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ABSTRACT

This study was carried out to investigate axglore aspectsf gender as
presented and represented in one of the currently used English language
instructional materialéf A c tPadk®eriesf r om gr ade one to
basic stage schools in Jordan. The study aimed at answering one major
guestion:

How are gemler aspects presented and represented in English
Language Jordanian Basic School CurriculunfAction Pack Serie9

from gradel1-9 ?

The study analyzed nine textbooks to investigate nine major aspects of
gender ( visibility in photos and illustrationgsibility in the text at the
level of word and sentence, topic domination, jobs and occupations,
firstness, grammatical function( ulgject), attributed personal traits
(adjectives), leisureactivity types and masculine generic conception.

This descriptive study employed two frameworks of analysis, starting
with a systematic quantitative count of the visual images to a qualitative
aralysis of lexis and sentences. Both content and discourse analysis
techniques were adopted to reveal and verify the needed data.

The results of the studyevealed that the percentages of males
outnumbered femalda the nine investigated aspects andh@Seriesas a
unit. Moreover, they showed some gender stereotyping especially in the
aspects of occupations, personal traits and activity types. These plain
results, assured that, the authors of the Action Bacleswere not guided
by any specific getrer checklist in the production of these instructional
materials. The upper stage textbooks (7,8,9), for example, appeared as if

they were designed to address male learners.only
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Chapter One
Significance and Background of the Study

Introduction

Language is not only a means of communicating pure linguistic
information. Rather, it i&n important humanistic tool fastablishing and
maintaining social relationships amongst participants of speech in all
communities. Genddrased linguistic variation is aridamental example
of the sort of social function that is fulfilled by languag&ender
differences are, in realitya prime fact of the sociolinguistic life andig
unexpected that they are reflected in language as well ashools

textbooks. That is tasay, gender linguistics is concerned with various

aspects of the representation and presentation of gender through language.

They can be divided into two categories: how the genders speak or write,
and how they are spoken or written about. As an examipkheo first
category, therexist certain forms of language which are appropriate only
for use of men and other forms which only women can use

In a word gender linked linguistic variation invivesthe differentuse of
certan statusimarking forms bysex (Fasold1990. But the second
category which wil/ be the focus
me no s representation I n | anguage,

target. For example, to be sociolinguistically correct when you talk about

of

!
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both males and females, you have to use the construction he/she to

substitute the genermasculine pronoui he 6 ( B9®0).d i n e,

The investigdon of language and gender didt originage in 1970s as is
often reportedfor some linguistsit goes back to 382 ( Key, 1982 In the
1970s, a number of prominent sociolinguists investigated these issues in
detaik (Labov 1966, 1972, 1994, Trudgill, 1974, Lakoff, 1975). This social
trend emerged as a major topic in sociolinguistass it particularlydeals
with the connection between structures, vocabularies, phonology,
morphology and lexicon used by men and women who speak and write the
same language. In the last two decades, however, mutie edsearch on
language and gender correlates has been mainly codoertiereducing
the biasin locating male and female posit®m society through the role
that language plays.

In this respect sociolinguists and educationalists look at smwh as
sources of experience lwhich social values and attitudesedransmited
with textbooksacting as agents of this transmissiomh&l textbooks
constitutean important tool that presesmtducational maté&ls of schools
as theprimary socializing institutions where students start to understand
their social identity relativéo eah other and to institutionsFfeeman and
McElhinny, 1996). Students also learn the concepts, vaares attitudes
from textbooks. Moreover, the most convincing reason would be that the
representationand the presentatiorof gender in school textlods

potentially affect students as language learners and users. Sunderland
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(1992: 86) concluded thatdueffect could happen in threays:

AFirst, films, videos, and newspapers have unconscious influence on
audience, so presumably can EFL materialstodentsSecond, if female
learners are conscious of themf@le characters in thegourse bookas
relatively few, with limited roles, and are offended, alienated or made to
feel marginalized, this is more likely to hinder than facilitate their learning
Third, models of language usually become classrommactice. So
textbooks that havmales always initiee speech in dialogues apdir work
practice, give the whole class a model of a conversational discourse
characterized by A male firstnesso.
In hamo ny wi t h Sunder |l andds concl usi
educationalists must pay attention to their instructional materials to be sure
that their texts present and represent male and female characters in a way
that mirrors their actuand trueimages andoles in the society. This study
attempts to explore from a soedoltural perspective aspects of gender in
EFL textbooks used in basstage inthe Jordanianschool curriculum
(Action PackSeriescurrently used by grades one to nine) that are designed
to cater for and respond to the Englishnguage needsf students in
Jordan.The study will examine the manifestations of geragyects with
reference to (1) Wibility in photos and illustradin, (2) Visibility in the
text (discourse) (3)Topic domination ,(4Distribution of occupations, (5)
Firstness (order of appearance), G)ammaticalfunction (acting as an

actor) , (7)The attributed personality traits qualities, (8) Activity types
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and (9)Geneic conception . This study aimet emphasizing the role of

textbooks designers, educatorgadhers and community members in
consideing gender in EFL school textbooks that present students in their
early exposure to the English languagehwatn unfair and inexcusable

picture of males and females.

Labov (1966), Tannen (1990and Trudgill 1974) paved theway for the
study of gender linguistic variations in western societies and encouraged
other sociolinguists toinvestigate the sametopic in other societies.
Language variation and the role assigned to gender in school textbooks
written material areegarded as sociolinguistic factors or variapsghors
haveto consider when witing textbooks. Textbooks asajor educational
tools, occupya central place in the curriculum. They can be powerful
instruments for influencing ways in which both children and adults think
about core human concepts and values such as the image efemale
and the conga of gender equality and equiti?ublishes and researchers
have noted the importance of displaying positive characteristics for both
males and females in textbooks. Scholars who examined textbooks
published all over the world found little equity in the portrayal of males and
femal es aden tchwer rfii chuldumo conti nues
girls and women as main characters, and extreme stereotyping of females
when shown in occupational roles, practicing leisure activities and other

aspects.

t
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The study intendetb examire what Englishschool textboo& used in
the bast stage in the Jordanian schofléction PackSeriesfrom grade
one to nine ), had to say about gender in education . SEreswas
published in 1998, which means that, it im@@stproduct. So, onexpects
a fair treatmentof aspects of gender ranging from visibility to functional
roles.The researcher carried outboock pr el
grade nineas part of Action Pack Series and found animbalance
presentation andepresentation of gender dibution. The book is offered
to male and female students, but temtent is to some extent seenmede
male dominated or orientedl'his phenomenon contradicts the movement
of struggle towards achieving more equity and equality in human rights for
both males and femaleSunderland1992) explained the negative impact
of underrepresentation of females on their future developreoin this
view, this studywasconducted to reveal out the treatment of some gender

aspects as they appeared in the Englisigbage basic stage curriculum

(Action PackSeriesfrom grade 19).

Statement ofthe Problem

The studyaimedat examining (ActionPack Studentsod6 book
one tonine) used in the basic stage time Jordanianschoolsto revealout

the presentation and representatafrsomeaspect®f gender
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Questions of the Study

This studyaimed at answering thdollowing question
How are gender aspects presented and represented in English Language
Jordanian Basic School Curriculum{Action Pack Serieg from grade

1-97?

The researcher will ierpret this major question int@ubnine
guestions to cater for each gender aspect under investigation.

Significance of the Study

Text Gender analysis proceeds on the assumption that each and every
text and all learning materials tell a story about people; how they relate
to one another and to the society within which they live. In this respect
texts do not contain pure academic aadhnical knowledge about the
subject and the world. Inevitably, text writers bring alive their texts by
directly and indirectly creating dialogues, activities, and stories about
how people relate and organize themselves to survive.

Goddard and Pattenso(2001:6) submiedt h a't weh @&cquire M
languagewe acquire new.|wthelight a this viehyit n ki n g
naturally follows that when nenative speakers of English learn the
language, they also acquire new ways of thinking that are rootéuein
language itself. The first structured and scientific notions of the world and
its inhabitants are acquired at primary sceoghich are formally charged
by law as a legitimate agent of socializationgdocate children

Before the beginningf elementary schooling, children learn about the
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world in accordance withtheir own interests, depending on natural

curiosity and feedback fromarents and the environment. Schabiough
compulsoryand basic education, offemiform knowledge, claimed toeb

true and scientific. School textbooks are onéhefmajor powerfultools in

the process of education and socialization. They convey important
messages to the young on how social relations in a society are to be
organized and which value system they d$thoadop. Gershuny (1977)
stated thastereotypes limit behaviour anshderstanding by constructirag

static image for bih genders and also establisitse impressions of males

and females as an alternative to their saxitbural origins. In the age of
human rights and gender equality, schotbooks are expected to present
andrepresent the two genders in a regular balanced malyexxcluding

all types of bias andtereotypingln the last two decades, however, much
research on language and genderldgen concerned with the role language
plays in locating and maintaining males and females in advantageous and
di sadvantageous positions in societ
Gomm, 1981; Holmes, 1986; Guy et al, 1986; Cameron and Coats, 1988;
Ecket, 1989; Tanne, 1990; Macauly and Brice,1997)oreover, recent
trends in English language teaching reseaextessiasthe study of course
books and instructional materials from various perspectives (Kramsch,
2000). Gender as represented in course baoksudied because teachers
and students are exposed to many wontdues, concepts, ideand

images thatnfluencetheir knowledge, perceptions and world views. From
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this perspective, this study cha

1. A step to accelerate aruighlight the awareness of school textbook
authors, edcators, teachersand community members dhe status of
gender identityand to reflect in their texts as much as possible what exists

in reality.

2. An attempt to encouragdinguists and sociolinguist and the
instructional material authors to exclude the old habit of using masculine
generic nouns to refer to males and females and to replace them with

neutral constructions.

3. A trial to minimizing the false image and discrimination that nadfect
school students especially in the basic stage by presenting them with

gender equal treatment adistribution.
Limitations of the Study

1. The study limited its analysis tthe content of The Action Pack
Studentsdé textbooks from stydesdie o ne
Jordanian public schools in the basic sta@éiting books were not

included

2. The content analysig/as based maily on analyzing the dialogues,
readng passages, illustrations, phqtestivities and exercises included in

S t u d eourselzodks only.
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Operational Definitions

The study employethe following key terms:

Gender. refers to socially constructed roles of males and females and in
what ways (EFL) school textbooksithorssee the roles of men and women

and what is expeed from them.

Stereotypes generalized beliefs and attitudes that males and females have
toward each category based on contacts or images they internalize through

upbringing and education.

EFL textbooks: textbooks that introduce English as a foreignglaage
(outside its natural environment) as i® tbase in the schools of Jordan
SocieCultural P erspective is amethodof investigating discourse on the
level of words and sentences in order to reveal the relationship between
language, culture and society. It is based on the concept that human

activities take place in cultural contexts and are mediated by language.
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Chapter Two

Review ofLiterature and Related Studies

This chapter reviews the literature related to fmesent study. It is
divided into three sections. The first includes the theoretical background
which sheds light on the status of English in Jordan, the role of integrating
culture in foreign langage texts, and the role of tbrbks as tools of
educatio. The second includedoth studies that investigated gender
school textbooks and that investigated gender in EFL texts. The third

section presents the conclusion.
SectionOne: Theoretical Background

For students in countries where English is a fordagmguage (EFL), it
can be argued that, the teacher and the textbook are the two most important
and immedia linguistic and cultural linkdetween the stlensb native
language and culture and the target foreign language and culture. If the text
and the ¢acher promote influential roles, then the way the teacher presents
the text, and the way the text portrays the various people in the target
society, and the way thogeople are shown to communicatél directly
affect EFL st udenthedconnumcatngvath mative | a n ¢
speakers. Such ideas have important implications for text selection.

For this reason, there are various critenal guidelinesthat mustgovern
andguide textboolauthors. Most of the language that students will acquire

during their schooling in English will be mainly from the text.
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Lakoff (1975) argued that socigtis reflected in the languageith the

values and assumptions held by society beingonad in the language. She
was concerned with the manner in which maled females arerepresented

in written and spoken English and what conscious and unconscious values
were being passed on because of this representation

Halliday (1978) concluded thaif textbooks fail to present the
components of societyhe languagéearned mayoe unsuitable and a cause
of crosscultural pragmatic failureRiere (1995)stated that the role which
learners play for themselves in society is governed by their use of English;
therefore, the language antet social roles the learneencoungr are
crucial components of the lamgge and curriculum and as such should be
carefully selected

Recent writings on textbook ctamt (Wolfson 1989; Pierce 1995
Kanemaru 1998; Beeble 1998; Ansary and HaR@03) suggested that
EFL textbooks should manifest a balanced view of the image of males and
females insociety.

Wolfson (1989) argued thaeachers and curriculum writers need to be
aware of sexist language usage and also of sexist bias in materials they
sekct for use in the classroom. The monitoring of classroom material for
bias toward sexism as well as racism and other linguistic manifestations of

prejudice is very much the responsibility of teachers and administrators.
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Culture in Foreign Language Classroors

The use ofmaterialsthat mirror realityin an EFL classroom is what many
textbooks authors, educationalists and teacherse discussed in recent
years. English presented ihet classroom should reflect societal values,
customs and beliefand not produced only for instructional purposes.
Jordan (1997Yeferred to authentic texts as texts that are not written for
languagedaching purposes. He defined them as texts mdterids which
are designed for native speakers; they are real texts; designed not for
language students, butrfspeakers of the language. Thessas emphasize
the role of culiire in foreign languagelassedvecausé&knowing a language
goes beyond the knowledgd grammatical rules, vocabulary items and
pronunciations of these items.

Shanahan (1997tated that cultural content provides exposure to living
language that a foreign language student laskamsch (1993)elieved
that foreign language learningf@reign culture learning. What is debatable
IS what is meant by culture and how to integrate it into language learning
and teaching.Learning in this case serves as a mediating tool for both
higher thinking processes and cultural understanding. Culturenatabe
separated from knowledge. Rather, it is in the heart of teaching and
learning.

From this perspective, sociolinguists do not argue against excluding or
including culture, but their focus is on the amount of culture to be

integrated in each schao@xtbook. Kramsch ( 1998) commented:
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Culture in language learningnotan expandable fifth

Skill tacked on, sto speak, to the teaching of speaking,

listening reading, and writing. lis always in the background,

right from dayone,ready tounsettle the good learners when

they expectt least,making evident the limitations of their

Hard-won communicativeompetence, challengingtheir

ability to make sense of the world around them

Culture is not something consisting of facts to e but a helpful tool
to make learners feel the need to speak and wséatget language. The
reasonfor implementing cultural conteim foreign language classroonss
that it will strengthenthe learnels motivation ( McKay, 2000). She
suggested thahere should be a variety ofilture inthe materials and not
only an overload of the target culture. She identified three types of cultural
materi al s: target culture, | earner o
materials. Pesola (1991) stated th&haut cultural insight and skills, even
fluent speakers can seriously misinterpret the messages they hear or read,
and the messages they intend to communicate can be misunderstood and
deformed.
Valdes (198:4) addressed the reason behind the concerreoplp with

the communicative language teaching and the necessity for them to study
peopledbs customs, belief systems, a
people of the target culture, by saying that the first rationale behind

teaching cultures:
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In order to communica®uccessfullylanguagdearners

should have cultural knowledge because if they are not aware
of the nonverbal agets of communication, they amet able

to communicate effectively in many fade-face cultural
contexts

Gardnerand Lambert ( 1972143 claimed that the success in mastering a
foreign language depends not only on intellectual capacity but also on the
|l earner6s perceptions of the target
attitudes aréi s t @dosbral characterist which influence and determine
oneds progress i n mast e rTheikgtionale foror e i ¢
teaching culture rises from the sociolinguistitderstandingLanguage has
its life from its sociocultural context within which it operates. his tcase,
learning about culture could be a channel which provides opportunities for
students to evaluate the similarities and the differences between the two
cultures.

As noted above, current foreign language educators acknowledge the
necessity of impleenting diverse cultural contexts in foreign language
classes in order to providauthentic andmeaningful experiences for
students. From this point of view, as gender constitutes a major component
of any culture, it becomes vital to analyze EFL textboaksnap out the
way gender in the target language has been presented to faigers

and in our case tstudents athe basic stage ithe Jordaniarschools
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Gender as a SocioCultural F actor

Gender linguistics is concerned with various aspettharepresentation
and presentatiorof gender in language. Linguists divided gender istud
Into two categorieshow gendersspeak and write, and how they are spoken
or written about. This studgchoesthe second view that highlights the
representatiomnd presentationf gender in written discourse as conveyed
by school textbooks.

How the genders are spoken or written about usually involves a feminist
agenda and applies to womenos repr
become an importanbsial topic. Spender (1990: 93ddressed the issue
of how genders express themsellagsemphasizing the idea that men being
the onedi who have made the world of words, the world as it was dame
with language, and also who have made the world which women must
inhabit. So it is not surprising to see frequent use of the gemaeefinite
pronoun A h e 0 A scdoemwhat & dastohishing is that the
mascul i,nd nftd bace si M .nBamlige (O2koaciuded
that genderspecific nouns were created ornfarced(for example, actor/
actress).

During the last few decadeglged role patterns have changed and as a
result gender notions have changed as well. The leaders of the feminist
movement (Lakoff, 1975; Fishman, 199Coats 1996; Tannen 1990)
played major rols in modifying the linguistic image of men compared to

women. Men and womenare increasingly becoming equal areas of
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education and profession. Women can now work in almost every

profession they aspire to, and they can continue to work afiging
children without being regarded asfaithful mothers. Even in third world
countries Jordan for example, it was commonfor a woman to think to be
a police thirty years ago, but in the last two years, it is natural to see
policewomen organizing,uyding and controlling traffic. We can say that
as language helps people to create their identity and their gender, it makes
sense to assume t hat when peopl eds
change, their language changes as well. Bedh998:22 gaw subtle
examples taken from a text of English as a foreign language that showed
language bias against women, and below they are:

Somebody forgethkis note book

Doctors and theiwivesoften go to expensive restaurants.

