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Foreword

Dear Readers,

Welcome to this Special Issue of the Asian EFL Journal, December Z0%0.
production of this special issumarks the suessful culmination of a yealong
laborious process involving negotiation prior to the conference, conference planning
and organizing, screerg of presentation proposals, the very successful Asian EFL
Journal 201@Conference itself held at Providence \rsity, Taiwan in April, and,
eventually, t he pr ep goeaedings.rFirsoof all,tombekalf y ear 6 s
of Providence University, we would like to thank Paul Robertson and Dr. Roger Nunn
for giving us this opportunity to host this conferendVe arealso grateful to the
conference review committee gh provided valuable feedback during the review
process. We would like to express our special gratitadewell,to all of our staff
members, including ouvolunteer students whose work was ibehthe sceneand

often unrecognized. Without your devotion to this conference, this annual academic

meeting would nobhave beemossible and successful.

This yearés 2010 As i banotkeFduccaSoimvihat has come wa s
to be recognizedsthe finest annual meeting the TLT field in Asia. Our conference

t heme, Al nnovation and I ntegration of Engl
includes a variety of English teaching and research issues, thus attracting a significant
numberof submissions throughout Asia and beyond. In addition to our five plenary
speakers (Roger Nunn, James Dear Brown, Claire Bradin SiskemdR8ussex, and

Michael Thomays we had 100 very well received oral presentations and 60 posters in

a wide range of Edigh related topics plus more than 100 local and international

participants. These participants were privy not only to the stimulating keynote
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addresses bthe above mentioned leading figures in SLA but also to the important
ELT work being done by presensefrom such countries as Japan, Korea, Malaysia,
Philippine, Indonesia, Thailand, Iran, Singapore, Saudi Arabia, the Ohtha,the

U.K., Australia, etc. For many of the paper and poster presenters who shared their
research, approaches, materials amésdwithparticipants and peers, thenéerence

was a springboard for gathering the initial feedback and comments needed for later
revision of the manuscripts for formal publication. It is indeed a very stimulating and
important process, and we have tagesat pleasure in seeing it through to fruition as

this yearo6s Proceedings guest editors.

For the 2010 AEJ Special Issuyave are proud to present twelve paparsthis

December quarterly issue. Because this issue accepted a widef@agerselated

tothet opi c Al nnovation and I ntegration of
Linguistics, 0 the doadtfecastor asinglenapecifimissie.t ed wor
However, one common tradf the selected papers is that all the pajpeesof high

guality, and were subjected talaorough two-stage rigorous, blind review processes

with an acceptance rate of only 20%4e hopethat all the papers will helpur readers

broaden their view in their research endeaamdin their English language teaching.

In the first paper, Roger M and John Thurman discupsogram assessment in the
context of EFL instructionThey arguehat holistic assessment requires careful design

of assessment tools and that such assessment should be designed internally to the EFL
program, with faculty and students participating, as opposed to external entities
determining assessment criteriehe authors offerecommendations for tasks and

rating designs that support teaching. Such discussion is important because the overall
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goal d assessment should be program improvement, as opposed to evaluation leading

to punishment or reward of the faculty and program.

The second paper, by Ai Chen Yen, describes a learning environment in which
students studied Shakespeare using participat@adandthink-andfeelaloud
methods that drew on constructivist concepts. Reading Shakespeare can be difficult
for native speaking students, much l&ssEFL learners, but the author presents an
instructionaldesignin which the students were engaged aotiaborate actively to

make meaning. Traditional lectunreemorization methodology has been shown, again
and again, to be ineffective, especially when the subject matter is complex and
difficult to grasp. The author shows the benefits of actively engagindents to

deconstrucatext from a contemporary point of view.

Lu-Fang Lin examines how viddmased computer assisted language learning affects
language acquisition of the learnensthe next paperThe study used videlsased
lessons from the 2006 NN news archive and found that such lessons facilitate
incidental vocabulary acquisition. The importance of this paper, however, is the
aut hor 6s di s cus ssireatding and listerling proficiency Iplayriro | e
vocabulary acquisition via videmased multimedia material, and the resulting
important pedagogical implications. The resulting CALL program provides a roadmap

for a concrete and meaningful context that enhances the confidence and

comprehension of the students.

The fourth paper examine®nternt-based instructiofdCBI), which is widely used in

ESL programs but not as often for EFL, and tests two models ofddBlcontent

Asian EFL Journal 6
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driven and the other languageven The athors, Michael C. Cheng, Chardut

Chuan, Chen ¥Chen,andLiao Ying-shu, foundthat students generally do not like
courses which integratéanguageskills training into literature, linguistics, and
TESOL content coursegpreferring languagbased contentThis understanding of
student perceptions has important implications for cuiwim development in EFL

programs.

Researcher¥ing-Chieh Chiang & LeChun Linexamined the Mandarin and English

oral narratives of preschoolers in Taiwan in the next papex#mnine the EFL
morphological and syntactical abilitie§hey foundmore vari¢y of morphological
errorpatterns n t he c¢chi | dr e nmode dizensgyntactichstrustires mi e s
the childreisd Mandarin storiesdespite the fact that they had studied English since
young agesThis paper is intriguing, not only for the adtiadings, but because the
authors presents an analysis model that could be applied to test morphology and

syntactical accuracy at all ages.

The sixth paper, by Chinéing Lee, considers lexical pragmati¢dee processes by
which linguistically specifiedvord meanings are modified in use, an interaction often
too advanced for L2 learners, amtkscribe how pragmatic meanings in near
synonyms can be derived from contextual usage datauthor examines verbs like
causeandcommit and identifies nearby evds with which they are most often used.
This form of analysis is valuable because EFL learners typically use abstract
definitions in dictionaries making it

which of many closelyelated words is best usedany given situation.

Asian EFL Journal 7
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Research done by Gary Fogal addresses the important role of authentic literature in
university and college Enghsas a Foreign Language syllabi by examinstigdent
reactions to three teaching methodologies that incorpotdberstc literature in the
classroom. The uplitative data reveals learner preferences for material that engages
metacognitive awareness, and demonstrates that this awareness leads to improved
performance and higher levels of walated student satisté@n. This paper also

makes suggestions and recommendations for both further research and classroom

methodology.

Thepapere nt i tl ed AResearch Trends in Selected
examines the research tr entdeschingrEngksletoect ed 1
Speakers of Other Languages (TESQiith a metaanalysis ofthe contents of

ma st er O sThe tabtrors dosind thathe two most common contexts were

secondary education in high school and undergraduate education in univarsities

the most frequently investigated topics wdemguage skillsteaching methods or
approachesand materials oruwriculum and computer assisted language learning

(CALL). The findings of this study wilhot only serve as a guide fourrent research

trends iInTESOL programs in Taiwan but alpoovide new directions and ideas for

both future researddtrs andT ESOL master 6s as they consid

explore.

Mei-jung WangandKa I Ip report their reflections on experiences in negotiating and
facilitating i nt ernati onal telecoll aboration to bl
by teachers i n handling an online project

exchange, their learning processes and challenges emerging at different phases were
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examined to 4gin insights into implementation and management of the
telecollaborative partnership. The pedagogic implications can optimize the use of

online projects.

Takeshi Sat@andAkio Suzukiattempt to examinthe potential of multimedia
materials as tools foahguage learningy comparing the effectivenesstodditional
paperbased twedimensional glossy imagewhich have been shown to enhance
learning, compared to thre@mensional images in multimedia (which they define as
multimedia glossy image3heir researchexperimenusedthetwo different types of
glosses irthe Englisii Japanese dictionans the basis for learnirsgven spatial
prepositionsContrary to the theoretical principles of image schemata and noticing,
they foundno difference betweeBD visualaidsand planarmages inearning the
meaning of spatial prepositiongocabulary acquisitiorthey concludesequires more

thandictionaries functioimg asa reference tool.

