in the decisive Bagrut exam. The order of importance of the four
skills is reading, writing, speaking and listening. About 60% of the
mark is given to three reading comprehension passages. When pupils
get to grade 11, they stadealing more with strategies of how to
answer the questions in the Bagrut exam. Spesii@tegies and
techniquesare taught and praséid in order to help the pupils answer
correctly, or at least reduce the chances of making mistakes. With
such an aimin mind, it is clear that the learning environment is

artificial, especially when we deal with the™4nd 12" grades.

The data should be similar to that the pupils deal with in class so that they

produce a language under the same circumstancesateeysed to. This



guarantees familiarity with the material and adds to the natural setting of their
learning environment: on the one hand, the pupils will be dealing with their
familiar linguistic repertoires when they do a certain task, so the picture we
get of their Interlanguage will be representative of their present state of the
language. On the other hand, Hféectivefactors that can affect their output,
such as anxietyare minimised, because the daee collected under a

0r el ax e d ®acletyret, (1985) states that anxiety can be facilitating or
debilitating, depending on its degree. The type of anxiety which interests us
here is that which occurs inside the classroom, such as the worries about
being formally evaluated (test anxiety) atfg worries of looking foolish in
front of peers (social anxiety) (Macintyend Gardner, 1991;). Sparks and
Ganschow (cited in Maclntyre, 1995), however, posited that language aptitude
is the dominant factor in language learning success and regard languag

anxiety as a side effect.

. The main part of the research deals with the 21 respondents in the longitudinal
study. However, the way the dadee collected for EA does not shed enough
light on the other affective factors in the learning process sktpepils. All

the relevant data for EA avecollected in the written form, and although the
choice of this method was justified under the specific circumstance of this
research, it is stilinherentlylimited. The main factor that has to be dealt with
here is that the production of the written data allows the students to better
monitor ther task; their utterances are not intuitive, a factor which is very

useful when dealing with research that looks into planned action. This, of



course, stands in completentrast tothe natural setting of spoken data, but

this is not within the boundary, nor the aim of this research.

The variety of forms and genres of the data colleqtsking questions,
transl ations, essays, | et t data sovthatiift i ng é)
the pupil had a problem with one genre, or the opposite, if he orahgoad

in that specific form or genre, then the variety would guarantee a clearer
picture of the Interlanguage of the pupil than if the data were constrained to

one gar e onl y. Research has shown t hat
Interlanguage changes according to the nature of the task (Smith, 1992

Tarone, 1998

The collecting of background information and attitudes towards learning
English both at school and at homeas undertakenthrough a set of
guestionnaires that asked about a variety of related factors. Tharsstined
wasused to btain socieeconomic background information so tirateraction

among the various factors could later be investigated.

. Errors ae only a means of characterising the Interlanguage of the respondents.
The researcis not a corpus of the ARd®rrors; the corpuss a by-product of

it. A profile was created for each of the respondents which included the data
collected of them the errors, the analysis of the errors, personal and
background informatiorthe learning environment at school and at home and
other external and internal affecting factors such as motivation, acculturation,

learning style, etc.



3.3.1.1 Choosing the Sample

The subjects were chosen from th&' fade in one of the two schools where | teach.
The school chosen represents a much wider demographic variety of the Arab pupils in
Israel (more than 40 different Arab villages and cities). The pupils are all irsikisir

year of learning English and are at th@alntintermediate Bagrut level. In grade
eleven, some of the pupils will go to the advancedoift Bagrut. The pupils are 8
boys and 13 girls (out of 15 boys and 16 girls). Nineteen of the pupils lixealm

only villages and cities, and 2 in mixetewishArab cities. Thepupils of thisgrade

major in Physicsand arechosen according to the average of their grades in all
subjects, including English. Usually, an average grade of 85% is required, and for
most students, English is a factor that usually limits their average, so for many of

them the lowest grade is usually in English.

After the approvalof the school had beewbtained the nature and aim of the study
were explained to the f@yrade pup#, and a form was handed out explaining all the
ethical considerations involved in the studiwenty-one pupils obtained their
par ent s owithag ggnedform.l Ten pupils decided not to take part in the
researchsome of them mkang the decision on #ir own withouttelling their parents

aboutit.

Gaining access to the school and obtaining the permission was facilitated by the fact
that it was the school where | have been teaching for years, and the principal himself
was a Ph.D. candidate at theaéd. Furthermore, the school, being private, did not need

to obtain the Ministry of Educationods

perr



Finally, the fact that the participants were my students made it easy for them to accept
me and act freelyregardig t hei r deci si on whether to
permission was obtained within a week, and tarmal part of the research was thus,

completed.