Look at the dolphinHe is jumping.

The park has a prettpan-made lake.

Jim is chairman of the Music Group and Manckgirperson of the Art

Group.

In order to escape the sayifif anguage 1S man madeo,
strongly advocated a systematic process t@eataleringof the English
language, and particularly when it comes to material used in schools. He
gave examples of masculine terms that can bgetelered, for instance,
the noun fAimano is used to describe t

well as the entire hman species, and it iglso asufix describing an
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occupation(foreman, fireman, businessmamd policeman Some words

of this category seem to have been easily adaptebeir gender neutral
form (spokesperson).
Finally, the atmosphere in the clazsm often mirrors andeflects what
goes on in the outsideorld. A textbook, if well designedcan be the base
for |l earnerso exploration, | earning
to investigate gender representasiom textbooks; as they mawfiuence
the | earnerds way of thinking about

The Role of the Schooand the Textbook

Schools are universally considered to be the place where children start
their learng of skills, concepts, valuggechniques and ways of thinking
in order tochoose their life trackHarrison 2004) They are also the most
common place for students to interact with mensb outside their
families.

Childrenencounter teachers for the first tirae schools They have to
interact with anew heterogenes society of peers. Mosf knowledge
transfer at schools comes from lecturing and leggans which direct
interaction Byrne (2001) coraded that schools and the thabks are
major components dhe process of education. Tbabks are a reflection
of the society and therefore, it is highly imperate t hat t hey
improperly influence the learners in any way. Sbjs not difficult to
notice that textbooks still dominate the classroom environment despite the

development of other instructional madiYong and Riegjuth (1988)
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found that textbooks are the source of knowledge for 75% to 90% percent

of what students will learn on a givesubject.Sadker and Zittleman
(2007104 conclude:
students spend as much as 80 to 95 peaferiassroom time
using textbooks and thegachers make a majority of their
instructionaldecisions based on the textbooks
Baldwin and Baldwn ( 1992) carried their study {Danada and found that
the average teacher uses textbooks for 70 to 90 percent sfociagime.
The findings of thesstudiesemphasized the centrality of textbooks in the
process of education. English language instruction has many components
but the essenti al constituents to EF
the textbooks and instruoth materials that are widely applied by teachers.
Hutchinson andorres ( 1994: 3153uggested:
The textbook is an almost universal element of English
language teaching. Millions of copies are sold eyear,
and numerous aid projects have been set ppaduce them
I n vari ous ¢ 0unlearningst@tion,lo t eachi
seems, is complete uhiti hasits relevanttextbook.
Moreover, fortunately or dartunately, authors or text publishers hake t
power to intentionally or untentionally submitmessages by their choice
of pictures and words. Such conclusions reveal that the selection of the
textbook in the foreign language cle®®m is an important act The

textbook with its content constitutes a vital societal factor dlcatlerates



28
the foreignlanguage learning. Studies reveal that if textbookgdgiresent

cultural information then it becomes not easy for teachers to convey
accurate cultural knowledge to their students.

This lack of cultural information contributes to crassltural
misunderstandingmoreover,it may promote false assumptions about the
people of the target languade. the case ofordaman schools textbooks
play an influential role in the schooling period. Teachers and studants
not imagine starting a lesson withotite company of the textbook. Even
though, The Ministry of education in Jordapentmuch effort in the last
ten years d modernize education by introducingew resources of
multimedia with some focus on Internet, but the situation confirms what
Altbach (198B7: 93) saidiiThetext is very frequently the only book that a
st ud e ntEFLUextba®k® in particular,must receive special attention
because they atbe main source of guidance for both students and teachers
and authored totally or partly by native speakers of the target taught
language. The cultural content should be analyzedfiiaced in order to
make a balance betwed¢ime motherand the target culture. On the other
hand, such analysis may prevent negatwkucal aspects to pass. What |
want to say is that, the way textbooks portray women and men will affect
the attitudes of the students, and influence theirswafythinking about
gender

Unfortunatdy, the literature reviewed did not tacklee way the widents

in Jordamn schoolgperceive the image of males and females as presented
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in their foreign &dnguage textbooks. Such aimbeyond the scope of this

studyand couldbe examineds a separate topi€o sum up, textbooks that
havenot p r ®ic and tbadadcedacultural enformation, make it
Impossible for teachers to convey accurate cultural knowledge to students.
So, it is important to ensure that careful selecimmade, and that the

materials selected reflect the needs of our students.

Secton Two:

A. Studies Investigaed Aspects of Gnder in General
Textbooks

U6 RLO7I) conducted one of the earlieontentanalysis studies

AThhemage of Women i n Textbodakhso
newest textbooks adopted for use in second to sixth grade California
schools. Hefindings showed that at least sevefitse percent of the main
characters were males. She also tbtirat the books devotexnly fifteen
percent of their photos anidlustrations to girls or women. Textbook
writers reduced all females to a common demator of cook,cleaner.
Moreover, boys were depicted doing all sorts of advewns and

interesting activities.

Males of all ages were shown as strong, with greater mental
perseverance as well as moral strenfgttaddition to women being shown
as not receiving any public recognition, their pursuit of economic

empowerment was portrayed negatively and in almost egtoyy,



30
intended to be humorous, the butt of the joke was a female.

Graham (1975) di scussed t he devel opment 0
nonsexist dictionary, with much focus on nouns used to describe women
and men. The lexicographers analyzed five milveords from American
childrenbs textbooks before compil:i
found that although there weeaetually more women than men in the real
wor l d, childrenbés textbooks contain
women and more than twe as many boys as girls . All in all, the main
character or speaker in the text was a male.

Cloes (1977) examined five sets of popular adult basic education
materials. The results showed that the total of 150 stories, men
outnumbered women by a i@bf 3:1. He also found that thirdygine of the
totals of sixty-one females were engad in only eleven occupations, and
nineteen of those thirtgine females worked as housewives. By contrast,
he foundthat 106 out of 192 males had sevetiitseedifferent ocwpations,
ranging from truck driver to medicine.

Nilsen (1977)analyzed words for females and males found in a standard
dictionary .Her results revealed a number of attitudes toward women and
men that reflected in thevzocabulary.Therewere more than fivéimes as
many words for things namedtaf men. Wordsiamed after women related
to female anatomy. Moreover, words related to women reflected a passive
role. Men were called by words such Wolf, while words for womesre

restricted to weakreaturs suchas chick and kitten.
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Briton and Lumpkin (1977)examined literature and social studies

textbooks published before and after the year 1970 to determine whether
guidelines to correct sexism had resulted in any positive changes. They
found that females portyad as major characters increased only by 2% up
to 16% in the recent textbooks.

Hoomes (1978) examined twerdyght high school literature anthologies
used by grade nine and twelve. She found that the ratio of male characters
to female ones was 3/1. Monew, the mean ratio of the available
occupations for females compared to males was 1/5 in textbooks and 1/7 in
observablellustrations.

Gerrity (1978)analyzed the content of 197&eriesof primary reading
textbooks. She examined the visibility of femalearacters. Her results
showedthat, in the first four texts for grades one to two, there were twice
as many malkelominant stories compared to female ones. Concerning the
frequency of occupationsshefound that men weregptrayed in four times
as many arying occupations, but females were frequently seen as mothers
and housewives.

Rabaa (198panalyzeda totalof twenty-eight Syrian textbooks used in
grades 812 andfound them malebiased in content and language. The
analysis showedhat in the area oprevalencemales proved the leading
characters in 75 percent of the 353 lessons analyzed; they also were 87
percent of those portrayed in fiffpur biographies. In the division of labor,

a total of 463 occupations: 84( 391) were filled bymaleswhile the other
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(72) were filled by females. Males were presidents, kings, soldiers, writers,

poets, scientists, and political leaders. On the opposite, females were seen
as house wives, nurseand teachers. Concerning imagesales were
brave, strong, innovatey adventurous, hardworkinggenerous and
educated. The female list included kind, faithful, loving motherly and

compassionateAdditional analysis found that matentered language was

used, speci fically, masculine chouns
as nheo. Ma | e awolusidesconstractionse fdr bathsmalas! |
and females.

Zeenatunnisa 1089) interpreted 122 Pakistani secondary school level
textbooks. She concluded that the educational content aimed only at males
by maximizing their ptentials and skills to take advantage of the
opportunities around them .Moreover, the content did not represent the
changing social status of Pakistani women from doing unpaid housework to
production.

Sleeter and Grant (199®xplored fortysevenAmerican textbooks used
in grades one through eight between 198088. Their study revealed
interesting findings. When males compared to females, females were more
likely to be depicted in nontraditional roles in social studies, reading and
language arts, sciee@nd mathematics textbooks. For instance, chances for
a woman being adventurous astronaut was more than for a man being a

nurse
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Peterson and Kroner (1992¢ported a content analysis of twessgven

current textbooks ni introductory psychology and twelvfor human
development. They found that representation of work, theory, and
behaviour of males significantly exceeds the representation of females.
Females were frequently portrayed in negative and gdrndsed ways.

Rabai(19949 e xa mi ne d tadeen Aralmcriaaguagextbooks

In the basic stage used in the state schools in Jordan. She found that the
texts presented and portrayed women in traditional roles. The female was
mostly a wife or another.

He et al. (1997) explored a ra@f school sibjects (exceptscience,
mathematics, and EFL texts) used in Hong Kong compulsory schools. They
found that males were more visible than females. For example, in Chinese
history textbooks, males occurred 2,125 times, and females mimety
Males were usuly portrayed as more active and dominant than women.
Moreover, the pronoun Ahed was wused
mendés figures portrayed humankind.

Sanders et al(1997 indicated that school texts stdi gni fy wo me
underrepresentation in careers in science, mathematics amblegy. She
concluded thatunderrepresentatioocame out because such occupations
yield much higher income for the same amount of educational preparation.

Nsiarat(1997 a na |l y z e d image imArabit fanguage textbooks in
the secondary stage used in the schools of Jordan. Her results emphasized

the typical and traditional role of females. Even though, Jordan has
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witnessed an observable development inaafpects of life ath mainly in

humanrights, but the texts did not reflect this reality. The womastiis
portrayed as a mother, a wife and a sister.

Poulou (1997)explored differences in the discourse roles of men and
women in dialogues of textbooks for teaching Greek as a foreigndgeg
to adults. Her focus on whether sexist differences can affect negatively the
pedagogical value and goals of textbook dialogues was quite revealing.

Macaulay and Brice (199 arried out two case studies to explore gender
bias and stereotyping in thexample sentences of syntax texoks. The
results indicated that little has changed over the past twentyy@ses:
virtually all of the authors favor malgendered NPs as subjects and agents
and regularly stereotyped both genders.

Jarbawi (2002)examined the image of woman in Palestinian school
textbooks from grade one to grade.sEhe found that Palestinian women
were presented as wives and housekeepers and the visibility of women
compared to men was very rare (ratio 5:1), but in illustratibegatio was
greater (6:1). The language was male dominated; the verbs of order for
example, address only females.

Ellis (2002) examined some school textbooks in the state of West Bengal
Published in 1992 and 1996. He found that male pictures condtiiGts
of the total appearance .In the chapter abiol a Ways of Earning a
Livingo. Nor , i n any il lustration,

titles from a male government officer. Ellis ictaed that it was a false view
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of reality since in WesBergal; numerous households had women as their

head who hold titles in their own name.

Shteiwi (2003) conducteda study to examine and identify the
representation of gender roles in primary school textbooks in Jordan. The
study analyzed ninetgix textbooksout of 618 with the percentage 15.5%.
The focus of the study was the size, type and stereotypes of gender roles in
textbooks. He found that there were 6159 gender roles of which 87% were
male roles and the rest were female ones. Males dominated 9396 of t
public roles which in turn constituted 65% of the total rolRegarding
females' roles it was found that the majority of their roléasll within the
traditional female roles likeseaching and almost there were no female
roles in politics and professial sectors. Concerning the percepsio
associated with gender roleke study revealed that maleoles were
associated with independence, leadership, freedom and rationality. On the
opposite, femal@ roles were associatewith affection and kindnes3he
researcher concluded that the primary school textbooks in Jordan were still
presenting gender roles in a traditional and imbalanced way.

Miroiu (2009 examined 106 school textbooks used in Romanian sshool
In the area of illustrationsshe found that the percentage of illustrating
females in the first and second grade textbooks was 12.8% and the
propation dropped steadily to 10% witt?" grade boks. From the 4,318
human images64.8% represented malesnd 33.2% represented females.

In Romanian language and literature textbooks, then mlaaracters were
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all masculine; in history, women were wives and mothers of leaders, and in

arts, there were only male composers and artists.

Chick (2006) evaluated-k2 American history textbooks fogender
balance. Elementary, middle school, and high school texts were assessed
for the number of male and female historical figures in text content and
illustrations. All the three textbooks contained significantly more males
than females in content anfustrations. Moreover, the raa@f pages on
which males were included was significantly higher than the range on
which females were included. For example, in Growth of a Nation,
Abraham Lincoln was mentioned on twentywo pages in the text while

Sandrdbay OO0 Connor was included on five

B.Studies Investigated Aspects of Gender in EFL and ESL

Textbooks

It is true tosay thatESL (Englishas a Second Language) and EFL
(English as a Foreign Language) textbooks have been analyzed regarding
how males and females are shown and portrayed in many areas of
language.Fr om t he ear | y 19 thdebnerdhreemaforhe | a
relevant studie of sexism and its manifestations in ESL and EFL
textbooks.

The first pioneeringstudywas carried out by Hartman and Judd (1978)

They explored the treatment of women in currently used ESL materials,
starting with an analysis of the portrayal of sexescurrent textbooks.

Some of their observations revealed that women were often less visible
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than men, were often the butt of many jokes and were often placed in

stereotypical roles and assigned stereotypical emotional reactions.
lllustrations found in thetexts reinforced the biased linguistic patterns
previously mentioned. Concerninthe imagges of women and men,
Firstness, the visibility of males and females, and the attgved roles of
both genders,hey found that ELT materials reflect sexist attitude and
values. The roles agmed to women in some texts wdtee stereotypical
roles of mother and hormmmakerwhich reinforcedthe secondplace status

of females This representation of women in such stereotypical roles
reinforcad the old notion thafi w o m&ay at home and men go out to
wor ko.

Hellinger (1980) examined 13dassages from three ELT textbooks used
in German schools. She found that men participated in over 93% of the
passagewhile not even 30% of the texts included women. Moreover, 80%
of the speakers were males and female=mmaleswvere rarely engaged in
any demanding, intesting or successful activitieshile male roles
represented droad range of occupationShe also found that females
showed typical Af emal e alitypaskivatyy and ur s
limited intellectual ability.

De Shazer (1981¢xamined the way sexist language maniféstsif in
eighteenEnglish freshmen composition courses paiid after 1972. She
found thatgender bias appeared in three areas: the wideadpof the

generiche as the referent pronoun for writer, reader, student, etc.; the
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preference of many handbook authors for the exclusive udee efith

indefinite antecedents; and the continued though less frequent use of
illustrative sentences and progassages that reinforce sexual stereotypes.
She gave different examples to show the exclusion of females by using
generic terms such #8lanis a talking animal, Man is a laughing animal).
Porreca (1984)nvestigated how sexism is manifested in ESL textbooks
and with what consequencége years after the Hartmaand Judd study.
She analyzed fiftee&SL textbooks which had been bought in the largest
quantities by all the ESL centers and focused oro(tijssion(the ratio of
females tomales)in texts and illustrations, (2)rétness, (B occupations
(4) the frequency of male nouns to female ones, (5) fefiaelusive
masculine generic constructions, and (6) the types and frequency of
adjectives for menral women.In each category in her study, she found
that thereis evidence that sexism continuedflourish in ESL textbooks
The high concentration of masculine generic created a very distinct
masculine presence in these books. The ratio of total ocounpator
females to total occupations for males was-10587. Whatwassurprising
Is that one half of the occupations for women arentioned in a single
sentenceConcerning ifstness , males always preceded females, except in
one example, when a questias posed to reader about his or her
Agirnlemnd/ boy f rirsmessd girlfriend enay foecum arlye  f
because the questioner ( author) is thinking first and foremost of a male

audience.
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Kalia (1986) produced an appatignunique study by angting twenty

one English language textbooks used by students throughout five of the
most populous places in Northern India. Her analysis showed that men
were the dominant figures ({[75%) percent of the lessons and fu(l§7%)
percent of the biographies1#%4) were of men. Maleexclusive language
was used toignify all of humanity. Moreovermen routinely abused and
violently beat women in many lessons. Of 465 occupations in the texts,
women were completely excluded from 3%4%).

Gisnet (1988) fouh t ha't i n | srael.] Engl i sh
out of all children in pictures were boys. Overall, woneemstituted less
than 33% of all characters. The roles fulfilled by women included a mother,
grandmother, singer, secretary, laundry clerk. Blalgowever, can be a
doctor, owner of a large department store, film producer, detective, acrobat
and salesman. Females were portrayed as unintelligent, careless,
incompetent and gossipy.

Gupta et al.(1990 analyzed twoSeriesof EFL textbooks used in ¢h
Singapore Primary schools. The results showed that in Betlesthe
number of male characters was consistently higher than the number of
females. Males accounted for 71% of all characters whose gevater
identified in the firstSeries and 70% of all gendered characters in the
secondSeries For male and female speech, the average male utterance was
slightly longer than the average female utterance. In $etlesmales were

portrayed in a strikingly wider range of roles than females. The roles that

t
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seemed to be available to women centevadhe nurturing professions

(teacher, nurse). For example, only one female appeartde: scademic
domain compared to ten men.

Carroll andKowitz (1994 emphasized thevertly presencef sexism in
EFL/ESL texts. Their findings showed thatnale pronouns are more
common than female ones ranging from 23%84. Husband was less
common tharwife, but t he possessive form hus
than wifedbs. They found also words
famous, important, happy, pleasednd collocatedexclusively with
man/men. On the other hand, words as beautiful, pretty and busy collocated
exclusively with womanivomen They concluded that in the twentyo
adjectives they studied, eighteen were usedmen while ninewere used
for women. Only six were used to describe both men and women.