The study of Waseema Tasneen discussgaxtdrer s6 and studentsado \
literary texts in the language clasBeachers and students generallgre aware

of the benefits of literary texts in language teachihigeir imaginative

propertiescanf ost er t he student sWhilmtteademi ¢ | it er
importance of literature aslanguage teaching resourerecognized, teachers

need to face the challenge thie studentslinguistic levelandcultural

unfamiliarity, which hinder their comprehension of literature suchasels,

plays,andpoetry. Tasneen further discussthe @mmpatibility of classroom

activitiesande ac her s 6 sg@bout ELE madenialse suggestapproaches

for using literary texts in the language classroom

Asian EFL Journal 9
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The motivation of students another major concern of the effectiveness of English
teachingandleaming. Differing from those whoexamine what students do to

i ncrease | earning motivation, Li sa Hsu
behaviors in relation tahe motivation of studentsfor learning English.Findings
suggest that studemhotivation fa learning English is likely enhanced when the
teacher utilizes smiles and gestures, has a relaxed body paaitéhuses a variety of

vocal expressioand a monotone voice while teaching

Finally, we would like to again,thankall the 2010 Asian EFL Gderence presenters

and participants as well as the authors and the reviewers of this special issue.
Hopefully all the contributions contained in this special issue will help provide new
insights into conducting future studies for researchers,vatdtrigger fresh ideas
about innovative English pedagogy for practitionershefEFL field, both of whan

will, accordingly, contribute tothe everchanging nature of Englishanguage

instruction.

Wenchi Vivian Wu and Yuchaun Joni Chao

Guest edites
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The Benefits and Challenges of Holistic lfhouse Taskbased
Language Learning and Assessment

Roger Nunn& John Thurman

Petroleum Institute, Abu Dhab& Hokaido University, Japan

Abstract

In this paper, insights from the specialized leagniand assessment
literature are used to outline some important challenges and the proposed
solutions in one academic context in which holistiehimuse tasks and rating
scalesthat support teachingvere designed. The first challenge is to ensure that
the design of tasks and rating scales is not just 4a&&ed but also construct
based. (Bachman, 2002, p.470). In this respect, holistic learning and the
holistic nature of academic competence are key constructs. Secondly designers
need to make sure the design fully sensitive to all aspects of their own
context (context validity, Weir 2005). Thirdly, specific areas of atomistic
language ability that are relevant to the course need to be identified and
included. (Bachman, 2002, pp. 4401). Yet another chahge is to provide an

adequate and varied sample of task responses through a variety of procedures.

Arguably the most important challenge is to make sure thahoumse

assessment design enhances learning. In this respect, fully involving students in
their own assessment can make an important contribution. In relation to
construct validity one important -hol i

st

integrative andgoabr i ent edd assessment tasks (Norr

match the teaching. Other rgbnt solutions involve designs of tasks that are
sensitive to the relationship between academic competence and task
performance and the relationship between task difficulty and task performance.

Introduction

Assessment literature is not frequently evokedupport of learning, but this paper

will consider that learning and assessment are part of one holistic activity aimed at
improving competence in any -hiouse context.Those institutions that have
implemented some form of holistic teaching approaclohinmg skills integration,
projectbased, taskased or conteriiased learning face concurrent challenges in the
implementation of a more holistic form of assessment. Following the lead provided
by Byrnes (2002), who addresses tasised assessment inatgn to a content

oriented collegiate foreign language curriculum, this paper will therefore focus on the
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challenges of designing learniagd assessment tasks for holistiehouse instruction.

The paper has two main purposes:

1 to use insights from thgpecialized testing literature to outline the challenges
that need to be addressed when designisigpuse learningndassessment;

1 to provide examples of how these challenges were provisionally addressed in
one context to facilitate both the developmant assessment of competent
academic performance within a holistic projbessed/taslbased approach.

In the communication department of the Petroleum Institute in Abu Dhabi, a
holistic projectbased course has been designed for engineering undergraduate
freshman students to cover a broad variety of different tasks that integrate not only
language skills but also academic processes such as critical reading, basic research
skills, cognitive processing, the ability to contribute to a team and to develop
individually from a team process. A semedterg teambased project acts as a
holistic taskbased framework for learning study and research skills and developing
academic communication and language ability. A variety of spoken and written tasks
based on the mels of engineering students are assessed at different stages of the
communication course. These vary from short drafts of meeting minutes to a full
research report, and from individutd teamdrafted tasks.

Rather than reporting one experimental regegroject, my study addresses
different local research episodes in the spirit of action research, as an attempt to find
workable and above alkelevantsolutions to local irfhouse challengedkelevance
(Sperber and Wilson, 1995) has long been an impioctarstruct for my research into
curriculum planning. (See Nunn 2006b for a full discussion of relevance, teaching and
learning.) It will be referred to throughout this paper at different levels of application.
According to Sperber and Wilson (1995) walbported arguments or information
can influence audiences to modify or even abandon former assumptions. At a macro
level, insights from specialist testers need to be adjusted to be relevadidosim
learning. At a micrdevel, in the case of tadkasedlearning, task fulfillment is
assessed by determining that all parts of the task response are relevant and that all

relevant aspects of the task as specified have been addressed.

Background Discussion: Teachingand Assessing Holistically
SamudaandBygat ( 2008) suggest that the use of

maj or focuses of educational debate over

Asian EFL Journal 12
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Bygate a task is holistic in the sense tha
relevant meanigs, and use the phonology, grammar, vocabulary and discourse
structures of the | anguage to convey these
holistic contextrelevant approach is in harmony with ecological approaches to SLA.

Within this approach, Tdan (2003) emphasizes the more general need to take the

context into account in the following terms:

An ecology of anything has to be as holistic and inclusive an account of that thing

as possible, rather than an account that must continually acknowlesgaqe

the influence of factors previously den
(p.123).

Fettes (2003) summarizes the ecological vision of linguistic activity as being in
Aactive communication with its nei ghbour s
sciences, sharing and developing a holistic understanding of human thought, action,
and ecological integrationo (p. 44).

Viewed holistically, a language is a living organism that cannot be reduced to a fixed
code to be acquired by a learner. Toolan (2008grdntiates between a code and
codificationnwh i ch he def-th&tfeasc ta sa sasni ginaifntgerof v al ue
may be some value in codification for educational purposes, but integrationists hold
that HAour experi ence hobonly époses asrta variat®n, | an g u a
difference, fluidity and continual adjustment, but requires us to engage with and
exploit this inherent variability, -indeter
127).

We take this view to have implications for @ssment that supports learning
as it negates views of a personds | inguist
Competence is never a reified given entity waiting to be objectively measured, but
more a negotiable potential that may lead to achieveatatifferent levels according
to relevant aspects of the environment.
At the same time that someouse teaching has taken up more holistic paradigms, a
similar more holistic trend can be found in recent testing frameworks that do not
specifically bcus on irhouse assessment. W¢R005), for example, providea
comprehensive socicognitive framework creating inclusive superordinates such as

6cont ext val i dityé within whi ch atomi st

Asian EFL Journal 13
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independently and in connectiondther interrelated factors. This moves away from

the traditional and rather unproductive validigfiability binary opposition. (Within

Weirds model reliability is subsumed wunde
relationship between the whole artetparts that can lead to some useful eross
fertilization between specialist assessment practice inigfile international tests

and local irhouse practices that focus on learning but may be tdelexioped in

assessment. This holistic framework utides the view that far more is relevant to

assessment validity than was previously assumed.

Test Taker
Characteristics

-l"'""---__
Context Theory-Based
Validity Validity

.‘-‘"‘--___

The Test Taker

The Test

Responses

¥

Scoring
Validity

¥

h ScorelGrade ﬁ

Consequential Criterion-
Validity Related Validity

Figure 1An Outline of the SockCognitive Test Validation Framework (Weir 2005,
p-2)

Scoring Validity
Scoring validity is used by ¥r and Shaw (2005) asaswger di nat e for fAal l
of reliabilityo (p.5).

Scoring validity accounts for the extent to which test scores are based on
appropriate criteria, exhibit consensual agreement in their marking, are as free
as possible from nasurement error, stable over time. Consistent in terms of
their content sampling and engender confidence as reliable decision making
indicators. (Weir and Shaw, p.5)
Naturally, design features do influence both intand intrarater reliability.

The numbe of categories and the number of levels, the complexity of the concepts
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involved, the clarity of the wording, the distinctions between categories, for example,

al |l influence the ratersdé ability to be col

Henning (1987) suggests using a Rasch madehe language assessment
field partly because of the ease of interpretation of the results and the low number of
participants needed for the model to be operative (p. 116). To suppoouse
assessment, a simple Rasch model is preferred as the bast mf considering

atomistic traits of measurement within a holistic framework.