3.3.1.2 Choosing the School

The school iwned by a private body, but follows the curriculof the Ministry of
Education. The school has a good educational reputation and many pupils attend it
although there are high schools in their own towns and villages. The administration
encourages teachers to pursue higher degrees, and many teacheihegsmcipal,

in particular, encourages research and the school is visited by many researchers in the
field of education. Generally, there is a facilitating atmosphere in this school and no
problems were encountered regarding granting permission {oaédrthe researclas

was mentioned earlier

Another factor which differentiates this school from others is the nutrition of the
national Palestinian identity among its pupils, but at the same time calling for
coexistence and mutual respect. The ownehefschool is a Catholic priest and has
received many international awards for his work in that field and he runs a study
centre for the thremonotheistiaeligions in the school. It is important to mention that

the school had lost one of its pupils iretOctober 2000 events, and tivadea great
impact on thormingof pupi |l sdé nati onal identity,

seen in thelatacollected for the research.

ma



3.3.1.3 Nature of the Data

The research material was chosen according togheenof the longitudinal study; on

the one hand, thdatahad to be similar in nature so that certain aspects could be
compared in order to chedkr gain in knowledgeOn the other handhey had to
coverdifferent genres so that they would provide aatgrof text types and represent
different learning tasksAlthough these tasks do not necessarily tap the same source
of linguistic knowledge, as Birdsong (1989:1t8edin Ellis 1994:613) suggests, the
results of one type of test may not be useful novjgling the concurrent validity of
another sourcenonethelessthey still provide important information regarding
developmental patterns in a variety of learning opportunities; a learner can be more

productive in certain types of texts than others.

The whole idea of using controlled data is also controverbiatch, Shirai and
Fantuzzi (1990) have pointed out to the dangerssiig themin that they might
mislead because the results they provide fail to generalise to other types of data.
However, sige the whole research is carried out in a controlled classroom situation,
where the language is dissected and assessed according to various subsystems, the
nature of the data used follows the general pattern of learning done in the learning
environment. A shownby Diagram 1 in the conceptual framewpitke whole
system is dynamic and developmental, so any agpettis explored can never
capture the whole picture of the learning environment since it is always in motion and
changing What this researchims to accomplish isan explomation of the learning
process within the boundaries of time, space and the surrounding affective factors.

Any change in one of the major constituents in this delicate equilibrium will lead to a



set of reactions that can chanigeth the process and the outcome of the learning
experience of the APIs. To quote Biodg ( 1 9 8 9 : 6 1 &¢h mathod icanriesi

with it impediments to the translation of data to théory

The tasks were chosen according to the syllahughtat school. Avery important
subject is that ofinterrogatives so one of thecollected samplessimulated an
interview where the respondents were asked to provide the questions. Another dealt
with informal letter writing; a third consisted of translating sentences frotoquial

Arabic into English; the fourth was essay writing, etc. Each sample had its own

rationale, and the idea was to test a varietyaviredearnt by the respondents.

As for the crossectional studythe questionnaire compriséslo parts

Thefirst part included dablethat had sentences in English, Arabic and Hebrew, and
the pupils were asked to translate each of the sentariogbe twootherlanguages.
Seven sentences were writterMiodern Standard Arabic (MSAjwo in Hebrew and

one inEnglish. The rationale behind this choice was that our pupils are still being
asked to translate, from and into English. Those pupils who live in mixed cities and
are regularly exposed to Hebrew might face interference from L1, L2 and also L3.
MSA was chosn because it is the medium used for written Arabic. As learners of a
foreign language with a diglossic situatiohab pupilsusually proces<olloquial
Arabic in speaking antMSA in writing and readingThis unique situation does not
always help thelearer s of a f oreign | anguage when ¢t}
mother tongue as a learnir@y communication strategy. The mixing of both varieties

in the pupil bés L1 repertoire has the effec



domains of High vsLow Varieties pupils confuse the colloquial meaning of a word

as being the cl assical meaning and vVvice
is deteriorating and this affects their reading comprehension abilities in L1 and any
other foreign languagthat they learn. Through my present experience as an English
teacher, and my previous one as a teacher of Arabic, | have come across many cases
where pupils had to get help understanding the Arabic translation in their bilingual

EnglishEnglish- Arabic dictionaries.

The idea of using translation in elicited deg@ontroverml. After all, the controversy
around EA as a whole had to deal wtthindividual constituents, and translation was

one of them.

Dulay, Burt and Krasher{1982:258 s u g g e s the useh af ttransfation as an

elicitation technique in FL/SL research

ar

on the MT, and accordingly, the proportio

claim might sound true, it is not always the case. M4t899) hasfound that the
subjects of his study made consistently, but not significantly more interference errors

in the blankfilling task than in the translation task.

In other research by Kobayashi and Rinnert (1992), respondents were asked to
compog essays in two different ways: writing in Japanese and then translating, as

well as writing directly in English. The findisgshowedthat the translations were

rated higher (in content and style) than were the direct essays. This demonstrated the
interface of SLA with testing in that testers would traditionally not consider the

possible role of mental translation and overt translation in the writing process. The



study revealed certain advantages of translation: ideas were easier to develop,
thoughts and apions could be expressanore clearly, and words could be more

easily found through the use of a dictionary.

Although these results encourage the use of different types of cognitive activities in
L2 essay writingthey also show that translation has lenefits when the whole

process of learning, not only EA taken into consideration.