Sakita (1995)surveyed ten EFL textbooks used in Japanese junior and
senior high schools that were published between 1989 and BHif.
examined different aspecssich as the visibility of males and females, the
adjectives used with females and males, activities and topicsipations
and illustrations. Herfindings revealed that males appeared more
frequently as main characters. Males were given variety of odgoopat
such asi mo u n t, aepanter,eengineer, writer, basketball player, artist,
clerk in a big office, lecturer, physician, doctor, sailor, colonel, priest and
carpented while females were given a limited number of jobs such as

i st ynchadndactressnot her ball et dancer o. | t
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women were assigned to assisting jobs while men were assigned t

independent jobs. For exampke clear stereotype was shown. A secretary

was a position for females and a boss for males. Concerdijegtiaes,

womenweredescri bed as fAclevero, when ap
among women A e. g. No ot her .@age I n
57/, but the negative adjective nAfool i :

contrasted with the clerness of malesln addition, the people whose
gender was not specified were referred to by the pronoun he, such as a
Chinese diplomat, an American publisher, your neighbor, someone, and an
Arab. Activities and topics in the exercises and model sentenees
categorized in twentythree features. Sport was a male dominant topic, but
care giving and having pets, all instances, were dominated by females.
HeeJeong (1996)xamined the cultural content oleenentary school
ESL and EFL textbooks that haveeen widely used in Korea and the
United States by anging the illustrations appearing the booksln the
gender categorythe overall ratio of male to female characters was 1.34:
1.00. Two textbookSeriespublished in Korea presented male characters
almost twice as frequent as female characters. Gender stereotypes were
prevalent in that more male than female characters were assigpéa/ to
the role ofmain charactex (61.6%60 37.7%36). Gender seemed to limit
charactersod occupa trsiidentifed as Aawviogmmgnudl h e ¢
occupations,(76.86%9 were male characters. Females were limited to

entertainment jobs such as actresses, teachers, office workers, including
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secretaries.

Sunderland (1998) analyzed a dialoguerdm a textbook entitled
AFunctions of English by Leo Jones, and found that in stagtiand
finishing a communicatiolonly Jdn does this. John always initiated and
Sally complied. J lonigen. 6S5ke contludedr tlean tbee s
content analysis of the characters in dialeguef the fifteen units
demonstrated gender asymmetry.

Rifkin (1998) applied twentysix different criteria, for twelvalifferent
EFL textbooks used in high schools and college classroom, ingludulst
year and second yeam Russia. The researcher stéel the more recent
editions of textbooks that were popular at the time of the survey. He
applied the criteria to two chapters from each textbook. His findings
emphasized the bias treatment of gender in all textbobks.example, in

one of the texts, #re were sixty nine imagesof males and only eleven

W

S

Il mages of femal es. |l n anot her t extl
doctor so, Mgmand geuEwerV §ié6 pr s o0, or A
whil e women were consi de rMordovei,llee a ut i

first person singular pronouwhen used with clearly defined human
antecedent or with an adjective or verb form marked for gender, was far
frequently male than femal€oncerning the kinds of verbs, adverbs, and
adjectives used with female anthle subjects in the various textbooks was
an interesting area. For example, males were twice likely to forget than

were females, but w i dhdptertthere weveefar b A

r

€
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references for males and none to females.

Farooq (1999) seleced the EFL texth Or @d mmuni cati ono |
students of Aichi Womenominglthemgpecr Co |
of Firstness, males occug$3%) while women(17%). Males initiated in
the textbook dialoguem six instances (75%gnd appeared first idouble
pronoun ordering as he or she (100%) and him/his or her (100%) and at
other examples (60%). In occupations, far more occupations were assigned
for males than females. Males were portrayed as having a variety of jobs
including the ones that regardesbponsible and respectable such as prime
minister, employer, editor.

Otlowski (2000)examined the current English language textbook used in
Japan i E x p rAg, dos geadgr presentation .He found that the text
presented women in traditional roles. Tdevere seventeen illustrations
depicting working situations and of that twelve were of men and only five
of women. Out of the five situations, only one was of a profession other
than a teacher. In situatiorsutside home, the dialogues wemngostly
modeledby males, but women used to model the conversations in scripts
that deal with domestic issues such as laundry, kitchen, and shopping.

Filak (2001) reviewed EFL course books in Poland in order to reveal the
status and treatment of gender. He showed thds wiere trapped in
passive ad winy roles; boys and men werearely described as people
demonstrating emotions of sadness and fear. On the opposite, women

portrayed as devoted mothers and wives who take care of the house,
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children and rbsults eraphasized tha previ@ué findings

which suggested that there was imbalance in the representation of
genders in EFL/ELT textbooks as they appeared in reading passages,
activities or visual materials.

Yakushi and Nishida (2003xamined Sexism inglish Textbooks for
Japanese high school students. They analyzed eighteen writing textbooks,
nine firsti edition and their revised textbooks. All books were published in
2001 to be used during the academic year of 2001. The analysis revealed
that men apeared(24%) more than women did in the firstlitions and
(20%) more in the revised editions. Among 2ddcupations, 13%6%) of
them were engaged by men and 78 (37%) by women. A teacher or a nurse
was the most common female occupation while more vanetegsions
were held by men. The researchers attributed gendbalance, partly, to
the fact thatthe textbooks were writte or edited by very few women
(11%). They recommended promoting the adoption of Malanced
depiction of males and females in HaQg writing textbooks for Japanese
high school students to make females more visible.

Ansary andBabaii (2003) examined sexist manifestations in two EFL
English texbooks (Right Path to English 1a8) used in Iranian secondary
schools.Their findings fiowed a gross bias in the presentation of men and
women in the textbooks. The roles assigned to women are the stereotypical
roles of mother and hommaker. On the frequency of visibility, women

suffered most obviously from law occurrence. The ratio of fesnp males
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in texts was 1: 1.4. The inquiry into sex related activity types revealed that

females shunted into indoor passive activities such as sitting in the
classroom, watching TV at honm reading. The texts portrayed males in
the outdoor active res of playing football, driving a car, riding a bicycle.
In the domain of femalenale oriented topic presentation in dialogues and
reading passages , the results demonstrated that of the total fourteen topics
presented, twentyseven (67.5%) topics were teadominated. In terms of
femaleoriented themes presented in textbooks were clearly
underrepresented although they comprised almost half the population of the
world. They observed examplesfstness\When given two nouns paired
for sex such as unclend aunt, brother and sister, boys and girls, the
masculine word always came first. The texts mostly reflected males as the
default or unmarked sex. For example, everyone was a male unless
specified.They concluded that Right Path to English one and twibdcloe
considered sexist textbooks that present students in their early exposure to
the English language with unfair and excusable picture of women.
Domingues (2003)anal yzed t he s Nawdi®enchangée SL b
| nt r od u c $eriesontbis book re@ommended to be adopted by most
of English as A Second Language program Canadian multicultural
schools Her focus was on the representation men and women.
Concerning jobsthe results showed thahe roles of men and women
appeared tde interchangeable. The difference between male and female

occupations was minimal in the tefthales13, females 11). It should be
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pointed out that the author of tl&erieswas aware of mentioning nen

tradtional occupations foboth female andnale chaacters(e.g, femalei
doctor, security guard, judge; maleeceptionist, teacher and cook). In
short, examples of sexism in occupational roles and illustrations were not
discovered.

Zhao (2003) conducted an early EFL content analysis study in the
republc of China. The focus of the study was gender roles in English
language teaching materials for junior middle schools in China. The
findings emphasized the fact that although both males and females were
shown in self chosen activities, the subtle messagaitsfigood girl®
shine at home and at school.

Ndura (2004)selected six different ESL textbooks which were used in a
school district in the Western USA, representative of the sort of textbooks
comnonly used to teach English as &econd Language in USA
elementary, middle and higlschools. She examine@&xamples of
stereotyping In the texti T o o | ®x@mpfe,oout of twentyine people
pictured using a variety of tools, eighteenrevemales and eleven were
females. Males were portrayed using more sophistated tools while
females were shown using elementary tools and form less demanding work.
Il n the text NAteelbemngei hgeaEnghigosh
female while the doctor wamsale.

Arikan (2005)analyzed two popular ELT course books usescimools in

Turkey (The New Head Way and Think Ahead to First Certificate). Ten
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years of difference in publication separated the first text from the second

text. The researcher focused on the representation and portrayal of gender
in these coursebooks. The results showed that womemvere
underrepresented in the visual materig8.80% females versus 70.20%
males) Men were portrayed as doing basketball, cycling, snow boarding,
golfing, soccer, fishingstretching andunning whereas amen werealoing
aerobcs, running, volleyball skiing and yoga. Furthermore, images
showing telephone ewersations, girls and women wegrertrayed as doing
chatting casually by laughing, but in contrast boys and weseportrayed

as doing serious business.

Taweel (2005Rnalyzed how womewereportrayed and presented in™12
grade English textbooks studiday the eighteenyear old studentsn
Jordanan secondary schoglgust in the last yeaof the secondarystage.

Data analysis showed that the total coverage of maldsrea | &sguss
outnumbered that of Females. The percentage of male references was more
than 70% of the total marked words as a whole. The total counts of every
single gender wmrked word in the two textbookshowed that the
percentage of marked referenceas 51.4% and more than 70% of that
marked references referred to males.

Sivasligil (2006)analyzed three EFL school textbooks (grade7’68
Published bythe Ministry of National Education and taughttire 2005
2006 year of educationin Turkish stée primary schools. She found in

terms of frequency of appearance that more male characters wies/@or
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than female characters which demonstrated an imbalance gender

representation in favor of male characters. In relation to family roles and
other soal occupational roleser findings revealed also an imbalance
representation. Adult female characters were represented more frequently
as a family rember which emphasizdabth motherhood and wifehood. In
the case of occupational activitiesale characteras compared to female
characters were shown to have more diverse occupational choices.

Holmqgwist (2006)analyzed six EFL textbooks used in the secondary and
upper schools in Swede. Two texts were in use since 1970s and the other
four texts were publisheid 2004. Concerning the aspect of occupation, her
findings showed that the majority of the occupations mentioned were held
by men. Women were described either without an occupation or with a
stereotypical one. In illustrations, the majority of picturesvedd mainly
males. One of her interesting findings demonstrated that the number of
famous men mentioned were four times as big as the number of famous
women. She was surpriefrom the results of her studyecause she
believed that the gender and gendelesoin English textbooks would
reflect the development of her socid§wedeg towards equality between
men and women, but on the contrary, modern EFL textbooks still show a
tendency to promote males and to diminish females.

Lee (2006)tried to determinewvhether there have been changes in the
nature of gender representation in Hong Kong secondary Engktiooks

over the past decadele selected Twenty English language textbooks from



49
the lists recommended for use by theuEation and Manpower Bureau and

the former Education Department in Hong Koiign of the books referred

t o as werepublshed iothe last five years and all were in use at the
time of the study, whileghe other tenr ef erred to as
published in the 1980s or early990s and were no longer irsas The
findings indicated thathe total number of female characters to the total
number of male characters was at the ratio 1: 1.26 for earlier texts and 1: 15
for the recent texts. Women occupied traditional roles sucle@astaries,

maid and typists. The designers seemed to avoid the use of masculine
generics and adopted the use of paired nouns expressions suaof'res

and him /her. Conceiing the order of appearance, females were
occasionally mentioned first.

Lie (2006) analyzed the three grades EFL English textbooks taught in
senior high schools in Indonesia. She conducted a content analysis on all
passages and supporting pictures and illustrations in the intended books.
Her findings showed that the textbooks did poovide equal inclusion in
terms of gender representation. The representation of rf@&dsin texts,
and(79]) in text supporting pictures) was more than that of femgeg)
and(386). As it is clear maleepresentation was more than doutamale
representation. Generfthey, he) represented in many examples males and
females. Jobs and occupations that require strength, courage, leadership and
reasoning always associated with male proper names. Bankers, sculptures,

tellers, researchers,gsidents were associated with males.
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Section Three:Summary and Conclusion

As it is clear from the reviewed studies, EFL textbookstent analysis
from 1970 to 2006 found evidence of gender unfair treatment. The
unfairness was in three main sess exclusion, subordination and
distortion, and degradato Sunderland (1998:3ummarized this gender
bias in threaspects:

1. Males were over representéelg Hellinger, 1988), is an example
exclusion

2. Men tended to occupy more powerful anéager range of occupational
roles thanwomen (e.g. Porreca, 1984hisis an exampl®f subordination

and distortion.

3. Women tended to be stereotypically emotional and were more likely than
male characters to be the butt of jokes (e.g. Hartman andsfudly 1978),

is an example of degradation.

It is really surprising that all the surveyed studies tbptesent societies,
from the East and the ¥%t, with constitutions emphasizitge equal
rights of men and women in all aspects lib¢, fail in allocating and
portraying males and females in their righmd real positiors. Some
researchers attributed gendeas to some factors such as the number of
female text writers or editors. It is not easy to accept such arguméiné on
bases of this view. The urealistic portrayals of men and women,

stereotypes involving social roles, occupations, relationships and actions as
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well as invisibility of female characters in many EFL texts eeflthe

unequal power that still existbetween genders in rabst all human
cultures through the history of humanity.

This study, within the main stream of the previous studies, aims to
examine the EFL curriculumsed in theJordaman basic stageaking into
consideration some aspects of gender that hatebeen tackled by the
previous studies. d be precise, this study differédm the previous ones

in the following lines:

1- It analyzed oneof the mostrecent EFLtext books(Action Pack
Seried publishedfirst in 1998 and usedin the basic sige in the
Jordanian public schools.

2- It examinedintensively (9 st ude nt glialogaeg xeadng o k s
passages, illustrations and the Exercises).

3- It analyzedhine major gendeaispects.

4- It was the first to examine the syntactic function and the lexical

chace assigned tagendered(nouns and noun phrasesih EFL

Textbooks presented to primary stage students in Jordan.
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Chapter Three

This study soughto answer two major questions about the way EFL

texts (Action PackSerie$ authors present and represardles and females

in their instructional material. To answer the questions, the researcher

created a checldt to collect the needed dafde researcher then examined

the validity and the reliability of the tool. Moreover, the research

discussed the tgs of analysis, the statistical treatments, and the criteria

thathavebeen adopted to govern each aspect.

Tablel Description of the Nine Textbooks (content and authorship)

Copyright

Date of

Title Author Publisher Publication Grade Pages Units
Action Pack 1 PennyHancock Ministry of 2005 1 78 20
Education
: Ministry of
Action Pack 2 Penny Hancock Education 2006 2 84 16
Action Pack 3 Penny Hancock Ministry of 2007 3 64 16
Education
Action Pack 4 Dilys Brown Ministry of 1998 4 79 18
Education
. . Ministry of
Action Pack 5 Dilys Brown Education 2000 5 83 16
Action Pack 6 Dilys Brown Ministry of 2004 6 95 16
Education
Action Pack 7 Keddle and Hobbs Ministry of 2005 7 88 12
Education
Action Pack 8 Keddle and Hobbs Ministry of 2006 8 88 12
Education
Action Pack 9 Keddle and Hobbs Ministry of 2007 9 96 12

Education
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Population and Sampleof the Study

The st udeohfAdidn Patkserkess f r om grade one
by the basic stage studentstie Jordanian public schools sedvas the
corpus of the present studihe nine textbooks constituted both the sample

and the population of the studihe table below describes the textbooks:

All texts are divided into units. Each text has 12 to 2@suriihe focus in
the first six books is on letters and reading passages. The three books of the
upper stagé€?7, 8, 9 started presenting dialogues in addition to the reading
comprehension passages. For example book seven contains six dialogues
andallofhem under the title AAhmad and
also six dialogues and all of them I

Book nine includes six dialogues wund
The Instrument of the Study

The following methodstechniques and measurements were used in the

study.
a. Content Analysis

Content analysis can be defined as an approach, a method and an analytic
strategy that entails the systematic examinations of forms of text centent
or documentslt is generally aplied to narrative texts such as literary texts
to seek to generate through s#o examination of the content de.

Languagg of these textsvhat can be learned about authh@yr vi ew poi
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and consequentlyunderstanding the phenomenon under itigaton.

Mkuchu (2004) explainedhat content analysis involves analyzing the
materials of cours®ooksby identifying and counting the characteristics
and examining the hidden meanings of the underlymaerial. Weber
(1990) emphasizethat the core of content alysis is categorization. In

this regardcontent analysis deals with data as a set of categories and of the
number of examples counted in each category. The categories under

Investigation in this researare:

1. Visibility in Photosand lllustrations

To determine the frequencies and percentages of photos and illustrations
that represent female and male characters as ateesepresented inhe
content of the course book®unting as a techniquewill be followed

according to the following guidelines:

a. Every character in one illustration is investigated.
b. Anillustration is a picture, a cartoon, a drawing, or a photograph.

a. If the same character continued to appear through each book, each

occurrence of the character is counted as a separetierence.
b. Personified animal characters are not counted.

c. The number of maland female characters ¢eunted. Clothing and
hair style are clues for determinitige gender of the charact&vhen

the gender is not clear ambiguous it is omitted
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2. Visibility in the Text

The researcherpicked up and coumd the frequacy of physical
appearance omale and female haracters (nouns and pronouns)the
discourse of the texat the level of words andentencess an important
indication of gendebalancein the textbooks. To determine the ouitp

frequencies and percentages have to be calculated and compared.

3. Topic Domination

The researcher analyzetthe content of dialogues and reading passages
qualitatively to determine the dominant character (nmatléemale) of the

target theme on theass of thefollowing criteria

a. Who initiatesand starts speech in mixegender dialogue and in pair

work practice.

b. The anount of talk or the number of speech turns.

c. The main character in the dialogue or the readiagsage. Main
characters refer to the characténat guide the dialogue and solve
the problems in the plot. Moreové®leeter& Grant, 1991) posited
that the title of the text, the caption of an illustration, and the content
of a story or a dialogue that goes with illustrations are the clues for

ascertaining who the main character is.