The Rasch approach is simple, not simplistic: The aim is to develop
fundamental measures that can be used across similar appropriate
measurement situations, not merely to desc the data produced by
administering Tesa to Sampleb on Dayc. Rasch modeling addresses itself to
estimating properties of persons and tests that go beyond the particular

observations made during any testing situation (Bond and Fox, 2007, p.143).

Accor ding to Yang and Kramer (2007), t he
probability model that allows for the investigation of dimensionality and the ordering
of items on a measurement continuumo (p. 1
measured on a camon interval scale, and the estimates of persons and items are

independent of one another, which makes for less subjective measurement.

The Rasch model transforms raw data into equialval scales through log
transformations of raw data odds and prolsilt equations (Bond and Fox
(2001, p.7). Through this, the measure of a person is separated from the scale to
which he or she is measured. The person measure, called the ability estimate, is
reported in logits. The entire sample is placed on a logitesavhich is an
interval scale where the interval between two and three, for example, is the same
distance as that between three and four. An important assumption of most Rasch
models is that the data are fundamentally unidimensional. One way in wlsch thi
assumption is often checked is through the inspection of Rasch fit indices. An
item that does not fit the Rasch model may not be measuring the primary trait
(Yang & Kramer, 2007, p. 163).

Bond and Fox (2001, p. 77) point out that items in a Likert mespdormat
are likely to vary in their difficulty, and the items are also unlikely to contribute to the
construct equally (p. 85), an assumption of Likert scaling. In this case, data are

Asian EFL Journal 15
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regarded as ordinal data and the Rasch model is used to transfayrdeted Likert
categories into interval scales. Linacre (2004) suggested guidelines for the validation
of rating scale categories. While not all guidelines are relevant for all data analyses (p.
276), the guidelines most important for verifying the v@iaif the rating scale for

this study are (a) the outfit mean squares, (b) the frequency of the observations for
each response category, and (c) minimum and maximum step distances between the
categories.

When doing multfaceted assessment only the Raswdel is mathematically
available (McNamara, 1996, p. 257). Multaceted assessment has been chosen
as the most appropriate theoretical tool for considering ratgiability: it can be
used to examine the interaction between judggsdents and eaabf four traits on
the rating scales. According tMc Na mar a, Athis measure of

results fromanaut omati c adj ust ment of the candi

tr

d a

of what i s known about t he iAdvbntagesaofusmgaof t hes

multifaceted analysis are that the effects the facet has on the raw score given to a
candidate can be rated, that @& examine the bias between facets, and that fit

statistics, whiclshow scores that significantly departs from the etqueesponses.

The Challenges of Holistic Taskbased Desigri Assessment and Learning
Bachman (2002, pp. 47871) discusses four aspects of tdssign that
represent the most relevant challenges. In my view, these are equally relevant
to learning. Firsty (challenge )}, Bachman recommends that we should "ensure
that testdesign is both construdtased and taskased" (p.470). Bachman
argues that focusing only on task specifications results in intractable problems
of generalizability and extrapolation. Fillment of a task by achieving the
stated purpose in terms of an outcome or final product is open to over
interpretation unless it can be demonstrated that facets of the test are based on
valid pedagogical constructs. There are many ways at arrivingcatmgpetent
looking product, so factors such as the amount of modeling provided also needs
to be considered. In the worst case scenarios assessed responses may even
have been rotéearnt.

Bachman next refers to task characteristics "that are uniquelipatble to

facets of the particular assessment bei

Asian EFL Journal 16
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Bachman ¢hallenge 2 warns against adopting an external framework,
encouraging irhouse designers to "select those characteristics that are most
relevant to theiown particular testing situation".

A third point (challenge 3 underlined by Bachman is the need to define
"specific areas of language ability to be assessed" (pp-441). In relation to
challenge 2 above, we might also underline that this challeingelves
defining the most relevant aspects relating to holistic rather than atomistic
concepts such as the systemic characterization of modality. Modality has
linguistic realizations that help express the important holistic academic
function of expressihngn academic authoroés | evel of C
of claims. Such claims need to be based on the strength of evidence provided.

Finally Bachman recommends using a "variety of procedures to collect
information about test performance" (p.471). Nords al. (2003, p.397)
suggest t hat assessment t asks t hat Ar e
accompl i shment o6 s houl-integfateve gnd goabff d emp leax ,0 s
They also state that specific criteria for task accomplishment should be
determined by sgcialist informants. But they also argue that, in addition to
tasks peci fic criteria, a di fferent set of
examinee abilitiesd (p.397) are also req
examinee abilities can only then be det@i ned wi th respect to b
taskso and fia domehallengemd t askso (p.397) (

Norris et al.(2003) consider that the most relevant focus is on the
construct of task performance and that we need to consider the relationship
between task ifficulty in terms of cognitive processing and task performance
(challenge 3. Bachman (2002, p.466) makes an essential link between task
difficulty and context, in particular the testa k er 6 s abi | it y. Bot h
Norris et. al. (2003) consider thkree aspects of difficulty proposed by Skehan
(1998, p.88): code complexity, cognitive complexity and communicative stress
involved in the demands of processing and accomplishing the task components.

It can be noted that in any assessment, these threerdaate not directly
attributable to tasks per se. For Bachme
characteristic of test tasks themselveso
cognitive complexity and communicative stress are not characteristics that can

beunil aterally assigned to task. They are
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betweenthetedst ak er and the tasko (p. 466) .
However, as even code complexity involves predicting the language
needed to accomplish the task, we might also suggest that taskipants
may find ways of compensating for gaps in their language ability, so even code
complexity is not uniquely a feature of the task. Difficulty therefore has to be
assessed holistically by considering the interactions between all of the
components involved in the task. Task conditionand the personal
characteristics of tedkers inevitably intervene.

Task design: Covering an Adequate Sample (Solution 1)
One implication of these challenges is that the potential for extrapolation from one
task is limited because it lacks content validity. Davies et al. (1999) characterize
cont ent val i dity -ataisticalavalidityy basesl prt a1 sydtematic non
anal ysis of its test content oft(op.dedt)e r nTihnee
wheter it includes an adequate samplie of t he
is clearly important when a holistic view of language and language learning is a
central tenet. Leather and van Dam (2003) underpin the holistic nature of an
6ecol ogicchadl sapaprionag t he foll owing premise:
The premise that most clearly characterizes an ecological approach to
language acquisition is that language behavior always involves more than can
be captured in a single frame or script ( p.13).
Course assessment ne¢olde applied to a comprehensive and varied sample
of studentsod work. Selecting a broad range
students to exercise choices from a broad range of knowledge and skills in relation to

both the tasks themselves andrtloevn competence.

Robinson and Gil abert (2007) make a AfL
on their cognition hypot he sdesgnedarnd tthera t peda
sequencefl or | earners on the basis of 162ncr eases
Robinson and Gilabert (2007, p.164) provide a detailed rationale of task classification.

While the outcome of our background discussion leads to the premigpetbeptions
of task difficulty and complexity will vary across individual performersl aask
performance contexts, the following simplified list of criteria has been considered

most relevant for task design in our context. (See also column 4 in figure 2 below.)
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Cognitive complexity

9 Number of skills needed

1 Evaluative, inferential reasonintpmands

1 Integration of skills

9 Familiarity with the task

1 Predictability and fixity of the task structure
Level of language sophistication needed

1 Specific language requirements that cannot be avoided

9 Stylistic, or genre considerations
Task conditions

M Time dlowed for the task

91 Size of the deliverable

1 Team or individual work

1 Support given to complete it

1 Communicative stress potentially caused by the task (such as spontaneous public
spoken performance)

1 Importance of the results

Different but intefrelated geres of academic communication need taking into
consideration. In the Petroleum Institute context, an initial task specification was
drafted for a semestéong project for each of eight written and spoken deliverables
that led to the production of a fukksearch report and presentation. These have been
classified in order of difficulty (figure 2 below), 1 being the most difficult, 8 the least
by all five teachers and by six students. For each group the total figures were used to
make an average score. Fetample, three teachers chose the source evaluation as
most difficult, one as second most difficult and one as third most difficult. This was
therefore the most difficult with a total of 8 and an average of 1.6. In agreement with
Bachmands ( 2 G@dtons \ofi task diffecdlty, fhe students had very
different perceptions to the four instructors. There was also a range of answers within
each group, but students tended to agree more, with unanimous agreement on the
most difficult task, for example.
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Task- Order of Order of Relevant Criteria

Deliverables Difficulty as Difficulty as

In order of use assessed by 6 | assessed by 5

students teachers

Teamwritten | ; o

unless stated

Minutes of order & average | order & Short and relatively simple, low grade

Meetings 8 (7.5) (average) weighting, 29 draft graded.