The sentences used for translation were picked from texts that were faonihaBth
gradersA pilot study was carried out amonggchers oéll the schools thabok part

in the researclnd theywere asked to approve the level of the sentences and see if it
was similar to that of their pupilés a further measure, | asketlidents iran average
gradenine classin my school to read the questions and see ifitkguctions were
clear. Three students, out of thugjght, said that they did not know the meaning of
the word dGovernment in part two. However, | disregarded thishaving had the

t eac her s 0of thefansliarity ofahe goeabulary list to theupils. Also, the

number of pupils who did not understand this word was less than 10%.

The secondpart was a list of 15 words in English that puglsould haveheard or

used on a daily basis. The pupils were instructed to translate the words into dtrabi
Hebrew. The idea was to see which language the pupil was going to use when
translating: Colloquial Arabic, MSA, Hebrew, Hebrew and Arabic, Arabic
transcription of Hebrew words, Arabic transcription of English words, etc. The use of
transfer could beltcec ked her esysrammpeanaf €y o dhedn n t he

Arabic is the target language for translatitme use of certain colloquial varieties can



sometimea reveal the interaction between politics and sociolinguistics, as shown by

Amara (1999)°

By anal ysing t hadaheopyupuldlbs develapsmh he intsraction

bet ween Arabic and Hebrew in the studentso
MSA only in their written language, ohas this languagebeen influenced by
Colloquial Arabic, or Hebrew as well? The more languages the pupils choose to
translate into, the clearer the indication that the pupils do not have one clear language
which they refer to when they need to express themselves in Arabic; some might
prefer Hebrew to Arabjcothers might choose the colloquial language, while the rest
might find any other combination of Arabic and Hebrew to express themselves.
English will always be one of the most important factors that can decide the academic
future of the AP3. These pups live in a social and political situation that makes their
learning process of Englislmique In spite ofall the limitations that the context of

the research psibn it, being pedagogic in nature and using EA®Basmeans of data
analysisjt is hopedthat theoutcomewill clarify the circumstances and processes that
take place in the learning environment of these pupils. By dhigghe special needs

of the APE as a unique group could then be met, and the aféeietctors thataffect

the formation of this learning identitycould be understood. Then, different sectors
such as teachers, textbook writers, education policy makers and the learners
themselves can then do something to improve the situation and help to create better

opportunities for théPls.

®I'n his book O6Politics and Sociolinguistic Reflexe
village which was divided between Israel and the West Bank, has changed through the years, where

each part developed their own dialect. This chanfiected the social and political affects on language

even in the case where the whole village constituted, originally, one big family.



3.3.2 Data Collection

Since the study is longitudinal in nature, the data for the research were collected
every three mont hs. Starting September 200
was collected in a variety of forms. The samplesprised targeted and ntargeted

elicitation materials. The distinction here is between a task that checks for a very

specific language structure, such iaterrogatives and one that allows for a free

writing style, such as essay or letter writing, veha variety of structures could be

examined This second type, whiclames(1998:19)calls t h e Abroad trav
elicitation, allows for a more natural setting in the assigning and performance of the

task, in addition to a wider bandwidth of the data itdalfour case, more dataere

broad trawl! than target elicited.

1. The first batch consisted of 10 questions that the pupils were asKedrt in a
simulateddialogue between the pupil and another person, on one of two occasions
finding more about soneen e 6 s ahdanketvigwing a person celebratirtgeir

one hundredtbirthday.

Asking questions, in its various forms: opemded,closed endedor tag questions is

one of the most important language skills that are taught eardy stage, especially
when the communicative approach of language teaching is being used. The subject is
taught from year one of English, with the emphasis moving from yes/no questions, to
openended and tag questions. Pupils in grade™ygar of Engh) heavily practe

the use of opernded questionand it is expected that they master the subject by the



10" grade althoughmost of then still havedifficulties in asking guestions even when
they reach grade 12. In the Engli@nal Bagrut Test, whit constitutes 20% of the
whole Bagrut mark, 50% of the mark goes to asking questiorst itwhy this

subject is being researched.

All the pupils, respondents and nogspondents, were given the task to do in class
and were asked to complete it indivitlyaThe time allowed for completing the task

was 30 minutes, and most students finished in about 20 minutes. Only two
respondents needed the full 30 minutes. Allowing all the students to take part in the
taskdid not make th@onr e s p o n d deft dud whileeaethe same timié helped

to ease the pressure on the respondents being asked to perform a task that was part of
the research. During the whole process of the data collection, all students were
allowed to take part in the activity, so that tleé\aty itself was teatedas just another
exercise done in class. The students were told that what they were doing was part of
the research and that it would not be graded. The tasks were not returned to the
studentsalthough some asked for theindid however have informal conversations

regarding the results with a few students, participants and others.