The frequencies and tipercentages haue be calculated and discussed.
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4. Occupations

An occupation means the work done by a male or a female as a source of
living. The focus of the study will be on the occupational activities and the
portrayal of gender roles. The occupations are to be latdcu and
analyzed to determine the balance or the imbalance distribution of gender
on economidbases Moreover, todetermine whether a certain gender has
been presented in a wide range of economic occupational roles more than
the dher gender. The rese@mr consideed in analysis the diversity of

occupations rather than the frequent repetition of each job.

5. Firstness

This is one of the most important categories in content analysis because it
includes a restricted set of asymmetric words in languagem this point
of view, the imbalance treatment of the representation of this category
hides an unconscious feeling of one gender towards the other. There is no
justification why males alwaygrecede females when given two paired
nounssuch as fdter/ motler or uncle / aunt. amples will be taken from
the texts in order to reveal out the percentages and to exanene th

environment of such location

6. Grammatical Function (NPs subjects, Actors)

This category seeks to shed light on the position allocatbdth genders

and the way they act in discoursentencesA careful examination of
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sentences wasarried out and # focus was on one positiavhich is the

role of the actor as a subjecThis category was widely dealt with in
analyzing grammaticaéxamples in dictionaries. This time, the analysis

will focus on all discourse sentences included in the nine texts.

7. Attributed T raits and Qualities

This category includes the adjectives that describe the male and female
nouns. Studies reveal that ERextbooks authors usually use certain
frequentadjectives such as beautiful, fat, ugly to describe females. On the
other hand they describe males as strong, faithful, and handsome. The study
intends to analyze the discourse of the target material quasetiyatin
order to determinéghe numberand typeof the adjectives that ascribed to

both genders.

8. Activity Types

Leisure activities are usually performed by males and females as hobbies
or acts of recreation to relax them. These activities includengjdootball,
swimming. Skiing, picnics, chess, music, and chatting. The study seeks to
examine the distribution of such activities to see whether these activities
are related to one gender in awapt tthiffers from the other gender being

practiced byone gender more than the other.
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9. Generic Conception

Generic terms are used to refer to both genders. However, they do not
seem to act the way they are supposed to. They generally reflect males as
the norm and exclude females from the scene. The sMdyninedthe
availability of masculine nounse(g fireman businessman, mankind,
policemar), generic (he, his) which refer to both males and females and
neutral or inclusive nouns (childremoctors) when the gender afie
speaker is not mentione@ihen the number and percentagehe first two
categoriesvill be calculated and discussd8deneric pronouns such as they,

we, |, themetcis beyond the scope of this study.

b. Discourse AnalysigLinguistic Analysis)

It is a general term for a numbef approaches to analyze written and
spoken language use. Discourse analysis can be characterized as a way of
approaching and thinking about a problem. This technique enables
researchers to interpret the textreveal thehidden meaning behinds
letters. It also enables us to understand the conditions behind a specific

problemand makeus realize the essencetbét problem

Gee (2005) commentedn the advantages of discourse analysis by
stressing its applicability to every situation and every subjacaddition,
linguistic analysis shows how language use may reflect stereotyping and

examines words, phrageclauses, dialogues, and narratives. It is crucial to
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research, not only providing qualitative information on how characters are

referred to, butalso allowing speculations on relationship between
charactergwho does what to whom)This study will use this technique to

focus on the abstract structures of the written scteotbooks.

In other words, the topic of interest witle the relations bekentext
(discourse) and context. Such topic views the language ascial s
interaction ands concernedvith the social contexts in which discourse is
embedded. From this point of view, the grammatical function, the

adjectives associated with thed gerders, activity types andrétness will

be analyzed qualitatively by using discourse analysis.
c. Content Instrumentsfor Analyzing Aspects of Gnder of Textbooks

The researcher started with reviewing the related literature in order to
create the needed instrument. The redearchen produced content
analysis instrumento cover the nine aspects of gender that are under
investigdion. The Instrumenihcluded nine asms. Belowis a summary of
some studies that analyzed textbooks and deifroad themsome criteria
to guide other researchers.
First: Text- Driven Studies

Studies of this type, suclas Clark, 1981, Harwood, 1992), were
characterized by examiningahextbooks in order to derive some list of
criteria reflective of the textbooks examined. These studies yielded defects

of the textbooks examined, because the criteria selected were those
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highlighting imbalanced portraits of males and females.

Second: $ereotype-Driven Studies

Studies belongg to this category{Hartmanand Judd, 1978, Holt, 1990)
were characterized by establishing Series of stereotyped images or
attitudes in the textbooks they examined and then to count the frequency of
such stereotypes. The problem with this approach is the difficulty in
establishing such stereotypes beyond any particular context.
Third: Criteria -Driven Studies

These StudiegPorreca 1984, Ferree and Hall, 199®&ere characterized
by establishing criteria for the examination of the data by means of

classification system before target textbooks were examined.

In order to avoid the defects of the firsvo mentioned analytical
approaches and the incompleteness of the third approach, the researcher
created a comprehensive checklist that covers nine major aspects of gender
to obtain the needed information fromne textbooks. Thaesearcher
studied in advaace the textbooks in order to be acquainted with the
procedures followed by the authors. That reading equipped the researcher

with the vision that facilitated the production of @nealysis instrument.

Instrument Validity

The instrument was judged by fivepecialist referees and modified
according to their notices. For example, one of the referees suggested that

the first two aspectévisibility in photos and illustrationand visibility in
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the text) had tde examined in the whole ingctional material ad there

wasno need to examine the dialogues, reading passages, and the exercises
only. For the aspect of topic domination, a referee sugdestat the
researcher betteinclude only two variables(dialogues and reading
passages) and because the autbdaaot follow a systematic approach in
dividing the instructional ntarial in the nine books intdialogues and
reading passages, the researcher followed the division to facilitate
collecting data. The results of the study included both who dominated the
dialogues and the reading passages. For the remained aspects, the referees
agreed with the researcher to take into account dialogues, reading passages

ard exercises. Appendix (1) showe final draft of the checklist.

Instrument Reliability

The resarcher applied the instrument #aosample of textbooks covering
the nine gender aspects. Analysis had been done by the resedwmber
specialistteaches (male and female) who have been teaching English in

pubic schools since 20Gfboperated with the resecher in analyzing data

For examplethe two analysts took the first aspect whichis i s iirb i | 1 t
Photos and Il lustrationso and anal yz
one. Thenthe researchecompared their results with hiswn. The
reearcher alculated thecoefficient agreemersamong the three analysts,

using the following equation:

Gross Agreement¥ariables agreed updnTotal variables
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The researcher accepted any percentagpeve 9%.

The resuls were as follows:

Table 2. Percentages of agreement among the three analysts

Aspect: Visibility in Photos and lllustrations (Book 1)

First Percentage Second Percentage
Gender of of
Researcher | Rater Rater
Agreement Agreement
Male 190 184 97% 181 95%
Female 242 240 99% 236 98%
Aspect: Visibility Nouns- Pronouns (Book 2 )
First Percentage Second Percentage
Gender of of
Researcher | Rater Rater
Agreement Agreement
Male 19 18 95% 19 100%
Female 17 17 100% 16 94%
Aspect :Topic Domination (Book 3)
First Percentage Second Percentage
Gender Researcher Rater of Rater Of
Agreement Agreement
Male 5 5 100% 5 100%
Female 11 11 100% 11 100%
Aspect :Jobs & Occupation ( Book 4)
First Percentage Second Percentage
Gender of of
Researcher | Rater Rater
Agreement Agreement
Male 8 8 100% 8 100%
Female 3 3 100% 3 100%
Aspect :Firstness (Book 5)
Gonder First Percgfntage Second Percc(e)?tage
Researcher | Rater Rater
Agreement Agreement
Male 2 2 100% 2 100%
Female 4 4 100% 4 100%
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Aspect: Grammatical Function ( Book 6 )
. Percentage
Gender | Researcher First Percentage | Second of
Rater of Rater
Agreement
Agreement
Male 146 145 99% 144 97%
Female 66 64 97% 65 98%
Aspect : Adjectives (Book 7))
Gonder First Percgfntage Second Perci?tage
Researcher | Rater Rater
Agreement Agreement
Male 10 10 100% 10 100%
Female 7 7 7 7 100%
Aspect :Leisure Activities (Book 8)
First Percentage Second Percentage
Gender of of
Researcher | Rater Rater
Agreement Agreement
Male 14 14 100% 13 93%
Female 5 5 100% 5 100%
Aspect: Masculine Generic Conception (Book 9)
First Percentage Second Percentage
Gender of of
Researcher | Rater Rater
Agreement Agreement
Male 3 3 100% 3 100%
Female 3 3 100% 3 100%

The results showed that theefficient agreemergmong analysts was very
high. The percentage of gross agreehun all aspects was between 93

100%.
Textbooks Content

All texts are divided into units and each unit has a certain topic. This
division is clear in sixth, seventh, and eiglgtladebooks.Topics are about

autrentic activities such agliaries planning a vacation, my routine, school
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life, cities, hygiene, whes andegrets) Each unit has certain functions of

language and skills of reading, writinistening and pwnunciation. Each
book hastwelve-to-sixteen units which meathat teachers and students
have to cover one unit per two weeks. Book one is thlg book that
combines boththpupi | 6 s and The eanga af pagesisfrom b oo
Sixty - eight to ninetysix in each book.
Research Methodology

This is an exploratorgnalyticalresearctbased on the content analysis of
nines t u d Englishstextbooks at the basitageused by studenis
Jordanian public schoofsom grade one to nine.

Statistical treatment

The researchananipulateddataby applying the quantitative and the
qualitatve techniques examining the manifestations the targegender
aspects.
1. Visibility in photosand illustrations
2. Visibility in the text
3. Topic domination
4. Grammaticafunction (subjedt
5. Occupationsand employment

6. Activity types

7. Attributedtraits and qualities associated wgéndered NPs

8. Firstness (ordenf appearance e.gother father, uncleaunt)

9. Genericconception (nouns as businessman, policeman, and the
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For example the types of jobs for males and females will be
identified. In addition, the type qortrayed activities in which females and
males often participateis recorded. Then, all traditional fematelusive
counterparts.The instances of gender fingissi cases where males or
females are presented first in texts, dialogues, exangiesexecisesare
also attendetb. The researcher calculated the frequencies and percentages

for each aspect in relation to males and females.

The Procedures of the Study
The researcher folloedthe following procedures:

1. Reviewed related literature toilouthe instrument of the study.

2. Examined the validity and the reliability of the instrument.

3. Analyzed EFL textbooks in order to reveal out the representation and

presentation of nine aspects of gender.

4. The researcher then trained two HEE&ches (maleand female) on the

steps of analysis.

The researcher and the two analysts analyzed one unit as a sample from
each book and foraeh gender aspect. After sampkamination, the books
were divided among the analysts. Thetfasalyst tookooks(1, 2, 3, 4,

5). Thesecond examined textbooks (6, 7, B, The researcher analyzed the

ninetexts Each analyst examined the nine aspects.
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5. Gathered the needed data, analyzed the information, then presented the

findings and discussed them.
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Chapter Four

Findings of the Study

This chapter reportthe results othe analysis wih illustrativetables.It
also provides detailed information concerning the frequency and the
percentage in order to answer the questions of the studfe numbe of
gender aspects undervestigation in this study igine They aregender
visibility in photos and illustrations, visibility in the text, topic domination,
distribution of occupations, irtness, grammaticafunction Gubjec},
atributed traits andqualities and genericconception. The researcher
divided the textooks into three stagdsr practical and statistical purpose
The lower basistage consistedf three bookgone two, and threg The
intermediate basic stag®nsistedof three boks (four, five, and siy. The
upper basistagealsoconsisted ofhree bookgseven eight,and ning. It is
interesting to mentiothat each stage haseparg author which in turn
providedthe researcher with logical insight that might shed light on the
different approaches manipulated biye three different authorsThe
researchesstared presenting the results of the study by addressing each
guestion sepately and each table represented the findings that were

related to each question.
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The First Question

To what extent do males and females appear in equal number

in photos and illustrations?

Table 3. Total Visibility of Male and Female characters in the T, 2nd,

and3Gr ade Pu p iinPfolos ad Ibuktstions.
Pupils' Books Male Female Total
bbbBBBook | Frequency | Percentage| Frequency| Percentage| Frequency] Percentage
1 190 44% 242 56% 432 100%
2 145 46% 171 54% 316 100%
3 246 51% 236 49% 482 100%
Total 581 47% 649 53% 1230 100%

Tablethree shows thanales havéoeen visible in photos and illustrations

I n the first g rtimesewithpthe parderdage 48%hiek 1 9 0
females have appeared 242 times with the perceré¥e In the second

gr ade p upnalésshave dppeardd5 times with the percentage
46%, while females have appeared 1lihes with the percentage 54%n
the third grade pupil s o tirhes wikh thena |l e s
percentage 51%while females have appeared 23Bnes with the
percentage 49%. To sum,umales have appeared 582 tineshe tree

books with the percentage 47%hile females have appearéd9 times

with the percentage 53% his means that the lower basic stage (Action
Pack Seriesbook one, two, three) presentore women in ptitos and

illustrations compared to men.
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Table 4. Total Visibility of Male and Female characters in the %, 5",

and6" GradePupi | s & IBwwoakdllustrations.

Male Female Total
P u p iBbdssd
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
4 292 54% 257 46% 549 100%
5 354 48% 411 52% 765 100%
6 425 59% 291 41% 716 100%
Total 1071 53% 959 47% 2030 100%

Tablefour shows that male characters presence in photos and illusgration

i n fourth grade ptheptotal sutnbr B92 avith the o n s t |
percentage 54%while females have appeae257 times with the
percentage 46% I n fi fth grade heenmeéntiosedd b o o |
354 times with the percentage 48%vhile females havéeenmentioned

411 times withthe percentage 52% I n pupi |l sé6 book gr a
appeared 428imes with the percentage 59hile females have appeared

291 times with the percentage 41%he total appearance of females in the
intermediate stage (Action Pa&eriesbook four, five,and six)is 959

times with the percentage 47%n the othehand, the total appearance of

males in the same three books which represent the intermédisie is

1071 times with the percentage 53Rbis obviousthat the percentages of

males and females in thatermediate stagdextbooks represent the
opposite & what appeared in the introductory stage textbooks. Generally

speaking, intermediate staggxtbookspresenfewerfemales than males.
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Table 5. Total Visibility of Male and Female characters in the 7,8"

and 9" Grade P u p iBboksdn Photos andllustrations.

Male Female Total
Pupils’ Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
7 204 66% 104 34% 308 100%
8 130 71% 53 29% 183 100%
9 191 68% 88 32% 279 100%
Total 525 68% 245 32% 770 100%

Table five indicates that the total presence of males in photos and
illustrations inpupi | s & b o oik 204times dvith the pevcentage
66% while f e ma presence is 104 times with the pemtage 34%wvhich
suggests that the book presents moreema@omparedo females. In the
eighthgr ade pupil sd bookumberall3@ with rteep r e s ¢
percentage71% while females appeared fiftythree times with the
percentag % which means that the book presents males two times and a
half more than femalesin ninthgr ade pupi | apgearddl®o k ma
times with the percentage 68#hile femalesappeare®45 times with the
percentage 32%hich means that the book has more males than females.
As a result, the total appearance of males in the upper basie (stagm
PackSeriesbook seven, eight, nijen photos and illustratins is 525 with
the percentage 68%ut femalesare mentioned 245 times withthe
percentage 32%. The upper stageliegks preent a significandifference

36 % of males compared to femaleBhis may lead the researcher to say
that the authors were not systematic, because the percentages showed

double appearance of males compared to females.
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Table 6. Total Visibility of Male and Female characters in Photos and

lllustrations i n P WBpakd Gsade 19

Pupils' Books |Male Female Total

FrequencyPercentag(FrequencyPercentag{FrequencyPercentags

1-9 2177 54% 1853 46% 4030 100%

Table six shows that in the nine textbooks which represent the Action
PackSeriestaught in the basic stage Jordanian schoolsom grade one to
nine, males are shown in 2177 photos and illustrations out of 4030 with the
percentage 54%. Females on tbgposite appeared in photos and
illustrations 1853 times with the percentage 46%e Tesults demonstte
that female characteeppeared 8% less than male characters, which means
that male characters are dominant in terms of appearance in photos and

illustrations.

The SecondQuestion
To what extent do males and females appear in equal number

in the texts at the level of word and sentence?

Table 7. Total Visibility of Male and Female characters in the ¥,2",

and3°Gr ade Pupilsé Books in the text
Pupils' Book Male Female Total
Frequency| Percentagd Frequency| Percentagg Frequency| Percentage
1 29 52% 27 48% 56 100%
2 19 53% 17 47% 36 100%
3 68 45% 84 55% 152 100%
Total 116 48% 128 52% 244 100%

Table seven shows that th@esentation of males outnumbered females in
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the text of the firstgrade pup | s6 book with.Malkse per

occupying the psition of nouns or pronoursppeared tweg-nine times
while femalesappeared in the same entity twesven times. In the
second grade mapebk$06 pb e stikmesonveh the s nir
percentage53% while f e ma bresénse isseventeentimes with the
percentage 47% | n t hi r d g malesappganred in thes @xt b o o
sixty-eight times with the percentage 45%, whienilesappeared eighty
four times with the percentage 55%he three books as $eriespresent
males 11@&imes with the percentage 48&hd femaled28 times with the

percentage 52%

Table 8. Total Visibility of Male and Female characters in the %, 5",

and6"Gr ade Pupilsd .Books in the text
Pupils' Book Male Female Total
Frequency| Percentage Frequency| Percentagel Frequency| Percentage
4 62 52% 58 48% 120 100%
5 100 61% 64 39% 164 100%
6 101 49% 104 51% 205 100%
Total 263 54% 226 46% 489 100%

Table eight showsthat the occurrence of males in the text in the 4
grade pupi | -swo tinleovatlktheipsrcemstagex 2%t females
occur fifty-eighttimes with thepercentage #8. Inthe 8" grade pupi | s
book ma | présence is 100 times with the percget@l%whilef e mal e 6 s
presencés sixty-four times with the percentage 39%ales in the 6 grade

pupi |l s06 HQ@ldikes with che percentage 49%.¢he opposite
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females occui04 times with the percentage 51%he three books as a

Seriespresent male263 times with the percentage 54%d female226
times with the percentage 46%he difference between males and females
Is 8%.The results show an increase in the number of males compared to

females.