7 (6.8)

Memorandum | 5 (5.66) | 6 (4.83) Unfamiliar, but relatively short and simple,

of low grade weighting, ¥ draft graded.

Understanding

Source Requires critical reading and evaluative

Evaluation 7 ) 1 (1.6) reasoning, sophisticated use of modality.

(individual : Individually written. Awarded grades lowes

task) of all tasks.

Research 2 (2.66) 5 4.2) Proposal for a semestkmg project, some

Proposal time pressure, synthesis skills in backgrou
reading section, research knowledge and
organization needed.

Progress 6 (5.83) 8 (7.4) Format familiar, spoken and informal,

Discussion support fromeacher.

Full Written 1 (1) 2= (3.4) Longest, most complex document requirin

Research multiple skills, sophisticated language and

Report reasoning, good organization and genre
awareness. High grade weighting on first
draft.

3 (2.83) 2= (3.4) New and unfamiliar task, requiring a

Presentabn combination of media creativity and

Storyboard planning, visual and verbal skills.

Multi-media 4 (4) 2= (3.4) Communicative stress of public

Research performance, completask requiring

Presentation multiple skills, sophisticated speaking
ability, but some familiarity with presenting

Figure 2Providing Adequate Covera@e8 Research Project Tasks

We can note from this micrmvestigation that an activity like the source
evaluationcan be identified as one extremely relevant focus for the next course,
given the low grades obtained and the difference in perceptions between students
and teachers. It appears that students upeddorm because they remain unaware of
the difficulty. In contrast, grades awarded for the most difficult task according to
students, the full teaswritten report, were high. Another point that arises here is
that a source evaluation task is needed early in terms of the research project, but in
terms of cognitivecomplexity studies (Robinson and Gilabert, 2007), it should be
introduced later. The fact that the order of use conflicts with the order of difficulty

has pedagogic implications in terms of the amount of support provided by the
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teacher and the need to niiydhe task itself.

In addition to these teafmased research tasks, several-research related
individual tasks are learnt and assessed at different stages of the course, with the
expectation that a team process will also impact on individual perfoen&maly
one of these, the source evaluation to sup
linked to the research project. All other individual tasks are esfdg, single
drafted freewriting questions performed under time restrictions. (Approxatya
one hour.) These include a diagnostic writing reflecting on teamwork in the previous
course, a migemester test answering a question on a seminar topic such as
effective listening, a reflective writing task, repeating the diagnostic task, in which
students reflect on teamwork at the end of the current course and a final test
repeating the midemester task on a different seminar topic. It is assumed that
studentsd holistic competence cannot be f L
In combination they provide an adequate sample from which holistic competence
can be developed and within which teachers and students can identify the most

relevant individual focus for this course.

Providing a Holistic Defnition of Academic Competencé&olution 2)

As a construct fAis generally defined in te
the view of competence that underlies the learning and its assessment needs to be

made as explicit as possible. The construct validity of a test is defined by Daalies et

as fian indication of how representative I
l earningo (p.31), i-based dppraach that saiens to develop | | st i

academic competence.

There are so many areas related to academic competenceethmatistic in
nature that 6hol i smé itseldf can be wusef
education. (For an earlier discussion of holism in relation to designing integrated task
based units of learning, see Nunn, 2006, 2007.) Constructs to con®dlr) dhe
holistic nature of language use itself, as expressed in fields such as systemic
linguistics, pragmatics and discourse analysis (2) the holistic nature of competence,
(3) the interlocking nature of SLA principles (See for example the ten SLAgeaC
of instructed language learning in Ellis, 2005), (4) the range of genres that students
need to be familiar with and the frequent need to integrate a broad range of linguistic

and extrdinguistic skills (5).
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Competence is always -reegotiated in eery context where it is evoked

(challenge 2, but assessment is more transparent when an effort is made to specify as

explicitly as possible the view of competence that underlies the assessment rubrics.

One important aspect of holistic academic competg@mnoposed in Nunn (2007) is

that it is only partially available to any individual, and only partially exploited in any

single context.

1. Competence in academic communication encompasses vantrcking components of

usableknowledgeand theskills andabilities needed to put these into practice within an academic

community. The main components ageneric, pragmatic, discoursal, strategic, interpersonal

andlinguistic. Competence includeskills in areas related to bothritten andspokenlanguage

and ertainadaptive, cognitive and strategic skillssuch as the ability to read a text critically in

order to extract relevant information that is supported by adequate evidence (an important critical

thinking skill) to support and inform original researdbreativity is also a characteristic of

competence. The sum of these and other components amounts to something very large and only

certain aspects will be called upon in any ooetext.

2. Individual competence is alwaymrtial and subject taompensationand development both for

local and global use. Total competence is beyond the range of any individual, group of individuals,

or indeed of any single community, but competent users and members of communities will

legitimatelycompensatefor weakness in one aevith skill or knowledge in another.

Figure 3Aspects of Holistic Academic Competence (modified from Nunn, 2007)

Allowing for Compensation (Solution 3)

Fettes (2003) argues, Aindividuals never
being able to rapoduce the whole system in al/|l it
Coping with partial e | e meaxistent andf extaanalltoar g e r

any individual agento (p.37) i

between people so tHmsrger system is not to be seen as a fixed entity.

S

t herefore

The problem with atomistiassessmernis that any particular atomistic test

may identify a (rare) gap in the knowledge of a competent student who is able to

compensate when engaged in a holistic tasks loesnpetent students may also be

able to score highly in an atomistic test without having the ability to apply this

knowledge to a holistic task in combination with other aspects of competence. A

holistic view therefore implies that to produce relevant applicable results in any

assessment context, students need to be given a range of tasks that provides the

opportunities to both display all aspects of their competence and to compensate for
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those aspects they do not possess.

Providing Taskfamiliarity (Solution 4)

It has already been pointed out that some tasks are required early within a particular
course, where they would be best introduced later in terms of familiarity and
complexity. Task familiarity is important because students doing a new task a
confronted with too many cognitive and organizational demands to function at their
optimum level. Students are therefore rarely assessed on a completely unfamiliar task,
but neither are they overly primed on a limited number of tasks, as they need to
demonstrate that they can transfer their competence across tasks and genres. In our
context, each researchlated task is supported by a task specification document. A
task specification needs to find a balance between supporting students with useful
guideines for tasks, in relation to a genre that might be new to some students, without
providing an inflexible format that must be followed blindly by all teams regardless of
particular characteristics of their own project.

Task familiarity is also addresség using some previous examples of student
drafted documents, which are not models to imitate, but rather examples of similar
documents produced for a different project for students to engage with and improve
upon. Such reconstructive modeling activities ased to provide scaffolding for the
least familiar tasks. Exercises are designed from competent examples of previous
studentsé project wor k, which both practic

task type.

Designing Rating Scales to Highlight Blolistic TaskCategory (Solution 5)
Having briefly considered the design of tasks, the second purpose of this study is to
consider the design of rating scales to assess performance on these tasks. Hyland,
(2004) provides a scoring rubric for an argumewtagssay which illustrates a three
part classification: format and content (40%), organization and coherence (20%),
sentence construction and vocabulary (40%). The highest level for format and content
is worded as follows:
Fulfills task fully; correct cavention for the assignment task; features of target
genre mostly adhered to; good ideas/good use of relevant information;

substantial concept use; properly developed ideas; good sense of audience
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(Hyland, 2004, p.176).