2. Three months later, the second batch was collecteis. tAbk also dealt with
interrogativesand the purpose was to check how the pupils Interlaregimgloped
within the period of three months, during which tiinéerrogatives wergractsed
again in class. Again, this was part of the syllabus, and the pupils continued learning
according to the regulayllabusof English. During this period of thremonths, the

pupils were introduced to the Present Perfect Temisieh does not exist in Arabic or



Hebrew, andt was the purpose of one of the questions in the second batch to check

their use of this tens@&he collection of the dataemtsmoothy.

The students were given @le-play, where they were approached by a frjetie
teacherwho wanted to sell his computer. The pupils were instructed, in Aradtic,

the specific questions they were supposed to ask their friend in order to find out more
abou the computer.This task was elicited and it meant to investigate specific
structures in the interrogatives. The use of Arabic in the instructions was to make sure
that the questions asked about the specific structure, including the/outh. There

were six questions altogethewhere the first asked about the kind of computer the
friend had; the second asked about the reason for wanting to sell the computer; the
third was about the price; the fourth inquired about any problems the computer could
have hadthe fifth question asked about the period the friend had had the computer
(use of Perfect); the sixth and last question asked about the kind of computer the
friend wanted to buy in the future (use of Future). The last question was administered
tochecktt pupil sd6 knowledge in differentiating

actions.This task, similar to the previous one was targeted as well.

The pupils were given the task to complete in class and were instructed to work
individually. The time alloc&td for conpleting the task was 15 minutes, which was
practical for such a tasllost pupils finished the task in less than ten minutes. The
pupils were advised to take their time and to have another look at what they had done,
so it can be said that alld@hpupils gave their best in completing the task and were not

pressured for time. All the pupils in the class were asked to complete the task.



3. The third batch was collected in March 2001. This batch was different from the
others in that it was part the questionnaire that was introduced in the csessional

study. The main longitudinal study respondents took part in the-seati®nal study

as well. For the Error Analysis part, all the questions that were answered in English
were separated frorhé main body of the questionnaire and encoded separately in the
same manneas thatdescribed in batcbne. The parts that had English in them
consisted of 9 sentences, 7 in Arabic and 2 in Hebrew, and the pupils were asked to
translate them into Englisi.he second part comprised 15 words, where the pupils
were asked to answer in Arabic or in Hebrew. The questionnaire was administered in
class, and the whole lesson, 40 minutes, was dedicated to its completion. After having
collected all the questionnairethie longitudinal study respondents were separated

from the rest, and their English answers were processed.

That same group of 21 respondents had their whole questionnaires processed again in
the same manner as the 280 respondents from thesgassna study. This should

allow for comparisons between this group (the 21 respondents) and other similar
groups (other 1D grade pupils in the crossectional study). One of the outcomes of
such a comparison could add to thensferabilityand representabiyi issues of the

longitudinal study, if similar patterns emerged in both groups.

4. The fourth batch was administered towards the end of May 2001. The final exams
start at the beginning of June, and | therefore decided to collect the data a few days

ealier.



The method of Error Analysis used this time was the btead method, i.e. no
targeted elicitation was followed. The pupils were asked to write an informal letter to
a friend tellingthemabout a meeting that took place with a celebrity. The pupdre
instructed to write about 100 words. At this stage of learning, the pupilalteady

practised this genre.

The task was done in class and the pupils were asked to think about who the person
was, the location where the meeting had taken placettenajifts that had been
exchanged at the end of it. | explained the form a personal letter should take. It is
important to stress here that this was not the first informal letter these pupils had
written in class. The pupils were given 30 minutes to whte letter. All the class
participated in the task, respondents andmspondents. At the end of the lesson the
letters were collected and there were two pupils who could not finish in time. They
were asked to deliver their letters incomplete. Each @m@ask was part of the
research, the pupils were told thiatvould not be markedand that they should do
their best to work individually because this would help me understand their
productionand better help them in the futufiéhe pupils followed the structions and

the tasks were completed smoothly.

The pupi | s 6codédéntotthe canputere program exactly as they were
handwritten. The only factor that was ignored in the analysis stagéhe spaing
between the words. Althohig made it a point to copy the spaces accurately, | could
not include them in the analysis because the letters were handwritten and the rules

concerning spaeg in printed letters could not be followedlhis process was time



consuming, but the availaliyi of the students to ask for any illegible items made my

work more efficient.

5. The fifth batch was collected in October 2001, almost five months after the fourth.

Now the pupilswerein the 11" grade.

| have come to realise thattempting tokeepthe threemonth interval between each

two batches wasanrealisti¢c especially at the beginning and end of the school year.
Nevertheless, the time interval was kept whenever possible; besides, there was little
formal learning during the summer holidays,haligh a couple of respondents

participated in English summer courses.

It is important to mention here that five respondents are now learning English with a
different teacher. These pupils are at the advancedpire Bagrut level. They learn

one exta hour (45 minutes) a week and are prepared for the advanced test. The
textbooks they use are more advanced and the tasks they do are more varied; i.e. they
write formal lettergather tharinformal onesfor the four pointers, the Cloze type is
openratherthan multiple choice and theeading comprehension passages more
complex in terms of style, content and type of questions, requiring more inference

from the reader thate lessadvanced test.