Table 9. Total Visibility of Male and Female characters in the ¥, 8",

and9"Gr ade Pupilsé Books in the text
Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
7 137 59% 94 41% 231 100%
8 136 76% 44 24% 180 100%
9 181 73% 68 27% 249 100%
Total 454 69% 206 31% 660 100%

Table nine presents maled37 times with the percentage 59% the
seventhgr ad e p u whild fem@aleskhppearkd ninetjour times with
the percentage 41%. Inthe eigifhr ade pupi | spgeardi d3Ibk ma
times withthe percetage 76% but femalesccurredforty-four times with
the percentage 24%. In the nighr a d e p u pnald ckadactescare k
shown 181 times with the percentag®@%, but females are shown sixty
eight times with the percentage 27% the three bdas as aSeries male
characters ouumbered female charactdrg 248 times with the percentage
38%. This high number of males is in congruence with their high number
of appearance in photos and illustrations. This is an indication of male

dominance over feales.
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Table 10.Total Visibility of Male and Female characters in the textn

P u p iBboksdGrade 19.

Male Female Total
Pupils' Books

Frequency| Percentage| Frequency| Percentage| Frequency Percentage

1-9 833 60% 560 40% 1393 100%

Table ten shows thanales inthe nine textbooks which represent the
Action PackSeriestaught in the basic stage in the schools of Jofdam
grade 19, appeared as nouns and pronouns 833 times out of 1393 with the
percentage (60%)On the other hancemales appearesb0 times with the
percentage (40%). It is ebrved that male characteyspeared (20%) more
than female characters, which means that male characters are also dominant

in terms of text visibility.

The Third Question

To what extent are conversational topicscontrolled equally by
male and female characters?

Table 11. Distribution of Gender Topic Domination in the 1%, 2", and
39Gr ade pupilsd books

Pupils' Book Male Female Total
Frequency| Percentage Frequency| Percentagqg Frequency| Percentage
1 6 33% 12 67% 18 100%
2 14 82% 3 18% 17 100%
3 5 31% 11 69% 16 100%
Total 25 49% 26 51% 51 100%

Table eleven presents the results of examining 4fiesfele topic
dominationin dialogues and reading mast g e s . Pupil sdé bo

demonstrates that out efghteen topics, sitopics are dominated by males



with the percentag83% while females dominate tweltepics with the
percentage 67%n the seo n d
males dominate fourteen ones with the percentage 8B% femades
dominate only three topics with the percentage (18%). In the third grade
pupi | sfive tdpiosmlkt of sixteenare dominated by malesith the
percentag81% while females dominate elevepics with the percentage
69% All in all, the three bookdor the lower elementary basistage
showedthat out @ fifty -one topics, mak dominatdwenty-five topics with

the percentage 49%, while females dominate tweiytopics with the

percentage Shb.
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grade

pupil so

Table 12. Distribution of Gender Topic Domination in the 4™ 5", and

6" Gr ade

poaogs. | s O

Pupils' Book

Male

Female

Total

Frequency

Percentage

Frequency

Percentage

Frequency

Percentage

4

3

19%

13

81%

16

100%

5

3

19%

13

81%

16

100%

6

11

69%

5

31%

16

100%

Total

17

35%

31

65%

48

100%

Tabletwelve shows tlat out of sixteertopics in the fourth gich e
book, males dominate thre®pics only with the percentage 19%ut

females dominatehirteen topics with the percentage 81%n the fifth

grade

while on the opposite, females dominate thirtéepics with the peragage

pupil so

81% In the sixthg r a d e

book

pupi |

book

(O

pupil s

tsb areglemindtenl pyi ntalkes o u t

s 0

book,

out

of
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eleven topicsvith the percentagé9%, while females dominate five topics

with the pecentage 31% he threeébooksfor intermediate basic stage show
that males dominateeventeen topics out of fortgight with the percentage

35%but females dominatthirty-onetopics withthe percentage 65%

Table 13 Distribution of Gender Topic Domination in the 7™ 8", and

9"Gr ade phaogsi | s 6

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency, Percentage
7 10 83% 2 17% 12 100%
8 9 82% 2 18% 11 100%
9 11 92% 1 8% 12 100%
Total 30 86% 5 14% 35 100%
Tablethirteenshows that males inthe sevegthr ade pupi |l sé& boo

ten topics out of twelvavith the percentage 88 while females dominate

only two topics with the percentade’% In theeighthgradeo upi | s & b oc
males dominate nine topics out of elewsrih the percentag&2% but

females dominate only two topics with the percentage.1B&pild b o o k
grade nine shows that eleven topics out of twelke dominated by males

with the percentag®2% while females domate onetopic with the
percentage 8%. The thréeoksfor the upper basictage show that males
dominate thirty topics out of thirtfive with the percentge 86% but

females dominate fiveopics with tle percentage 14%.
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Table 14 Distribution of Gender Topic Dominationin Pupi | sd& Boo

from Grade 1-9 .

Male Female Total
Pupils' Books

Frequency| Percentage| Frequency| Percentage| Frequency Percentage

1-9 72 54% 62 46% 134 100%

Table fourteen shows that the Action PackSeriesfrom grade ondo-

nine taught in the basic stage in the schools of Jomtete characters
frequency of topic domination is sevefityo times with the percentage
54%, whereas female characters dominate ity topics with the
percentage 46%. It is obsed that female characters domination
represents8% less thanmales, which means that male characters are

dominant in terms of spoken representation.

The Fourth Question
To what extent are numbers and tpes of occupations and
jobs linked to male and female characters?

Table 15 Distribution of Gender-linked Jobs and Occupations in the

1st, 24 and3° Grade pup.i |l sd books

o Male Female Total
Pupils' Book
Frequency Percentagq Frequency Percentag¢ Frequency Percentage
1 0 0 0 0 0 0
2 0 0 0 0 0 0
3 1 17% 5 83% 6 100%
Total 1 17% 5 83% 6 100%
Table fifteen shows that pupil so

presenting jobs overtly to both males and females. A careful reader can

b ¢
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guess from illustrations that there damo female teachers and one male

acting as a zoo keeper. The representation is implicit rather than being
explicit. Pupil s book grade three
occupy only one position with the percentage 1v#ile females occupy

five jobs with the percentage 83%. The three books &ereeswhich
represerd the lower basic stage present six jobs. Males occupy only one

job with the percentage 17%hile femalesarepresent in five jobs with the
percentage 83%. This lack of gender em@ntation and presentation in this

stage is an indicator of not having a plan towards implementing gender
diversity in school textbooks.

Table 16 Distribution of Gender-linked Jobs and Occupations in the

4" 5" and6"Gradepupi | s.6 books

Pupils’ | Male Female Total

Book Frequenc | Percentage | Frequenc | Percentag | Frequenc | Percentag

4 8 73% 3 27% 11 100%

5 3 60% 2 40% 5 100%

6 5 100% 0 0 5 100%

Total 16 76% 5 24% 21 100%

Table sixteen indicates that pupil s

Males are presented in eight jobs with the percentage 83% while females
occupy only three jJobs with the per
book males are shown doing threbg out of five with the percentage 60%

but females do two jobs with the pe
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book presents five jobs and all of them are occupied by males with the

percentage 100%. The three books which represent the intermediate basic
stage present twentne jobs. Males are shown doing sixteen jobs with the
percentage 76% while femaleme represented in five jobs with the
percentage 24%. The texts presented males doing varigtyof{postman,

baker, butcher, pilot, farmer, inventariver), but on the contrary, females
were seerfilling a limited number of vacancies such as ((teacher, nurse,

professor).

Table 17. Distribution of Gender i Linked Jobs and Occupations in the

7" 8" andd"gr ade Pupilsé6 Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency | Percentage | Frequency| Percentage
7 16 84% 3 16% 19 100%
8 11 92% 1 8% 12 100%
9 18 90% 2 10% 20 100%
Total 45 88% 6 12% 51 100%
Table seventeen shows that pupil so

different jobs. Males occupy sixteen out of nineteen with the total
percentage 84% while females have appeared doing three jobs with the
percentage 16%. The esergshwele japs. baes p up
have practiced eleven out of twelve with the percentage 92% but females
have practiced only one job with the percentage 8%. On the other hand, the

ninth grade pupilsd book presents t
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eighteen out oftwenty with the percentage 90% while females have

occupied two jobs only with the percentage 10%. The three books as a
Serieswhich represent the upper basic stage presentdifg/jobs. Males
are shown practicing fortfive with the percentage 88%. Feles have
practiced six jobs only with the percentage 12%. The upper stage textbooks
in general present males and females doing various and jobse

comparedo textbooks of both the introductory and the intermediate stages.

Table 18 Distribution of Gender- linked Jobs and Occupationsin
P u p iBboksdrom Grade 19 .

Male Female Total
Pupils' Books

Frequency, Percentage| Frequency| Percentage| Frequency, Percentage

1-9 62 79% 16 21% 78 100%

Table eighteen shows that than PackSeriesfrom grade one taine
present males in sixiwo jobs out of seventgight with the percentage
79%. Females are shown doing sixteen jobs only with the percentage 21%.
The results indicate that males outhumbefemhales with (58%) which
meanthat maleslominate theoccupations and jobs presented inc¢berse

books.
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The Fifth Question

Who appears first more frequently males or females when
given two nouns paired for gender?

Table 19 Distribution of Gender Firstness Terms in the 1%, 2" and

3 Grade Pupi.l s6 Books

Male First FemaleFirst Total
Pupils’ Book
Frequency| Percentage| Frequency| Percentage| Frequency] Percentage
1 0 0 1 100% 1 100%
2 0 0 0 0 0 0
3 3 100% 0 0 3 0
Total 3 75% 1 25% 4 100%

(@)}

Table nineteen s hgradse oné has only pneptarnh s
which indicates female Firstness with the percentage 100%.The second
grade Pupi |l s 6 elrantdrms ofinmle or teimadeidthegs . f r e
Book three, on the opposite indes three terms that show maisthess
with thepercentage 100%. The three books which represent the lower basic
stage include four terms thegpresent the aspect of genfiestness Males
have appeared first in three terms with the percentage 75% while females
have appeared first in one term with the percentage 25%. The terms
included in these books belong to family relationships such as brother and

sister,mum and dd, and father anchother.
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Table 20. Distribution of Gender FirstnessTerms in the 4", 5", and 6"

grade Booksi | s 0
Male First FemaleFirst Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency Percentage

4 0 0 0 0 0 0

5 2 33% 4 67% 6 100

6 0 0 4 100% 4 100%

Total 2 20% 8 80% 10 100%

Tabl e t wenty i ndi cat es t hat

pupi l

constructions Hat represent males or femalessthess. In Book five we

encounter six terms. Males have shown first in two terms out ofvisix

the percentage 33% while females have appeared first in four terms with

the pecentage 67%. In book six weouned four terms. Males have not

appeared first in any term, while females have appeared first in four terms

with the percentage 100%.

The rédB books which

represent the

intermediate basic stagaclude ten terms. Males are shown first in two

terms with thepercentage 2Z%. On the other hand, females have appeared

first in eight terms with the percentage 80%. It is interediingoticethat

the constructions ofirstness appeared in the textelonged to family

domestic relationships.

C

=
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Table 21 Distribution of Gender FirstnessTerms in the 7", 8", and d"

Gr ade PBogks | s O

Male First FemaleFirst Total
Pupils’ Book
Frequency| Percentage| Frequency| Percentage| Frequency Percentage
7 10 67% 5 33% 15 100%
8 4 80% 1 20% 5 100%
9 4 67% 2 33% 6 100%
Total 18 69% 8 31% 26 100%
Tabletwentyone i ndi cates that Pupil so

terms. Males have appearédst in ten terms with the percentage 67%,
while females are shown first in five terms with the percentage 33%.
Pupil sé6 book grade eight i ncludes
four out of five with the percentage 80% while females have appeare
time with the percentage 20%. The last text, grade nine psasafds first

in four terms out of six with the percentage §7¥hile females have

appeared first in two terms with the percentage 33%. The three books

which represent the upper basicgagresent males first in eighteen terms

out of twentysix with the percentage 69%, but they present females first in

b o

f

eight terms with the percentage 31%. The results show that males are the

norm or the unmarked elemewhile females are the marked

Table 22. Distribution of Gender FirstnessTermsin Pupi | s6 Boo
from Grade 1-9
Male Female Total
Pupils' Books
Frequency| Percentage| Frequency| Percentage| Frequency Percentage
1-9 23 57.5% 17 42.5% 40 100%

Table twenty two shows that in the domain of first order of appearance
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males in theSeriestext books from grade one to nine have appeared firs

twenty-three times out of forty with the percentage 5%.%emales have
appeared first seventeen times with {hercentage 42.5%. The results
indicate that males are shown in the domain of firstness 15% more than

females which meansdahmale characters ag®@minant.

The Sixth Question

Who plays more frequently the role of actoras syntacticand
semantic entity nales or females?

Table 23 Distribution of Gender i Grammatical Function ( Actor) in
129 and3°Gr ade Pupilsdé Books

Male (Actor) Female(Actor) Total
Pupils' Book
Frequency] Percentage| Frequency| Percentage| Frequency] Percentage
1 46 47% 51 53% 97 100%
2 51 59% 36 41% 87 100%
3 85 42% 116 58% 201 100%
Total 182 47% 203 53% 385 100%
Table twentyt hr ee reveals that Pupil séo

the role of actor fortysix times out of ninetgeven with the percentage
47% whilefemales act as actors fifgne times with the percentage 53%.
Pupil sd& book gmalasdirethetroleof aptor éfpre nimes

out of eightyseven with the percentage 59% while females represent the
percentage 41% with the total frequency thsty times. In the third grade
Pupi | s daled lmmeekappeared as actors eifity times outof 201

with the percentage 42 while females occupy the actor positiah6 times

with the percentage 58%. The three books which represent the lower basic

stagepresent males and females in the role of actor 385 times. Males have

bo
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appeared as actors 182 times with the percentage 47%. Females play the

role of actor 203 times with the percentage 53%

Table 24. Distribution of Gender i Grammatical Function (Actor) in

A"5"and6" Gr ade Pupilsoé Books

Male (Actor) Female(Actor) Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency Percentage
4 79 45% 97 55% 176 100%
5 121 33% 244 67% 365 100%
6 146 69% 66 31% 212 100%
Total 346 46% 407 54% 753 100%
Table twentyf our i ndicates that Pupil sdé b

playing the role of actor seventyne times out of 176 times with the
percentage % while females have appeared in the same role nisewgen

times with the percentage 55%. Book five presents males functioning as
actors 121 times out of 365 times with the percentagé @®ile females

are shown as actors 244 times with the percentage 67%.pin PFus 6 b o0 o |
grade sex males have appeared in the position of actor 146 times out of
212 times with the percentage 69% while females have appeared in the
same position sixtgix times with the percentage 31%. In the three books
which represent the intermedié basic stage males play the actor role 346

times out of 753 with the percentage 46%. Females act the same role 407

times with the percentage 54%.
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Table 25 Distribution of Gender i Grammatical Function (Actor) in

7"8"and9" Gr ade Pupilsodé Books

Male (Actor) Female(Actor) Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency Percentage
7 377 79% 100 21% 477 100%
8 281 80% 71 20% 352 100%
9 300 73% 112 27% 412 100
Total 958 7% 283 23% 1241 100%
Table twentyfivei ndi cates that in Pupilsbd

appeared as actors 377 times out of 477 with the percentage 79%, while
females act the same role 100 times with the percentage 21%. Book eight
presents males as actors 281 times out of 352 with themage 80%,
while females play the role seventne times with the percentage 20%. In
book nine, males are shown as actors 300 times out of 412 with the
percentage 73%, while females act the role 112 times with the percentage
27%. The three books whichpresent the upper basic stage present males
as actors 958 times with the percentage 77%, while females occupy the
same role 283 times with the percentage 23%. The results reflected the
endocentric point of view. Deeper analysis shdhe bwer status of

females who always occupy the position of recipient.
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Table 26 Distribution of Gender i Grammatical Function (Actor) in

Pupil s Books.from Grade 1

Male Female Total
Pupils' Books
Frequency, Percentage| Frequency| Percentage| Frequency] Percentage
1-9 1486 62% 893 38% 2379 100%

Table twenty six shows that males occupy the role of being adtor
Action Pack Series 1486 times out of 2379 with thpercentage 62,
wheras females have practiced tihide 893 times with the percentage
38%. The results indicathe presence of male dominance%24norethan

females.

The Seventh Question

What number and types of personal traits are ascribed to

males and females?

Table 27, Distribution of Gender- Personality Traits in 1%, 2", and 3°

Grade Pupil sdé Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
1 0 0 2 100% 2 100%
2 3 50% 3 50% 6 100%
3 1 33% 2 67% 3 100%
Total 4 36% 7 64% 11 100%
Tabletwentys even shows that in Pupilsd b

not give any personal attributeto males, whilefemales are given two
attributes to describe them with the percentage 100%I1 n Pupi | s 0 b«

two, mdes are given three attributegith the percentage 50%, while
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females are also given the same number with the percebht@g#o. Pupi I s

book grade threehas attributed one personal trait to males with the
percentage 33% and two traits to females with thegreage 67%. The
three bookdor the lower bas stage include elevemnaits. Males gain four
attributesout of eleven with the percentage 36%, while females gain seven

attributeswith the percentage 64%.