Given our current focus on holistiasks, a separate category is proposed for
holistic task fulfillment to avoid overloading one category and to allow for both a
holistic overview of the task addressed and a separate evaluation of detailed
argumentation within and between sentences at pohglevel. One category is
holistic in scope looking at the whole piece, the other focuses more atomistically on

detailed argumentation, on the expression and support of particular arguments within

subsections. The example below contrasts the two cdteges at t he Oexcel

of the scales for a research report written in small teams.

Holistic task fulfillment Content: Detailed argumentation within paragraph

Task fully understood. The writers Paragraphs contain an adequate quantity of relev
demonstrate full awareness of the holistic| and accurate information.

task requiements, as outlined in the task
specification but also clearly define the tag Virtually all statements are consistently and

in terms of their own research project. qualitatively well supported with evidence and/or
sound argumentation.

Virtually all parts of the task are fully

addressed. '‘Evidencécan include: examples, facts, primary ai|
secondary data, reference to, quotation from,

Virtually all of what is addressed is authoritative sources.

relevant.

The writers demonstrate the ability to express a fu
All references to source readi is fully appropriate level of confidence in the evidence us
acknowledged and used appropriately. modality.

Figure 4Holistic Tak Fulfillment Opposed to Content as Detailed Argumentation

While it is highly relevant to highlight tasklfillment within a taskbased
approach, it is important to emphasize that practising 'holism' is not an excuse for
neglecting detailed content ongjuistic knowledge, as expressectiallenge 4.(See
Nunn, 2006 for a detailed description of the design of-kesed units as an attempt
to address this issue and Nunn 2010 for a previous version of rationale for combining
holistic and atomistic rukes.)

The pyramid (figure 5 below) expresses the relationship between categories.
The broader macrstructural elements are rated in the first two categories, rating (1)
the extent to which the different components and generic aspects askharé fully
addressed and the extent to which all sections are relevant to the task, and (2) the
overall organization of the report including the development of the argumentation and

the coherence of the maestructure between sections such as the dsoo of
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methodology and the results.

A
AR
L e
L e

Figure 5The Assessed Components of Holistic Task Fulfillment

The more detailed argumentation within subsections (paragraphs) and the linguistic

choices within and between utterances are rated in the third artti faiegories

(figure 6 below). In the task/genre category a whole paragraph or section may be

irrelevant to the task. In the content category, which emphasizes argumentation at

paragraph level, a sentence may be irrelevant although the subsectionlys high

relevant to the overall task. Different areas of competence are thus identified within

the task framework to provide usable feedback both in detail and in relation to the

whole task. This responds ¢ballenge 3the solution being to provide descriptof

particular language and content areas highlighted for a course.

| Content : Detailed Argumentation Within Paragraphs | Language |

Paragraphs contain an adequate quantity of relevant and
accurate information.

Virtually all statements are consistently andlitatively well
supported with evidence and/or sound argumentation.

'Evidence' can include: examples, facts, primary and secol
data, reference to, quotation from, authoritative sources.

The writers demonstrate the ability to express a fully
appopriate level of confidence in the evidence using moda

Style and expression highly developed an
engaging, with a consistent level of
formality fully appropriate to the task.

Sophisticated and appropriate use of a br¢
repertoire of grammar and @abulary.

Excellent coordination between sentences
within paragraphs.

Clarity and accuracy are of a high standar,
Evidence of thorough, careful proofreadini
Correct spelling and punctuation.

Figure 6 Atomistic Content within a Holistic Writing Task
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The fourpart framework used above remains constant across task assessments to

provide stability and comparability, but the wording of the rubrics varies according to

the specified focus of the task. For example, the content and language scales (figure7

below) are used for a multnedia spoken presentation.

Content : Detailed Argumentation Within Presentation
Sections

Language

Information is fully adequate in quantity, relevance and
accuracy.

Virtually all statements are consistently and qualitativeyl
supported with evidence and/or persuasive argumentation.

(AEvidenced can include: e
secondary data, reference to, quotation from, authoritative
sources but may also be in the form of visuals such as char

Very good pronunciation and delivery.
Fluency and clarity are combined to make t|
talk enjoyable to listen to. Excellent use of
nonverbal communication (eye contact,
gesture, etc.)

Sophisticated and appropriate use of a bro
repertoire of grammar and voaaary.
Excellent coordination between utterances.

images.)
Text in slides/images/graphics are readable
and error free.

Figure 7Rewording According to TaskA multi-media Presentation Task

Providing Students (and Teachers) with Common and Relevant Goals (Bol)

A rating scale provides students with a realistic goal by describing the performance
just above their present level. It is reasonable to assume that in graded courses in
institutional learning, in subjects which draw on so many different aspects of
competence, what is seen to be emphasized for evaluation is more likely to be learnt.
To be seen as relevant;hiouse holistic assessment criteria need to be perceived as a
central part of the learning process. Rating scales cannot provide a complete
desciption of the competence criteria highlighted for particular courses. They can
only act as a summary of the skills and knowledge that underlie competent
performance in relation to a particular theoretical and practical framework. They help
provide meaninfyl reports of all assessed deliverables to stakeholders alongside task
descriptions and recorded samples of work produced. They also guide the teaching
process as they are based on task specifications of both assessment tasks and
pedagogical tasks, providy teachers (and students) with descriptions of the criteria
used to define competence in relation to particular tasks. By summarizing different
levels of competent performance, they also help teachers and students set themselves
achievable goals. This macreate a kind of solidarity between teachers and students

who share the goal of developing the competence that can lead to improved
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performance. By training students in the use of rating scales, it is possible to involve
them in both peerand seKassesment. The scales discussed above have been

extensively trialed with students as well as being used by instructors.

Results for Scoring Validity in One In-house Context Challenge 6
A team of three student raters were employed and trained to rataitxsvon a
simple 50minute freewriting essay task. An important focus of this study is the
separate use of a task categdrywas noted that total agreement was reached by all
three raters in the task category on all of the scripts except one, in wtiigh
onerater was one point apaifthe results of the Rasch analysis indicate that there are
large gaps between the items, Language, Content, Organization, and Task (Figure 8).
This is usually not the case in standard testing situations as the itermsonigially
be expected to group around the midpoint, but it is consistent with the situation in this
context. For example, Language has a logit score of 2.53. This means that the item is
very difficult for the students. Assuming that all items are weightpdally, this item
is having the most serious consequences for the final score in comparison with the
other items.

In the trait measurement report, Tasklimost a mirror of Language and is rated
as very easy, with a logstore of-2.72, suggesting thastudents have fulfilled
theholistic task requirement better than the language requirement. Again, more
samples may help even the scores out and possibly center them on the scale.
Assuming it is a rating rather than an achievement issue, this is passithle raters
become more familiar with the rating scales. For the rating overall, the rating scale

itself was reliable with a score of .93 (figure 8).

Obsvd Obsvd Obsvd Fair - M| Model | Infit ~ Outfit |Estim.|
Score Coun tAverage Avrage|Measure S.E.| MnSq ZStd MnSq ZStd|Discrm| N Traits

59 18 3.3 3.25| 253 45| .71 -9 72 - 8| 1.33 | 4 Language
69 18 3.8 3.84] .54 .46|1.31 .9 1.31 .9| .66 |3 Content

73 18 4.1 4.08| -35 48] .99 .0 .88 -.1] 1.06 | 2 Organiz.
82 18 46 4.71 -2.72 57| 58 -1.0 .48 -.3]1.34 | 1 Task
708 18.0 3.9 3.97| .00 .49] .90 -2 85 -1 | Mean Count:4
83 0 5 52 1.88 05| .28 .8 .30 .7] |S.D.