The aim of the fifth batch was to investigate the dffet colloquial Arabic on
learning English. Five sentences were read to the pupils in Colloquial Arabic, and
they were asked to translate them into English. The rationale behind this method was

to check for any specific error patterns that could emergenwdealing with



colloquial Arabic in a written environment. As stated before, colloquial Arabic is
spoken and never written, whasMSA is written and spoken only in formal settings
such as insomeacademic lecturegeligious sermon&nd the media. In aatural
schootlearning environment, pupils are never asked to transfer a spoken text from
Colloquial Arabic into a written MSA. The opposite might sometimes happen to
check comprehension. However, since MSA is used mainly in reading and writing, it
is worthwhile investigating the effect of Colloquial Arabic, which is the spoken

mother tongue, on the learning process of English, mainly to check for transfer.

Each item was repeated twice an@ fhinutes were given for translating it. The item

could be a parof a dialogue, a statement, or a question and an answer. Whenever
necessary, another minute was given to those who neededimete complete the

task. At the end of the activity, which took around ‘eaith o u r the responc
answers were collectedll the pupils participated in the task, and arrangemeats

beenmade with the other teacher for the fpeint students to attend and perform the

task. Although the items chosen for translation were decontextualisedjrtietures

usedwere familiar b the students, beingart of their daily conversations.

6. The sixth batch was collected in February 2002. iidterm tests in December,
unlike the year before when there were no such tests, made it difficult for me and the

pupils to find the right timé& administer the required task in January.

The task for this batch was to write an essay on the use of cellular @mmhedate to
an event thahadhappened to them where the use of the cellular phone proved. useful

The pupils at this stage are maeposed to this genre, and this is on¢hefgenres



they might be askedboutin the Bagrut exams. In this exam, the pupils are required
to do a writing task on a different genre each year, usually informal letter writing,
expressing an opinion, descriti etc. The advanced famint pupils are asked to

do two writing tasks, one of which is related to the contents of one of the reading

comprehension passages that appear in the test.

The rationale for choosing thngwmgegveenr e was
dealing with a task that requires the switch from one genre; expressing an opinion, to
another; narrative. This switch is expected to reveal how the pupil moves from a more

formal writing style to a more relaxed one, which is the narrative.ftmnaddition,

this is also a good time to look for any emerging differences in the writing of the more

advanced pupils and compare them to the rest, who are still at the intermediate level.

| asked the students to do the writing task, each in their ddassrooms; the four

point pupils in my classroom, and the figeint ones with the other teacher. All the
pupils in both classes, respondents andnespondents, were asked to do the task in
class and they were not told that the task was for the res@e did their task with

the impression that it was going to be marked by the teachers. This writing
environment guaranteed more seriousness towards writing the task; it was noticed
that the pupils were less ready to invest in their tasks when itatastended for it to

be graded. The disadvantage of such a scenario is the anxiety created because of the
grade, however, this could be controlled by the fact that the pupils knew that this
grade did not have a big effect on fimeal grade. In additionanxiety is also one of

the affective factors that play a role in the learning process, and it is worthwhile

testing its effect on the studentsd perfor|



The pupils were given 45 minutes to finish the task, although most ofdbeypleted
it in less tha half an hour. Two respondents, together with three other pupils from the

class, needed thmaximumtime in orderto finish.

7. The seventh batclwhich was collected in May 200%as originally a part of a

guestionnaire (Appendi%) whose aim was toehc k t he pupil sdé atti:t
English. The last question asked the pupils to write about the way they perceived

English as a language; its degree of difficulty, its importance for them, English at

school and if they were doing anything to improve tBgiglish outside thelass.

The pupils completed the questionnaire in class. The pupils learning in the advanced
class had no English lesson that day, and were asked to join their original groups. So,
for the second time #t year, all the participants cqieted the task together. It is
worth mentioning that the first four to finish the task were from this group of

advanced students.

One of the participants (F) decided to drop out of the research at this stage. | tried to
understand if anything was wrgn but she said that sheo longer wished to
participate | tried to convince her that we had almost finished, and this was the last
task for the year, but she was quite determined to ktager understood that she had

had a bad day and it wassta mater of misfortunethat the task fell on thatarticular

day.l tried to talk her into doing the task a few days later, but | did not edicce

8. The eighth batch was collected in February 2003. In this batch the parsciymaat

asked to redo the quéestnaire they hadompletedin March 2001 (batch 3). This



final task enabled the research to look at the gain in knowledge acltvevegkars

afterhaving completed the first task.

The questionnaire wampletedn class. The pupils were given half hour for this
task One of the original 21 participants did not take part in it because she had already

decided to withdraw.

3.1 Data Processing’ The Use ofError Analysis

Although the method is controversial (Schachaad CelceMurcia (1977); Sheen
(1980)) I have found it to be very relevant to the needs and boundatisninedor

this research. Schachter and Celbercia point out the dangef studying errors in
isolation and in not considering nenrors. Sheen points out that estimates by
researchex of thenumberof syntactic errors due to interference, ranges from 5% to
70% and that spontaneous errors are difficult to analyse. Subjects should be asked
about their intentions, both for erroneous responses and for those where no apparent

error has baemade.