Table 28 Distribution of Gender- Personality Traits in 4", 5", and 6"

Grade Pupilsdé Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
4 0 0 4 100% 4 100%
5 4 80% 1 20% 5 100%
6 3 60% 2 40% 5 100%
Total 7 50% 7 50% 14 100%
Table twenty eight shows that males do not gain attyibutei n Pupi | s

book grade four, while¢he author givesour attributesto females with the
percentage 100 %. |l n Pupilsd book gr
attributeswith the percentage 100% I n Pupi | s6 book gr e
given three personal traits out of five with the percentage 60%, while
females are shown in two persoriedits with the percentage 40%. The

three bookdor the intermediate basic stage givales andemales seven

traits with the same percentage 50% for each gender.
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Table 29. Distribution of Gender Personality Traits in 7", 8", and 9th

Grade Pupilsd Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
7 10 59% 7 41% 17 100%
8 8 89% 1 11% 9 100%
9 9 64% 5 36% 14 100%
Total 27 67.5% 13 32.5% 40 100%

Table twenty nine shows that males are given ten traits out of seventeen
with the percentage 59% in Pupilséo
given seven traits with the percent a
authorsgave males eight traits dwf nine with the percentage 89%, while
females gain one trait only with th
nine presents ninattributesout of fourteen to describe males with the
percentage 64%, while females are given five traits with the pereentag
36%. The three booKsr the upper basistage include forty personaaits.

They present twentgeven to describe males with the percentage 67.5%,

while females are given thirteatiributeswith the percentage 32.5%.

Table 30 Distribution of Gender- Personality Tr ai t s iBooksPupi |

from Grade 1-9.

Male Female Total
Pupils' Books
Frequency| Percentage| Frequency| Percentage| Frequency] Percentage
1-9 38 58% 27 42% 65 100%

Table thirty shows that males are ascribed thieight traits out of sixt-

five with the percentage 58%hile females are ascribed twerdgven
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traits with the percentage 42%. It is observed that male characters exceed

female characterby 16%. The results show that males are represented

more frequently than females.
The Eighth Question

What number and kinds of leisure activities are practicedby

males andfemales?

Table 31 Distribution of Gender- linked Leisure Activities in 1%, 2",

and3°Grade Pupilso6 Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
1 3 50% 3 50% 6 100%
2 5 56% 4 44% 9 100%
3 7 50% 7 50% 14 100%
Total 15 52% 14 48% 29 100%
Table thirtyone shows thatPupi | s 6 book grade on:

activities for males with the percentage (50%) and females share the same
number wth the same percentage | n Pupi |l s6 book two,
men sharing five activities out of nine with the percentage (56%), while
females practice four activities wit
three, males are shown doing seven activities out of fourteen with the
percentage 3% and females occupy the same number and percentage. The
three books which represent the lowmasic stage present males doing

fifteen activities out of twentyine with the percentage 52%, while females

practiced fourteen activities with the percentage 48%.
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Table 32 Distribution of Gender- linked Leisure Activities in 4™, 5"

and 6th Grade Pup | s 6 . Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
4 10 50% 10 50% 20 100%
5 8 44% 10 56% 18 100%
6 8 57% 6 43% 14 100%
Total 26 50% 26 50% 52 100%

Table thityt wo s hows t h agtade Rourp include$ twdnty o k
activities for males and females. Males are shown doing ten out of twenty
with the percentage 50%e same as the number and percentage of
females. Pupilsd book grade five, pr
and femalesMales are shown practicing eight with the percentage 44%,
while females have appeared doing ten activities with the percentage 56%.
|l n Pupil séd book grade si x, mal es ar
percentage 57% while females practiced sixvéats with the percentage
43%. The three books which represent the intermediate basic stage show
males doing twengysix activities and females do the same number with the

same percentage for both of them
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Table 33. Distribution of Gender- linked Leisure Activities in 7", 8",

and9"Gr ade Pupilsd Books

Male Female Total
Pupils' Book
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
7 18 55% 15 45% 33 100%
8 14 74% 5 26% 19 100%
9 5 36% 9 64% 14 100%
Total 37 56% 29 44% 66 100%

Table thirtyt hr ee shows t hat Pupil sdé book
doing eighteen activities out of thirtthree with the percentage 55%hile
females are shown doing fifteen activities with the percentage 45%. In
Pupil sé6 book grade eight, mal es sha
with the percentage 74% while females do five ones with the percentage

2 6 %. Il n Pupil s& bhore &ssigg to andles five typegof t h
acivities with the percentage 36%hile females are shown doing nine
activities with the percentage 64%. The three bodoksthe upper basic

stage present sixtyix leisure activities for males and females. Males share
thirty-seven activities with the percentage 56% while females share twenty

nine activities with the percentage 44%. Appendix fanye shows that the

nine text books present twenyo activities out of fifty five shared by

both males and females. Fensale shown doing sixteen activities which

males do not practice and males are shown doing seventeen activities

which females do not practice.



93
Table 34 Distribution of Gender-1 i nked Lei sure Acti vi

Books from Grade 1-9.

Male Female Total
Pupils' Books
Frequency| Percentage| Frequency| Percentage| Frequency| Percentage
1-9 78 53% 69 47% 147 100%

Table thirtyfour showsthat males have shared seveetght activitiesout

of 147 with the percentage 53%. Females have practiced-rsngy
activities with the percentagd7%. The results indicate that males
outnumberediemalesby the percentage % which meansthat, the nine
course books are dominated by males in the domain of practicing leisure
activities. The significance is prevalent when we discus the kinds of

activities practiced by each gender.
The Ninth Question

Are there instances of msculinegeneric constructions(nouns

and pronouns; mainly he and his) in the texts?

Table 35 Distribution of Gender Generic Conceptions in 1, 2", and

3Grade Pupilsd Books

Masculine Nouns Masculine Pronouns refer to males and females
Pupils' Books
Frequency Frequency
1 0 0
2 0 0
3 0 0
Total 0 0

A common manifestation ojender in the language of tbrbks is the
generic use of the masculine nouns and masculine pronouns when they
refer to people in general or when the sex of the referemkisown.Table

thity-f i ve shows that Pupilsoé books gra
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using both masculine nouns and pronouns. On the opposite, its worth

mentioning that the three texts presented some neutral nouns such as (e.g.

children, dentist) wlih are suitable to refer to both males and females.

Table 36 Distribution of Gender Generic Conceptions in 4, 5", and 6"

Grade Pupilsd Books

Masculine Masculine Pronouns refer to
Pupils’ Book
Frequency Frequency
4 1 0
5 0 1
6 0 0
Total 1 1

Table thitys i x shows that Pupil sdé book gr
only of a masculine noun which (postman . On the other h
book grade five presents an example of one masculine pronoun to refer to
both malesand females whichistheproun ( he) . Puyxis | s06 k
free from both masculine nouns and pronouns. As we noticed in the first
three books, grade one,two andthreB,upi | s®6 books grade
six alsocortain many neutral nouns sued engineer, shopper, storyteljer

but mostly they refer to males as we will discuss latanamapter five .
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Table 37. Distribution of Gender Generic Conceptions in ¥, 8",

and 9t hGrade.Pupilsd Books

Masculine Nouns Masculine Pronouns refer to males and females
Pupils’ Book
Frequency Frequency
7 1 0
8 0 1
9 3 3
Total 4 4
Table thitys even shows that Pupil sée book
example of the use of masculine nou

one example of the use of masculine pronouns to refer to both males and
females. Pupilsd book grade nine pre

the use of masculine nouns and meise pronouns to refer to both males

and females.
Table 38 Distribution of Gender Generic Conceptions inPupi | s 0
Booksfrom Grade 1-9.
Masculine Nouns Masculine Pronouns refer to males and females
Pupils' Book
Frequency Frequency
1-9 4 5
Total 4 5

Table thirtyeight shows that th&eriesas a whole from grade one to nine
has only four examples of using masculine nouns and five examples of

using masculine pronouns to refer to males and females.
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Chapter 5

Discussion, Conclusionand Recommendatiors

This chapter consists of a discussion tbe findings, conclusions,
pedagogical implications and suggestions for future research. The findings
of the study are presented in one section to address both the quantitative

and the qualitéve content analysis.
Findings Discussion

This study is based on the assumption that there is a need for
investigating foreign language course books because the results may
contribute to developing and enhancing the content of these textbooks. Due
to the rising interest of teaching English as a foreign language to students in
Jordan in both basic and secondary stages, much attention must be paid to
the teaching materials, especially textbooks. Some texts are written and
published outside the countryc#ion Pack as basic materidts students
of basic Jordamn schoolswas launched in 1998. The authors and the
publishers of theSeriesare foreigners. The Ministry of Education of the
Hashemite Kingdom of Jordan formed an evaluation adlaptation
commitee consistingdf nine members, some of thewere professors in

the departments of English language and Educaton otherswere
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supervisors of Englisiat the Ministry of EducationTaking these factors

into consideration, the study intends to ansare@major question whicls:
How are gender aspects presented and represented in English Language
Jordanian Basic School Curriculunm{Action Pack Serieg from grade
1-97?
This questioncan be interpreted into nine ones to cover the nine

gender aspects under investigation as follows:

1.To what extent do males andfemales appearin equal

numbersin photos and illustrations?

Related literature concerning analyzing EFL/ESL textbooks,
regardless of the origins of the textbooks, revealed that male and female
visibility fApresence or omissiono in
most widely examined manifestations of gender. When females do not
appear as often as males, the imploéssage is that wan are not as
important as meor that their accomplishments are not as worthwhile to
mention as meno6s. A-Giné& 808)rcdncluded,d Ma c C
not only words matter, but so too do pictureavender and Vanstone
(199156) stessedt h a't i Imavecan impactsbeyond the surface
t hey ¢ Bopictargsdn terms of number, placement, treatment and
content playan important role in educatidmrecause they aneseful for
introducing the texand can often be used abasefor discussion in the
classroom. In order to odoh gender balance in textboollsistrations

must present males and females in a balanced manner. For achieving
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accurate analysis, the researcher observed and counted every character

in every picture. Overallhe introductory basic stage textbodks Pupi | s 0
books one, two, three), showed that ttweal frequency and percentage
of appearance in photos and illustrations of femalé&gl9: 53% which
I's bigger than the number ofthemal es
only book in this stag which presented less femalg36: 49% than
males 246: 51%. On the contrary, the intermediate s&gbooks
(Pupi | s& b o oakdssiy revealed, an dpposite t at e . Mal e 6
frequercy 1071: 53% outnumberel e ma 9 88 s 4 7 %. Pupi |l s
five is the only book that presented more females 411: 52% than males
354: 48%. It is worth mentioning that the total number of characters in
phobs and illustrations is biggeR030 than the number in the
introductorystage 1230Pwyp i | s 6 sewemeighktsandnine showed a
dramatic decreas of the number of female characters 245: 32%
compared to maleharacters 52568%. The three course books seven,
eight and nine respectively presented females 104: 34%, 53: 29%,
88:32% lesser thmamales 204: 66%, 130: 71%, 191:68%. Actieack
Seriespresented 2177 male photos and pictures with the percentage
54%, and 1853 femadéphotos and pictures with tipercentage 4%.

| nterestingly, It I's worth menti on
preented a limited number of maleand femals' characters. There are
nine main characters in the 20 unfterahim Faisal, Ahmed, Nadja

Laila, Samira,mother, dad, and Midglajeda) Six of them are children.
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The setting is at home or either in the clasorm. Pupil sdé book

two continued presenting the same characédirshroughthe sixteen
units but added a new charactgfoogu ar d) . Pupil sd book
In its sixteen units presented six new characters (Tareq, Fahad, Fatima
, dentist, ruygweaayr and juice seller). Pupil s
six abandoned the previous characters and started presenting a variety
of new males and females (for example, Maggie, Jack, Albie, Suzie,
Tu, Tina, Rick, Pick, Adam, Ramzi, Laila, Mum, Dad, Millyaria,
Yoshiko, Vinnie, Aly, Ali, Mr Hadad). The majority of the characters
belong to the English Culture. Pupi
nine started presenting mature characters such as scientists, engineers,
experts, artists, and historians. Jlehange in theme, actors and setting,
might explain the dramatic decrease of gendeimber represented in
pictures and illustrations in the text books the upper stage (grade
seven, eightand ning.

The results of the study concerning this aspagteed with the
findings of the previous studieshich emphasized the frequent
visibility of males over females in Photos and Illustrations. ( see Gisent
(1988), Sakita (1995), Hedleong (1996), Rifkin (1998), Ansary and
Babaii (2003), Arikan (2005), Holgvist (2006), Lee (2006). It is
interesting to notice thatll the previous studieghich indicated male
preference wereonducted irboth Firstand Third World countries. For

example, Holmgvist (2006) analyzed tBeriesof Wings of English
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textbooks for secondary schools in Sweden. Her results concerning the

representation of males and females in photos and illustrations did not

contradictAn s ar y @G aa n d s B sdandudted infhe Islamict s

republic of Iran. Domnguez (2003) analyzédh e t ext book

Interchange Introductiorberiesl , 2, 30 used in school s

which most of English is addressed as a Second Language programs to
ESL classes. Her results contradicted the findings of all the previous
studies. It was the only sty that showed balance and equity between
male and female representations in photos and illustrations. Finally,
Schau andScott (984) and Sadker and Klein (1991) indicated that
gender fair materials broadenstuden6 att i t udes aadbout
increase the motivation to learn. Building on theults of the reviewed
studies there is an urgent need to revise the instructional materials
offered to students in Jordan in their foreign language classes to expose
them to more fair gender represematin photos and illustrations. And

thus needs widening the domestic environm@ohooland house) to
include other institutions which lead to includevariety of male and

female characters.

2.To what extent do males and females appear in eqla

numbersin the texts at the level of word and sentence

In examining the second aspect, the study analyzed both male and
female referents. Gender was determined by counting géinded

nouns, proper names or titles ( Mr, Miss, Mrs, Dad, Mum, ddcor,
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Majeda and the nogeneric pronouns, he, his ,him, | ). For example, in

unit one entitled fAThe Buried
12,we read:
ATacegqgl dn &elistenkdetcetipe sounds from the strdwet
smelled the flowers from the garden dwafelt the warm air irhis
room. Every thing was familiaHe wasliving againin the house

wherehewas bor no.

City

The pronounghe he, he, his, he, he) were counted because they are

referents representingma | eabegory. So, in thabove mentioned
passagé¢here were seven male refere(sunsand pronouns). In some
sentencedhere were common and neutral nounshsas Ecientists,

geologists). Wen thereferent gendewas specified (male or female

it was cainted, otherwise it was omitted.

Tables five, six, seven and eight summarized the percentages and

frequencies of gender visibility and representation in the texts at both

word and sentence level. The introductory textboofane two, three)
showed thamal es out numbered females
gradeone; males were seen twenkyne times out of fty-six with the
percentage 52%hile females were observed twesggven timewith
the percentage 48%. In book twtales were seen mofieequenty than
females also 19: 53%. In book three females outhumbered males
55%. In the three books which represent the intradnc stage, the

studyfound 116representations of matgender 480 and 128 of female

84:
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gender 52%. The study revealed that in thgeat of gender visibility in

photos and illustrations, in the same threeoks, males were
represented 58fimes with the percentage 47% and females 649 times
with the percentage 53%. These numbers and percentages reflected the
domestic environment thatates and females act in. Schools and homes
are stereotypically connected with females rather than with males. So it
Is natural to see more females compared to males. It is interesting to
see the congruence between gender representations in photos and
illustrations and in the text. The results indicated that females
outnumbered males in the first tvegpects. Table six representing the
intermediate stage n P upi | s &ourbfivey &nd sixghoves dhat
males were obviouslynorevisible than femalesn each separate book.

The study found 263 male representations with the percentage 54% and
226 female representations with the percentage 46%. Again, there was
concord between the results of males and females in the first and the
second aspect. Males werepresented in 1071 photos and illustrations
and occurred 263 times in the text and femaleserepresented in 959
Photos and occurred 226 ti mes. Tabl
books gradeseven;eightand ninema | présence in the text was still
greater than females in the three books respectively. In book seven,
results showed that 59% of the frequencies favored males and 41%
females. In book eight, 76% of the frequencies favored males and 24%

females. In book nine, 73% of the frequencies favonades and 27%
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females. In this upper stage (book seven, eiging), the study found

that 69% of the frequencies favored males and 3&®%oales. The
Action Pack Seriespresented and represented males in the text 833
times with the percentage 60% and feesal560 times with the
percentage 40%. It is clear that, even thotlgh authors othe three
levels (introductory, intermediat uppe)y are different the results
showed male preference over females in the domain of visibility in both
the text and Photosd illustrations.A close investigation of the topics
included in the upper stage textbooks confirmibat the results
reflectedma | eldmgnation. For example bl 8 has the following
titles (The Boy from the PaqfFive episodes) Hassanbd6s diary,
the runner, and inventors who lit the worldConsequentlythe body of
topics forced the authors to represent more males to fill the acting roles
assigned to them

The results of this study were in concord with Hartltmann d Judd o s
(1978) findings. Thy found that the ratio of male to female referents
was 636 to 37%. Harris and Hube (1975) showed similar results. The
ratio of males to females in their study was 73% to 27%. Even though
the gap between the representations of gender in photos andtithustra

in this study showed some decrease compared with the previous two
studies, representing males and females in foreign language texts a
both word and sentence levedsill showed male preference. Sakita

(1995:53) concluded with similar resukt®ncermng intermediateand
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advanced textbooks in which malagpeared muckore frequently as

characters in the texts & 35%. On the contrary, Faro&{1999)

study was the only study that contradicted the reviewed studies related
to this aspect. It showed tha the Text, females (53%) appeared more
frequently than males 47%. Ansary and Babaii (2003) concluded that
the ratio of females to males in the domain of visibility in the text in
total was 1: 1.5.Lie's (2006) study revealed that there was 297
represetations of female gender (31.56%) and 644 of male gender
68.44%. Sivasligié (2006) was one of the rare studies that to some
extant revealed a numerical balance in the representations of female and
male gender in the" 7", and & gradetextbooks.The percentages
were 48054% for males and10846% for females. As this study
revealed, a&comparison between the percentages of male figures (60%)
and female figures 40% with a difference of 20% suggested a wide gap
of anumerical imbalance representing males and females. The results
of this study might emphasizithe aut hor s unawareness
matters, mainly, visibility in the text in Action Pa8eries Moreover,

they confirmed the conclusions of the above mentioned studies and at

the same time, they did not contradict #herld endocentri¢rend.