Figure 8Traits Measurement Report
RMSE (Model) .49 Adj S.D. 1.82 Separation 3.67 Reliability .93
Fixed (all same) chi - square: 54.2 d.f.: 3 significance: .00

Inter -rater Reliability

Using Rasch Analysis, the raters were grouped together in the minus logit area

Asian EFL Journal 27




Asian EFL JournalSpecial Issuevolume 12jssue 4

(Figure 9). However, the number of scripts in this sample is small and it is reasonable
to assume that the raters would even out more with a larger sample. While rater
reliability remains a major challenge in this and other holistic assessments, according
to Wright (2001), this does not mean that the scale is unreliable but rather that, with
all its potential for assessing various levels of proficiency, it is not beitygutilized

with the participants in this study. Wright also suggests that there is a correction
available using the logit scores and the standard errors. In fact, rather than being

unreliable, the raters fit the model well and there was no misfittieg. rat

Obsvd Obsvd Obsvd Fair - M| Model| Infit ~ Outfit |Estim.| Exact Agree. |

Score Count Average Avrage|Measure S.E.| MnSq ZStd MnSq ZStd|Discrm| Obs % Exp % |N Raters
91 24 3.8 3.83| -1.16 .41]1.42 1.3 1.28 7| 62| 41.7 56.7|2
95 24 4.0 4.01] -1.85 42| 57 -15 55 -.9/1.40| 583 58.7|1
97 24 4.0 4.11 -2.21 43| .75 -7 .72 -.3]1.23| 58.3 58.0|3
94.3 24.0 3.9 3.98| -1.74 42| 92 -3 .85 - .2 |Mean (Count: 3)|

25 0 .1 12| .43 .01].36 1.2 .31 .7|SD.

Figure 9Raters Measurement Report
RMSE (Model) .42 Adj S.D. .10 Separation .23 Reliability .05
Fixed (all same) chi - square: 3.2 d.f.: 2 significance: .20

Using classical test theory to assess tnager reliability (figure 10), the results

confirm that there was an acceptable rate of agreement.

Raterl Rater2 |Rater3

Pearson Correlatio| 1.000 |.865(*) |.805

Raterl Sig. (2tailed) . .026 |.053
N 6 6 6
Pearson Correlatio|.865(*) |1.000 |.799

Rater2| Sig. (2tailed) 026 |. .057
N 6 6 6
Pearson Correlatio|.805 |.799 |1.000

Rater3| Sig. (2tailed) .053 |.057
N 6 6 6

* Correlation is significant at the 0.05 leveH@led).
Figure 10Rater Reliabilityi Classical Test Theory

The writers (figure 11 below) separated well in this sample, as did the items. As with
the raters, there were no misfitting items or participants. This indicates that the rating
scale is working well in thistudy. As for the rating scale, Linacre (2004) suggests

that no category should be more than five logits distant from a neighboring category,

but that there be at least one logit of a step distance between the categories for a rating
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scale with five categees. For this data set, there were no occurrences where a
category was more than five logits apart from the neighboring category and where
there was less than one logit between the ratings. This shows that the rating scale

separated the writers efficientl

Obsvd Obsvd Obsvd Fair - M| Model| Infit ~ Outfit |Estim.|
Score Count Average Average|Measure S.E.| MnSq ZStd MnSq ZStd|Discrm| N Writers
56 12 4.7 4.79| 3.10 71 1130 .95 3 | .76 | 4
55 12 4.6 4.69| 2.62 67 | -43% 34 -6 |158 |2
48 12 4.0 4.00| 07 57 |156 12 157 12 | 45 |3
47 12 3.9 3.92| -.24 56 |1.21 6 119 5 | .77 |5
39 12 3.3  3.23] -2.62 55 | 45-16 43-16 |1.59 |1
38 12 3.2 3.14] -2.93 56 | 63 -8 63 -8 ]1.38 |6
47.2 12.0 3.9 3.96| .00 .60 | .932 .85 -2 | Mean (Count: 6)
70 .0 .6 .64| 2.31 .06 | .44 11 43 10 |S.D.

Figure 11Writers Measurement Report
RMSE (Model) .61  Adj S.D. 2.23 Separation 3.66 Reliability .93
Fixed (all same) chéquare: 81.4 d.f.: 5  significance: .00

Conclusions

It has been argued in this paper that a holistic approachresqwareness of a broad
range of potentially relevant aspects of learning and assessment before selecting the
most relevant to focus on in local contexts. In contrast to external examining, in many
in-house university assessment contexts, highly qualdidgect teachers have the
ultimate and exclusive right to determine their own grading. Ideally, participants,
including students, will have been given the opportunity to influence and modify the
description of these criteria. The criteria are a developathdnol and periodical
modifications should be seen as a normal part of the process.

In our context, once a holistic framework has been established, it becomes
possible to focus on more atomistic aspects of the system for more detailed
investigation, sut as rating scale design, task difficulty and scoring validity. An
atomistic focus is not an end in itself, it is not opposed to holism, it is rather included
within a holistic focus. The most relevant foci for particular learners at a particular
stage oflearning will always vary. No holistic course can focus on all aspects of
competence, but attention to atomistic detail may be a very relevant focus at certain
stages of the course. One aspect identified in our context is the need to regularly
address laguage ability throughout the course. Once the more holistic categories of
the framework have been established with learners, it is then possible to focus in
detail on particular weaknesses for special attention as a regular feature of a holistic

course.
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Abstract
This researchdiffers from the literaturdbased Shakespeare class for EFL
students in two main ways. First, the res

language awareness, culture awareness, text aggmeand intertext awareness.

Second, the researcher invites students to incorporate some elements of actor training,

not for acting but for feeling and echoing the figurative language, especially the
frequently cited quotes. The research concludes thathe students can
collaborativelyreadandthink-andfeeta | oud t he texts with ease,
will stop being dead literary texts in black and white and become alive for EFL
students.

Key Words: Shakespeardanguage awareness, culture awarsntExt awareness
intertextual awareness, thinking tools

Introduction

This paper describesShakespeare module for English majors in Taiwan employing
participatory schemes with strong purposes to makpl#éys accessible for students

and to help studestovercome their fear diielanguage via the use tthinking toolso

concept maps and mind maps.Shakespeare teacheaya s k, A What i s the |
of studying Shakespeare at University in a
researcheisforl a n g ssalgeidor st , then the IForther ary know

teacher of literature, then, there can or should be no question of teaching for the
university or graduate exams and letting the language art come laefirsk time
EFL students of Shakespeaanfront the texts, they are confusing and hard to be

literarily and culturally translated because of his word choices, the Elizabethan
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sentence wording order, puns, usage, and pronunciation.

Murray (1985) points ottt rehkhat siijualent sédch

enthusiasm to give them the energy to attack the biggest difficulty with Shakespeare

for a newcomer : t ICestal (2003ylairasthat by siuqyingthe6) and

texts of Shakespeare, st udendesloiftieear n how |

resource of language in original ways, displaying its range and variety in the service
of the poeti c Thesatya viewpbintofransed thepres@arch model,
i R e-andThink-andFeelaloudShakespeatgplease sekig. 1).

Read-Aloud Think —Aloud Feel-Aloud

Figurative
Language:
5 Sensitized the
language

Line Rapport : Thinking Tools:
Acting with Concept Maps and
book in hand Mind Maps

Read-and-Think-and-Feel-aloud Shakespeare

FigurelRes ear c h MandWihkandirdRlad dud Shakespeareo

It is important for students to understand that Shakespeare did indeed write in English,
just a different version of what people consider to be modern. To arouse or extend the
st ud e ar¢ssirdba great and wideperformed dramatist, to the extent that for the
rest of their lives they will find pleasure and satisfaction in reading and seeing

Shakespearebés plays, are the results of

Literature Review
Memory Techniques
Martin Tar® s ( 2<ed@rcfop study memorhas shown that, during the learning
process, the human brain primarily remembers:
1. items from the beginning of the learning period,
2. items from the end of the learning period,
3. items that are associatedth ideas or patterns already stored, or linked to
other aspects of what is being learned,

4. items that are emphasized as being in some way outstanding or unique,
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5. items that appeal particularly strongly to one of the five senses (or sometimes
to the sensefdnumor), and

6. items that, for some reason, are of particular interest to the learner.

These findings are illustrated graphicallyRigure 2. In this figure, A, B and C
indicate the improved recall of items which are associated or linked, and O the even

higher recall of something which is outstanding or unique.