Others had a more direct criticisshEA, similar to the arguments given by Schachter
and the others above. Bel |-pracdd&e&id appliéd) cal | s
l inguisticsd and attacks it ohesubjécevitygr ounds
of interpretations of errs, and its lack of any predictive power. Hammarberg
(1974:185) points to the od6insufficiency of

and neglect the description of rerrors.



However, these weaknessesud be overcome if addressed in thkanning of the

research methodology.

The second step of data processing is the diagnostics of. errors

3.3.3.1 Diagnosing Errors

Since the data collectedewe in the written form, the diagnosing process did not

explore problems of phonology, such as mispronunciations. To determine if an

utterance was erroneous, spelling was first considered. Spelling errors were
subdivided into those caused by the 1use or ovewuse of capital letters. Arabic does

not have the equivatet capftalledt t er s 6, therefore, many | esé
understand that the use of capital letters in English goes beyond the size of the letter.

Some learners ignore the subject completely, while others overuse capital letters. It is

not uncomron to find capitaletter mistakes due to bad handwriting habits, such as

using the <F> at the middle or end of the

6di FFerent o6.

A second subdivision of spelling errors is that due to phonetic causes, sucbras e
resulting from confusingdpilabial sounds, like the /p/ phoneme in Arabwdich does
not exist in Arabic, thus leading to generalising it to Athird subdivision was that
of errors due to vowel misrepresentations, again a problem for Arab Easitere

Arabic hadar fewervowels and diphitongs than English.



A fourth subdivision is that of spelling errors not due to the above. Punctuation errors,
not including capital letters, whether the omission, misuse or overuse of punctuation
marks, are @b given a separate category. This is also a common problem among the
APIls, although the cause is not necessdnlgr-lingual. However, one can say that

Arabic is less sensitive to punctuation than English.

The other types of errors were diagnoseaeting to two factors: grammaticality and
acceptability. The former type is easier to identify, since the rules of grammar are
clear. Syntax and morphological errors are included under the term grammaticality.
As for acceptability, the identification ofelerror is more problematic since this is a
practical, not a theoretical notion. Unlike grammatical errors that are decided by the
knower of a language, it is the user who decides the acceptability of the utterance
(James, 1998:66). The field here is tlstsemantics, not syntaxe.g. collocation

appropriacy

3.3.3.2 Analysing Errors

The third step after thdiagnosing stages analysing the errors. The procedises

follows:

First, the type of deviant utteranedefined as either a mistake or amor. Corder
(1967, 1971) introduced the error vs. mistake distinction into modern debate and he
associates errors with failure in competence and mistakes with failure in performance,

using Chomskydés distinction of the two.



The main factor that affectshi s di stinction is intentional
definition to distinguish the two, nan e
unintentionally deviant and is not selbrrigible by its author. A mistake is either
intentionally or unintentiodlal vy devi ant and self corrigible
by the user only if prompted. Slips, on the other hand, arecegkcted without

prompt. Errors cannot be sabrrected until more input has been provided to the

user; they are the outcome ghbrance of TL rules; in other words, the user needs

more learning. It is in this content that the distinction is important because the teacher

can tell if the learner is systematic in his or her use of the error, or that the deviant

form is only a mistakéhat can be corrected by a prompt. Remedial action can be

designed according to this distinction.

The second step in the analysis stage is assigning the grammar class of the error, i.e.
the part of speech. To t-varsd saGepasag demy | hav
since the whole subject dhterrogativesis problematic to the AB] and it is

important for the research to distinguish the type of em@de in such questions.

The third step is to try and find a subcategory for the error accomditigetrelevant
part of speech. In the case of an error in the verb, | would like to know if it is in the
verb tense or if the verb is auxiliary or not. The same could be said about the
pronouns category; is it a pronominal copy, a possessive pronouh,Tkie
subdivision is important for the stage of designing remedial action in order to

eradicatehe errors, where possible.



The fourth step is to decide if there is lexical connotation to the error; the original
word might be correctly used, but is erronesemantically. In this category, two
levels were assigned; the use of a wrong lexical term, for example, small instead of
short, and, semantic misrepresentation, where the utterance used is not what the user
had intended, such as the use of food inst#duhit, or home instead of dormitory.

The general meaning is clear, but the semantic representation of the word is
misleading. It is clear that the learner refers to communication strategies in order to
express the meanirthey intend; in this case, it isemantic narrowingThis type of

error is indicative of the degree of exposure the learner has to the language.

The last step is to define the source of the error, whetheinteslingual, or Intra-
lingual. In the case of the former, cases of intenfiee or transfer can be discussed.
This category is important because, in the case where the source of the laiest is
lingual, it allows us to research the effect of L1, L2 and L3 on English, i.e. cases of

transfer.