3. Are conversational topics controlled equally by male and

Femalecharacters?

Jones and Sunderland (1997: 8) said ttn@b textbook carries a

unique authority which is created and mained through its
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textsé.these ar e under st ood as t he

sound knowledge Following such saying, the aspect of gender topic

control was looked at as a major indicator in deciding gerfdeness
representation. Some resdars refer to this aspect as amountadk

(see Farooqg (1999), Ansary and Bababh@3), Sivasligil (2009. The
researcherof these studiexounted the number otumns of gender
conversational fes because the category of investigation was the
dialogue. This study took t@ account both dialogues and reading
passages. In analyzing dialggs it followed the same scherbat in

analyzing the reading passages, the researcher took into consideration

the theme and the main characters of the topicekample in unit five

i n Pupilsd book grade one, Mi ss Ma]
character (see page 10), so we consider her the dominant of the topic. In
Pupil sé6 book grade nine, unit one st
Three characters acted They were two maleg¢Husseinand Tareq)

and one fenale (Nadig. In that dialogue males took 15 turisit

females took two turns only. According to the number of turns, the unit

Is counted as male dominated. In the same book, unit 10 (see page 80)

the reading passagwas totally devoted to talk abotite life of the

famous explorerRoal d A mulm tthad exardpte, the unit was

considered as male dominated. Following that procedure of analysis,

table nine which regsented the introductory stagethep upi | s b ook

grade one showed that females dominated eleven topics out of eighteen
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with the percetage 62%while males dominated seven topics with the

percentage 38%Such result could be justifietbecause the main
character in all units was the feraakacher Miss Majeda. One of the
negative stereotypical consequence wah athe te@her must be a
female and Misso

|l n Pupil s06 temmtced@nm gpubgte ghifly @ven though
the characters and the setting were the same. Males dominated fourteen
topics out of seenteen with the percentage 82%hile females
dominated three topics with the percentage%4. Il n Pupilsdé bo
three males dominated five topics out eixteen wih the percentage
31%while females dominated eleven topics with the percentage 69%. It
IS interesting to mention that, in book three the teacher who was the
main character, was also Miss and female but the name is different
(Fatima) !. The three books mentel males as dominators of twenty
six out of fifty-one topics with the percentage 51% and females twenty
five topics with the percentage %9 This result indicated a numerical
gender balanced repredation. The intermediate staggupi | s6 book
grade faur, five, and six showed female preference. They dominated
thirty-one topics oubf forty-eight with the percentage 65%. Book six
was the only book that showed male preference 11: 69%.
The threebooks represented females as topic dominators tbirgy
times with the percentage 65%. Such results sighfeenale

preference.
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Theuppest age represented by Pupilsd bo

nine showed that male®uhinated thirty topic®ut of thirty- five with
the percentage 86%.

Action Pack Series from grade one to nine showed that males
dominated seventthree topics out of 134 with the percentage 55%,
compared to females who dominated siathe topics with the
percentage 45%.

The result of the study was n har mony wi th Hel | i
findings. He found that makeparticipated in over 93% of the passages
with the percentage 80%. Farooq (1999) maintained that nalieays
initiated dialogues, andhat the length of utterances number of
utterances, and average utterances of male speakerdounateto be
61%, 51%,and 60; and of female speakef®9%, 49% and 40%
respectivel y. Not far from these r
findings. Her datashowed that thé@ MaJole® a | initeatgdsand the
AFem&hAhEeIl yo compl i ed. ndat iwas tihmatterJdea
utterances were al sa aléengearudtyhanl 98l
were incomputableThey guided 75% of the dialogues. Babaii and
Ansary (2003) proved that males were present in 67% of the topics.

It is true to onclude that EFliexts studiepreferred presenting males
as the main acting characteirs dialogues and reading passages
primary and secondary stages. These results did not contradict the

findings of several studies that have suggested that indmgender
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conversatios males didgpeak more thafemales (forinstance Swacker,

1975; Spender 1990; Holmes 1988; Smith 1985; Co886)1L After
twenty years, the scene still the same. Book nine gives horrible and
unjustified examples. The Book includes fivdialogues entieéd (The
Burried City episode 12, 3, 4, %in pageq12, 26 40, 60, 74). Males
took sixty three turns out of seventyne with the percentage 89%
while females took eight turns with the percentage 11%.

This example emphasized the exclusion of femadess active
participants in life events. Males tend also to control ®aid interrupt
more successfully than females. It is interesting to conclude that the
textbooks practically reflect reality, but this seems unlikely, especially
as there is a stereqy of women speaking more than men. The impetus
is more likely to be theasne as that which leads to theeing fewer
female than male characters. If so, the aabson for changing it would

bea wish to change the socialization these texts promote.

4. To what extent are number and types of occupations and

jobs linked to male and female characters?

Gender i linked occupations in EFL/ESL texts is a popular
manifestation that has received much attention in both analysis and
discussion. Occupationables for males wre not traditional and varied
but for females were traditional and limited in number.

This study analyzed a recer@eries of English language texts

introduced firstly in 1998 A c t H aocnk O . The study

anal
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two levels; numberand type. In the introductory stage textbooks

grade one, two, and three, males occupied only on@ljobeseller)out

of six jobs appearingn the three books with the percentage 17%.
Females occupied five jobs (teacher, dentist, magker, clotheseller,

fruit seller) with the percentagg&3%. The intermediate stagdgu pi | s 6
books grade four, five, and six presented sixteen jobs out of tve@ety

for males with the percentage 76%hile females occupied five with

the percerdge 24%. In each separabmok authors showed male
preference. In the upper stageu pi | s6 books seven,
males appeared doing fortive jobs out of fiftyone with the
percentag 88%. Females were to some extéotally neglected. For
example, book eight gave femalese job(artist) with the percentage

8% while males higl eleven varied jobs with the percentage 92%. In the
Series authors assigned sevengyght jobs to males and fetea. Males
practiced sixtytwo with the percentage 79%hile females practiced
sixteenjobs with the percentag2l%. The results suggested thae
authors were not consciously aware ofstlaspect. Mreover, they
portrayed males as the major power of labor in the society. This great
decrease of number and peragd of jobs offered tdemdes in tlre
Seriesfrom grade one to nine might push one to say that it was an
indicator of an adocentric hiddemgendalt was astonishing to notice

that the upper stage course books (seven, eight, nine) were the worst in

repregnting this aspect eveéhoughone of the authors was a female

€
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( Julia). The intermediate course books (four, fiaed siy showed

also a noticeable gap between the number of jobs assigned to males and
females. It isworth mentioningthat the author of this intermediate
Serieswas a male (Dilys). The introducto8erieswhich was authored

by a female (Penny) was the o8griesthat showed female preference.

But the connection betweemmut hor 6 s gender and gen
was still not indicativeln the domain of types of s males compared
to females occupied variety of manual and professional jobs as
appeared in appendix (28). Males weeen in fortyfive jobs (Juice
seller, postman, Glasseller, bus driver,scientist, astronomer, pilot,
baker, butcher, regineer, farme inventor, shopassistant, grocer,
professor, dist, ruler, astronaut, fashiadesigner, hunter,usinessman,
animaltrainer, zoo keeper, park ranger, marimelogist, civil servant,

king, messenger, policeman, sailor, detective, curaloctor, prine,
fisherman, shop keeper, philosopher, petrolegeologist, photo
geologist seismologist, mudengineer, mathematician, explorer,
builder). Females were seen practicing eleven jabacher dentist,
weaver, clothes seller, frugeller, professor, nursgournalist, editor,

artist, princess).

One of the funniest examples was presented in book@iue. female
was given the title professor, but alas, the author for unknown reasons
hid her name, and she appeared in all positions as nameless human

being:
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Example: Last yedProfessor Xtraveled round thevorld.

She collected pictures from different countries all over the
world.(book 5 p. 2)Ve newthat she was a female from the feminine
pronoun fi sheo
But when a malevas presented as a professog Wwas given a full
picture of respect anghasculinity:

Example: Professor Najjar is a specialist imancient history and
archeology.(Book 8, p. 2). Moreover,he took five turns out of
eleven in the dialogue.

In reality, even in third world countriebke Jordan, women are seen
practicing hundreds of jobs such @Bean at a college, minister,
parliament member, upper house member, judge, engineer, police,
lawyer, pilot, doctor, therapist, taxdriver, biologist ..& So it was
astonishing to see theithors of a new and recent educatid®atiesdid
not cope up with facts of our modern life.

The results of the study confirmed Hartrisam n d J a9978B&7s  (
study findings carried out thirty years ago. Similar findings were
reported by Porreca (194814) who revealed that the ratio of total
occupations for males in thext was(1:5.87) for the fifteen textbooks,
and that was the mosibalancedmean ratio in her study. Wolfson
(1989: 180); Sunderland (1992: 85), (1994:55) Sakita (1995:7)
concludedthat far more women appeared without occupations, or they

had limited stereotypical jobs assisting males. Takahara (1995:121);
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concluded that females compared to males had limited and unstable

occupations. Hedeong (1996:75) confirmed that male characteere
assigned more frequently to professional occupations than were female
characters. Farood.99913); Otlowski (200Qt3); Yakushi and Nishida
(2003) findings agreed withthe finding of this study. Males in general
occupied more than 66%f thejobs ofered in the target EFL texts. Not

far from these conclusions, Ansary and Babaii (2003:8); Dominguez
(2003:11); Sivasligil (2006:44 Holmqgvist (2006:17); assured that
foreign Bnguage textbooks hadale preference in the aspect of gender
linked jobs on tw levels type and number.

These results give freedom to question the relationship that should be
maintained between language textbooks and society. Should they
represent the existing realtyOr should they represent a more
progressive situation thamhat actually exist® The results of research
illustrated that there have in fact been a tendency of gender asymmetry
in EFL texts greater than the gender asymmetry in the society they were

intended to reflect. (Ittze4.978§.

5Who appears first more frequently males or females

when given two nouns paired for gender?

The aspect of order of appearance of males and females in paired
constructions was and still one of the most arguable gender aspect. Who
ought to be mentioned first males or females?.

Responding to that question Wilson (1560: 189; cited in Hcked
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McConneltGinet (2003:34)argued that males should be mentioned

before females :
i L estkeep a natural order and set the man before the
Womanbr manners sakeo.
Ekert and McConnellGinet (2003:34) concludetthat:
AThe Masculine gender is more worthy than the
Feminine® .
Recentand modern researchers denied the validity of the above
mentioned andocentridews. Pau(1991 57)stated:
Whendescribing a couplévomanand man), treat both
Partners asquals. If mentioning women and miegether,
do not always list the man first; try inste@dcalternatethe
orderin which men and wonmearedescribed.

Action PackSeriesauthorsseemed to be aware génder equityvhen
presenting and representing the linguistic aspedtirstness intheir
course bookdn table seventeen whichpgeesents thentroductory stage
inp u p i | sgéadebne;th& authorpresented threeonstructions in
whichthe female terms preceded the nalens:

Example:l 6 goeonesister and one brother (initiator is a male)
| 0 v eéwogsistérsand onebrother (initiator is a male)
| 6 v eonegister and one brother (initiator is a female).
It was interesting to notice that the three examples appeared in page

(15) and two of them were spoken bynale.But it would be pleasant if
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the author was strict enough to let the female who initiétbedthird

example to start with a male to echo the first two examples which
started by a female even though the
grade twowas free fromif r st ness exampl es. Pupi | ¢
presented three constructions with tleegentage 75% headed by males
and one construction headed by a female. The three bookSersea

included four constructions; three of them ordered males first and one
ordered females first. Repeated examples in the three books were not
calculated.

Pupi s6 book grade four was free fro
book grade five presented two constructiovith the percentage 33
were startingwith a maleand fourconstructions 67% startingith a
femal e. Pupil sé6 book gr adreferemts. ¥ was t
included four constructions startingith females. The three bé&s
which represented the inteediate stage exaggerated the use of
constructions ordered first bgmales 880%.

The introductory and the intermediate stage course books (oo,
three, five,and si¥ included fourteen constructions. Table nineteen
revealed that the upper staferies(seven, eightand ning contained
twenty-six constructions. Thenumbers of constructions headed by
males werein the three books bigger than those headedelyales

10:4, 4:1, 4:2 respectively. Males were shown firsh eighteen

constructions with the percentage 69%, while females wenationed
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first in eight constructions with the percentage 31%.

Action Pack Series (1 to 9) exemplified forty constructions
Males headed twentthree constructions with the percentage 57.5%
while female headed seventeen constructions with the percentage
(42.5%).
Hartman and Judd (1978: 39€3id:
A subtler conventiof language is the ordering
of sex pairs like male anf@male,Mr. and Mrs.,
brotherand sister, husband and wife, which are
usually orderedwith male first, with the single
exception of | adi es and gent |
automatic ordering reinforcethe second place
status of womené.
This aspect as appeared in this study after thirty yeas seemed as
a reduplication of Hartmasa nd Juddds (1978) study.
found similar findingsi | the first place occurrences of males and
females, females were igred in all subcategories especially in the
usage of double pronounso.
Porrecaodos (wef®8odfiimed hy the resunlig of this study.
She concluded that theerage ratio of male to femalgstnessvas
1: 2.96. An obvious example was, whemuestion was posed to the
reader aboutfrhiiesnddr bhoeyrf r firgness of, t he

girlfriend might occur only because the questioner (author) was
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thinking first and foremast of a male audience. Action Pa8eries

authors (males and femaleseemed also to think more of male
audience, even though the initiator was a female character. Below are
some examples:
Pupils book gradseven:
I am Lucyéél obve got t.\Paged).r ot her s art
Say eight sentenceabout Pauland Emma. (Pagelb5).
Badria said i1 traveled with my uncle and aunt (page 51).

Compared with the findings of this study, Ansary and Babaii
(2003:13) found extr e mkewexampesail t s .
firstness were also observed. That is&y,given two nouns pairefbr
sex, such as uncle and aunt, brother and sister, boys and girls, the
masculine word always came firsto.

This study revealed that there was an alternatidhe use ofifstness,
but with many examples of male preference. Lee (2006) indicated that
all the textbooks reviewed in his study, whether they vaeddeor new,
evidenced a much higher tendency for males to be mentioned first. The
much higher frequency to the use of alternative pronouns to include
both males and females, such as he or she, hdisieer were always

headed by male pronouns.

6.Who plays more frequently the role ofactor as syntactic

and semanticentity, males orfemales?

One of the most frequent roles in texts discourses is the role of actor
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in Action Pack Series textbooks, (e.g. Haille Gebre Selassie is a

sporting sensationééhe wiomeshoaedl ot of
that the introductorySeries (one, two, and threg exemplified 385

instances of the semantic role actor. Males involved in 182 roles with

the percentage 47 % while females acted the role 203 times with the
percentage 53%. These results didno
followed by the authors. Any reader of the first three books would not
suspect that the actors were mainly females. Theesaad the setting

governed the malemale alternation. The main character in three
books was a female (teacher éMajeda
Serieswas expected to show better mdemale balance or to change

the female-male alternation, but thegonveyed similar results. Males

were shown as actors 346 times with the percentage wéte females

were shown 407 times with the percentage 54%. These results were in
congruence with the results of the third aspect. As was noticed, females
were the donmators of the majority of topics 31 out 48 with the
percentage 65%. The texts of the upper stage (seven, aimghnine)

showeda tremendous and observable drop damiifemalesacting the

role of actor. Malesvererepresented in the role of actor 9%®es out

of 1241 with the percentage 77% while females played the role 283
times with the percentage 23%. The Action P&ekies(oneto-nine)

revealed male dominance over females. They played the role of actor

1486 times out of 2379 with the percage 62%.
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In oneof the most leading and comprehensive studies, Macaulay and

Brice (1997:800) examined syntax textbooks atiteir results showed

that out of 336 femalegendered arguments, females appeared as
subjects (41%), while males showed up much more often as subjects
84%. Farooq (1999: 1®xamined two Engliskeries old andnewand

found similar conclusions. Of a tal of 598 actors in earlier texts, 322
were males and 276 females. The asymmetry was more serious in recent
texts. Of a total of 397 actors, 249 were females.

One of the justifications that might explain the above results was the
andocentric governancd the text. Males took more turns than females
especially in dialoguesMa | autfesances were longer thdahose of
females. Males were always problem solvers. ddalvere scientists,
explorers, idges and kings. All these roles are thematic indicative.

So it is not strange that the results of this study and the related ones
showed strong tendency toward preferable use of -geieered
subjects. So it becomes a significant question when we considér that
language can affect a society by influencingeesen controlling the

worldvi ew of its speakerso (Trudgil/l
7. What number and types of personal traits are ascribed to
males and females?