PoiNT IN TIME WHERE
LEARNING ENDS

12—
, o AN
00% / ~ 2
A\ \
g POINT IN —— 9 et 3
TIME WHERE
LEARNING STARTS \ /
B 4
\ , . /

Figure 2 Graph predicting the high and low points of recall during a learning period

In cognitive psychologymemoryis usually divided into three storage systems:
sensory, shoiterm, and longerm (CostaMattioli et al, 2007)The sensory memories
act as buffers for stimuli received through the senses. Information is passed from
sensory memory into shetérm memory by attentignwhichacts as a scratgtad for
temporary recall of the informath under process. Lortgrm memory is intended for
storage of information over a long tinvea different memory activitiesMastropieri
and Scruggs (1991p. 273 have identified eight guidelines for improving
memorization using conscious strategies:

1. Increase attention

Promote external memory such as in using a student calendar

Enhance meaningfulness (make it personal)

Minimize interference

2

3

4. Use pictures
5

6. Promote active manipulation
7

Promote active reasoning (ask questions), and
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8. Increase the amount of practice

Therefore, concept mapping and mind mapping were chosen in this research to
help carry out the research model. The primary application of memory processing
with concept mapping and mind mapping were the verbal learning settings.

Concept Maps and Mind Map

AConcept mappingo was developed at Cornell
that spread all over the world was invented in the 1980s. Novak and Gowin (1984)
made it very popular among science educators. They point out that the characteristic
of concept maps is that they are represented in a hierarchical fashion with the most
general concepts at the top of a map and the more specific, less general concepts
arranged hierarchically below (1984, pp.14, 22, ¥&ual learning is a proven

method by with concepts, data and information are associated with images and
represented graphically (Bellanca, 1990; Bromley, 1996; Jonassen, 1996; Tarquin &
Walker, 1997; Thornburg, 1998)he same scheme is used for many different types

of graphic knowledge represtation technique€oncept mapping is used in this

module to help students create graphic organizers as they brainstorm ideas, organize

pl ots and identify connectionsFigi3n reading

Finalized
Idea1 \ae? N
e
P

Finalized
Idea 2

Brain flow 2
Idea 2 Brar .

LY

N
/ a\““o
Finalized Modified First Brain flow 2

Thought
Concept Concept Concept ra,n ﬁ°w3

o>
Finalized Brain flow 2
Idea3 loean 8r,
Qin ﬂﬂwa

”eeq Brain fig,, —13in flow 1

<

Finalized
Idea 4
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Figure 3Concept Map fronDraft to Finalized

Devel oped by Tony Buzan (2000)

in the

to help students make notes with key words and images. This visuaihted

knowledge management technique isioear and reflects the nature of mincps

because memory is naturally associative, not linear.

ear |

This skill is used in this module

as a visual knowledge management tool that enables students to structure, organize,

arrange, brainstorm, learn and memorize information in a highly organized way an

also to help students provoke logic and inspiration for skilled thinking practices

guest.i

nvol ving the 5 Awho adamdd). 1 AhoO
Wiy 1 WhaH
~ What -
Wh'g,.fQ \ lt’ WhatQ
Where1 ’ Howy 1
m——-—- Mmd Map'l11eme ———-ﬂ' Howy 2

Where 2

Who 1 When 1
Who When

Who 2 When 2

Figure 4Mind Map Sample
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| ntertextuality
The concept of intertextuality is important for understandiegdifference between
the notions of fimeaning potentAcaokding and Ar e
to Ilrwindéds study (2004) on I|literature and |
Ai ntertextual i tyo represents aralistattempt to
semiotics with Bakhtinds dial ogi sm. De Sal
signs derive their meaning within the stru
examines the multiple meanings,nowls) iheter o
and each wordp( 228). This intertextual view of a text, as shawmarthe$(1977)
ADeath of the Author o, s up ptextdbesnotrdside concep:
in itself, butwithin its viewersT hu s , t h e >awmadlredastaafivedsed in a
broader sense to refer to all kinds of teaching materials and the learners using them,
all of which imply thefigurativelanguage or the meaning potential intertwined in a
text.

For Kristeva ( Inee@eRtyalityreplacdséhatofot i on of
i nt er s u bp66)avhen readeryréalisé that meaning is not transferred directly
from writer to reader but instead is medi a
to the writer and reader Dbijnagnatibnesa t ext s. W
contagious disease. It cannot be measured by the yard, or weighed by the pound, and
then delivered to the students by members of the faculty. It can only be communicated
by a faculty whose members themselves wear their learning with imaaggt p. o n 0 (
145). This implies fia move towards interpr.

i mmedi ate and vital necess,pt2@). f or text awal

Research Methodology

Research Question and Hypothesis

The research took placeMational Dong Hwa Universityfaiwan It involved15

English majordrom Year 4who took the module of Shakespeawer asemester
beginning in September 280@nd ending idanuary2010. The body of participants is
complicated because the members were traimée English teachers for their first
three years in the university. They had comparatively less literature knowledge than
regular English majors. A Shakespeare study for them is just like Shakespeare in an
EFL classroom instead of Shakespeare for Eniligjors. Therefore, the researcher

initiated this project with three objectives:Sfudents will develop the skills
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necessary to read and understaelécteplaysof Shakespeare via collaborative
reading with thinking tools, concept maps and mind m2pStudents will be able to
use appropriate modes of inquiry, including identifying and framing problems,
investigating and supplying evidence, and conceptualiaagollaborative reading
with thinking tools, concept maps and mind maps; arst@jents W know the
contents, categories, and boundaries of the Shakespearev@uooltaborative
reading with thinking tools, concept maps and mind maps
Thatis t he module objectives were to build
culture, text and inteekt with the integration of teaching methods of rabuld,
think-aloud and feealoudvia collaborative reading with thinking tools, concept maps
and mind mapsAssumingstudentéemotional responses can inform literary analysis,
thisresearcheatured acaffolding intervention that involved modeling both cognitive
and affective reading processes through the research model with thinking tools.
However, are the students willing to team up? The research question isohow
maximize the heuristic potentialf o t he r esearch model in scaf
in readng-andthinking-andfeeling-aloud Shakespear eds pl ays Vi a
reading with thinking tools, concept maps and mind mapse research is to test if
the students woultdave more confidenden r eadi ng Shakvihdheear eds
research model in a collaborative walhe research variables used in this study
included( 1) t he subj e @£16)s(2) peslagogy adatiagporativiergald e s
aloud, thinkaloud, and feeblloud, and 3)te subjectsd | eaadrning p

satisfaction.

Research Process

The hypothes in thisresearchaigst 0 t est whet her taking Shake
representational materialsatiniversity levelill be accepted more in reality than in

theorywith the treatment of the research modédrious experiment&eredescribed

which attempt to engage students immediately with the pfaysMi d s u mmer Ni ght
Dream Much Adocabout NothingMacbeth Romeo and JulieDthellg King Lear, a

modern play entittelVhen S h a k e s p e ar andShakéspedre Retold Me e t

filmed by BBC A series of core exercises in basic emoti@mthrough the semester

like a backboneThestudentswere askedio incorporate some elements of actor

training into the class, not for actingtifor echoing the emotions frequently cited

guotesn order to thinkandfeel aloud the literary value of the plays.
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Stag 1 Reword Shakespeare

Modern people commonly use thebjectverb-object (SVO) order in sentences as
Standard English, whereas Shakespeare employed the-siipgettverb (OSV)

order as Standard English in Elizabethan time {sd®e 1. Students were asked to
resentence the OSV to SVO order and to cretiiter simple sentences or phrases and

change the word order in groups, then discuss the changes in inference. For this

reason, translation from Elizabethan Engl i:
Shakespeareds words i nt oewayai@paeticed (seend mor e
Table 3.

Table 1WorksheeExcerpt of OSV to SVO Practice

From objectsubjectverb (OSV) to subjeeterb-object (SVO) order
ifAngelina wal ked he Barbie Angelina walked!
AMy mot her wil |l wat The Floweranmy mother will water.
il bought a nice dr A nice dress | bought.

Table 2WorksheeExcerpt of Reword Shakespeare

Reword Shakespeardow do we speak EnglisfA Mi dsummer Ni ght 6s Dr

Elizabethan Standard English Modern Standard English

Prince: A glooming peace this morning with it bringRofneo and
Juliet, V.iii, 315)

Othello: That handkerchief/Did an Egyptian to my mother give.
(Othellg, Ill.iv, 56-7)

ProsperoThy shape invisible retain thou stillTlfe TempestV.i,
200)

Stage Reveal the Emotions Piece by Piece

Readaloudeither by the teadr or the students was nesasy in class. This provided
chances for students to Aplayo with the em
when readingaloud the lines first, then the often cited quotations and finally the

soliloquies. Students were askedell the difference betweedns ur f ace and hi dd
emoti onso and make a |Befsrétakingtdieexercisdjese t wo
students needed to sensitize their levels of perception. Students were asked to read

aloud the soliloquies many times,estsing a different sense each time. What might

the character smell/see/hear/touch/taste from the solilqpis&se se@able 3.