To conclude thisectionregardingthe aims of this research, could be safely said

that the use of transfer in EA can shed light on issues other than errors, like those
dealing with culturakffects on the languag&his view can be expressed gpite of

the existing controversy, andchsilar to the general discussion above on error analysis
as a wholeAgain, when weexaminethe boundaries of the research, we see that
certain argumentslespite being correctly presentede more relevant to the issue of
theory developing and do not aftehe aims of this research. It is always a good idea

to be aware of the controversy on a certain subject, but controversy should not stop us



from using the right tools to reach our aim, especially when modifications are made to

take the problems into ament.

After the analysis stage of the level of error, we move to analysing the modification
the learner has made to the correct utterance. This can take one of several forms:
omission, oveinclusion, misselection, misorder and blend. sample of the

resmndent sé writing3dis found in Appendi X

Finally, we have to determine the intended correct utterance in TL. This could be
done in a variety of ways; either through the text itself, content, cohesion, etc., or
through asking the learner, when possibleattieyhad intended when they used the
utterance. Being the teacher of tharticipantsin the research, | was able to ask the
students to clarify the intended meaning almost always, thus providing a solution to

the O6intentional i (Jgntesldd8:Bue menti oned above

To conclude this stage, we can say that the process of identifying and analysing the

errors is time consuming, and the process itself is controversial. However, throughout

the whole process of EA, great care was followed to overcomaveaknesses that

were part of the controversy about the subject. For instance, pupils were asked to

explain any utterance which seemed unclear to me. | was always aware of the fact that

EA was one of many means of e xhpref@a, the ng t he
profiling of each pupil ds I nt e-erforeouguage t «
utterances into consideration. In addition, further acti@s t&ken to improve the

quality of the research as suggested by Jad@38(116), for example, by ssigning

numbers to the repeated errors and not dealing with them separately. The knowledge



of the researcher of the other languages involved intieelingual errors helped to
identify these errors relad to interference. The use of a variety of genpeovided

access to the pupddnterlanguages in different contexts, and finally, the use of
systematic measures to analyse the errors, as those provided by the computer
program, all helped in making the process less controversial. To conclude, many
weaknesses found in the earlier stages of analysis were corrected so that the outcome

would be more methodologically grounded.

3.3.33 Data Coding

After the data had been collected, it was coded into the computer by using a computer
program that was espially developed for the research. The program accepts the data,
and allows the user to build a profile of errors for each text. These errors can then be
accessed for various statistical calculations. The idea for building the profile was
adapted from Caler (1981), quoted in James (1998), and certain modifications were
made to fit the special needs of the research. fairbguct of the research will be a

corpus of learner English of the API

Following is the original algorithm used in the process of EA:



Chart IV

Corderos Algorithm for Error

1. Sample learner language
2. Register each utterance of sample and its context
3. Is utterance x normal?(wholly or in part?)
3(a) in some plausible context¥ es 3(b) in this context?es=>Accept (non-deviant)
NO NO
(Ungrammatical) (Unacceptable)
4- Reconstruct intended form (NS target form) and note the miscorresponder(s)
5 Describe the Errorinterms d  5(a) LEVEL and unit of the TL system
5(b) Learner modification of target (Ommission, etc)
6 Can the learner seHcorrect? 6(a) YES...Unprompted=> SLIP
6(b) YES...Prompted => MISTAKE
6(c) NO...(Ignorance/Incompetence) => ERROR
7Carryoutabackt ransl ation of deviant
8 Is the translation good? YES INTER -LINGUAL (Interference/Transfer)
NO Alternative diagnosisINTRA -LINGUAL , INDUCED, etc...
9 Determine gravity
10 Remedial work/modify yllabus

f or m

This algorithm was originally proposed by Corder (197281) and subsequently

elaborated by Levelt (1977).

During the coding stage the pupils were approached to clarify any legibility problems

due to unclear handwriting. Although not instegtto, two pupils handed in their first

Anal

task printed, but did not activate the spellchecker. Having the data typed facilitates the

coding process, by allowing scanning, for example. In addition, there are no legibility
problems keeping in mind that many rAb pupils usually have orthographical

difficulties. However, the main drawback of printed data is that this is not the way the

pupils write on a daily basis, and some spelling errors could thus be corrected, even

without the pupil being aware of it.

\



In the coding process, | was accurate in representing the written imagetextthso |

copied the text the way it appeared on paper, including the spaces. | did not include
the spaces in my error analysis, even if they were erroneous, because it was difficul

to distinguishsingle spacedrom doubleones This, of course is one advantage of
using printed dat a, but the el ement of

samples wasonsidered to bmore important.

Another factor that played an important rakethis stage was that it was possible for
me to ask the pupils to explain and clarify any ambiguities in their texts. This included
asking the pupils to use L1 to explain what they meant when they used a certain
utteranceyhich helped me determine thetended and correct meaning of the deviant

form.