The introductory textbooks (one, twand threg were very poor in
ascribing attributesto both males and females. Tl&eriespresented

eleven traits. Il n Pupilsd book grad
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females and none for males. The tatributeswere classified in the

physical appearance category. Females appeared to have longtor shor
hair. Pupil sé book two seemed to coc
included six traits, three for males and three for females. The six traits
belonged to the physical appearance category. Males and females were
given similar traits:
Example: Zooguardksi ng t he teacher to desc
sai deéedialeé s He 6 blaclghaité . He 0 big bgowr eyes
(p: 32.
One of the boys descsmabe®helding ag@fott h
black hair. S h elosvn ayes(p: 33). These two examples, under
the pressure of repetition, made the author assigned similar traits to
mal es and femal es. | n Pupil so book
collocated with males and females. Both males and females were
described as havinigealthy teeth but in one example, theig weaver
(woman) was described as clever:
Oh Yes! Sléever(@s38.very
The introductorySeriesseemed to be balanced in presenting males
and female'personal traits. The intermediate textbooks (four, farg]
Six) were richer in alternating tita between males and females. Each
gender was given seven traits. This time the difference was not in
number but in state. Males were seer(lasy, polite, punctual, and

nervous) while females were seen ésad bad, selfish, miserablg In
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concord with these results, David Carroll and Johanna Kowitz (1994)

concluded thatbusy) for example,was used mostly to describe men,

but (selfish and miserablg¢ were mostly used to describe females. In
the Upper Stag&eries(seven, eight, nine), the twars presented forty
traits for males and females. Males were given twseiyen adjectives

out of forty with the percentage (68%). Males were given many
adjectives that described them emotionally and intellectually as being
(clever, great, famous, friemg generous, professional, imaginative,
decisive, braveand courageousfemales on the contrary were seen as
(quiet, lazy, silly, funand impatient It was obvious that Action Pack
Series(1 to 9), generally speaking, preferred males in this aspect by
giving them thirtyeight traits out of sixtyfive with the percentage 58%.
Porreca (1984) concluded that the proportion of adjectives in the
intellectuatleducation category used for men exceeds that for women.
These results contradicted the findings af thtudy in this domain.
Moreover, this study revealed that males were giveputation
prestigiousqualities ag(brave generous, rich, famous, creative) while
females were derepresented and were given low prestigious adjectives
such as(selfish, nervousand impatient). Sakita (1995) conducted a
comprehensive study and her contention was the category of adjectives
ascribed to males and females. In the twelve characteristics, authors
showed male preference. Not far frec

(1998) e sul t s. Il n congruence with RifKki
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study assured that males were described as good doctors and good

drivers while females were judged mostly due to their physical
appearance.

8.What number and kinds of leisure activities arepracticed

by malesand females?

Males and females took part in twefitjne activities presented in the
introductory text books grade one, two and three. Males engaged in
fifteen activities with the percentage 52%, while females practiced
fourteen activities with thgpercentage 4&. An inquiry into-gender
related activity types revealed that males and females shared the same
activities, especially in the sport category. Males and females were seen
practicing (Jumping, skipping, playing tennis, hopping, swimming).
Males engaged in two actiles (playing football, riding bikes) while
females did notEven thoughn reality, women share football teams as
well as mal es. The findings of
findings, which showed that Sport was a male dominant topic.

The text books representing the intermediate stage grade four, five and
six introduced more activities different in number and type compared to
the introductory Series Males and females engaged in fiftyo
activities with similar percentage 3% for each geder. Females
practiced a variety of activities includirfgding bikes)

Example: Jenny got on her new bike. She rode up and down and up

and down. Book 4, p, 63.

t



122
Males engaged in doing activities such(@smputer camping, plying

music) while females engaged(arawing painting, shopping, dancing,
cooking). Both genders shared some activities such as (sailing, walking,
touring, writing letters, watching animals, reading, running). These
results also contradicteéinsarysa nd Babbaii 6s (2003) f
findings revealed that females were fundamentally shunted into indoor
passive activities such as (reading, watching TV). On the contrary, the
books portrayed males in out door activities. This study showédhda
authors presented males and females simultaneously in door and out
door activities. Males and females weshown sharing sixbgix
different activities. Males practiced thirgeven withthe percentage
56% while females practiced twentyne with the percentage 44%.
Males engaged in some activities such as (rallying, exploring) that
females didnot. Females took part in some activities such(asess
makingpods,and beaclvolley ball) thatmales did not. Both males and
females shared new activitissich as (computer games and surfing the
net).

Action Pack textbooks(l to 9) included 147 activities. Males
practiced seventgight with the percentage (53%) while females
practiced sixtynine with the percentage 47%. Appendix (39) showed
that the authar assigned sixteen activities peculiar to females
(shopping, painting, dancing, collecting pictures, cooking, sharing

flower shows, sharing parades, listening to music, juggling, gardening,
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chess, making pods, beach volley balmailing, writing articles,

telling stories). Males were shown doing sixteen activities peculiar to

them ( football, climbing, karate, watching balloons, watching Olympic

games, camping, watching films, diving, walking on a tight rope,

walking on hands, art, throwing javelin, rung a website, rallying,

exploring). A close investigation did not reveal any stereotyping
regarding male and female activities. Only female characters in the texts
performedi si ngnhdg danci ngo activities w h
attributed to females.More over, males engaged with hard manual

activities such as sailing and gardening which are traditionally
attributed to malesSuch conclusiore mp hasi zed 2®b6)vas!| i g
findings.

9. Are there instancesof masculine genericconstructions

(nounsand pronouns, mainly, he and his) in the texts?

A common manifestation of genderism is the generic use of the
masculine noungman policeman) and masculine pronouns (e.g. he,

him, his) when they refer to people in general or when the gender of the
referent is unknown. Crawford and English (1984) reported a shaty

examined the effect ofising masculine genericonstructions in a

written essaynd another version of the same article with gender neutral
terms on male and f edn@dognitiop estd8 ci pan
hours later. They found that males had higher recall scores with the

masculine generic constructions and females had higher scores with the
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gender neutral constructions. These results emphasized the negative

impact of the frequent usef masculine generic terms in teaching
materials on females learning. In order to avoid such negative influence,
authors adopted a strategy of using paired pronoun expressions such as
he/she, him/her, or s/he. Action PaSkriesfrom grade one to nine
looked like responding to the negative notices raised by syllabus writers
concerning the implementation of masculine generic constructions
teaching materials. Thiwas clear from the small number of instances
of masculine nouns and pronouns found in théb@oks. The texts of
the introductory stage grade one, two, three were free from any use of
generic masculine construction whether nouns or pronouns. The texts
introduced neutral nouns such(akildren,dentists, grand parents). The
intermediate stage x#ooks grade four, five, and six had only two
examples:

1. Masculine nounRostman book 4, p, 48)

2. Pronour(he) to refer to both males and females:

Ask a member of your family or relative about a couriieyhas

visited.

It would be better if the dbors used the alternation of he/ she

constructions.

The texts of the upper basic stage grade seven, eight and nine

showed more examples of the use of generic constructions. The three

books presented seven examples:
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1. Business man book 7,p, 57)

2. He.. .a clild knows 200 hundred words by the tirhe is
24 months ( book 8, p, 53)

3. Policeman (book 9,p19, 72)

4. Fishman (book9, p,32)

5. Businessman(book 9,p,52)

6. His...how does your main character finally solvgs
problem?

7. A visitor to a house sees a portrait and asks who igit?
host replies with a puzzle.

It was interesting to notice that the authors used the he/ she constructions
seven times i n Pupilsd book grade
in one page (73) and hr ee ti mes I n Pupil so
Sometimes the authors used neutral terms such as (somebody, evaryone
refer to males only:

Example: Tareq was studying in the library wisamebody
spoke to hiHmsienHel | o, | 6 m

Action Pack textbooks (1o 9) showed some kind of avoidance of
using generic terms, instead, they applied the strategy of using he/she
constructions. Thesesults wereinconcodi t h Leeds (2006)
On the othehand, the results of this studpntradicted the findingsfo
De Shazer (1981), Kaila (1986), Rifkin (1998). Porreca (1984), Ansary

and Babbiia (2003), and Lie (2006) who found extremist examples such
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as the confusion over masculine generic in texts and illustrations. For

example, parts of the human body or olgethat wereoften not
restricted to one single sex such as arms, sh@agls,hats, etc. were
completely presented in association

shoeshands and so on. (Ansary and Babii, 2003).

Finally, despite the efforts made to nmmke orrelease educational
materials from the prevailing use of masculine generic conceptions or
constructions there was still a tendency of using many neutral
constructions which supposed to be inclusive nouns to refer to males
only. Porreca (1984 called this phenomenon, the false masculine

generic usage.

Pedagogical Implications

As revealed in the review of literature, there is a need to examine other
aspects of gender in foreign language course books. On the other hand,
researchers need tcevklop tools to evaluate EFL textbooks for basic,
secondary and university levels due to the lack of the research in this area.
This study was conducted to address such needs, and its findings have
diverse implications for textbooks authors, researchmifspractitioners
The findings of this study showed that textbook writers need to be sensitive
in selecting, implementing and presenting the cultural content, especially,
when the differences between the mother and the target cultures are greater

than thesimilarities as it is the case between Arab and English cultures.
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Gender is an important component of culture. To make EFL texts more

accurate, authentic, and representative, they should reflect dimensions of

the target culture that do not violate majorms of the mother culture.

For researchers, the results of this study sugbastwhen they recognize
or notice un natural distributiomf gender aspects in textbooks tack of
necessary cultural information , they should propose ideas to revise the
imbalanced texts by providing and supplying educational materials that
prevent students from forming stereotypes regarding aspects of gender. The
researcher suggests the following guidelines for analyzing gender aspects

in textbooks:

Textbook authors andesearchers shoultind possible andsatisfying

answergo thefollowing questions

a. Are males and femaldikely to appearquallyin texts photos

and illustrations?

b. Are males and femalesikely to appearequally in texts

discourse at the level o words and sentences?

c. Are males and females shown practicing and participating

equally in :

- physical activities

- scientific and technical activities
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- leisure time activities

- artistic activities

- intellectual activities

d. Are males and females presented in varieties of jobs and

occupations similar to what exssh reality?

e. Are males and females given fair and good personal traits?

Textbook authors anetsearchers oughd think deeply and carefully

when encounteringuch quesbns.

1. Is masculine gender used to refer to both males and females?

2. Are males and females shown in stereotypical roles?

3. Are females portrayed in more passive roles?

4. Do males always initiate dialogues?

5. Do males always initiate longer utterances sedtences?

6. Do females always compile to what males initiate?

7. Do males always act as problem solvers?

For teachers, the results of the study suggest that they should play an
active role in analyzing, criticizidt

not machines to be run by authors. On the contrary, they must employ
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additional techniques of teaching to compensate for the missing points.

Teacher training programs should assist teachers in acquiring the needed
skills that enable them to analyze the textsubing suitable tools in order

to make decisions. Teachers in classrodorsexample, can shift from the

use of genderexclusive generic he, e.di,Adoctor should keep his patients

I nf or me d 05 inclusove fgrmasnedgeiirD o ¢ shouldskeep their
patients i nfor medo. They can al so coc
AMan has t he tpeowaett db élu omhawamtigegower to
change the worl do. This 1 s Jjust an
authors in the domain of using mascaligeneric nouns and pronouns to

refer to both males and females.

Summary and Conclusion

Before closing this study, it is convenient to comment on some of its
findings. Before going into details, it abvious thathe rise in the number
and percentage fomales in all aspects as the readers become more
advanced may be partly related to change in material as children develop in
maturity: the introductory texts are largely home and local environment
based, while later texts move into adventure, world eyemksch give
males priority over females anthus could be me of the possible

explanationsvhy all studies, generally speaking, reveal similar results

This study found that the cultural content regarding gender represented in

photos and illustrations in EFL texts does not violate the norm adopted in
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many EFL texts all over the world showing some kind of female under

representation. Action Pa&eriespresented 4030 photos and illustrations.
Males were seen in 2177 with the percentage 54%. While females were
seen in 1853 with the percentage 46%. Even though the gap is not wide, but
the traditionalism and typicality of representing males and females make
photos and illustrations unmeaningful. In the introductory s@ge u pi | s 6
books grade one, two, and three studeveése surrounded all the timby

their female teachers and their parents. Only in one or two pictures out of
4030 pupils hee the experience meet eus driveror a zoo guard. In the
intermediate stage textbooks graderfdive, and six the authors didbot
abandon the school environment. In the upper stage text books grade seven,
eight, and nine, the authors changed their strategy by piegenature

males and females who have diversity of roles in real life. The authors lost

a treasuries opportunity to expoeeeignlanguage learners to a variety of
photos that represent and reflect real life. Related literature revealed that
illustrations in foreign language textbooks have been recognized as a
power f ul source that has a great [
language (Alley, 1994, Taggart, 1974). So the systematic approach
followed by Action PaclSeriesauthors did not help inwidemig t he pupi
vision towards gender roles and gender interaction through the use of their

photos and illustrations

The findings of this study confirmed that stereotypes of gender visibility in

the text continued to appear in recent and modern EFL t@ks$bdl he
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results of the linguistic analysis showed that out of 1393 of gender

occurrences on the level of word and sentence, males were visible in 833
with the percentage (60%) while females were visible in 560 with the
percentage (40%). This study andethktudies Hellinger, 1980, Porreca,
1984, Sunderland, 1992) emphasized female invisibility in foreign
language text books. These methods of presenting and representing gender
aspects might hinder children from expanding their cultural horizon; they
shift their perspective toward the unfairness of gender representation in

textbooks because their value systems are still in the process of developing.

The findings of this study proved that there was an obvious imbalance in
the domain of gender topic domirat. Out of 134 topics, males were seen
as main characters in sevettkyee topics with the percentage (55%) while
females were seen in sixpne topics with the percentage (45%). These
findings showed a serious problem in Action P&ekiesin presentingand
mirroring males and females. According to some researchers
underrepresentation of one gender over the other implies that the gender
has less importance, value, and significance insti@ety Gollnick and
Chinn, 1994, Sadker and Sadker, 1978). Thifaiurireatment of gender
may cause young students to consider females less important and

significant in the society.

In the domain of gendetinked jobs and occupations, the findings of the

study showed that Action Paceriesauthors lost the steeringf gender
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vehicle. Out of seventgight occupations males were present in sikio

jobs with the percentage 79%, while females were present in sixteen jobs
with the percentage 21%. These prevalent and unfair findings of
representation, in addition todlrestricted female occupations may affect
and distort st ude(Bakitg B995 Been\arsd Manhingt h e

1992).

The findings of the study also showed a visible tendency regarding the
aspect of Firstness. Out of forty examples of Firstness,smaére seen
first in twentythree occurrences with the percentage 57.5%, while females

occurred first in seventeen examples with pexcentage 42%. These

\

resul ts are in concord with Porreca

male preference is theorm, which in turn violates one of the goals of
foreign language education that emphasizes developing both the linguistic
proficiency and the cultural knowledge. Female underrepresentation in jobs
and occupations reproduced -ol@dshioned life style and dditional and

static roles.

The findings of the study in the domain of occupying the semantic
position actor, results showed that males were acting the role of actor 1486
out of 2379 with the percentage 62%, while females acted the role 893
times withthe percentage (38%). This gap indicatbdt femalesare still
lagging behind males.t is interesting to remind of ((Macwsfs and

Briceds, 1 9hey/’examinad nhd syntartsc .examples in arod



13c
dictionaries and found thdemales were always acdeas recipients and

males as subjects.

In the domain of persondfaits (adjectives the findings of the study
revealed that males were given thigight traits out of sixtyfive with the
percentage 58%, while females wagien twentyseven traits with the
percentage 42%. If we add this clear male outnumberirthe types of
traits ascribed to each gender, we conclude that the authors were not

accurate in presenting this aspect.

The findings of the study assigned more and varieslie activities to
males. Out of 147 activities, males engaged in eigbtyen instances with
the percentage 53%, while females were active in siktg roles with the
percentage 47%. These results were in congruence with the results of the

reviewed liteature.

The last domain, the use of masculine generic constructions (nouns and
pronouns) to refer to both males and females was the only aspect that
showed some plain progress compared to the previous aspects. This
change, whether conscious wconsciais, is a right step on the longad

of achieving balanced gender representation.

Finally, even though the mai objective of this study isanalytic; to
analyze aspects of gender in Action P&xriesin order to reveal the

portrayal of males and females in nine areas, the results from an evaluative
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point of view emphasizedhe fact that, with no conscious guidelines

regardng gender representation, tbabk authors could not rely on their
knowledge ad experience and values for presenting aspects of the target
culture. To reduce inaccurate and inauthentic cultural information, course
books have to be produced through the collaboration of writers, publishers,
reviewers, educators, parents and teachéus ave aware of what needs to

be i ncluded in Pupilsd books. This |
following a checklistof guidelines prepared by theinistry of Education

which is not available yet. So, as V{986 p. 4) concludedi t Ffaes,

int erpretations, and values taught t

the characterdf o mor r owoé0s. ci ti zenry

Textbook writers must take care that what they write is inclusive and not
discriminatory. They still need to get goals and prescribed thémact as
guidelines for their work. The biggest role is the responsibilimmiistries
of education to set in advance guidelines to guide textbook writers to
exclude gender bias from their texts and in all levels. Unfortunately, the
researcher could ab find any written document concerning gender
implementation in EFL texts. In order to contribute to bridge this crucial
gap, the researcher, for practical reasossiggests an immediate
implementation of some techniques and strategies by teachersudesrcl

at least minimize gender unfair treatment. Teachers can:

1. Anal yze their studentsd textbook:
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female is portrayed according to traditional beliefs. Then, they can

prepare additional supplementary materials to eradicaeskiort

flows.

. Try gender sensitization technique with their students to correct

male femalemisconceptions.

. Use genderinclusive language such as police officer for police man,
chair person for chairman, humankind for mankind, and they or

he/she insteadf he.

. Ask students to review school textbooks to identify the types of
gender imbalance and to suggest types of remedial work needed. The

following should be ensured where appropriate:

Males and Females

1 are presented with equal respect

1 are illustratedn similar number and importance.

1 are shown in a variety of occupations and activities.

1 are shown as making important contributions to their

communities and to the world.

1 are shown as active and responsible society

members.
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Recommendations for futureStudies

Unfortunately, all the reviewed sties have found an accurate obiased
Implementationof gender aspects in both EFL and ESL textbooks in
countries all over the world. This study examined nine aspects of gender in
one foreign languag&eries(Action Pack Seriesfrom grade one to nine
used in the basic stage in the schools of Jordan). In order to verify its

findings, other studies are recommended:

1- This study should be replicated by examining and analyzing different
Seriesof EFL texts, especiallymany schools in the private sector in
Jordan use differenBeriesand there are more than fiv®eries

available for teaching English as a foreign language.

2- There are other aspects of gentl&t need to be examined such as
(The frequent use of titlddr., Miss, Ms, use of details, pauses and
fillers, tag guestions, womenos
placement of visuals, age, positioning, thematic roles, syntactic and

semantic roles éeéetc. ).

3- To investigate teachér student classroom interact®m both male
and female classes to reveal the ways teactodlow to present

aspects of gender.
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