Concept mapping was introduced for students to present the relationships among a set

of connected emotions they proposed it concepts and ideas Shakespeare might
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seem to put forward in the plays.

Table 3Worksheet Excerpt dffiveSense t he ALiIineso

FiveSense t h@thelfoLi nes o
Five-sense the lines wherever the emotions eSightSoundSmel/TastéT ouc h f r odn tid hfet H e amd s t
#1OTHELLO IN SOLILOQUY 5 senses | #21AGO IN SOLILOQUY 5 senses
This fellow's of exceeding honesty, Trifles light as air
And knows all qualities with a learned spirit Are to the jealous, confirmations stopn
Of human dealings. (lILiii, 28290 ). As proofs of holy w60)t
Emotion Collage and Relg®thello)
COLLAGE RELAY
List Favoritelines with emotions Do Recreate a version by combining selected lines
Must Spontaneous arrangement of emotions Think How will | act in the real life?

Stage Figurative Language Now and Then

Shakespeare wrote in a formal manner with bistic, metaphoric and imagefijled
language by comparing something to other things or personifications and allusions.
The classfurther, guided studentsto understandigurative meaningwvia the use of
context clues and making inferencésough concept mapping after they found a
similar use i ripledsosbdabld 4. It ik a targible\gag to display
hows t u d minds sswa particularexpression or allegory; they needed to organize

a final group versionBy constructing a concept magtudentsreflecied upon what
theyknew and whathey did noknow between lines

Table 4Worksheet Excerpt of Symphony of Meanings

What Did He Say? And What Do | Sayich Ado about Nothirg
Meaning via concept My

Shakespearebds | anguage .

mapping language
#4 BENEDICK What, my dear Lady Disdain! are you yet
living? (l.i, 81)

#10 BENEDICK:Well, you are a rare parrtéacher(l.i, 94)
#13BEATRICEYou al ways end with
of old. (I.i, 98)

Since students had gained some knowledge of figurative language in their other
modules (personification, alliteration, metaphors, imageries, similes, ironies, puns,
idioms,onomatopoeias or hyperbo)estudents could somehow comprehend the texts

that contain metaphorical and lexical meaniighhi s al so aroused stude
of i ntertextual y pldysweEnfaneed (& lothek texsswhich the 6 s
studentshad read,taught by the teacher or even drawn fribr@r own cultural context.

The simplestapproach to involve students in tiertextuality o f Shakespear e
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plays is to readhe footnotes that indicate source materials to which a given text is
alluding, or which are known to have influencg&dakespeare

Encouraging students to create tableaux or concept maps to figure out the
possible meanings of the lines (please Bable § prepared students to familiarize
the texts and study literary analygisPi ct ur e t he Lineso was pr a:
semester in order to help students clarify themes and motifs. After the work of
concept maps, a minathapping technique for literary analysis was introduced.
Haverkamp (1993) saywenifirt,héeriet | senau®s ,b ettt aemnr
photographic picture, which is meant to preserve individual memories from individual
moments of an individual I i f e otakihgrah@B ) . Par :
literary analysis, the universal success of tligrary analysis, memosgtoring
activity has, in the manner of a supplement, supplanted what it is supposed to
subserve, memory as well as its content, knowledge learned. This correl@tegao
Mat t i ol i O0sensdryh shatery, arad Hongerm menories,and Mastropieri

and Scruggsos guidelines for i mproving mem

Table 5Worksheet Excerpt of Picture the Lines

Picture the Lines Say it in a different way! (Romeo and Juligt

Shakespearefd6s way My Picture the Lines (Mind
way  [Maps)

#1 Romeo
It seems she hangs upon the cheek of night
Like arichjewelinaret hi opeds -3 ar (1| .

#2 Romeo

My bounty is as boundless as the sea,/My love as deep; the
more | give to thee

The more | have, for both are infinit#.i, 185-7)

Shakespearebés tragedies convey dialogues w
immediate scenes, but also to advance the themes and continue to unfold characters.
An exercise of approaching <chartaTheer sé an
students were asked to translate the selected lines of the plays in two ways: 1)
Shakespeareds English into a Iliteral ver s

version as if the students were saying this to their frigoldsise se&able §.
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Table 6Excerpt of Who Needs Manners Worksheet

Who Needs Manners: Will you insult people this way?King Lea)

Shakespearedbds way My way

#2KING LEAR (King Leal) How sharper than a serpent's tooth it is/To have a thank
child! (l.iv, 236-7)

LletMeTelYou Thisé.. (Translate into Modern En

#3KING LEAR (KingLea) Thoéuntented woundings of
sense about thed!iv, 8-10)

The intertextuality in this class includetie socialand cultural context which

included the reading, seeing, speaking, writing, thinking, concept mapping and,
indeed, Shakespear eods | anguage i tsel f. Th
Elizabethan time; instead, it includes infinite and communicable sources for the

interpretive communiéis. Culler says (2001)

for a discussion to be significant it must stand in a relationship to a body of
discourse, an enterprise, which is already in place, other projects and thoughts
which it implicitly or explicitly takes up, prolongs, cites, refutegnsforms--

the presuppositions of a piece of writing. (pp.-10Q1)

A new differently intertextual text was established via the excise of translations
of selected lines. The students read the translations and gossips aloud in groups first
and selectedhe best 10 to share in cla¥®hen they finished reading, the students
started to have an insult conversation in =
In order to help students produce modern translaBoB,C6 s pr odhect i ons
Taming of the Slew and Macbethwere played before they started working on the
Ament al i ma g 8idce media imagesaate peocaived before accompanying
text, it is necessary to focus on the adequacy and suitability of media images in
relation to the original téx In the context of text analysis prior to translation, it is
therefore important to include image analysis as an important issue regarding the
adequacy of an image in terms of a catalyst of the function and focus of
Shakespeareds playsderrtusd heymereneetas t he v
before the textual one, processing information through motion picture input might
well condition the later understanding of the meaning and information contained in

the text. Metaphoric and figurative mappingsvddeen recognized as central to
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Shakespearean text analysis, not only as a means to make cryptic concepts accessible
to the norexpert in Shakespeare, but, most importantly, as a resource to

conceptualize new Shakespearean textual realities.

Research Reslts

Grasha and Reichmann developed the Gr&&ahmann Learning Style Scales in

1974 to affect coll ege ¥heGrdsedReichn@annc| assr oom

model focuses on student attitudes toward learning, classroom activities, teachers, and
peergrather than studying the relationships among methods, student style, and
achievement. In addition, a teacher who clearly understands the prospects and limits
of his or her teaching style can make more consistent judgments about how best to use
this medium(Grasha, 1996). Failure to do so may result in less learning, which
conflicts with the objectives for both the teacher and the student. Instructors are
advised to be aware of learning differences and to use a variety of teaching strategies
to reach a cressection of the classes (Filbeck and Webb, 2000.)

The starting point of the research echoes the purpose on learning and teaching
styles mentioned above. This is the first research variable that needs to be taken care
of when setting a collaborative frawork for a literature class in order not to

frustrate both teacher and studgptsase se€ig. 5).

Grasha-Riechmann Learning Styles
Collaborative: motivated by sharing
Participant: good citizen in class
Independent: selhitiated
Competitive: mavated by recognition
Avoidant: uninterested in content or coursewol
Dependent: frustrated when facing new challel

Figure 5 Student Styles (Results GirashaRiechmann Learning Styl&cales)

The results ofGrashaReichmann Learning Style Scalgswed that most participants

were collaborative and participant learners (scaled 7 and 4 respectiMedylollaborative
learning wastheoretically workable for this class. Howevdre tresearch hypothesigas

further confronted by the results of Grash@ i c hmann Teaching Style
preferred teaching styles ranked fronpext, personal modelaéilitator and clegator
(please seEig. 6).
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