3.34 Data Analysis: Analysing Gain in Knowledge

Another form of data analysis looked for the gain in knowledge among the

respondents in the longitudinal research. The analysis was carried outviaysio

The first looked at the errors in the same questionnaire that had been used in the
crosssectional research. As mentioned earlier, the respondents in the longitudinal
research were asked fil out the same questionnaiesthe crosssection group so

that it would be possible to compare the two groups. This was done at the beginning
of the research when the respondents were still in Grade 10. Two years later, the same

respondents were asked to filut the questionnaire again, so that the two



guestiomairescould be compared during a twear interval, thus allowing for an

insight into any gain of knowledge that might have occurred during this time.

The two questionnaires were compared in more than a single way depending on the

sectionbeinganalysedthetranslation, or vocabulary section.

In the translation section, the correct vs. incorrect factor was looked into. Generally
speaking, if a sentence that was translated correctly in the Graitle had been
translated incorrectly in the £pthen thatshould reflect gain in knowledge in that
field. In this category, no special attention was given to the type of error since the aim

was to compare betweenrrect vswrongtranslation

In the second section, that of the vocabulary, looking into patterrthe correct
answers was important, since it was expected that the respondents would not really
find difficulty in the translation of the vocabulary itself; what would be more
indicative is the language and the way the word had been translated. $edis,

the right vs. wrong dichotomy is only a minor indicator of progress.

3.34.1Assessing th&@ hree Free-writing Texts

In order to assess the three fiegting texts, an additional assessment tool had to be

used, whichwould consider the langage as a whole, not only the errofihe

following two sections explain the rationale and process of the assessment tool.



3.34.1.1Rationale for Assessment

The data in the longitudinal research have been collected and analysed for errors,
however, asstated earlier in the research design, the objective of the longitudinal
study was not only to look at tha@eviationsin the written Interlanguage of the
respondents, but to try and analyse it as a whole; looking for the characteristics of

such a languag®o that a profile of the Arab pupil in Israznbe built.

In the Research Context chaptehadd mentioned that the pupils in Israel are now
following a new English curriculum (sefppendix7), althoughthe respondents still

follow the old curriculum.One of the major differences between the two curricula
concerns assessment; vehilhe old relied mostly on testirtge product, the new
curriculum lools for ways to assess the procdssthe new curriculum, hnguage was
divided into fourareas Social Ineraction, Access to Information, Presentation and
Appreciation of LiteratureCulture and Languag&achareahad its clear standards,
levels of progression, benchmarks and criteria for assessment. The learning process
was thus perceived as a continuunpaasadigmcompatible withthe nature of this

research, in that it investigatanother continuum, the Interlanguage.

The written output of the 21 respondents will thus be analysed according to two

domainsthat of Presentation and &t of Appreciation of language.

The New Curriculum defines the standard of the fishainas:
APupils present information and ideas in an organised and planned manner in a
variety of formats, in both spoken and written English, on a wide range of

t o p (Tlke<knglish Curriculon 200228).



It is worth renemberinghere that the research deals only with written English.

As for the other domasm
APupils appreciate the nature of | anguage

ot her | dimdy30ages o

In our context, by othelanguages we mean Arabic, Hebrew and any other language
that might exist in the very rare cases where the mother tongue is different from
Arabic (See Appendix?). The point here is that the new curriculum encourages the

learner to compare English to othémnguages, thus acquiring an additional

perspective on the similarities and differences among languages.

3.34.1.2Designing aRubric to testPresentation

To test gain in knowledge in tlmespondentsinterlanguage, an assessment tool has to
be developedwhich will cater to the followingspecifications and tests of
appropriatenes@ppendix4):

1. it has to be objective

2. it has to assess processes, in addition to the final outcome

3. it has to include valid criteria

4. it has to include various aspe®f the language

Three textghatwere choserfior assessment wethose that did not include targeted
materials, i.e. the informal lettethe essay and theeflection. The other text types

were targeted for specific syntactical structures, mostlyirftarrogatives Another



text, which tested the process of translating simultaneously from the colloquial

language into written Englisivasassessed separately because of its unique nature.

The process of assessment went as follows:

A copy of the textsdr each respondent was printed with the eremrboldened and
underlined. This was done in order to facilitate the assessment of certain criteria, such

as accuracy.

The assessment was carried out according to the deadribedn Appendix4. The
maximun mark a respondent could achidee a certain criterion waghree points
indicating that the progress expected at this level had been achieved. A mark of two
indicated partial progress, while a mark of one reflected no progress what3dever.
minimum mark a respondentould get for the whole 11 criteriais 11, and the
maximum is 33The textsthat were analysed had been written2@6-01; 7-02-02,

and 295-02. All texts had beenwritten in class andalready analysed for errors.

The analysis was oded outby calculating theMean. The three texts were compared

to see if a pattern emerged that would indicate clear gain in knowdsggeiallyas

the three texts were written in different periods of time. Needless to say, the type of
text and other féective factors will always have an impact on the results. Still, the
criteria used in the assessment process stguddan ideaabout the progressof the

respondents in thedomains of Presentation and Appreciation of Language.






